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Abstract
Gender Equity in Education has been one of the main goals targeted by Nigeria since the 1990 World Conference on Education for All in Jomtein, Thailand. This commitment has been renewed in several international forums, including the United Nations Decades for Girl’s Education Initiative (UNGEI). UNICEF and ACTIONAID Nigeria have been building Girl-Child friendly school initiative to support the existing Universal Basic Education (UBE) policy on ground in Nigeria to enhance and accelerate girls schooling in Northern Nigeria towards the attainment of the Education for All and Millennium Development Goals (MDGs) especially with respect to provision of Basic Education for all and Gender parity in Education.
This research which compared the two strategies adopted by these International Development Partners (IDPs) have identified strengthening the existing Universal Basic Education policy by integrating gender policy into Basic Education, the establishment of school Based Management Committees in all primary schools in Northern Nigeria, Involvement of Civil Society Organisations and the use of REFLECT methodology as a way of empowering the Communities as some of the appropriate and best practices inherent in these intervention projects. Based on these findings it has suggested far reaching measures that could inspire, inform and influence policy transformation and adjustment to enhance the participation of the Girl-Child in Basic Education with a view to achieving Gender Parity and Education for all by 2015 in Nigeria.
Relevance to Development Studies

This paper is relevant to Development studies because it has been able to identify the establishment of School Based Management Committees, involvement of Civil Society Organisations  and the use of REFLECT methodology as some of the appropriate and best practices adopted by International Development Partners in enhancing the participation of the Girl-Child in Basic Education. 
The benefits of educating the Girl-Child can kick start a chain reaction of positive effect that can be passed on to the whole families, Communities and future generations.
Keywords

Gender, Girl-Child, Basic Education, Social Exclusion, Capabilities Approach, Development Intervention, Northern Nigeria. 
Chapter 1 
Introduction
This research study makes analytical review of existing literature on the strategies adopted by United Nations Children’s’ Education Fund (UNICEF)’s “Girls Education Project” (GEP) and ACTIONAID Nigeria’s “Enhancing Girls Basic Education in Northern Nigeria” (EGEBNN) in enhancing the participation of the Girl-Child in Basic Education, most especially in rural Communities of Northern Nigeria. The Researcher’s particular focus is on these two identified International Development Partners (IDPs) because they are the pioneers of intervention projects in the area of enhancement of Girl Child Education in rural Communities of Northern Nigeria.
This research can be considered among the first attempt to explore, analyse and compare the strategies put in place to enhance the participation of Girl-Child in Basic Education in rural Communities of Northern Nigeria and because of time limitations, the analysis concentrated on the two pioneered IDPs that are intervening in Girl-Child Education in rural Communities of Northern Nigeria.
 A comparative analysis of these strategies will be employed, looking at the similarities and differences these IDPs have regarding educating the Girl-Child. What they consider as gender parity in Basic Education, examine how their definition of gender disparity correspondent with policy measures; how have they been working to enhance and accelerate the participation of the Girl-Child in Basic Education.  Lastly identify the appropriate and best practices and weaknesses of these intervention project with a view to inspire, inform and influence policy transformation and adjustment that can improve on the participation of the Girl-Child in Basic Education with a view to achieving Gender Parity and Education for all by 2015.
 The Researcher used the Capabilities approach to development intervention which looks at the ways in which opportunities can be expanded for individuals to secure the lives they have reason to value. With a focus on what a person is able to do and to be. If provided with opportunities and freedom to realise this and concern to address injustice and inequality as a theoretical framework to analyse the intervention projects. The methodology employed in collecting data for the study was both primary and secondary data. Content and discourse analysis of reports from the identified IDPs were analysed for a comparative study of the various strategies adopted. This was supported with a structured interview from key informant sources. 
The researcher within this scope would rather not evaluate the strategies but analysed and discussed in details the similarities and differences between these strategies. Thereafter made a conclusion on this based on the best and appropriate practices identified and provided suggestion and recommendations to policy makers in Nigeria in order to inform, adjust and transform the existing Universal Basic Education (UBE) policy in Nigeria. 
The First Chapter of the Research provides the background to the Research, tracing the history of Girl-Child Education in Northern Nigeria from the colonial days and linking it to the recent debate on why the Girl-Child needs to be educated, stating the statement of the research problem, discussing the significance of the research. Pointing out the objective which the research aims to achieve by asking some questions through an appropriate methodology, and the ethical dilemma and challenges encountered in the process of carrying out the research. 
Chapter two explores the concepts involved in the research, it outlines theoretical and analytical framework to help analyse the strategies used by these International Development Partners to enhance the participation of the Girl-Child in Basic Education. The Capabilities approach to Development intervention was adopted as a theoretical framework. Critically linking it to basic human needs approach to Human Development as an approach to development planning. Pointing out how these approaches would be used in analysing the intervention project with a view to reach a conclusion.
 Chapter three gives the reader a clear view of what these projects entails, discussing the modalities involved in the implementation of the project and strategies adopted by these International Development Partners. This will assist in making a comparative analysis of the similarities and differences of the “Girls’ Education Project” (GEP) of UNICEF and “Enhancing Girls’ Basic Education in Northern Nigeria” (EGBENN) project of ACTIONAID Nigeria, with a view to identify the appropriate and best practices inherent in these strategies. 
Chapter Four will draw conclusions from the findings and provide suggestions based on the appropriate and best practices identified in the two projects and make policy recommendation to policy makers in Nigeria in order to adjust and transform the existing policy on Universal Basic Education in Nigeria.
1.1
Background to the study
After the 2000 Dakar Declaration of  Education For All (EFA) and the reaffirmation of some of the United Nations Millennium Development Goals (MDGs) of September 2001, International Development Partners (IDPs), Government, Civil Society Organisations (CSOs) and other stakeholders have done a lot to promote  both the EFA and MDGs. This has been done through advocacy and policy dialogue to provide access to free, compulsory and qualitative Basic Education. The United Nations (UN) Organisations with various Countries made provisions for free and compulsory basic education, these Countries among others include Nigeria. 
The global figure for out of school children according to UNICEF is estimated at 121 Million, with 65 Million being girls and 80 per cent of these girls are in Sub Saharan Africa. Despite the attention given to gender equality in education in terms of enrolment and completion as highlighted in the Dakar World Education forum, there is still wide gender gap in formal education where many girls in Sub-Saharan Africa and in South Asia are being denied their fundamental human right (Driscoll 2008:13-32 ). 
One of the key objectives of the World Education forum on Education for all adopted by the World Summit for Children in 1990 is universalizing access and promoting equity in the area of education. This Forum identified provision of access, the improvement of quality education for both girls and women and remove obstacles that hampers their active participation and all gender stereotyping in education as an urgent priority area for development intervention. 
According to Ferguson (cited in Cornwall and Nusembi 2004:141) Education is a human right that should be accorded to all human beings solely because of being human. Many International Human Right institutions advocates for education as a fundamental human right. These include the 1948 Universal Declaration on Human Rights, the 1966 International Covenant of Economic, Social and Cultural Rights and the 1981 Africa Charter on Human and People’s Right. This is why there has been a lot of emphasis particularly in recent times for all citizens of the world to have access to Basic Education. 
Girl-Child Education known to be the best investment in development has become a major issue in most Third World Countries especially in Sub Saharan Africa where a large number of young girls do not attend school and some drop out before completing Basic Education.  In developing Countries, 30% of rural children are out of school compared with 18 % of those in urban areas. In sub-Saharan Africa, over 80% of children not enrolled in school live in rural areas. In Nigeria, 76.5% of children out of school live in rural Communities. (UNICEF 2007) The relationship between education and development is well established according to Browne (1991:275) such that education is the key index of development. He further stated:-

 “That schooling improves productivity, health and reduces negative features of life such as child labour as well as bringing about empowerment”.
The UN Organisations with various Countries made provisions for free and compulsory Basic Education, These Countries among others include Nigeria.  Nigeria recognises education as a fundamental human right and is a major signatory to the conventions and protection of the rights of the Children. With the launch of the Universal Basic Education (UBE) in Nigeria on 29th September 1994 with determination and much commitment, in 2004, the Country en-acted the UBE Act to fast track the attainment of Education for all goals. The enabling legislation – The Compulsory, free “UBE Act” provides a 9 years continuous and uninterrupted  formal education (comprising 6-years primary and 3-years junior secondary education) known as “Basic Education” for every child of school going age, as well as reduce incidence of drop out from the formal school system through improved relevance and efficiency.
 Despite the launch of the UBE in Nigeria with fanfare and much commitment, the quality of Basic Education in Nigeria is extremely very poor with about 8 million Children of Primary school age out of school leading to low demand and unacceptable low net enrolment ratio (NER) of 80 % suggesting that a substantial proportion (20%) of primary school age population are not enrolled in primary schools nationwide. This represents about 5 million Nigerian children aged 6-11 years old that do not access Basic Education. In the Northern part of the Country, the number of children out of school is particularly high and the proportion of girls to boys in schools ranges from 1 girl to 2 boys and even 1 to 3 in some states, with the North West and North East presenting worst scenarios (UNICEF 2007). 
Pittin (1990:7-25) established that the problem of Girl-Child education in Northern part of Nigeria in general could be traced back to the colonial era. The British educational policy at that time placed more emphasis on co- education with both boys and girls attending the same school which was not appealing to the predominantly Muslim Northern Communities not until 1929 when the first girls school was established in the Northern province. There was low spending on girls’ education at that time where schools were established for the girls in other to equip them as wives and mothers for their husbands and children. 
To a large extent therefore, the introduction of formal school system of education for girls in Northern Nigeria by the British at that time could be seen as a manifestation of their interest to control women’s education within a context of minimal literacy and numeracy skills. Pittin (1990:7-25), further stressed that formal education at that time placed more emphasis on domestic roles rendered with the need seen by the British to train a class of the Northern upper class girls as modern housewives and domestic housemaids to the growing group of male Nigerian bureaucrats as well as socialization of their children along the same line. 
Therefore, Girl-Child education during the colonial era provided a small percentage of girls with the option to move beyond pursuing the ‘’career’’ of marriage and family which is an ideology that runs through to post-colonial era. Many girls in part of the rural Communities of Northern Nigeria do not attend school; these could be attributed to the less importance given to formal education in the part of the Country as stipulated by Osita-Oleribe (2007:30-35). He further stated that apart from the notion of having attending school deprive the Girl-Child of her role as a wife and as a home maker, so also are economic reasons which have an over powering influence on decision to send the Girl-Child to school. 
Even though Basic Education is supposed to be free as stipulated in the “2000 UBE Act” where education in theory is free and compulsory the decision to educate or not to educate lies with the parents and with direct/indirect cost usually associated with formal education, with economic and social pressure evident in Nigeria, this has led government to make the providers of Basic Education introduce some unforeseen cost of education. 
While  formal education can never be without cost, with a lot of cost and burden such as school fees, uniforms, stationery, instructional materials, levies associated with formal education the decision of who goes to school in the family is often the result of power relations, the enrolment of the Girl-Child is usually delayed or denied in to Basic Education. The Islamiyya schools often provide an alternative with free user fees providing opportunity to those who are not able to pay for formal education. (Kirk and Garrow 2003:4-15)

  Pittin (1990:7-25) further offers an explanation on how the Islamiyya schools accommodate traditional and formal form of education providing Islamic and Arabic coursework in which the teaching of the Quran and Hadith are  incorporated into the school’s curriculum. Furthermore he stated that at present it can be said that the Islamiyya schools are parallel but have not replaced the formal school system because classes are also organised into grades, with specific teachers for particular grades, subjects such as Fiqh, Hadith and the Quran are taught using instructional and textual materials.

