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Abstract
This study is about the role of music in the prevention of violence with youth. It looks at the use of music with youth that are especially vulnerable to becoming involved in a violent and/or illegal context or dynamic.  The main focus is on a program called The Network of Music Schools of Medellin, that aims to build and strengthen processes of cooperation and coexistence through music education.  The Network also claims to promote cultural transformation necessary for the decrease of violence in the wider Medellin society.  Based on semi-structured interviews with staff, parents and students of the program, this research explores how the need to decrease violence in Medellin neighbourhoods is confronted by musical education. It addresses how young people involved in the music schools transform themselves, to confront the daily reality of violence around them. The study reflects on the implications of this kind of musical education for non-violence, in terms of wider social transformation. 

Relevance to Development Studies
The study tries to connect three broad areas of interest – interest in preventing violence; interest in agency and how it connects with structural changes; interest in the arts as a specific form of ‘social-developmental’ intervention. It takes place in an urban context with high levels of on-going urban and youth social and economic, as well as political, violence. The study explores ideas around how music can reduce the role of violence in society, using young people’s art and creativity to enhance youth participation in peaceful socio-economic development. This study is therefore part of wider research on how the arts can help in social transformation and in overcoming legacies of violence and war, especially for young people. 
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Chapter 1 
Introduction
1.1 Introduction

This research is concerned with the role of music education in the prevention of violence with children and youth, who are especially vulnerable to become active participants in contexts characterized by dynamics of violence and illegality. More specifically I will focus on the program called The Network of Music Schools of Medellín that aims to build and strengthen processes of coexistence and to lead to cultural transformations necessary for the decrease of violence through the musical education. Through this study case I will analyze how violence prevention, by musical education, is a mean to enhance agency in young people for social transformation in violent and illegal contexts.  

Medellín is the second largest city of Colombia and once considered one of the most violent cities of the world. Most of this violence took place in the poor neighbourhoods located in the mountainsides that surround the city. Although currently Medellin remains significantly more secure than years ago, gang disputes for territory, drug trafficking and killings remain in the city, with young people being the main perpetrators and victims of these situations. Due to the youth violence record in Medellín city, several initiatives have emerged to try to fight and reverse the effects of this violence in the neighbourhoods and in young people’s life. 
Examples of local government initiative are The Artistic Networks of Medellin. The Networks are part of the Secretary of Cultural Citizenship (Department of the Mayor’s Office) and include the following programs: The Writers Network, The Dance Network, The Visual Arts Network, The Theatre Network and The Network of Music Schools. These Networks, of free access, are aimed at children and young people of the city and as a general objective seek for the integral development of arts and individuals (Redes Artísticas de Medellín, n.d).

For the purpose of this research, the case study chosen is the Network of Music Schools of Medellín. A program that was created in 1996 and that covers around 4,500 students, between 7 and 20 years old in 27 different neighbourhoods across the city. The program was chosen taking into account the personal interest in music education, that it is a program led by the Mayor Office, that is one the oldest programs of the Artistic Networks with a wider coverage of children and youth across the city and because it focus on prevention of violence with children and youth . 

I chose five music schools, that is, five different neighbourhoods and 5 different contexts. I talked with the directors, the secretaries, some teachers and parents and especially with the students. They told me about the program, what they think about the violence of the city and the participation of young people in it, of what music was for them and the characteristics (positive or negative) they have gained from it.    

After these two weeks, it was possible to identify four major pints. First, that violence is experienced in different levels and ways and there is a situation of generalized violence that has permeated nearly all the Colombian society. Second, that the main objective of the Netork is to impose a new construction of social reality by the creation of a new space for children and youth, where they can have access to new social and cultural practices. Third, that music is the main violence prevention tool of the program, by which the agency of the student is enhance. And four, that despite the benefits of this kind of programs, there are some limitations to accomplish the main objective.  

To explain and analyze these findings Pierre Bourdieu’s concepts and theory are going to be used through all the research, in order to explain how the Network develops its strategy and the possibilities for social transformation in the neighbourhoods. Additionally, some concepts of violence to identify how respondents understand and experience it and a number of studies on the potential of music with children and youth to understand its potential for the prevention of violence. It is important to clarify that the objective of the research is not to evaluate the program 
Although some children participated in the interviews, and are going to be quoted since are part of the target group of the Network, the research will focus mainly in youth. According to the article N. 3 of the Colombian Youth Law for purposes of participation and social rights, is understood as young the person between 14 and 26 years old (Law 375, July 4 1997). However, it will be understood as a social construction with social meanings. Pierre Bourdieu argued that is more than a word, is an evolving concept “layered upon layers” that reflect moral, political and social contemporary concerns.  He said that the ages division in society is a product from form of manipulation and power relations (Jones 2009; 1, 2, 3). 

The structure of this research does not have a theoretical framework chapter. Each chapter contains a theoretical part in order to analyze and support the findings. In this chapter I will present the research objectives and the used methodology. The second chapter is mainly a background chapter to understand the national and local context in which the Network is located. Also, I will introduce the theory and concepts of Pierre Bourdieu. The third chapter, focuses on the voices of the different authors to identify how they understand the violence that persist in their neighbourhoods and the objective of the Network in that kind of context. Chapter 4 focuses on the potential of music with young people, how music enhance agency in the Network students and in the Network’s social transformation goal. Chapter 5 analyses musical education programs for the prevention of violence with children and youth and chapter 6 are the conclusions. 
1.2 Research Questions
The objective of this research is to better understand the role of artistic initiatives, especially music in the prevention of violence with youth. The chosen case study is the Network of Music Schools, as already described. More specifically, the objective is to understand how such a program can prevent violence among youth who are especially vulnerable to recruitment into criminal and political groups and other expressions of violence. Additionally, I will focus on how youth participants reconfigure the way they define themselves, to understand the “reality” in which they live and to confront violence in different ways in their daily lives. Finally, I will like to contribute to the existing theory of music and development, especially in the subject of prevention of violence. 
Main research question: 

How violence prevention, by musical education, is a mean to enhance agency in young people for social transformation in violent and illegal contexts.

Sub-question:
1. How the different actors understand the causes of violence in Medellin and why young people are involved in violent and illegal dynamics. 
2. What is the transformative potential of music with youth in contexts of violence and illegality and what changes are there in their self-concept?
3. How such a program can prevent violence with youth who are especially vulnerable to participate in violent and illegal dynamics? 

1.3 Methodology

The majority if the research was based on semi-structured interviews done to the different actors of the Network and other personalities related to the topic in general. Since this research focuses mainly on the issue of individual transformations and the perceptions about different topics, personal testimonies of the actors involved were considered of great relevance. Mainly it was conducted by an inductive method to try to understand some topics that are kind of abstract and that are grounded on empirical data. This kind of method helps the understanding of subject’s meaning and recognizes the mutual creation of knowledge by the viewer and the viewed. It is the result of the subject’s descriptions of their experiences and the interpretations of the researcher (Saarikallio and Erkkila 2011; 91). 
The field work took place in Medellín where the Network is located. Since it has 27 music schools across the city I chose 5 with the support of the psychologist of the program, to have perspectives from similar actors but in different contexts. The aim of this research is not to generalize the perceptions of the interviewed people but to see the different point of view of students, parents and staff of the music schools regarding the role of music and the relation with violence prevention. 

The selected schools are the following:

1. San Cristobal Music School: It is located in the Cultural Centre of the “corregimiento” (divisions of the rural area) of San Cristobal. Public order and security have been affected by the presence of some gangs. A day before I visited the school one local leader was killed.  Currently, the music school has 150 enrolled students. 
2. Belén Rincón Music School: It is located in an educational institution that is in the center of the confrontations between the different gangs of the neighbourhood called Belén Rincón. Due to the situation of violence in the zone they are trying to relocate the music school. This has been difficult because it is not easy to find an empty house in the zone and in a safer place. The situation is complex because they seek to protect the students but changing of location means that not all the students will get to the school. Currently the music school has 120 enrolled students. 
3. Benjamín Herrera Music School: It is located in an educational institution in the neighbourhood called Antioquia. This neighbourhood is known for being the place where drugs are sold and buy in the city. Also there are confrontation between different gangs for the territory and the drug market. Due to these factors, the population in this neighbourhood is floating, there are a significant number of students that leave the music school and it has been really difficult to involve the parents in the process.  Currently, there are 120 enrolled students but almost 50 have left the program. 

4. El Poblado Music Schools: It is located in one of the fanciest neighbourhoods of the city, called El Poblado.  This music school doesn’t share facilities as the previous ones. It is placed in an independent house. Currently the music school has 160 enrolled students
5. Villa Hermosa Music School: It is located in the neighbourhood called Villa Hermosa also in an independent house. From this music school are from the majority of the top musicians of the Network. Currently the music school has 240 enrolled students.
I spent one day in each music school observing how they work and interviewing music schools’ directors, secretaries and students and teachers that were available. In total I interviewed 60 people: 37 students between 8 and 20 years old, 10 parents and 13 staff of the music schools (directors, secretaries and teachers). Additionally, I interviewed one person that used to work in the Secretary of Civic Culture for almost 4 years (Secretary that leads the program) the person responsible for the media/communication strategy and the psychologist of the program. Regarding the general topic of artistic initiatives in violent situations I interviewed the director of the National Plan of Music for the Coexistence (NPMC) of the Ministry of Culture, a renowned Colombian musician that work with music and peace issues and the creator of a pilot project which uses art and culture as tools for the social reintegration of the demobilized people in the Office of the Presidential High Counselor for Reintegration (ACR).
Chapter 2 
Background to the Network
2.1 The Colombian Context
After decades of violence and armed conflict, with multiple actors and different motivations, exposing the current situation in Colombia is not an easy task. At the theoretical level different trends that seek to explain the origin of violence in the country have emerged. One of the most widespread explanations locates the origin of violence in the late forties when, due to the assassination of liberal leader Jorge Eliecer Gaitan in 1948, a final burst of tensions caused by the systematic exclusion of political opposition between the liberal and conservative parties had place. This outbreak of violence tears apart the social dynamics and establishes, according to some authors, a logic through which social and political conflicts tend to be resolved by the military option (Franco Agudelo 2003; 27). However, other complementary analysis suggest that political exclusion in a strongly bipartisan system ruled by clientelism, and limits on the democratic participation of wider sectors of society have undermined the legitimacy of the system (PNUD 2000; 22).
This systematic exclusion of broad sectors of the population highlights the lack of democratic options and the use of politics in Colombia as an instrument that serves the interests of the elites of both political parties (Gomez Mejia, 2006; 97) . This caused the emergence of guerrilla groups, some currently active as the FARC and the ELN. However, after decades of armed conflict the guerrilla struggle begins to degrade as they start to resort to methods such as theft, extortion and kidnapping, while drug trafficking is rising.
The phenomenon of the production and export of drugs, and the emergence of new paramilitary structures linked to drug trafficking, further complicates the social and political scene of a conflict in which civilians are the main victims (Fisas 2011; 84). But with the death of Pablo Escobar and the disappearance of the drug cartels the phenomenon of paramilitarism grows stronger through their partnerships with entrepreneurs, farmers and the armed force. That is how, in 1997, paramilitary leaders of this several criminal groups unite and form the Autodefensas Unidas de Colombia (AUC). This would mark one of the bloodiest periods in the history of the country with this organization conducting more than a thousand massacres, displacing millions of people from their lands and expanding its political and military power throughout the country in alliance with local and regional politicians (Verdad Abierta, n.d.). 
With the outbreak of violence, in 1998 starts what so far has been the last attempt of dialogue between the FARC and the Colombian government. However, peace was a major challenge in the absence of a truce between the guerrillas and the government, the growing activity of the AUC and the signing of a bilateral military agreement with the US government as a strategy to combat drugs (Gomez Mejia 2006; 131). The absence of a genuine commitment to peace on both sides leads to the final breakdown of peace talks between the government and the guerrillas. Thus the FARC begins a war of attrition, "expressed in the use of sabotage and terrorism, undermining the myth of a quick military victory over the guerrillas" (Vargas Velásquez 2004; 85).
Widespread violence “increases authoritarianism in important sectors of society creating a favorable environment for political-military counterinsurgency projects (at local, regional and national level) and promoting more exclusive and undemocratic behaviors” (Vargas Velásquez 2004; 86). When in 2002 Álvaro Uribe arrives to power the war against the FARC guerrilla rages on while on the other hand attempts to reach peace with the paramilitaries. This resulted in a supposed demobilization of the AUC in 2003, now questioned by many journalists and human rights organizations
. The continued violence exerted by all parties in conflict has generated large waves of forced displacement and the consequent abandonment of the countryside. This has caused a serious land conflict, generating two kinds of violence: one violence caused by the war against the state for the control of illegal businesses, and other violence motivated by the possession of land exercised against peasants (PNUD 2000; 25).
The so called Democratic Security policy implemented by Alvaro Uribe did in fact recover large production centers and the control of the main roads of the country, long controlled by the guerrillas. These results, coupled with media propaganda, increased the perception of safety in urban centers. However, the conflict has not disappeared, it has migrated to the country's rural areas, making its invisible and isolating much of the country's inhabitants (IAP n.d.). Nonetheless, the complexity of the Colombian conflict underlines the necessity to address its causes and consequences from different perspectives. 
Some reports make important observations and contributions by suggesting that the armed conflict in Colombia will remain unresolved if the wide range of options to overcome it is limited to the military way or the political negotiations, leaving aside other possible actions to mitigate its damage while the conflict lasts, to finish the confrontation itself and to ensure that, once passed, avoid the re-production of its causes (PNUD 2011; 58).
2.2 Medellín’s Context 