As a result of this situation and against this background IDPs and CSOs in collaboration with Local, State and National government have advocated the payment of much attention to the education of the Girl-Child. This could be linked to a growing awareness of the development problems resulting from not sending children to school at all or emphasis being placed only on the Boy-Child while the Girl-Child is kept at home for domestic chores or worse still, sent off to carry out various manual jobs to fend for the rest of the family. 
These has made the IDPs to stepped up efforts to stimulate the interest of Parents and Children in acquiring Basic Education by enhancing the enrolment, retention, progression and completion of the Girl-Child in Basic Education in order to achieve the EFA goal 2 - ensuring that by 2015 all children particularly girls, Children in difficult circumstances and those belonging to ethnic minorities have access to and complete free and compulsory primary education of good quality, and Goal 5 - eliminating gender disparity in primary and secondary school by 2005, and achieving gender equality in education by 2015 with a focus on ensuring girls full and equal access to and achievement in Basic Education of good quality and the MDGs Goal 2 - achieve Universal primary Education:- ensure that by 2015 children everywhere, boys and girls alike will be able to complete a full course of primary schooling. (EFA Global Report 2004)    
1.2
Statement of the Research Problem
The majority of literature (Deininger (2003); Kirk 2003; Klasen 2002; and Sperling 2005) seems to focus more on the obstacles or barriers preventing the Girl-Child from accessing Basic Education. These barriers were classified from a survey carried out by FGN/UNICEF 2001; UNESCO 2002; and ACTIONAID Nigeria 2003, as insensitive gender policy, infrastructure/School environment, Family household resources, cultural and community beliefs among others. But not much has been done to consider the strategies that can be put in place to address the normative gendered social relations and policy documents that influence her participation in Basic Education most especially among the rural Communities of Northern Nigeria where the phenomenon is rampant.
Kofi Annan (2000) former Secretary General United Nations in his insightful opening address at the Launching of United Nations Girls Education Initiative (UNGEI) at the World Education Forum in Dakar Senegal has eloquently emphasised on the need for Girl-Child Education:
“As we enter the 21st Century more than 110 million school age children are not attending school 2/3 are girls. The key to all the lock that are keeping girls out of school from poverty to inequality to conflict lies in basic education for all.  We need all those in power to change things to come together in a global alliance for girls’ education. That is why the United Nations is launching a new initiative to educate girls, to ensure that by 2015, boys and girls will have equal access to all levels of education that is a test we must pass and we should pass it only if children all over the world can have a taste of basic education and go on to pass the taste of life” 
The initiative is aim at reducing the gender gap in schooling for girls and gives them equal access to all levels of education, with a mission statement as:  “A world where all girls are empowered through quality education to realise their full potentials and contribute to transforming societies in which gender equality can become a reality”.
 The researcher’s personal experience as an Extension Officer working with rural Communities has shown that despite the existence of the Universal Basic Education Act (UBE Act 2000) in Nigeria, the Girl-Child in rural Communities of Northern Nigeria does not participate much in Basic Education, but in Communities where these IDPs are working the situation is entirely different. This has shown that the participation of the Girl-Child in these Communities is far greater than in other rural Communities of Northern Nigeria with an increase of over 60% in girls’ enrolment, while attendance has risen over 25% in the supported schools (UNICEF/DFID Report 2008). Interaction with girls in Northern Nigeria shows that these girls want to go to school; these girls are likely to succeed but the opportunity is not given to them to explore their potentials. This has made the researcher to reflect and study intervention projects in the area of Girl-Child Education. 
With over 11 years of the launching of UNGEI. Yet there has been relatively few research and sustained attempts to consider the various strategies that can be integrated and adopted in the provision of Universal Basic Education for the Girl-Child. This research attempts to address this absence. 
In light of the above, this research would explore, analyse and compare the strategies adopted by UNICEF that works with government agencies and ACTIONAID Nigeria that works with the immediate Communities looking at the similarities and differences they have in their intervention project in order to enhance and accelerate the participation of the Girl-Child in Basic Education bearing in mind the socio-cultural factors that characterized rural communities of Northern Nigeria.
1.3
Relevance and Justifications
In line with these Declarations and Commitments, IDPs have made Girl-Child Education a priority in their various strategic plans because of the tremendous importance it has on other aspect of human development.
 “It is often said that education empowers girls by building up their confidence and enabling them to make informed decision about their lives for most of the girls, it is about escaping the trap of child labour or the fear of going into labour of child birth while still being a child yourself. About ensuring that children in their teens are guaranteed the right to education, about taking part in economic and political decision making, finally it is about educating children to do the same as their children after them. It is about ending a spiral of poverty which previously seems to have no end. That is the text we must pass”. (Kofi Annan 2000)
He concluded by saying that the education of girls contributes to higher economic productivity, lower fertility rates, and improvement in the health and well-being of families. Therefore it can be seen that educating girls is crucial to ending Africa most especially Nigeria’s cycle of poverty, disease and instability. 
According to the World Bank, (cited in Browne 1991:275) Education is development; it creates choices and opportunities for people, reduces the twin burden of poverty and diseases, and gives a stronger voice to society. For nations, it creates a dynamic workforce and well informed citizens able to compete and cooperate globally, opening doors to economic and social prosperity. Education is seen as a fundamental human right for all that is universally acknowledged to benefit individuals and promote national development. 
Therefore, educating both the Boy and the Girl-Child produces similar increases in their subsequent earnings and expands future opportunities and choices for both genders. However, educating girls produces more educational socio-economic gains that benefit the entire society. These benefits could include increased economic productivity, higher family incomes, delayed marriages, reduced fertility rates and improved health and survival rates for infants and children. (ACTIONAID 2003) 
Girls’ Education not only brings the immediate benefits of empowering girls, but is also seen as the best investment in any Country’s development. Ensuring that girls are educated is a guaranteed way to increase a Country’s economic productivity, lower infant and maternal mortality, improve national status and health care and reduces poverty. (UNICEF 2007)
The need to explore these strategies for the enhancement Girl-Child Education will go a long way in assisting stakeholders and providers of basic education to adopt the best and appropriate policy measures to be taken if at all Education for all and gender equity in Education is to be achieved.

1.1 Objective of the research
This Research aims at making a comparative analysis of two different Strategies adopted by UNICEF and ACTIONAID Nigeria in order to inspire, inform and influence policy adjustment and transformation. That can enhance the participation of the Girl-Child in Basic Education, with a view to achieving Gender Parity in Basic Education and Education for all by 2015 in Nigeria.
1.2 Research Question
What are the similarities and differences UNICEF and ACTIONAID Nigeria have in their strategies of enhancing the participation of Girl-Child in Basic Education in rural Communities of Northern Nigeria?
Sub questions
1. How do these International Development Partners (IDPs) conceptualize gender disparity in the specific field of Girls’ Education?

2. How do their definitions of gender and gender disparity correspond to policy measures?

3. How do these IDPs intervene in the area of Girl-Child Education bearing in mind there is an existing policy on ground that cater for the education of all children? 

4. What are the good practices that can be drawn from the experience of these International Development Partners for Policy adjustment and transformation?