Medellín is the second largest city of Colombia and once considered one of the most violent cities of the world. Violence here, as throughout the country, recomposed the rural and urban zones. Displacement from the countryside to the cities was so traumatic that it substantially changed the reality of the whole region, historically characterized by its wealth and productivity (PNUD 2004; 17). In the urban area of Medellín most of this violence took place in the poor neighborhoods located in the mountainsides that surrounds the city. This area began to be settled in 1960 and 1970 when rural inhabitants began to arrive to Medellín. Many of them were displaced by violence. These unplanned neighbourhoods known, as “comunas”, grew into dense and for decades almost all the services and utilities were pirated. The city government refused to provide services, viewing these communities as illegitimate, and the police not even were able to enter into the neighbourhoods (WOLA 2011; 6,7). 
This neglect gave green light for violent groups to emerge, especially heavily- armed young people organized in territorial gangs, usually controlling resident’s movements, selling and drugs and killing rivals. In the 1980’s and nearly 1990’s these hundreds of gangs were under the influence of the Medellín Cartel. According to data provided by the ‘Coalition against the involvement of children and youth to the armed conflict in Colombia’ by the year 1991 in Medellin the homicide rate reached the staggering number of 400 deaths per thousand inhabitants. By 2004 the number was 170, being the national average 63 and in Latin America of 19 deaths per thousand inhabitants (COALICO, n.d).
This was in fact the time where the city was the most violent in the world because of the fight between the drugs lords’ and the Colombian state. Later on, in 1993 with the death of the cartel leader Pablo Escobar, urban militias of the FARC (Revolutionary Armed Forces of Colombia) and ELN (National Liberation Army) guerrillas were the first ones to fill in that vacuum. These groups had to fight for the control of the comunas against Medellin´s post-Escobar drug mafia particularly with gang called La Terraza led by a man known as Don Berna (WOLA 2011; 7).
Analyzing the situation in the country's major cities like Medellin and Cali where drug trafficking had a greater impact, this two cities had the highest rates of violence between 1993 and 1996, followed by Bogota and Manizales, with rates 50% lower (PNUD 2000, 27). Similarly, the departments that had higher rates of homicides also recorded the highest rates of military right-wing groups’ presence, corruption and other serious crimes such as massacres. This practice is one of the most abominable forms of violence that in Antioquia, has claimed many victims: a department with the largest number of massacres between 1993 and 1998 with more than fifteen hundred people killed this way. According to the 1999 UNDP report, by that time Antioquia concentrated 38% of the massacres of the country, followed far behind by the department of Valle (with its capital in Cali) with 8% (UNPD 2000; 29).

In the late nineties finally Don Berna became a top leader within the AUC (United Self- Defense Forces of Colombia) structure, a pro-government paramilitary group. In addition to the growing violence in the country and especially on that zone, several factors further threatened the social and economic stability of an area highly dependent on coffee production: a deep national economic recession, the low coffee prices in the region and the earthquake in January 1999 that shook the coffee-growing zone (UNPD 2004; 36).
Is in this context where the struggle for territory and power becomes an economic struggle that directly affects the social dynamics of the city. Some data indicates that in Medellín by the year 2000 a child was killed every 4,8 days because of this violence. This means that in 2000 in Medellin 76 children under 13 years of age were killed (COALICO n,d). This numbers show to what extent children and young people are involved in the conflict and their use on intelligence missions, as couriers or as informants and in some cases even as leaders of illegal groups.
At the end of 2002
, the newly elected President Álvaro Uribe launched a military-police offensive into the comunas that cleared the guerrilla militias; the AUC groups were generally not confronted. Once the offensive was over, even though the guerrilla militias stopped being a factor of violence in the city, the AUC groups remained. The paramilitary faction that assumed control was the “Cacique Nutibara Bloc”, commanded by Don Berna and with strong ties to the drug-trafficking in Medellín. In November 2003 Don Berna’s Bloc turn in weapons and demobilize. During the demobilization talks with the government Don Berna ordered his men to use the less violence possible.  Because of that, between 2003 and 2008 was a period of peace in the city although not the reduction of drug trafficking or the lower gang membership (WOLA 2011; 7,8).

Although Don Berna orders played an important role in the reduction of violence, the national and local governments were establishing presence in the ‘comunas’ like never before. Not only police stations and patrols appeared but the Mayor of that time Sergio Fajardo (2003-2007) invested considerably in public work projects in the comunas like libraries, parks, modern schools and community centers. Likewise, the current Mayor Alonso Salazar maintained large investment in social projects. Even if the gangs in Medellín remain strong and compete for control, the greater state present and improvement of its services have reduced the room for maneuver of the gangs (WOLA 2011; 8).

Today Medellin remains significantly more secure than years ago and the stereotyping and stigmatization of young decreased. However, it continues to be the scenario of many local conflicts with multiplicity actors, where young people are the principal perpetrators and victims in these. Some facts about the current situation are the following: 

According to the report of the Human Rights Situation in Medellín 2010 of the Local Attorney’s Office, although the unemployment rate has been progressively reduced, the city maintains an unemployment indicator of 13,6% far from the national unemployment rate of 11,5% for the last quarter from July to September. Additional to this challenge is the situation of poverty and inequality. In Medellín the 79% of the population (1,837,656 people) belong to the strata 1, 2 and 3. Moreover, 10,2% of the population lives in abject poverty and 38,4% in poverty according to The National Administrative Department of Statistics (DANE). This represents nearly half the population of the city (Personería de Medellín 2010; 4).   
There are various illegal groups in the city of which approximately 246 have territorial, economic and social control in fractions of territory as neighborhoods, blocks, sector, by more than two decades. These groups develop a range of activities of criminal nature as drug dealing, arms trafficking, extortions, among others. Also, make social control practices such as cooptation of community organizations and provision of justice and security services. It is very important to be aware that these groups are linked, as well, to larger organizational structures which have power to penetrate the institutional, administrative and political level as well as the Public Force and the legal economy. Additionally, there has been information about the presence from or who have ties with armed group as “Los Rastrojos”or “Águilas Negras”, identified like emerging criminal bands -BACRIM for Spanish- (Personería de Medellín 2010; 10).

According to the Regional Reference Center on Violence of the National Legal Medicine Institute, during the period between January and October 2010 1,736 homicides (1,624 men and 112 women) occurred in Medellín, 18 more than the period last year representing an increase of 1%. Young adult population between 18 and 35 years old continues to be the most affected with 1,174 victims (67.6%). Most of the victims were men under 35 years old living in low socioeconomic strata (1, 2, 3). Other populations particularly vulnerable are the children and adolescents. In the period from January to October 2010 there was an increase of 48,2% in the total number of homicides of children and adolescents over the same period of 2009. There were 163 cases of homicides where there victims were between 11 and 17 years old (Personería de Medellín 2010; 9).

However, despite this improvements, it shouldn’t be forgotten that the general context of violence in Medellin and Colombia is characterized by a profound complexity, both in its origins and in the dynamics of all actors, may them be lega or illegal. It is clear that violence certainly has had a “profound effect on the community affecting social participation and organizational processes” (COALICO, n.d.). This again highlights the need to intervene in the causes that gave rise to the conflict and on the economic, social and psychological effects on the Colombian population of a war that has lasted now more than four decades.
2.3 Description of the Network 

Since 1990 Amadeus Foundation, then driven and directed by Juan Guillermo Ocampo, created the program of free musical education for children of disadvantaged neighbourhoods in the city. The Foundation began with the task of developing musical training programs with a human component that would allow them to get inside these communities and bring them opportunities they never had. At that time there was an increased in the levels of violence and one of the most dramatic social crises. Because some activities they were already developing by their own there, the Foundation was able to begin the task of teaching music in some spaces and since 1995 they started the mission of persuading the local government about the necessity of creating music schools in these neighbourhoods. In 1996 the City Council approved an agreement to support this program, already running, and only one year after they began to receive some resources (Amadeus Fundación, August 2011).  

The Network is a social program of the of the Mayor’s Office that was created by the Municipal Agreements No. 03 and 04 of 1996 and No. 72 of 1998 and it is part of the Municipal Development Plan 2008-2011 called “Medellín es Solidaria y Participativa”. This means that the mayor of shift can not cancel the Network program, but can invest on it what he/she considers appropriate.  Since 2005 the program is run by the Faculty of Arts of the University of Antioquia by an inter-administrative agreement with the City Hall Office - Secretary of Civic Culture (Inter-administrative agreement No. 4600013964). 
Currently the Network has 27 music schools across the city (14 music schools of wind and 13 of strings), 4625 students between 7 and 20 years old and an annual investment of 2,800,000 USD. The educational project of the music schools is developed in the initiation, basic, intermediate and advance cycles and in various areas of musical and human training like integration and performance (collective musical practice groups), theoretical, instrumental and choral training, music appreciation and body language. Additionally, there is the formation of groups such as choir, “semillero” instrument, pre-band, pre-orchestras, bands and orchestras. In their journey by the cycles and groups students are promoted to the integrated groups that are part of the projection and strengthen phase of the program. The integrated groups are: children’s orchestra, intermediate orchestra, youth symphony orchestra, youth symphony band, Tango orchestra, jazz “semillero” and chamber ensembles (Red de Escuelas de Música de Medellín, n.d). 
The three main objectives of the Network are the following: a) to build and strengthen social processes of coexistence, through the enjoyment and learning of music, leading to the necessary cultural transformations for the decrease of violence promoting peaceful coexistence among children and youth of the city. b) Promote non violent behaviours among children and young people in situation of social vulnerability and contribute to their social inclusion and integration in the city. c) Provide continuous musical training to children and youth of the city, with emphasis on vulnerable populations, enabling them to make a life project from music (Red de Escuelas de Música de Medellín, n.d).       

In other words, the overall objective is to create a new space for children and youth where they can access to new social and cultural practices, such as the assistance to different music classes, the opportunity to play in concerts and to create new social relationships with their peers, teachers, and parents. The idea is that they acquire new perceptions of themselves and the “reality” in which they live, to carry out the necessary social transformations for reducing violence in their neighbourhoods. 
2.4 Understanding Human Behaviour 

Therefore, in order to explain the how the Network achieved its main objevtive, Pierre Bourdieu’s concepts and theory are going to be used. The reasons why his theory was selected as the one to use through all the research are various. Due to the general topic of the research and the selected case study this research has structural components but focus on the analysis of individual behaviour and perception. Therefore, a theory that linked agency with structure was needed.

Together with Giddens, their theories are known to overcome the structure. However, in a personal way, it is consider that Giddens analysis is more useful for global trends, than in micro situations. Bourdieu’r theory It is a complete social one that not only covers specific aspects. It has a multidimensional approach that includes macro and micro phenomena that are operationalized by qualitative analysis.  His work is supported by anthropological research and social work related to educational and cultural issues. Also, some of his work is product of practical work, like the one in Algeria, and the Network’s case fit within his theory of practice. It is not considered that he possess the absolute truth. Basically, because of the selected case study, Bourdieu’s theory is considered the adequate for this investigation. 

Pierre Bourdieu was a well known and influential French sociologist on the XX century that attempted to unite the subjectivism and objectivism perceptions to explain the generation of human behaviour. He rejected both structuralism and subjectivism arguing that while objectivists can not indentify the real generative principles of human behaviour, the subjectivists miss it as well by not accounting for social structure. The first one eliminates the subjective agent representations from the explanation of practice turning him or her into a machine, and the second one treat every human practice as the product of a rational choice denying the impact of objective reality in conditioning it (Griller 1996; 3,4).

Through the development of a theory of practice based on the concepts of habitus, field, social space, capital and strategy Bourdieu explains the generative principles of human behaviour (Griller 1996; 3). These terms will be used throughout the research and are defined in the following way: 
Habitus: is the central concept of his theory that explains the objective and subjective elements of human practice. How the structure is internalized in each individual (Griller 1996; 5). It is a set of dispositions (or characteristics) that through the conjuncture of objective structures and personal history is created and reformulated, since habitus is never fixed. It is the point where the subject and the society converged.  According to the social position within a field these dispositions are acquired and imply a subjective adjustment to that position. For example, one’s positions and habitus form the basis of friendship or influences people’s behave, the way they dress, walk, eat,  the preferences of their tastes and so on (Harker et. al 1990; 10). 
This habitus operates in the unconscious level but also includes a person’s own knowledge and understanding of the world, which make a separate contribution to the reality of that world. “The primary forms of classification own their specific efficacy to the fact that they function below the level of consciousness and language, beyond the reach of introspective scrutiny or the control by the will” (Bourdieu as cited in Harker et. al, pg 11). Also, it includes the knowledge and understanding of the world of each person, making a separate contribution to the reality of that world. That person’s knowledge has a genuine constitutive power and is not entirely a reflection of the “real” world (Harker et. al 1990; 10).
Field: is a set of objective relations of power between social positions occupied by individuals with related habitus. Therefore, based on which the agents acts in pursuit of specific capital available through competition in the field, the agents’ habitus interact with the field to produce strategies (Griller 1996; 6). The field must be understood as dynamic, as a field of forces where there is a struggle for positions within it. These struggles transform or conserve the field of forces (Harker et. al 1990; 8).
Capital: for Bourdieu the definition of capital is very broad and can include from material things (that can have a symbolic value) to “untouchable” but culturally significant attributes such as authority, status or prestige. In order for the field to have meaning capital must exist within it and its lack or possession defined the social position of the agent on it. The value that capital (s) has is related to the cultural and social characteristics of the habitus. Although is not always recognized as such by the individuals, capital is also seen as a basis of domination (Harker et. al 1990; 13)