1.3 Methodology
A comparative analysis was adopted in carrying out the research in order to capture the similarities and differences these International Development Partners adopted in their strategies to enhance the participation of the Girl-Child in Basic Education in rural communities of Northern Nigeria. Primary data for this study was collected from key informants sources through semi structured interview with two consultants working with United Nation Children’s’ Education Fund (UNICEF) and ACTIONAID Nigeria respectively. 
These consultants have been involved and offering consultancy services to these organisations, at the prelude to the take-off of the project which was a UNESCO/UNICEF survey on the situation of Education in Nigeria in 2003 on a part time bases. They are Educationist by profession. These interviews were transcribed into a much longer and detailed form, so as to give the researcher a clear picture of how these International Development Partners have been working in the area of Girl-Child Education in Nigeria, and what the two Intervention projects entails. 
Secondary data was also collected with information such as existing Project reports, Visual documents, Annual reports, Newsletters, Evaluation reports and Policy documents both in soft and hard copies, and some were downloaded from the International Development Partners’ websites from the year 2005 when the intervention projects on Girl-Child in Northern Nigeria started to date.  Analysis and reviews from peer reviewed academic Journals on the efforts and strategies adopted since after the Dakar World Education Forum in April 2000 and one of the reaffirmed goals of the United Nations Millennium Development Goals in September 2000. These are all geared towards providing equal educational opportunities to the Girl-Child most especially in Sub Saharan Africa and South Asia. 
Related literature from text books; previous research reports and the internet on studies carried out in the area of Development Intervention and Girl-Child Education were also reviewed, to situate the research within the context of similar researches that have been carried out in the area of education most especially Girl-Child Education in Northern Nigeria.
1.4 Limitations of the Research
The greatest limitations of this research were lack of access to other staff of UNICEF and ACTIONAID Nigeria and insufficient time to carry out the research. The two projects as with almost all intervention projects from donor agencies have a life span usually of three to five years. This was not different from the GEP and EGBENN project. The project started in 2005 and rounded up in 2007 and 2010 respectively, therefore all the staff with the exception of the Consultants that were on the drawing board where no more in the employment of these organisations. These International Development Partners usually employ staff on contract bases for the duration of the project, and once the project comes to an end they are disengaged. Therefore the researcher could not get to interview the Program officers; Programme Assistants and the Field officers involved in the intervention project. 
The Researcher could not have access to either the Country Director or the Basic Education Director (GEP) UNICEF, because the office is situated in the UN house at the Federal Capital Territory Abuja, Security was really tied as one of the Secretaries informed the Researcher that it is because of the fear of Terrorist attack on the building. After three visits and several phone calls the Researcher was able to get an appointment for Friday August 26th 2011 at 2pm, and that was the day there was a suicide bombing on the building. So the Researcher could not have an interview with the Basic Education Director UNICEF. But at the end, the Researcher was able to have an interview with UNICEF Consultant on GEP.  Textual materials were provided by the Consultant and directed the Researcher to UNICEF web site for more information.
The Researcher was at the ACTIONAID Nigerian office also in the Federal Capital Territory, Abuja for three consecutive times to have an audience with either the Country Director or the Programme Advisor on Education but this also proved abortive, because as their secretary said: “they have a very tied schedule whenever they are in town and most of the times they travel out of the State or Country”.  At the end the Researcher was directed to the Consultant on Education who provided both textual and visual materials on the intervention project and also granted an interview. 
The researcher could not visit the Communities in the intervention States (Zamfara in North Western part of Nigeria and Bauchi in North Eastern part of Nigeria) because at the time of data gathering schools were on long Vacation. (JULY-SEPTEMBER) Coupled with the fact that it was during the raining season the roads linking the States capital to these Communities are in a deplorable state.
Chapter 2 
Conceptual and Theoretical Framework
Introduction
This chapter explores the concept of Gender,  Basic Education, Social Exclusion and Development intervention and build a theoretical base for analysing the intervention project using Amartya Sen.’s and Martha Nussbaum theory of Capabilities approach with special emphasis on basic human needs approach to development planning as a way of attaining Human Development index. This framework is mostly used by donor agencies in the area of Development Intervention most especially as it relates to the issue of gender equity. It is against this theoretical background that the paper will make a critical content review and comparative analysis of the Strategies UNICEF and ACTIONAID Nigeria adopted in the enhancement of the participation of the Girl-Child in Basic Education in rural Communities of Northern Nigeria.
2.1
Gender as a socio-cultural construct of the Girl-Child
Gender is seen as a social relationship between men and women i.e. socially constructed roles and learned behaviour and expectations associated with either being a male or female. Pearson (1997:291-312) defines gender not only as a social relationship but also as an analytical tool which organises principles of social life that operates at various levels such as subjective identity of how we define ourselves, in symbolic communications, doctrines and institutions. Chilisa and Ntseane (2010:617-632) further elaborated more on the concept of gender as it does not exist on its own but works in relations with other sector of the society and it is an aspect of social relationship of power that operates in different institutions in the society and cannot be abstracted from the social context and other systems of hierarchy.
Gender does not operate in a vacuum but other social relations impact on this relationship such as race, class, ethnicity and religion which is a natural and inevitable category. While Agarwal (1997:1-51) depicts gender as a social relationship within which masculinities exist with femininity as a structural relationship of power and that gender identity are activities, traits and values culturally and historically associated with men and women.
Oyewumi (2002:2-6) in her thoughtful analysis of the concept of gender draws attention to the fact that gender originates from western European epistemologies and misrepresentation of African women realities. She sees gender as a western construct based on binary biologic categories that are in appropriate to the African culture. What is of greater interest she said however is the significance of particular conceptualizations of gender in terms of how this expands or restricts the possibilities for diverse categories of women and men, given the social condition of their time.
While Obioma (2005) sees gender as a part of a complex and changing social relations generally related to structures of economic ownership, sexual division of labour and forms of status and power. Wherein she said gender is implicated in the construction of socio-political categories and epistemologies.
The concept of the Girl-Child has been a neglected phenomenon not until after the Beijing Conference of 1995 and the rectification of the Child Rights Act. But with the issue of Gender equity being advocated by both International and National Development Partners the issue has now come to limelight in the issue of development most especially on the provision of Basic human needs such as education and health care services.
In the context of this study the Girl-Child is regarded as a female Child that is below the age of eighteen. Furthermore, the study defined the Girl-Child as a young unmarried or married female between the ages of 6 to 18 years old. The Girl-Child could therefore be regarded as a female child, a girl-woman or a girl-mother. The Girl-Child has often been described by National and International Development partners as a female child of formal school age who deserves to have the basic human capabilities for well-being.
Oyewumi (2000:1093-8) further established that girls are often treated as inferior to boys, both within the home and by society. They are socialized to put themselves last, which in turn undermines their self-esteem and their ability to reach their full potentials as human beings. The role of the Girl-Child in African society has been conditioned by the ideology of patriarchy, which is defined as the belief in the natural superiority of the male gender and thus, the necessary sufficient dominance of the male sex.
In Northern Nigeria it was initially believed that the influence of formal education on the Girl-Child was antagonistic; that those schools would westernize their ways of life and makes them discard their traditional as well as their cultural ways of life. And to others, when the Girl-Child is educated, it has no direct or immediate benefit to the family, but only to her husband, since she has to get married someday, so the responsibility of training her should rest on her husband. That might be the basic reasons why only religious education is allowed to be pursued by the Girl-Child in the North. (Egunyomi 2006:427-438)
According to ACTIONAID Nigeria report (2007) the Girl-Child in Northern Nigeria is glaring a double disadvantage individual given her sex and age. Circumstances around her deny her right to education. The Girl-Child in this part of the Country is surrounded with a culture and social setting that neither recognises nor appreciates the value of girls’ education. The socio-cultural context of her existence not only encourages social exclusion and gender discrimination, but in addition, brings to bear the effects of institutionalized patriarchal practices hidden under the culture and religion to perpetuate injustice and unfair distribution of opportunities, hindering the development of educational policies capable of guaranteeing the girls right to education.
As in the words of Nussbaum (2000)
“A Girl-Child in a natal family is frequently treated as dispensable, seeing that she will leave any  time and will not support parents in their old age, Along the way to her inevitable departure she will involve the family in the considerable expense of dowry and wedding facilities”. What use will it be then to care for her health and education in the same way as one would care for the boy. What wonder that the birth of a girl is often an occasion of sorrow rather than for rejoicing! As the old Indian proverbs puts it” A daughter born to husband or death, she is already gone”.  
Chaturvedi and Srivastava (2010) in their book ‘Girl-Child; changing perspectives’ brought out clearly the situation of the Girl-Child and I quote:
“The Girl-Child is taken as a burden on the family resources, whose contribution she will never be able to reimburse rather she creates liabilities. Her birth is a family’s dignity under regarded result of luck and her presence is being regarded as a constant threat of dishonour. She is a body whose integrity is always at risk. She is a devalued being; who must be kept sheltered and prepared for the future of deprivation, conditioning her to accept these. She can be smart and clever in her sheltered world, but never an achiever in the open society. The knowledge streams which improve her social horizon are limited, because she is considered weak defendant, helpless and powerless. She comes to be looked upon as an economic burden, a consumer rather than a producer both within and outside the household”.
Conclusively therefore, most often than not girls are treated as inferior to boys both within the home and by the society as a result of the gender hierarchy they are being placed into as a result of power relations. They are socialized to put themselves last which in turn undermines their confidence and their ability to reach their full potentials as human beings.
2.2

Education as a Basic right

Education is considered as basic human right vital to personal and societal development and well-being.  Education is both a human right in itself and a necessary means of realising other human rights. (Mason 1999:2) Basic Education is regarded as a fundamental right of every citizen.  The principal of education as a fundamental right has its origin at resolution 2174 (III) of 10 December 1948, General Assembly of the United Nations which adopted the Universal Declaration of Human Rights. The Universal Declaration proclaimed education as a fundamental right in its article 26, which states:-

1. Everyone has the right to education. Education shall be free, at least in   the elementary and fundamental stages. Elementary education shall be compulsory. Technical and professional education shall be made generally available and higher education shall be equally accessible to all on the basis of merit.

2. Education shall be directed to the full development of the human personality and to the strengthening of respect of human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations, racial and religious groups, and shall further the activities of the United Nations for the maintenance of peace.

3. Parents have the right to choose the kind of education to be given to their children.

Therefore, Nigeria being a signatory to this convention has the duty to provide equitable and accessible education to all Children. This is evident in the provisions of the country’s 1998 National Policy on Education:
Section 1; subsection 5(c) emphasized:  

“The provision of equal access to educational opportunities for all citizens of the country at both primary; secondary, and tertiary levels. 

Section 2; subsection 17(i), the policy stated that:
“ With a view to correcting the imbalance between different parts of the country, with reference to the availability of educational facilities and the number of pupils receiving formal and girls education . . . special efforts shall be made by all appropriate to encourage parents to send their daughters to school.”

But unfortunately the Girl-Child is often marginalized and her prospects sacrificed when it comes to sending children to school (UNICEF 2000).
Dauda (2007:461-479) conceptualized education in the context of formal schooling as imparting academic instructions within the school system which would prepare the child for an active adult life in a free society and promote respect for the Childs’ parents, his or her own cultural identity, language and values, and for the cultural background and values of others. This he argues involves the development of the child’s personality, talents, physical abilities, development of respect for human rights, fundamental freedoms and development of respect for the material environment. It also involves the regimen of spirit of understanding, peace, tolerance, equality of the sexes, and friendship among all people.
While Lincove (2009:474) views education as being increasingly defined in a neo- liberal content as just another services to be delivered on the market to those who can afford to buy it for their personal utility rather than a capacity building free public good that is a right of all humanity. He argues that education therefore cannot be seen as an abstract from other form of socialization, where children cannot be taught to act purely autonomous entities whose lives are solely about individual performance and achievements. Therefore, a schooling that is compulsory must be assessed in terms of its impact on student’s sense of well-being and worth.
But UNESCO (2004) in its definition of education implies the entire process of social life by means of which individuals and social groups learn to develop consciously within, and for the benefit of national and international Communities, the whole of their personal capacities, attitudes and knowledge.