These fundamental capitals (or powers) are cultural, economic, social and symbolic:

- Cultural capital can exist in three forms (as a symbolic and material active): 
· The embodied state: in the form of long-lasting dispositions of the mind and body. This capital cannot be transmitted instantaneously, unlike money,  but can be acquire to a varying extent depending on the society, the period, and the social class, in the absence of any intentional inculcation and as a result quite unconsciously. Examples of this capital are the language or the way people dress (Bourdieu 1986, 47, 48).
· Objectified state: in the form of cultural goods like pictures, books, instruments. For example, when someone sells or donates a collection of paintings that person is transmitting its legal ownership but not the possession of the means of “consuming” a painting (Bourdieu 1986, 50).
· Institutionalized state: is the institutional recognition that often comes in the form of academic qualification like education. This capital confers a certificate of cultural competence to the holder (Bourdieu 1986, 50).
- Economic capital: has to be understood in its different forms. It is more that the amount of economic resources. It is the command over them (Bourdieu 1989; 17).

- Social Capital (or social structure): is related to the “possession of a durable network of more or less institutionalized relationships of mutual acquaintance and recognition” (Bourdieu 1986, 51). In other words, is to membership in a group which provides a “credential” to each member with the backing of the collectivity-owned capital. These relations can be socially guaranteed and instituted by the application of a common name, for example, the name of a family, party or a criminal organization and by some sets of instituting acts designed to form and inform those who submit. The reproduction of this capital presumes a constant effort of sociability where a series of continuous exchanges takes place in order to affirm and reaffirm recognition (Bourdieu 1986, 51).
- Symbolic capital: is when the other forms of capital are known and recognized as legitimate. It is the power to impose a vision of the “reality” upon other minds. It is a credit give to those who have obtained sufficient recognition to be in the position to impose. Also, the power to transform or conserve current classifications related to age, social status, gender, through the used of words to designated or to describe individual, groups or institutions. For example, when the Colombian government labelled FARC’s guerrilla as a terrorist group (Bourdieu 1989; 17, 23). 

Social space: it is a system of relations, the overall conception of the social world, where multiple fields that have some relationship with each other and points of contact are comprised. The individual’s social space is connected through life trajectory to a series of fields where people struggle for various forms of capital (Harker et. al 1990; 9,10). The closer the agents, groups or institutions situated within this space the more common properties they have and the more distant, the fewer (Bourdieu 1989; 16).
Strategy: strategies of behaviour (or practice) are produced by the interaction between habitus and the field, aimed at gaining the different forms of capital available in the field. (Griller 1996; 6). 
Pieree Bourdieu’s concepts and theory are going to be used to understand how the Network tries to open the social space of children and youth to incorporate them in a new field, where they are going to acquire the habitus of that it in order to achieve social transformation. The interaction of the students’ habitus with the field will produce a new strategy of behaviour based on the pursuit of different capitals that are available in the field. 

For the purpose of the research agency
 and social transformation are going to be understood in the following way:  the first one, as the capacity an agent has to act in the world, conditioned by its material and “untouchable” resources (capital) and his/her range of options equivalent to its position in a structure of relationships with other agents. It is the strategy of behaviour. And social transformation: “to change the vision of the world and the practical operations by which groups and produced and reproduced, is to change the ways of world-making. (Bourdieu 1989, 23). 

It is important to understand that the Network is developing a strategy to impose a new construction of social reality in a social space where other institutions of the State and different illegal and criminal organizations and gangs are struggling as well to impose the legitimate vision of the world, mainly by imposing the monopoly of violence (Bourdieu 1989; 20). In the field-neighbourhood where part of these struggles happen habitus, like the standardized use of violence or to be part of informal economy, produces certain practices and representations that the Network seeks to transform.
Chapter 3  
Preventing violence in the Network

3.1 Understanding Violence: the Colombian case

Since the Network objective is to impose a new construction of social by incorporating the students in a new field, first it is important to know and understand the actual field where the children and young people live. Therefore, in order to understand the role of the Network in a city like Medellín, first it is necessary to understand the nature and causes of violence and how it is experienced by the different actors of the program. In other words, it is important to know what the program wants to prevent.

Violence has always been present in societies. It is a part of human existence and an important ingredient in reality and in the formation of social relationships, offering a strong foundation for the construction of power, force and dominance (Aijmer 2000; 1). Regardless if it is intended or not, violence produced changes in societies by redefining, deconstructing or reshaping a social order (Abbink 2000; xi). Therefore, it is important to take into account that there’s not a universal understanding and definition of it. It is context-dependent and to understand it is important to consider economic, social, political, cultural factors, among other. 

As Jon Abbink argued “the issue of how to explain what violence ´is´ or does, remains one of the most thorny and challenging ones” (Abbink 2000; xi). Its use and meaning is always related to a particular historical and cultural context. Violence can be individual or collective, intentional or non intentional, organized, legal, illegal, subversive, state-directed, physical, psychological, among others (Martin 2000;161). Some of the definitions that are usually used to explain and understand violence are the following:

Violence can be understood as structural, cultural or direct. Structural violence is when the violence “is built into the structure and show up as unequal power and consequently as unequal life chances” (Galtung 1969: 171). Sometimes it refers to social injustice in the way that there is an unequal distribution of resources or access to education and health are for some groups only, and so on (Galtung 1969: 171). It’s an unintended act in the sense that the violence is created by a decision that gives priority to some topics (military spending) over others (social investment).
This approach can be complemented with political economy theories that explain violence as consequence of poverty and inequality. Intolerance, anger, fury, rebellion, sense of injustice can be generated by these two. There has been an increasing tendency to argue in favour of policies of poverty removal based on that is the best way to prevent political contention and rebellion. It is a way to support the apparent causal connection of violence and poverty. However, Sen argued that this view is an oversimplification of an empirical connection that is far from being universal. For him, inequality and poverty are importantly linked with violence but have to been seen together with other factors like culture, religion, community, language,  and human identities (Sen 2008; 7,8,12). 