The Nigerian Formal educational system, as stated in the 1998 National Policy on Education, comprises 6 years of primary education, 3 years of junior secondary education, 3 years of senior secondary education, and 4 years of tertiary education. Basic education falls within the first 9 years of schooling of a child up to the end of junior secondary school. Basic education through the formal school system in Nigeria is intended to provide children with access to the basic literacy, numeracy and skills of reading and writing.
This is aim at imparting the fundamental knowledge needed for children to be functional in the society. It is a basic building block for practical functioning in the face of socio economic challenges. So, at the end of the junior secondary school, all children, including girls, are expected to have acquired basic skills in reading, writing, and numeracy. Where education must make the present and the future well-being of the young generations its ultimate goal, of which one of the most important conditions is to ensure the realization of the child’s right as stipulated in the convention on the Rights of the child, for education in the broadest sense goes beyond school but rather throughout life in a multitude of social context. (Osita-Oleribe 2007:30-35)
Conclusively therefore, Education in this study is considered as instructions or training by which young people generally learn to develop and use their mental, moral and physical abilities for achieving well-being. As such it has been established that both the Girl-Child and the Boy-Child needs necessary supportive enabling conditions, not only to survive, but also to assist in the development of the child into a responsible adult.
2.3 Capabilities Approach to Development planning
The capability approach is concerned with an individual capability or ability to value acts or reach valued state of being. Sen (1992) postulated in his capabilities approach, development he stated does not start with goods but rather it is initiated for individuals as the end product and not mere objects of development. He further elaborated that whether opportunities promote well-being depends on how they are used by the individual, pointing out that well-being is fundamentally influenced by not just material factors but also non material factors such as health and education among others.
Sen (1993:30-53) defines a person’s functioning vector as a persons combined actual functioning or a set of functioning the person actually achieves, the primary features of a person’s well-being is the functioning vector that he/she achieves.  He further elaborated based on the issue of functioning where he suggested that functioning can be seen as components of how a person status quo in the society is, which when put together can decide a person’s life.  Therefore the capability to achieve this treasured functioning is what makes an individual.
Therefore capabilities to a very large extend and going by Sen.’s reasoning is seen as an appropriate measure of how advantageous a person is rather than the well-being of the person. Sen (1993:30-53) further argued that the capability of a person is derived from the combination of functioning and the structural determinants of agency. He stated that an individual combination of actual functioning vector is the particular life an individual leads, and this can be modified by enhancing or reducing the set of functioning of the individual. Functioning is seen as how an individual lives his/her life which makes a person, the capability of a person is the anticipated outcome of the life of an individual. (Sen 2005:151-166)  
Using the capabilities approach as being fully universal is important for every human being, in respect of age, gender, class, race, ethnicity and religion as established by Gasper (2004) in his book ‘’Ethics of Development’’ Education as a basic need that allows functioning to be what you want to be or to do. This therefore increases awareness of an individual capabilities and roles in the society, he stressed.
Nussbaum (2000:219-247) considers capabilities approach to development as a very close alliance to the human rights approach, because it sees some of the capabilities as an entitlement and basic fundamental right of an individual.  The key concept of capabilities and functioning are engraved in being and doing which a person can achieve. Therefore to a large extend capabilities is seen as the possible while functioning is regarded as the actual. These capabilities are a combination of various emoluments and entitlements which are enclosed in culture. The entitlement of a person is a set of alternative commodity bundles while the capability is a set of alternative functioning bundles.
Entitlements here is seen as that which gives right to something and this right comes from either the family, state or the market and usually these entitlements are culturally specific. (Gasper 1997:281-302) When viewed from the gender perspectives with regard to this research, entitlement rules generally exhibit discrepancy which distorts girls’ capability to function and affect their self-esteem and self-determination.
But Nussbaum (2003:33-59) in making more elaborations on these; identified three capabilities which are the basic capabilities that allow an individual to explore the potentials inherent in him/her such as being able to go to school. This she considers as the primary and necessary capability that allows an individual to be what he/she wants to be and to achieve. There is also the internal capabilities that are considered as enabling conditions that makes a person in a state of readiness to choose various valued functioning that are seen as sufficient ground for functioning and with this two as combined capabilities, then comes the issue of external capabilities which are both internal and external factors and social conditions that make available to the individual the option of valued functions that influences an individual capabilities.
Nussbaum (2003:33-59) considers human beings as creatures that when provided with the right educational and material opportunities they can be able to function well in the society, therefore human beings are creatures with basic capabilities that can assist them in achieving well-being. While Sen (1997:59-61) in his view considers human beings as having the capability to function well and he postulated that capability is based on a vision which sees human life as a set of doing and being, which is often express through the process of functioning that results in the well-being of an individual either educationally or health wise that brings about Human Development.
Human Development approach as legally defined by Gasper (2002:435-461) may be seen as a state of being where the basic rights are guaranteed. He stated that rights are defined as basic not because they are necessary to the fulfilment of any other right but because they are a way of formulating the urgency of minimal level of greatly valuable human functioning, he further argues that to justify something as fundamentally right is to identify a human functioning as basic that is valuable and absolutely good.
Therefore we can say that rights are grounded in the good which are justified with reference to valuable human functioning. Being a right is considered as the status of a right while being a need is one good ground for granting the status. The Human Development paradigm aims to improve human capacities and qualities of life while the Human rights paradigm is aimed at improving freedom and equality. (Oxfam GB 2005)
Therefore, it can be seen that Human Development  is regarded as a state of being when all basic rights such as adequate health care, basic education, descent accommodation, food etc. are being met as citizens’ rights and entitlements. Human Development is therefore concerned with both developing human capabilities, and using them productively. It is seen as development of people which is vital for the creation of economic opportunities for all. This requires a participatory approach. (Human Development Report 1990)
Human Development at all times applies to human basic needs that are usually concern with holistic representations of human doings and ambitions.  Therefore, Human Development is seen as a process of enlarging people’s choice when given the opportunity. Furthermore, Troung (1997:349-370) stresses the need to develop human capabilities so that people can be taken along the part of development for their creativity and productivity to be enhanced.
This definition of Human Development according to United Nations Development Programme (UNDP) index to a very large extend regard people as active agents of change rather than passive agents of change in terms of perception, attitudes and policies which often gives room for transformation. Human Development is goal oriented and grabs the value and practical implication for every development, it considers model of development towards human needs and promoting human values. (Human Development Report 1990)
Human Development according to Troung (1997:348-370) addresses the issue of scale, organisation of production, family life and how to enhance the role of human subjects as conscious authority of social process rather than passive recipient of order and resources. This theory of development came about as a critique of development which reproduces a western model of development placing emphasis more on income level. Human Development sees lifespan and education as central and important basis for attaining other valued options where in Human rights assist to implement Human Development. (Gasper 2002:435-461)
Schumacher is considered by many scholars as the advocate of Human Development index because he introduced this concept into the work of the UNDP where he advocated that development should be human centred rather than concentrate on capital goods because of the poverty level witnessed in the Third World Countries. Thereafter Nongovernmental organisations, Civil Society Organisations and Grassroots movements came along the same line with Schumacher where they are advocating for the achievement of social justice through dialogue rather than confrontation. (Troung 1997:349-370) Mahbub Ultag, Amartya Sen and Martha Nussbaum are considered today as the advocates of Human Development placing more emphasis on human capabilities and functioning.
In which they all certified that Human Development is the enhancement of certain human functioning and the expansion of human capabilities so as to function well in the society. They all consider human life as human functioning activity where capabilities are the choice of activity and control over one’s life. As further elaborated by the popular saying in Sir Isaiah Berlin famous essay “Not merely the space to do what I want, but the capacity to lead a fruitful and satisfying life”. Therefore, it has been established that basic needs, capabilities and human rights are all concepts that are essentially complementary.
Conclusively therefore, we can say for Sen, Capability is an option open to a person while Nussbaum believes that capabilities will require a thick vague of theory of the good. As such conception of the basic needs and development of the capabilities of an individual are all seen as the fundamental goal of development intervention.
2.4 Social Exclusion as an analytical framework
Social exclusion is relatively considered as a new concept in Development studies which is often related to deprivation that tends to cover wide range of social and economic problems and the nature and causes of this deprivation enriches policy and social action (Sen 2000). Exclusion is not about gradations of inequality, but it is about mechanisms that disconnect groups of people from social mainstream which is usually from citizenship and social life. Giddens (cited in Sen 2000)
Exclusion is said to have occur when citizens suffer from disadvantage position in the society and are unable to secure access to their social rights.  The impoverishment of our lives as stated by King (1991)                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                    results from the basic needs of an individual and education is seen as one of the basic need of a qualitative life. Therefore, education can be seen as a most prominent means for a good life without deprivation.
Social exclusion can be regarded as the denial of full citizenship which encompasses the denial of fundamental human rights.  Social exclusion is not to be considered as a state but rather it should be seen as a process that shorts people out of social, political and economic integration. It is considered as a lack of basic needs, satisfaction and justice where inequality exists. Here inequality translates to exclusion which refers to in its broadest sense of citizenship to the civil and political rights and obligations that all members of the public should have, not just formally but as a reality of their lives. (Schultz 2002:207)
There is every possibility for individuals to value not being excluded from social relations where it is considered that social exclusion is a direct part of capability deprivation. Here social exclusion can be regarded as a component part of capability deprivation as well as a cause of diverse capability failure as established by Sen (2000), where he stated that capability failure and social exclusion all draws attention to the rational feature of deprivation. Being excluded often leads to deprivation which can be of genuine importance.
Sen (2000) further gave an example of not been able to relate to other people and to take part in the community which can have a direct effect on an individuals’ life. Social exclusion were categorised into two; Active exclusion and passive exclusion. Active exclusion comes about as a result of having to deny an individual his/her rights and entitlements of a descent well-being while passive exclusion comes through social processes in which there is no deliberate attempt to exclude an individual from social services but circumstances surrounding the exclusion.
Many scholars (Aikman and Unterhalter 2000; King 1991; Lewis and Lockheed 2007; Schultz 2002) see the household and family as a unit of analysis of social exclusion where ideologies make choices which sometimes perpetuate exclusion. Social exclusion is seen as a disadvantage which is often linked to another that is often structured. As the case of denying the Girl-Child education because of the ideological belief investing in her is a wasted venture because she will be married off into another family. 
Conclusively therefore, we can see that to be socially excluded from basic necessities of life such as education which others have access to can certainly be a significant factor that impoverished the lives that an individual can enjoy.

2.5 Development Intervention; Discourses and Practices
Development Intervention practice is often used as a tool and having power over certain part of the world. Since the beginning of the 21st Century a lot of International Development Partners have been advocating and strategizing for a right based and a basic need approach to development through their intervention programme which seems to be the niche in all development intervention projects most especially with project targeted at the vulnerable and marginalized group in the society.
According to Padaki (1995) in the Third World Countries most development projects more often than not are an intervention that tends to provide new facility, which attempts to meet the basic needs of the individual or the society. There is often the notion by these planners that the basic idea that a well-being and rational planned intervention will lead to a process of desirable state of development in the Third World Countries.
This he claim calls for a whole class of social behaviour, at most times when a policy intervention is often embarked upon to promote social behaviour in a much desired direction the end result is often assumed that existing social institutions will soon take over in diffusion of change in the society. Therefore, intervention projects often provides invention for existing behaviours to change, which does not provide in most cases for several related behaviours to change correspondently and for the set of changed behaviours to be reinforced and sustained overtime. 
It is therefore seen that all development interventions as established by Padaki (1995) requires appropriate social institutions with full capacity to sustain the process introduced. This institutions might exists at the onset of the intervention, on-going which can either be functional or not fully functional, competent or incompetent, skilled or unskilled which may be mobilized for usefulness by the new introduced intervention project. Intervention therefore, implies the confrontation of inter penetration of different life worlds and socio-political experiences of the target beneficiaries.
But some scholars such as Koponen and Kontine (2004) see Development intervention as a central concepts and a means of working towards commonly shared objectives. In that they view development as a goal and at the same time as a factual process which is a movement towards the stated goal as ideal. They further contended that it is the intervention that triggers off the process which can lead to achieving the goal.
They visualized Development Intervention as a combined set of activities that takes place within a define time space, setting involving the interaction between so called intervening parties and the ‘target beneficiaries’, such an image they established isolates intervention from the continuous flows of social life and on-going relations that evolve between the various social actors, including of course though not excluding the abundant ways in which local actors interact with implementing officials and organisations.
According to Long (2000) Development Intervention is always part of a chain or flow of event located within the broader foundation of activities of the State, International partners and actions of the different groups’ operative in civil society. He argues that Intervention cannot be confined to specific spaces and functions confine by official policies and plans nor should we assume the so called beneficiaries reduce or limit their perceptions of realities and its problems simply to those defined for them by the intervening agency as constituting the ‘project’, people process their own experiences and livelihoods concerns. 
In an initial study by Long (2001) he stated that Neo-populist sees intervention as part of a participatory development that emphasise listening to people, understand the reason behind local knowledge, strengthening local organisational capacity and promoting alternative development strategies, they never the less carry with them the notion power injected from outside in order to shift the balance of forces towards forms of local self-determination. They imply the idea of empowering people through strategic intervention by enlighten experts who make use of peoples science and local intermediate organisations to promote development from below.
Here he established that intervention is an on-going transformational process that is constantly reshaped by its own internal organisational and political dynamic and by specific conditions it encounters or it creates including the responses and strategies of local and regional groups who may struggle to define and defend their own social spaces, cultural boundaries and positions within the wider power fields.
Conclusively therefore, it has been established that development has to be facilitated by intervention and the aim of all intervention projects is geared and fashioned in terms of an increase in human capabilities for well-being.

 Chapter 3

Situating the Intervention project
3.1 Introduction
The Federal Republic of Nigeria is a federal constitutional republic comprising 36 states and its Federal Capital Territory, Abuja that serve as the seat of power of the central government. The Country is divided into six geo-political zones with the South-South, South- East, South-west, North-Central, North-West and North-East. The country is located in West Africa and shares land borders with the Republic of Benin in the west, Chad and Cameroon in the east, and Niger in the north. Its coast in the south lies on the Gulf of Guinea on the Atlantic Ocean.
In terms of religion Nigeria is roughly split half and half between Muslims and Christians with a very small minority who practice traditional religion. There are over 250 ethnic groups in the Country with largest and most influential ethnic groups in Nigeria as Hausa, Igbo and Yoruba found mostly in the Northern, Eastern and Southern part of the Country respectively. Northern Nigeria is a geographical region of Nigeria. It is more arid and less densely populated than the south. The people are largely Muslims, and many are Hausa. Much of the north was once politically united in the Northern region, a federal division disbanded in 1967.
3.2 
Overview of the Girl-Child Education Project (GEP)
UNICEF being a lead agency of the United Nations Girls Education Initiative, is committed to ensuring that the issue of girls education remains at the top of its agenda in Nigeria most especially in Northern Nigeria where the issue is a problem, thus helping the Country to reach two key Millennium Development goals: elimination of gender disparity in education and achievement of Universal Basic Education.
In December 2004 Girls Education Project (GEP) was launched as a joint initiative between the Federal Government of Nigeria, The Department of International Development (DFID) and UNICEF which is geared towards achieving improved quality of life of girls in Nigeria through a collaborative, inter-sectorial approach to girls’ education. This aims to eliminate gender disparity in education through improving the quality of life of girls in Nigeria by a collaborative approach to girls’ education.
The GEP implemented in six northern States of Nigeria (Bauchi, Borno, Jigawa, Niger, Katsina and Sokoto) by UNICEF with funding from DFID was aimed at strengthening the Federal, State and Local government management of policy, services and resources to achieve Universal Basic Education and Gender Parity. One of the key concepts at work in GEP is the “Child Friendly School initiative”. The idea is simple: for children to come to school, the school needs to meet minimum basic standards such as water and sanitation, tables and benches, adequate provision of textual materials, safe learning environment, improved management and supervision, higher quality of education with better trained teachers and improved supervision. The project strategies interventions are programmed to bring about attitudinal change towards girls education, increase political support, gender sensitive legislations and policies, guidelines, regulations and increased funding for effective delivery of education services.
In line with this that UNICEF was able to assist the Federal Ministry of Education at the Centre to create a new frame work at National and State level to make Girls Education a priority in Nigeria. The designing and adoption of a gender policy for basic education was one of these foundations. The project also assisted States and rolled out the essential learning package with which to greatly inspire these states to develop a comprehensive Ten year Educational sector Strategic plan.
There is also an aspect of the intervention that address collaboration with Government and other stakeholder in reviewing existing curricular and instructional materials for gender sensitivity, incorporating the Islamiyya curricular into the formal school system to address the need of the target beneficiaries. The introduction of Educational Management Information System (EMIS) and capacity building for the staff involved was another initiative introduced by UNICEF in the GEP project because the issue of insufficient data on Basic Education has always been a problem in the smooth delivery of services in that area. Advocacy and sensitization by raising national awareness of policy makers and traditional leaders in Girl Child Education is one of the priority areas UNICEF has advocated in the project to bring about increased political and financial commitment.
UNICEF also established School Based Management Committees (SBMC) as a policy requirement in all GEP schools in Northern Nigeria. The SBMC has a structure that represents all key stakeholders in the Community working with the school to improve the management and ensure proper teaching and learning for the Children. They represent the participation of the Community in school administration to and have the potential to transform, sustain education, and promote school governance at the grassroots level.
The initiative of school Tutoring, Mentoring and Counselling (STUMEC) is also one of the strategies adopted by UNICEF in the intervention project.  This is aimed at supporting children, especially girls, throughout their learning period to help improve learning achievement and retention in schools. Incentives such as provision of uniforms and instructional materials and scholarships for the Girl-Child were introduced by this intervention project to stimulate the participation of the girls in Formal education.
3.3

Overview of the Enhancing Childs’ Basic Education in Northern Nigeria (EGBENN) Project
ACTIONAID Nigeria is committed to working with excluded groups to ensure that they can secure their rights to free quality education within an equitable system as a key to end poverty and at enhancing access to Basic Education most especially for the Girl-Child with its project tagged “Enhancing Girls’ Basic Education in Northern Nigeria (EGBENN). They work in Communities to promote basic rights and ensure that proper governance is enhancing at all levels. As part of their belief, the organisations also promote gender equity and see the rights of women enhanced. It is within this context that the organization started its EGBENN project, According to the consultant:-
“The challenges is to attain gender parity while still ensuring that all children go to school which will specifically contribute to the attainment of two of the Millennium Development Goals: -Achieving Universal Primary Education and the elimination of Gender disparities in education at all level by 2015”
The project goal as defined by the International Development Partner is to support and strengthen the current initiatives by Civil Society on accelerating girls’ access to basic quality education. The project had three components;
· Promote and establish School Based Management Committees to promote good governance including child-friendly environment in schools

· Devise advocacy programmes that will overcome local barriers to girls’ education. 

· Strengthen the capacity of Civil Society Organisations especially women groups to advocate for increase allocation of resources and gender sensitive policies and practices.

The Project intervention is located in the North-Western zone of Nigeria specifically Zamfara, Sokoto and Kebbi States. Hausa is the dominant language in the three States and Islam is the religious belief of the people. The main sources of income for the men are farming and animal husbandry. The Children usually assist the parents in harvesting, threshing and hawking. The women engage in income generating activity to augment the earnings of the family. A few of the Children go to school, while most of the girls stay at home to  help the parents either on farm , rear animals, fetch water, run errands or hawk. Some of the Children cut grass in the evenings to earn a living. They also attend Islamiyya Schools in the mornings and evenings.
This intervention is situated within the framework of sustaining meaningful citizenship participation at all level there by increasing accountability, transparency, and responsiveness in education systems. The project is also geared towards building the capacity of civil society organisations; Community leaders to enable them fulfil and extend their role, track education budgets, provide links between schools and the wider Community and engage with local and State governments.
The project component involved the establishment of School Based Management Committee (SBMC) which has membership from all strata in the Society the leaders and the lead, the parents and the pupils, men and women. This is designed to have Community input into the management of the Schools and thereby giving them a sense of belonging and ownership of institutions in their area. This is a diversion for the existing Parent Teachers Association that exists in all Primary schools in Nigeria.
Capacity building on REFLECT methodology was also one of the strategies adopted, Community members were trained on the right based approach to development, assisting the Communities to become aware of their rights and in doing so have found a voice. This has led to the establishment of literacy classes for adults in most of the Communities.
The project also employed the use of drama to disabuse the mind set on religious misinterpretations of the roles of women within the Islamic context which are often translated in practice through female seclusion, gender stereo-type in domestic chores, early marriage etc. Girls clubs were established in all the Communities involved in the intervention which was targeted at building self-confidence of the in-school girls, build their capacity as peer mobilizers to mobilize their out of school peers to school.   
Analysis of the strategies for the enhancement of Girl-Child Education

3.2.1 Introduction

This section of the chapter aims at presenting and analysing the data collected in the course of carrying out the research. Transcribed interview supported with review of reports, Newsletters and visual documents from these International Development partners would be analysed relating it with the relevant theories and analytical framework identified in chapter 2. There is no successful research in any field without presentation and analysis of data collected. Therefore, data could be regarded as the information collected and it is to be presented in response to answering the research questions as stated in the research. This chapter therefore presents the data collected to assist in identifying the similarities and differences inherent in the strategies adopted by this International Development Partners in enhancing the participation of the Girl-Child in rural Communities of Northern Nigeria.
Similarities inherent in these strategies