Cultural violence refers to those aspects of culture (religion, ideology, art, etc) that can be used to justify or legitimize direct or structural violence and that are acceptable in society. “Cultural violence makes direct and structural violence look, even feel, right – or at least not wrong” (Galtung 1990; 291). In addition, a culture of violence can be understood when violence appear as “historical inevitable” and people choice (or freedom of decision) to turn or not to violence, to abstain its use is not possible (Martin 2000; 164). Direct violence refers to physical or direct violence where any person in the structure can directly harm another one, to the point of killing. The relation of these three (structural, direct and cultural) can be symbolize in a triangle (each type of violence situated in a corner) to understand that violence can start in any corner of it and that is easily transmitted to the other corners (Galtung 1990; 302).    
Trying to define the Colombian violence by one type or approach, as may happened with other countries, is very complex if not impossible. It is important to notice that there is not a national war going on, but an inter groups conflicts between all kind of armed private gangs like guerrillas, mafia, emerging criminal bands, paramilitaries, among others. There is a combination of local wars with multiplicity of political and non-political protagonists. The Colombian conjuncture is one where violence interfered and penetrated political, social and individual relations. It is difficult to identified violence as a direct consequence of a clearly identifiable phenomenon as drug economy or as provoked by some specific actors like guerrillas or paramilitaries, than as a context in which society is reproduced (Martin 2000; 162, 163). Because of these and other characteristics Gerard Martin identifies Colombia as a traditional violent country. 

For him, the term tradition of violence refers to “a particular historically shaped relation between order and violence that may take different expressions in the context of a specific political and institutional configuration” (Martin 2000; 162). The heritage of violence and the social memory of strong experiences related with violence and terror has left deep traces in Colombian society. Moreover, this tradition of violence has been also a tradition of impunity in the sense that citizens have never trust in the capacity of justice administration by the government. This fact have produced a strong tendency to private justice, especially the related with delinquency and crime (Martin 2000; 168, 178).
Even if not all forms of violence are consider “normal” or non-problematic, Colombia society in some extent has come to believed that violence is an inherent part of their social-political development and the “normal” way to regulate societal conflicts. In some aspects it can be argued that some forms of violence have come to be considered socially acceptable (Martin 2000; 169) and that Medellín city is an example of this tradition of violence. Through the voices of the Network’s actors it is possible to identify how violence is experienced in a different way and to corroborate that some how there is a naturalization of violence in the society. 

3.2 Perception of violence: voices of the actors
Before talking about the role of the Network in the prevention of violence, the interviewed students, parents and staff of the program, were asked about violence issues. Specifically, they were asked about the causes of violence in Medellin and why young people are involved in violent dynamics. In the majority of the cases was not necessary to ask both questions since people make an immediate connection between violence and youth. This is an example of how the structure is internalized in each individual (habitus), due to the violent history of the city, to the emphasis that media makes on young people as perpetrators, and to initiatives like the Network that spread the will to “save” at least one young person from their possible fate of being an agent of violence.  
It was interesting to see how each group of actors (staff, parents and students) describe and understand violence in a different way and why young people are involved in violent dynamics. It is important to remember that depending on the position each actor have in the field there views will be similar, different or even antagonistic (Bourdieu 1989; 18).  According to the staff, mainly two causes can answer these questions: first, “structural causes” like inequality, poverty, corruption, lack of opportunities or drug trafficking and second, family issues. Here are some examples that can illustrate this point: 

Political corruption is the one that generates all. The mafia and drug trafficking are embedded in all the institutions. It is a matter of survival. I don’t think is because of the easy money (Juan Carlos Gómez, clarinet teacher Benjamín Herrera music school). 

First, because inequality and unemployment. Nowadays young people do not have academic or employment opportunities. Second, the easy way in which they can get money by violent processes (Valentín Cano, language teacher El Poblado music school). 

The main reason is the dissolution of the family. Children are growing up alone with lack of affection and support from their parents. There are not values (Gloria Patricia Forondo, secretary Benjamin Herrera music school). 

According to some of the respondents, unequal distribution of resources and/or access to education are the main causes of violence in the country and in Medellín; causes that are primarily responsibility of the State. Moreover, these are the main reasons of why young people get involved in violent dynamics such as drug trafficking, theft, murder, part of a criminal organization, among others. Somehow, being part of these dynamics is not a personal choice but a way out to the unequal and restrictive world in which they live. 

Other cause that was commonly named by the teachers, directors and secretaries of the music schools was the dissolution of the family. Nowadays homes are not well established and children are growing alone without any affection or support of the parents. According to them, it is often to find families with women-headed households that have to work. The idea behind this is that if they do not have the economic means to attend university and have grown up alone or within broken families, they will end up on the streets, and are very likely to fall under bad influences, and acquire habits linked to being part of an illegal group. 
The other group that almost unanimously thinks that family is the principal cause of why youth are involved in violent dynamics is the parents. It is important to note that usually when referring to the family they often talked about the role of the mother. This chauvinist vision of society is another example of a habitus that exist not only in the field-neighbourhood but in the field-country. The following opinions reflect the above:
Parents are not responsible for their children anymore. They decided to just work and change the time they used to spend in person and love into money to fulfil their tastes. It is the lack of values and support (Luz Mery Echeverry, mother). 

It is because mothers are raising alone their children. They have to work and leave them alone. I do not believe in women’s liberation (Nora Stella Tobón, mother). 
Nowadays young people do not want to study. They like easy money, and to steal even for little amounts of money. Besides, there are not job opportunities for them, thus they need to be occupy because they arrive home and do nothing (Carlos Espinoza, father). 

According to these views, today is common to find single mothers who work and must leave their children in the care of relatives. This situation becomes a problem because the mother is considered more responsible than the father of the upbringing and education of children. There is no time to share with them and that is why love and affection must be supplied in a material way. Furthermore, it is possible to begin to identify how young people are being perceived (habitus): as someone that without the support of their parents or without a good education at home, will spend most of his/her time on the streets being prone to be influence of “bad company” that can engage her/him into violent and illegal dynamics. Or, as someone that do not like to study or do anything productive. 

Another factor considered, by the staff and the parents, as cause of violence and a reason of why young people get involve in it, is the “mafia culture”. The opinion of the psychologist of the Network can introduced to this topic:

The mafiosos where all around the city, they were more “exhibitionists” in this city. Mafia culture settled up in the social imaginary as a way to acquire money contrasted with what had been the value of work, were money is earned. So, this counterculture appeared imposing other values, putting a price on a policeman, territorial disputes, among others (Rocío Jimenez, psychologist of the Network). 

It is important to remember that by 1980 the drug lords were well established in the city and young people, who were strongly affected by unemployment, were attracted to these activities. So this gangs or youth groups, become functional structures within the operation of the drug economy. For them, being part of these groups and criminal activities was an attractive option that promised money and prestige. Obsessed with the dream of money, image, the power a weapon gave and with the fast pace of life, young people turned homicide, violence and territorial control in daily activities. Later on, the strong influence of the drug trafficking in the culture began to manifest throughout the city. The desire to display gold, electronics, brand cloth and other items of notorious consumerism, intensified (Riaño 2008; 31 -35). 