3.3.1 How these IDPs conceptualize gender disparity in the specific field of Girl’s education.
Both UNICEF and ACTIONAID Nigeria’s intervention project came about as a result of the surveys carried out by various agencies and International Development Partners in Nigeria on the National report of state of education in Nigeria, where findings revealed that the participation of the Girl-Child in Basic Education is low and backward with a great gender disparity between the Northern States and other part of the Country. With a higher percentage in rural Communities of Northern Nigeria, girls are being kept out of school in the project states due to some reasons such as socio-cultural factors.
When asked what they mean by gender disparity in the specific field of Girls education, for all the two IDPs the definition of “Gender Disparity” was consistently associated in all their responses and reports with the ratio of boys to girls in Basic Education higher and the gender gap very high in several Northern states showing the non-participation or marginal participation of girls in basic education.
As stated by the UNICEF Consultant on GEP:
“GEP started as a result of a UNESCO/UNICEF survey carried out in Nigeria which indicated that gender gap were very high in several Northern states showing the non-participation of girls or marginal participation of girls in basic education. In Zamfara and Sokoto States for instance gender gaps were higher as 29% to 50% in Katsina it was 39% and so when compared to what obtained in the Southern part of the Country you could see glaring that girl’s education was an issue which requires serious intervention to bring about changes”
While ACTIONAID Nigeria Consultant stated:
“The survey carried out by ACTIONAID Nigeria in 2003 revealed that the participation of the Girl-Child in Basic Education in Northern Nigeria is very poor. When  you look at the education sector in Nigeria, you find out that the area that is a little backward than the other geo- political zone is actually the North and most especially the North west and North east so we decided to intervene so that we can be able to bring them at par especially with regards to Girl-Child Education, But if you look at some states in the South west and South east you actually find out that more girls are in school but the reverse is the case when you look at the North it is often the boys that outnumber the girls”
A striking common threads running through their reports/ Newsletters is the situation of the Girl-Child in rural communities of Northern Nigeria as being marginalized, disadvantaged and social excluded and not having access to Basic Education which denies her fundamental basic right for well-being. This they all said could be attributed to socio-cultural factors, religious misinterpretations and her position in the family, but if given the chance these girls can lead a functional and progressive life.
The ontology of the situation of the Girl-Child was already formed by these IDPs as being disadvantaged, socially excluded and marginalized in the society. These girls are doubly disadvantaged because they come from the rural areas that are geographical remote settings, where there is poverty and as a result of these non-formal schools are better able to retain girls than are formal schools that are often associated with indirect cost and gender stereotype in existence. The general male preference often found in rural Communities of Northern Nigeria add to the disadvantaged experienced by the girls and the poor quality of rural schools contrast sharply with schools in urban areas and this can negatively relates to girls probability of attending schools.
Conclusively therefore, social exclusion and denial of the Girl-Child access to Basic Education is based on gender roles and hierarchy in the society. It is clearly seen from the findings that the position of these girls in the society excludes them to have access to Basic Education which is among one of the fundamental human right of an individual for a well-being and dignified life.
3.3.2

How they intervene in Girl-Child Education
UNICEF and ACTIONAID Nigeria both intervene in Girl-Child Education with the Establishment of School Based Management Committees. (SBMC)
Contrary to widely held beliefs that donor funding projects were influenced solely by western models, rural communities’ realities were structured in these intervention projects through the establishment of SBMC. UNICEF and ACTIONAID Nigeria were both able to establish the SBMC as one of the strategies they adopted in seeing that all beneficiaries are carried along in the running of the schools in their communities.
This SBMC is a committee that has representatives from the government agencies at the local government level, the traditional rulers, religious leaders, the teachers in the school, parents both those that have children in the school and those that don’t have, with women and youth leaders and the pupils as members of the committee. Members are specifically set up to address the issue of school governance and management at the local level and each and every member is given a space to voice out his/ her opinion.
Based on the proposition of the Capability approach that social arrangement should be evaluated according to the extent of freedom people have to promote or achieve functioning they value, which is the freedom to do and be what they value.  One cannot have the capability in the sense of opportunity or freedom if one lacks capability in the agency senses of capacity and skills to think and act. Alkire (cited in Gasper 2004)
For these International Development partners, mobilization and education are seen as a key to individual and collective empowerment and to gaining voice rather than being silenced by fear. A forum such as the SBMC serves the purpose of civic education and mobilization to address shared concerns, helps to narrow the gap between officials and local people and can serve as an arena for transformation which this SBMC provided to the people.
In the words of the ACTIONAID Nigeria consultants:
“at times of building infrastructure it is the members of the committee that supervises the building and see to it that contractors abide by the specifications on the terms of reference’’
With this, it has made the community to have a sense of belonging and discard the earlier notion of the believe that the school is for the government, with this initiative they work hand in hand with the government officials for the smooth running of schools in their Communities.
“This intervention project made it mandatory for women to be members of the SBMC, thus giving them a voice in the decision making powers, something revolutionary in the region where women were usually not allowed to deliberate in the same forum with men”
As stated by UNICEF Consultant:
From the findings it can be seen that inclusion of the women in the SBMC has enhanced their self-confidence and sense of collective identity. This has also improved male perception about woman’s capabilities and weakens social norms that earlier defined only the domestic as legitimate female sphere.

As in the words of the UNICEF Consultants:
“in one of the Communities we are intervening it is a woman that brought on suggestion about enacting a law that stops the girls from hawking during school hours, and this was taken upon, as I am talking to you now girls don’t go out to hawk during school hours because of a fine introduced by the SBMC.”

Conclusively, it can be seen that both UNICEF and ACTIONAID Nigeria recognises and appreciates the realities of the rural people which acknowledges the diversity of interest. This brings to light the issue of participation which often undermines the knowledge of the expert. 
3.3.3


Capacity Building for Stake holders
The research confirms the importance of multiple strategic interventions concerned with capacity building for stake holders and providers of Basic Education in expanding girls’ capabilities and horizon. Both UNICEF and ACTIONAID Nigeria were engaged in capacity building for various stake holders involved in the intervention project. Capacities of all stake holders both government agencies, traditional and religious leaders, Community members were built on the various components of the intervention project such as the SBMCs, STUMEC, EMIS and most of all the Regenerated Freireian Literacy through Empowering Community Techniques (REFLECT) methodology.
As established by Padaki (1995) that all Development Intervention projects require appropriate social institutions with full capacity to sustain the process introduced. This institutions might exists at the onset of the intervention, on-going which can either be functional or not fully functional, skilled or unskilled, competent or incompetent, which may be mobilized for usefulness by the new introduced intervention project. This empowers the community in so many ways where literate people can solve their problems and strengthening their participation can also bring about more awareness of their rights and sympathetic for peoples concern.
UNICEF in its strategy introduced The Student Tutoring, Mentoring and Counselling programme (STUMEC) as a way of providing counselling and guidance to the girls which was absent before the start of the project. STUMEC is an initiative aimed at supporting children, especially girls throughout their learning periods to help improve learning achievement and retention in schools. The support is provided by teachers, peer tutors, mentors and role models in the Community. This is especially for children at risk of failing or dropping out, particularly girls who are prone to vulnerabilities due to many factors among them the socio-cultural influences. (UNICEF 2007)
Through the implementation of this initiative, finding revealed that learning has become more participatory with mentoring and counselling contributing to the retention of children in school and lowering dropout rates. This has also contributed to improvement of internal efficiency through reducing the percentage of pupils who repeat a class or are expelled from school, which is done through the provision of development, preventive and remedial services to pupils as a means of helping them to reach their full potentials and achieve their goals.

“Before the intervention of the Girl-Child project, the situation of the Girl -Child education has been something else. I mean it was alarming because it is only schools in the urban areas that you see a large number of girls, but when you go to the local communities, you find a situation whereby out of 150 enrolments, only three are girls. So, the situation was quite poor before the intervention.”
As stated by the Local Government Education Secretary in UNICEF Report to DFID (2006).
ACTIONAID Nigeria introduced girl’s drama club and the show casing of role models. These girls are given opportunity to voice out their opinion based on the lives they so valued. And this has impacted positively on the girls. From the documentary (Good practices from Enhancing Girls Education practice in Northern Nigeria 2007) girls were seen acting out drama on the consequences of not sending the Girl-Child to school and the end result was; had I known! Also having face to face interaction with Northern married Muslim women who have excelled in their various careers. This motivates the girls and gives them encouragement and zeal of pursuing a career.
Going by what Sen (2000) in his analysis of the capability approach is advocating, sees the capability of a person as the anticipated outcome of the life of an individual if provided with the enabling environment. A good example is the ability of an individual to appear in public without shame or the ability to speak up about one’s right. Here he depicts development as freedom rather than well-being and stated that not being able to appear in public without shame as a good example of a capability deprivation that takes the form of social exclusion of the Girl-Child.

While Okin (cited in Leach 1998) is of the view that empowering language and dominant forms of communication are frequently acquired through formal education, where education is unequally distributed, inequalities in communications will be accentuated. He further stated that the upbringing and life experiences of many girls have actively discouraged them from speaking out or speaking up for their own needs. And when they speak they are more ambivalent and authoritative than boys with the dominant, rational and scientific mode of thoughts.
As in the words of ACTIONAID Nigeria Consultants:

“When we first started the project the girls could not speak up to us even when asked their names they could not open up and answer, but along the line with the establishment of these drama and girls clubs, we were able to bring the girls out of their shell. As a result also periodic meetings are often organised for the girls to meet with members of parliaments and legislators at the state Capital ‘Gusau’ to voice out their needs to the law makers and from the end of project evaluation reports, the girls were able to make a significant impact on the new law in place in Zamfara State which was adopted for the enhancement of Girl-Child education.”
From the Consultant narrations it can be deducted that girls’ awareness level concerning participation in socio-economic and political life is based on the level of Basic Education they are able to access beyond all socio cultural barriers or limitations. It is only this access that can enhance girls’ awareness of economic and political issues and enables them to formulate and express their views. Girls therefore require a high level of both natural and psychological Basic Education to nurture them and help them develop as supported by Egunyomi (2006:427-438)
Thus, Gasper (2004) established that functioning and capabilities differs with respect to the degree of social inter dependence or reference to the activities of others. For example the capability to appear in public by these girls has a reference to the judgement of others in a way that is true of the capability to be able to move freely. Alternatively therefore, some functioning and capabilities are more or less universal, shared or not by all human beings while some are not culturally relative goods that contribute to them are specific to a particular time and place.
Conclusively it has therefore been established that building the capacity of existing social structures can go a long way in adapting to new innovations and enhancing community participation in development projects.
3.3.4

Community Mobilization, Sensitization and collaboration with Traditional and Religious leaders
Evidence from the findings revealed that both UNICEF and ACTIONAID Nigeria in their strategy of enhancing the participation of the Girl-Child in Basic Education involved both the traditional and religious leaders in their action plan. This is because traditional and religious leaders in Northern Nigeria are the gate keepers in their communities and they command a lot of respect, whatever they say people in the community are ready to listen, so they worked directly with these gate keepers so that they will be able to mobilize and sensitize the people.

Both UNICEF and ACTIONAID Nigeria held high level advocacy meetings with leading Islamic figures, such as the most revered Sultan of Sokoto who provides leadership to the traditional rulers in the Northern States. This initiative prompted traditional and religious rulers to motivate the support of their subject to accept the project. Thereby getting commitment from the gate keepers and custodians of the tradition which created a forum for engagement between government and traditional institutions with a view to facilitate positive action on existing gender norms and other practices which inhibit girls from assessing Basic Education.
This was evident from the documentary (Bridging the Gap 2011) produced by ACTIONAID Nigeria showing the girls having an interaction with the Sultan of Sokoto and holding meetings with some members of the project communities in his palace to sensitize and enlighten them on the importance of Girl-Child Education. Emphasising the message that educating all children is a religious obligations and duty, drawing on evidence from the Quran and other religious text creating awareness that unless you allow a Girl-Child to go to school, subsequently you may not have the nurses, Doctors and teachers that you need that will serve the community being a predominantly Muslim community.
“The situation was really bad because even the parents were not sensitised on the importance of education. They were schools in their communities quite well, but they were not encouraging their girls to go to school and that was a big problem before ACTIONAID Nigeria came.” 

As stated by the Consultant during the interview.

Therefore deducting from the narration of the consultant and in line with the work of Gaper, (2004) informed and capable persons can contribute more effectively to Human Development, as better parents, citizens and members of associations. For example he said educational level affect the ability to discipline power holders, and women’s education affects their self-confidence, their status in the society, the use of their knowledge and very much else including child health and fertility patterns.
As reported from the UNICEF, Nigeria Child Newsletter 1 (2) before the inception of the project, mobilization and sensitization meetings were carried out with Prominent traditional and religious leaders in the Northern States so as to create the awareness needed for the new project to their subject and there after wards, field staff of UNICEF went into various project communities to meet with the heads of these communities. As in the words of the Consultant:

‘’We started the GEP project with community mobilization and sensitization of the need to send the Girl-Child to school. In each state teams went to each of the 120 communities to sensitize them about the need to support girls’ education especially for the long term’’
Conclusively therefore, we can say that this strategy has influenced many parents to take their Children to school, particularly girls to schools. This has shown that when properly informed traditional and religious leaders play a crucial role in tackling the issue of low priority for girls’ education and wrong perception of formal education as being incompatible with socio-cultural beliefs and practices and the sceptical attitudes towards the benefits of educating the Girl-Child.
Differences within these strategies
3.4.1      Collaboration with Government Agencies
UNICEF being a multilateral organisation working in the area of Girl-Child Education engaged government agencies that are directly involved with provision of conducive and enabling environment for the enhancement of Basic Education for the Girl-Child. Most especially the Universal Basic Education Commission (UBEC) an umbrella body responsible for the provision of Basic Education to all children of school going age in Nigeria at the Central level, while in all the 36 States of the Federation there is the State Universal Basic Education Board (SUBEB) in charge of Basic Education at the State level.
Findings revealed that UNICEF has been involved with UBEC and SUBEB in their intervention programme such as in the area of developing policies including the National Policy on Gender in Basic Education, focussing on mainstreaming gender in educational planning and implementation. This has gone a long way in assisting the government to adapt the National policy on Gender in Basic education.
UNICEF assisted various State governments to draw up a Ten Year Educational Sector plan, formation of a Joint consultative steering committee on Girl-Child Education at both the National, State and Local government levels and introduction of the Educational Management Information Systems (SMIS) in all the 36 States UBEC offices, so as to have reliable and up to date data on Basic Education in Nigeria.  
To effectively promote gender equality as argued by Egunyomi (2006), education policy needs to be developed with a clear understanding that girls and boys do not start on a level.-playing field and that the constraints they face in education are a reflection of a broader inequalities between men and women in the society.
It is in line with this that GEP at both the National and State level works with relevant government agencies and departments in supporting local, State and national sectorial educational policy development and analysis with a view to promoting gender sensitive policies in the education sector and gender sensitive environment in schools.
Furthermore, going by what Driscoll (2008:13-32) is advocating this is an expectations that can lead to analysis of factors in the broader social context which often affect a family’s decision to send girls or boys to school and once in school, to address any inequalities or biases in the treatment of girls and boys and the opportunities open to them, which affect their willingness to stay in school and to achieve academically.
According to UNICEF/DFID report 2009, not only has the project changed the lives of hundred girls, but it has also created a new framework at the national and State level to make girls education a sustained priority in Nigeria. The adoption of Nigeria’s first Gender Policy for Basic Education is one of these foundations.
Conclusively therefore, gender sensitive curriculum and enabling environment tends to influence the chances of these girls to access formal education if provided in an integrated holistic way that tends to reflect their strategic and practical gender needs.
3.4.2     Involvement of Civil Society Organizations
As indicated in the end of project evaluation report ACTIONAID (2010) testimony from one of the members of the CSO testified that:

“At the beginning of our activities the organisation was afraid of approaching the government, but through the training we received from EGBENN we now can approach the government and work together for the achievement of the organisations objective.”
Speaking in a similar voice, the programme coordinator of a CSO involved in the project stated:

“In terms of capacity most of us were not the way we were before the project. If we get another project now, we know how to go about it. The project has brought us closer to the government because specific training given by ACTIONAID Nigeria has helped a lot.”
As Long (2001) established from his study in rural Communities, IDPs have found the experience of putting CSOs and CBOs in charge of their own change and growth process rewarding and even a very powerful change motivation for the Communities. As he pointed out that a strategy for capacity building goes beyond training but includes mentoring and coaching with the use of participatory approaches. Organisations without basic or little operational systems necessary for the actualization of their demands will have to be positioned not only to lead and advocate for change but also to empower them to do so on their own free will.
Conclusively therefore it is clearly depicted from the findings that ACTIONAID Nigeria was building the capacity and empowerment of local organisations and institutions to carry forward and sustain momentum on the importance of Girls education. Through this strategy the project has been able to sharpen the organisational focus of these CSOs.
3.4.3   Provision of incentives to the Girl-Child and         disbursement of scholarship to excelling students
Evidence regarding incentives is quite clear from the findings, conditional cash transfer, and scholarships to excelling girls and provision of instructional materials seems to have a promise where it offers girls financing and encouragement to stay in school which compensates families for the indirect cost associated with formal schooling. Evidence from UNICEF report indicates that with the provision of incentives such as instructional materials to the Girl-Child, school enrolment for the Girl-Child has risen from 5% to 45% where in the words of the UNICEF Consultant:

“Grandmothers now come with their female grandchildren and say ‘Gata ayi mata rejiista’ meaning put her name in the school register. But normally it is these same grandmothers that would not release their grand children to school because they give them a helping hand in fetching water, firewood or hawking.”
Increased in enrolments and attendance rates and decrease in gender gaps have increased , on average in the project implementation focus Communities, girls’ enrolment has increased by an average of 73% from 2005. This has resulted in an overall reduction of gender gaps in the GEP focus schools from 44% in 2005 to 31% in 2007. Attendance rates have also improved, with an 11.9% increment in GEP focus schools, with that of girls increasing by 39%. (UNGEI-Nigeria)
Scholarship for students from needing families and excelling students to supplement a policy of compulsory education was adopted by UNICEF. This strategy has proven to be very effective in raising girls’ progression to junior secondary schools as supported by the Consultant statement:

“At the end of the project there were Communities that were sending list of primary six girls directly to SUBEB offices indicating their readiness to allow these girls to further their education in girls boarding schools, at least that is progress, Communities that were seen to be behind in girls education now see the need to educate their girls to the extent of seeking for the girls to transit to the next level of education. For the first time she said the Community enrolled girls into secondary schools’’  
This strategy has succeeded in almost doubling girls’ progression from 4.3% of eligible girls before the project to 55% after the completion of the project. Findings from the external evaluation report at the end of the EGBENN revealed that enrolment and attendance for girls has increased in all project Communities which matched the expectation of 20% increase at the onset of the project. Also this promoted the re absorption of drop out girls in to the formal school system. Girls that were dropped out of school were re-registered.
Conclusively therefore, this has shown clearly that poverty constitutes the major barrier to girls’ access to education with more than half of the population living below the poverty line most especially in the rural areas as established by Egunyomi (2006:427-438) in her recent study. This she stated has become very difficult for many parents to send their children, particularly girls to formal school, but rather opted for the Islamiyya schools which are tuition free. But with these incentives the girls were able to enrol in formal schools.

3.4.5  Use of REFLECT methodology as a way of empowering the Communities
ACTION AID Nigeria in its intervention strategy made use of the REFLECT methodology which was guided by the overall concern for building citizen participation and capacity to sustain demand for transparency, accountability and participatory governance. In elaborating further on the concept of REFLECT methodology, ACTIONAID Nigeria Consultant said:

“It is an approach that has deep respect and humility of the poor people and recognises the world they inhabit and considers their contributions no less important than the knowledge of the expert.”  
This approach sees education as a collective activity, a dialogue between participants and facilitator rather than a top down approach lecture from one person for the benefit of the others. It sees the facilitator as being neutral in order to help participants reflect on aspects of their cultural, social and gender constructs, this often helps them to think critically. This methodology is an approach that assists to create an open and democratic environment in which everyone is able to contribute, act and reflect. It assists Communities to take control and also address critical issues such as gender, communication and power relations in a REFLECT circle.
Going by what the REFLECT methodology entails it can be seen that ACTIONAID Nigeria recognises the life the people in the rural Community treasured and these intervention is being introduced to address the social changes that are being carried out bearing in mind their life style. (Robeyn 2003:9) stated that the most basic human need of poor people is the freedom to define their own needs, to organise, to meet them, and to transcend them as they see them fit.
From the end of evaluation report for ACTIONAID Nigeria, the SBMC was able to impact so much on the Communities such as in the area of empowering the community to be able to demand their rights from duty bearers such as members of parliaments and government officials. It also brought about the recruitment and redeployment of female teachers to project communities and enhanced community self-help projects. The SBMC also provided a venue for collective communal decision rather than individual parental control, as a result of which it was able to link communities with relevant government agencies and International Development Partners such as World Bank and UNICEF.