It was culture that “taught” that there are not rules to respect, no limits, and no control. That the one who has money is the one that sets the rules. All the resources produced by this drug economy corrupted almost all the institutions of Colombian society. In the social aspect there was an increased of armed violence with a vast number of young people who joined urban gangs at the service of organized crime (Riaño 2008; xx-xxx). Therefore, young people feel that to get easy money is authorized in culture and that to kill someone or to have his/her shoes is allowed. It is a struggle “for having and imposing”: economic position and material goods and principles and authority Symcolic power). This culture “helped” the Colombian society to become more tolerant and negligent collectively. Usually, young people may find that there are no references or models of processes of merit or commitment were things have to be earned. 

Finally, the opinion of the interviewed students: children and youth between 8 to 20 years old. It was interesting that only a few of them talked about the lack of opportunities, especially the access to education, as the main cause of violence and of why youth is involved in it. The majority of the respondents argued that is a matter of choice, bad influences and the lack of support from the family. The following opinions, from three students form three different music schools can illustrate this point better:  
It is because of the bad influences and because people need to believe in something and to have in something they can trust. So they see violence as an easy way out: "here is something I can do and I identify with that" (Manuela Vidal, 16 years). 

Is a matter of personal choice because you can grow up in a place where they sell drugs but you decide what to do, if you follow that path or take another. The family support is really important too, is an important base to take the correct path (Deneiber Mesa, 20 years). 

It depends on each one, because they choose between many options. There are many things in Medellín to do if people want to study (María Camila García, 17 years). 
What is interesting about these opinions is that even if young people understand less the economic structure of the city or maybe not, they are giving more emphasis to the personal choice. In this point is important to remember that is true that agents have an active apprehension of the world and that they construct their vision of the world, but this construction is carried out under structural constraints (Bourdieu 1989; 18). Not all the children and young people of each neighborhood are in the same position within the field. They may have similar habitus but they do not possess the same capital (s). Therefore, it is true, not all of them have the same opportunities. 
Another factor that is important to consider is that some of all respondents did not want or like to talk about violence. When asked about the question of how you understand or explain the violence in Medellín, it was usual to hear expressions like: “I am not an expert in that subject” or “I do not know”. Another important factor to consider is the naturalization of violence. 
When asked about the situation of the neighborhood, especially student of the music school of Belén Rincon that is located in a neighborhood where more that one illegal group are confronted for territorial control, described the situation as normal This naturalization of violence can be explained considering that even the most disadvantage agents tend to perceive the world (field-neighborhood) as natural and to accept more easily, as the perceptive dispositions tend to be adjusted to the position within the field (Bourdieu 1989; 18). 
What all these voices suggest is that violence is experienced in different levels and ways. And even if physical violence, like homicides, can be the principal factor to measure and compare violence between countries or cities (and possibly the most evident in the country and in Medellín), in the case of Medellín there are many factors to take into account. Factors like poverty, inequality, and lack of opportunities for young people are, for some, the main reasons for youth to be involved in violent dynamics. The opportunities to enter public universities are few and if they don’t have money to pay the private ones they will end up doing nothing. The family was a factor mentioned by the three groups with special emphasis on the lack of love and support from the parents and that nowadays children are growing up alone. 

Cultural issues, like the “mafia culture”, are very important as well to understand why young people involved in violent dynamics. It was common to hear that young people like easy money and an easy life. Additionally, factors as the silence or negation of violence or its naturalization are important as well to consider. Since violence is experienced daily or very often (directly or indirectly) for some students and even some teachers, is “normal” the situation in their neighborhood and for example to disrupt classes because of the confrontation between bands. 

One last factor is the personal choice. Most of the interviewed students think that young people have opportunities and that even if they have grown in a violence context they can always decide to be part of that dynamic or not. Additionally, that they are part of that dynamic because of ambition, power, revenge, prestige, among others. The case of the students of the Network might be an example of how young people defined as agents, how they face violence and how they construct themselves as individuals. 
3.3 Violence prevention: the Network’s objective
Due to the youth violence record in Medellín city, several initiatives have emerged to try to fight and reverse the effect of this violence in the neighbourhoods and in young people’s life. An example of these initiatives is the Network. After talking with the respondents about the causes of violence and how they experienced it, they were asked about the objective of the Network. A large percentage of them think that the principal objective is to guide children into “good paths of life”, to give them other opportunities that keep them away from the different forms of violence they can be involved with. Here are three examples from that illustrate this point. The opinions are from a director, a student and a mother each one from a different music shcool:

The principal objective is to raise the sensitivity of children. They are more sensitive, better persons and enjoy something good as music. This program can achieve really important things: sensitivity, responsibility, respect for others, peace coexistence and the creation of an important space for children and youth that is not to be distracted by other etceteras that are dangerous (Guillermo Villa, director).    

To produce good people and to keep us out of trouble. The Network is located at various strategic points where violence and drugs can be found. So, the idea is to keep us away from all that (José Alejandro Vélez, 19 years). 

It is a way in which children and youth can be engaged in something useful for their future that is not only musical because they (the music schools) also form them in values, discipline, responsibility and later if they want to follow the music project they can do it (Luz Mery Echeverry, mother). 

Four mayor points can be consider according to what respondents showed. First, it is clear that to be involved in illegal or violent dynamics, is part of the range of options that young people have in Medellín. That is why the music schools are located in “strategic points” where access to drugs or to be involved in a criminal organization or gang is a great possibility. Second, there is a strong belief that young need to be busy and to have a “good” use of their leisure time to keep them away from the “wrong path of life”. They need to become “good persons”. 

What this suggests is that children and youth from Medellín, mostly from marginalized neighbourhoods, are potentially evil and violent and that programs like the Network will help them to become “better persons”. Moreover, it suggests that there are some failures from the State and family because if young people are not busy in “good and productive activities” they will become agents of violence. Therefore, is possible to question the role of primary and secondary education, the access to university education, the possibility of getting a job and the formation bases that they are receiving from their families. 

The third point is the overestimation of music by the respondents. It was usual to hear that the person who plays an instrument will not shoot a gun, and that music makes you a better human being. In every music school there is a big poster that says “you are in a peace territory, you are in the Network of Music Schools of Medellín”, something very similar to the slogan of the Network “I am music, I am peace, I am from the Network of Music Schools of Medellín”. Consequently, there is an immediate relation between music and non-violence by the respondents (relation that is not totally false), unknowing that any person can have a bond with music, that is a right for all and that not always it works like an “antiseptic”.  

The last point is that the Network is also identified as a way to make a life project from music. If young people want to be musicians, the Network provides them the opportunity to enter a university like the Antiquia University, that runs the program, or to become a staff of the Network as teachers. For the program mangers, it is important that the Network grow as well as an artistic project. It is a program that can not only focus in one aspect. Some of the indicators used to measure the effectiveness of the program are the entry of young people of the Network to music faculties in universities and the concert attendance. 