Conclusively therefore, evidence from the findings have revealed a lot of  changes, which has proven that every Community has the innate capacity to engage effectively with the government to effect desired change if opportunities are created through capacity building, mobilization sensitization and advocacy.
3.4.6   Incorporating the Islamiyya school system into formal school system.
With the integration of the Quran, Hadith and Fiqh into formal education by UNICEF, this has enhanced the chances of these girls enrolling into Basic Education because the curriculum covers the principles and practices of Islam. Findings have revealed that many girls that do not attend schools are sent to Islamiyya schools where they receive religious trainings from the Quran. UNICEF GEP has enabled the integration of Islamiyya schools in most of the GEP schools in the project states.
This integration also made the parents to be more amenable to enrol their girls to formal schools, as it provides the girls the opportunity of acquiring both formal and Islamic lessons.

This is in line with what Long (1990) is advocating that intervention is an on-going transformational process that is constantly reshaped by its own internal organisational and political dynamic. And by specific conditions it encounters or it creates including the responses and strategies of local and regional groups who may struggle to define and defend their own social spaces, cultural boundaries and positions within the wider power fields. By integrating the Islamiyya school system the needs and aspirations of the target beneficiaries has been made. At the same time the aim of the intervention project has been achieved by enhancing the participation of the Girl-Child in Basic Education.
Conclusively therefore, the ability of policy makers to include a holistic and comprehensive context in planning the education of the Girl-Child in line with their religious ideology has boasted the enrolment of these girls into formal school system.
3.5 Good practices to be drawn from the experiences of UNICEF and ACTIONAID Nigeria
The researcher’s analysis of the similarities and differences inherent in these intervention projects showed that, rather than finding faults with all the strategies. One might reasonably suggest that all are relevant in policy adjustment and transformation in the provision of Basic Education to the Girl-Child, most especially in the rural Communities where there are still some stereotypes associated with formal education.
It is believed that good innovative practices and policy can accelerate and enhance the participation of the Girl-Child in Basic Education in rural communities of Northern Nigeria. But from the research findings it has indicated that; there are no quick fixes and single best and appropriate strategy to be adopted if at all the Girl-Child is expected to be at par with her male counterpart in acquiring Basic Education.
Therefore the researcher would suggest that there is no single best and appropriate strategy to enhancing the participation of the Girl-Child in Basic Education. Therefore there is no need for these strategies to be thought of in isolation but rather they could be combined, if at all Nigeria hopes to achieve Education for all and Gender Equity in Education by 2015 are to be achieved.
Both UNICEF and ACTIONAID Nigeria were able to design their intervention project with the realities of the target beneficiaries being recognised. This seems to promote development from below rather than the buzz word of top down approach to development which has always been criticized by development advocates. This particular development intervention recognises and appreciates the life of the people concerned and worked towards enhancing the life their valued as a way of enhancing the Girl-Child well-being.
Chapter 4
Conclusions and Policy Recommendations
4.1

Best and appropriate practices identified
The aim of the research was to identify the similarities and differences UNICEF and ACTIONAID Nigeria have in their strategies of enhancing the participation of the Girl-Child in Basic Education in rural communities of Northern Nigeria. The Research explored, compared and analysed the strategies adopted by these two identified International Development Partners by making a content review of their reports and newsletters which was supported by key informant interviews.
The findings of this Research brought out clearly how these IDPs are intervening in the enhancement of Girl-Child Education in rural Communities of Northern Nigeria and identified strengthening the existing policy on Basic Education in Nigeria; the establishment of School Based Management Committee; the involvement of Civil Society Organisations, Community and traditional leaders as well as the target beneficiaries (The Girl-Child) of the project as some of the strategies adopted.  
This enabled the Researcher to conclude that the strategies were all implemented with the aim of adjusting and transforming policy process such that gender disparity is eliminated through participatory approach to development. Therefore, Development intervention is no longer considered as the view of the experts.  But it always gives way to the people concerned to make their inputs. That is are geared towards meeting basic human needs and values aimed at promoting human Development.
4.2

What needs to be done to improve Girls’ participation in Basic Education
The Research analysed two identified strategies adopted by IDPs to enhance the participation of the Girl-Child in Basic Education in rural communities of Northern Nigeria and recommends that rigid adherence to any particular target value must be avoided in policy transformation and adjustment of the participation of the Girl-Child in Basic Education, the ultimate value of the capability approach as a frame work to enhancing the participation of the Girl-Child in Basic Education should serve as a guide to the direction of reform and not as a dictate regarding where it should end.
There is need to form a Joint Consultative Committee for the development of Girl-Child Education programme and engage all stakeholders and providers of Universal Basic Education at all levels through advocacy meetings and dialogue for the smooth implementation of the best and appropriate practices identified and replicate them to various States in the Northern part of Nigeria. 
This can be achieved through the need to safe guard gender interest in Basic Education and enhance gender capacity among key stakeholders in the Basic Education programme at the State and local government levels. This will increase the possibility of effective implementation of the adopted National Policy on Gender in Basic Education, where gender sensitization of communities on pertinent issues in Basic Education should be considered as an important component of the policy implementation.
The introduction and development of Educational Management Information Systems (EMIS) base on efficiency analysis in all State Universal Education Boards in Nigeria can go a long way in dramatic improvement of educational data and involvement of educational officials in the analysis of their own data. Staff should be trained on these new innovations so as to have a data bank on the State of education in Nigeria for smooth policy planning and implementation. From the findings it was revealed that lack of accurate data was one of the challenges faced by these IDPs, and therefore educational statistics are rarely audited and often years out of date and therefore cannot serve as a tool for management decision on an on-going basis.
It has been identified that the use of the SBMC has done a great positive impact on the participation of the Girl-Child in Basic Education. Therefore, the introduction of the SBMC that can function in line with the existing Parents Teachers Association (PTA) that exist in all Primary schools in Nigeria will go a long way in providing the Community with sense of ownership of the schools. This will encourage good relations with parents and Communities and also adapting the school calendar to the needs of the community. 
The deployment of female teachers to schools in the rural communities that can serve as role models to the girls can greatly boast Girl- Child participation. Improve and build SBMCs capacity to support the meaningful participation of girls and women in school governance. This will support girls to ensure that they have a better knowledge of their rights and conditions.
The proliferation of Non-governmental Organizations and Civil Society Organisations in favour of the Girl-Child Education needs to be encouraged. They need to further mobilize the rural Communities through enlightenment, mobilization and sensitization programmes in order to appreciate the need to provide the Girl-Child with Basic Education that will enable her explore her potentials. There is need for more intervention to stimulate demand for education from the rural communities.
 A sustained and massive media campaign with government agencies adopting various strategies such as drama, folktales, jingles where different mass media should be used such as the radio as it is widely being used in these communities would assist a lot in creating awareness and sensitizing the community on the need and importance of formal education for the Girl-Child. This must be a continuous campaign that has to be aired constantly in national, state and local media houses.
The use of traditional and religious leaders in the intervention project has proven successful therefore; there is the need for more involvement of these strata of people in terms of capacity building on mobilization and sensitization skills and techniques because findings revealed that they are the gate keepers of these communities. They should make the campaign part of their services to their congregations with parents, groups and organizations being targeted at, both as recipients and intervention propagandists for the success of the programme.
 Evidence from the research showed that Information campaign involving Community and religious leaders appears to be inexpensive and promising way to raise girls’ primary enrolment where Communities are being sensitized on the importance of girls’ education. Therefore there is need to sustain this initiative in enhancing girls participation in Basic Education.
It is necessary to sustain the scholarship scheme for best excelling female pupils in the rural Communities to be enrolled into Colleges of Education. When they graduate they can be able to be employed by the State Universal Basic Education Board as teachers so as to address the issue of inadequate female teachers in the rural Communities.
This researcher will appreciate and feel delighted if this research would inspire government commitment to Education for all and in achieving Gender Equity to revisit the policy framework in the Universal Basic Education Act 2004 in Nigeria.
Appendices 
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MAP OF NIGERIA SHOWING 36 STATES AND THE FEDERAL CAPITAL TERRITORY ABUJA
Interview Guide:

UNICEF

1. What is it that you do specifically in the area of Basic Education? 

2. What do you think of Girls enrolment, retention and progression in Basic Education in Nigeria?

3. What do you consider as gender disparity in Basic Education?

4. How do you work with other stakeholders involved in the provision of Basic Education?

5. Can you describe the project you are involved in Girls’ Education Project?

6. How have you designed your intervention project?

7. What are the strategies you have put in place to accelerate the participation of the Girl-Child in Basic Education?

8. Do you think the existing Universal Basic Education policy of the Federal Government on equal access and gender parity in Basic Education is being achieved?

9. Is there need for a policy transformation in the provision of Basic Education to the Girl-Child? 

10. 
What are the challenges you have faced in implementing the intervention?

ACTIONAID Nigeria

1. What informed your organisations decision to intervene in basic education in Northern Nigeria?

2. What do you think of Girls enrolment, retention and progression in Basic Education?

3. Why did you restrict your intervention project to rural Communities of Northern Nigeria?

4. Why is your target the Girl-Child in rural Communities?

5. Who do you consider as the Girl-Child?

6. What are the gender norms and values of the rural Communities of Northern Nigeria?
7. What do you consider as gender disparity in Basic education?

8.  How is your Organisation assisting in breaching the gender gap that exist in Basic Education in Northern Nigeria
9.  How is the project like?

10.  How do you engage other stakeholder in the provision of Basic Education in your project?

11.  Your project based more attention on community participation, Was there any problem getting into these Communities?
12.  Where do you see the problem?

13.  What is it that you hope to achieve with this intervention?
14.  How do you see the sustainability of the project after the lifespan?

15. How do you forecast the situation of the Girl-Child in the near future in Northern Nigeria?
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DEVELOPMENT INTERVENTION IN BASIC EDUCATION:


Enhancing the Girl-Child Education in rural Communities of Northern Nigeria:








� Islamiyya school system is an Informal school where the principles and practices of Islam are being taught.


Quran is the holy central religious text of Islam,


Arabic is the language used predominantly in the Quran.


Hadith are the traditions of Prophet Muhammad. (peace be upon him)


Fiqh is the expansion of the code of conduct in the Quran often supplemented by the tradition of Prophet Muhammad. (peace be upon him) 





2. Sultan of Sokoto is the spiritual leader of the Muslim community in Nigeria.
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