In brief, is possible to conclude two things. First, it is clear that the Network focuses on agents with similar habitus that positioned in similar fields as well, described by some respondents as “strategic points”. They are similar fields where is possible to identify almost the same capitals.  Violence is an important symbolic capital in these fields that recognized and legitimatized the other capitals. By violence some specific agents or groups impose a vision of “reality” upon some young people like that is important to maintain the safety of the neighborhoods, that is prestigious to be part of these groups, that to participate in informal economy is normal or that to kill someone is allowed. 
To impose a new construction of social reality the Network assumed its position of sufficient recognition to be able to impose. Through the symbolic capital gained (their credit, the recognition of their position) the program attempts to legitimize the model of the “better person” in theses fields and music as a means for that. However, to achieve this it is necessary that the program know the existence of several capitals that give meaning to these fields. The abundance of economic capital (mostly illegal) and its use to acquire other capitals is one example. Another, is the creation of some social relations (social capital) product of being part of a gang or a certain family. Also, the existence of symbolic and cultural capitals, which have established certain groups and individuals as dominant as well as certain behaviours as valid and legitimate (habitus). Violence is the greatest example of this. Therefore, the possibility of this social transformation will be discussed in the next chapter.
Chapter 4

Mapping music role: enhancing agency in the Network
4.1 Music’s potential with youth
After interviewing 37 students from 5 different music schools, it was possible to identified that music is the main violence prevention tool of the program, which allows children and youth to reconfigure the way they define themselves, to understand the “reality” in which they live and to confront violence in different ways in their daily lives. Since the first part of this chapter is going to focus in the enhancing of agency through music, first is necessary to understand the potential of music education for children and youth.     

According to Rosanna Wong, education must be more than vocational training and rote learning. Education must include art, sports and music in order to produce well-rounded and balance youth that can contribute to their community. Music education besides of being an enjoyable experience, fills students with enthusiasm, fosters their creativity and encourages their participation. “Students need to experience the widest spectrum of artistic, imaginative and inspired elements that make up life” (Wong 2005; 107,108). Beyond the intrinsic value that music and other arts have, these subjects play a vital role in providing students with the integral education needed to face the challenges of today’s world. For youth at risk music can be a powerful mean to offer them a chance for hope and meaning in their lives. Music inspires, lifts human spirit, can hone creativity, and raise self-esteem. “Music education can bring beauty into the lives of all students, especially to those who have been affected by society’s ills of intolerance and poverty” (Gleen 1992; 1,2). 

As the authors argued, music and the other arts can produce balance and well-rounded young people that can face the challenges of today’s world and can contribute to their societies. Music education can provide joy, enthusiasm, creativity, raise of self-esteem, inspiration, hope, meaning in their lives. Therefore, it can be assumed that not only children and youth but human beings have other needs. Besides the known basic and essential needs related to keep alive, which involve things like food, clothing, housing, among others, there are others needs related to less tangible emotional and intellectual matters like the mental living (Walker 2005; 135,136). 

In order to understand better music potential for children and youth, short summaries of two studies are going to be presented. The first one is an overview of some research related to the impact of music on the social and personal development of children and young people. The second study is about music as intervention for at-risk urban adolescents. 

There has been empirical evidence of the effects of active engagement with music, not only on the intellectual but in the social and personal development of children and youth. In Susan Hallan’s (2011) article is possible to find some explanations of how music can provide effective experiences for children and young people to develop perceptual and language skills, literacy, numeracy, intellectual development, general attainment, creativity and social and personal development (Hallam 2010; 269). Because of the objective of the research the focus will be on the latter one. 

Research about the impact of music in the personal and social development of children and young people has tended to be based on self-reports by interviews or questionnaires. For example, studies made by Broh (2002) and Whitwell (1977) concluded that there were social benefits, like talking more with parents and teachers, gained by the participation in music activities leading children to higher self-esteem and the increase of motivation and self-efficacy. Additionally, it was argued that self-image, self-awareness and positive self-attitudes can be improved by the creative participation in music. Studies done by Hallam (2000) showed that in music there were perceived effects regarding social skills, awareness of the other, well being and transfer effects. Also, that those students that played instruments mentioned an increase in the sense of identity and in the self-esteem (Hallan 2010; 278). 

According to the band directors of two studies, by Brown (1980), researching the perceived benefits of school band participation in the USA, the benefits of participation in music can be discipline, teamwork, sense of belonging, building character and personality, enjoyment, self-expression, among other. Another research in the USA made by Sward (1989) showed that involvement in group music activities, in high school, help to maintain commitment, bond together for group goals and individuals learn to support each other (Hallan 2010; 279).  

The second study, done by Christina Shields (2001), with the participation of at-risk urban adolescents is another example of the role and importance of music education in such contexts. The study consisted of 150 sixth graders and their parents (25 were female and 7 were male) and took place during the second semester of an alternative school for the arts located in a large urban district in the American Midwest. According to the author, at-risk students are individuals that do not acquire the necessary basic competences to participate successfully within society. Also, students that operate outside the mainstream of daily life in schools and that usually are socioculturally distanced from people around them and the setting of the school (Shields 2001; 273).

The at-risk student group (identified by the homeroom teacher, the guidance counselor and/or the principal) participated in music groups with performances opportunities, by choir and creative percussion, and intentional mentoring. The results were measured by pretest and posttest. The study used the “Self-perception profile for the children” from Harter 1985, that includes social acceptance, music competence, physical appearance, behavior conduct, global self-worth and scholastic competence. The result showed that the students’ self-perception on their competency in musical domain increased while not in the others. According to the author the results pointed out the independence of these domains in children’s lives, where the positive result in one domain did not seem to generalize to other domains. Being at-risk is an individual issue, related to each individual configuration of assets and deficits, which could vary over time. As she argued, “the lives and the at-risk factors of these students were controlled by contingencies operating beyond the realm of the musical domain or a single teacher’s influence”. (Shields 2001; 277, 278, 283).

Additionally, they were asked about their school experience, the role and importance of music in their lives, the participation in group performance and the role of the music teacher as a mentor. Students reported that music, the arts, friends, and teacher were the best things at school for them. Both students and parents said that music was basic to life because it helps to built self-esteem, confidence, provides a force for positive change, happiness, fun, enjoyment and is a vehicle for self-expression and communication. Parents expressed that they hoped that experience would help their children to improve social skills and meet their individual needs (Shields 2001: 276, 280).

When student were asked about their participation in choir or creative percussion and mentoring they stated that the participation in those had brought them not only emotions of pleasure, fun and happiness but of pride and that was something socially beneficial. Also, both of them indicated that the amount, type and quality of musical participation were limited by the lack of money. Another significant finding was that the music teacher, when acting as a mentor in student’s lives, can influence and encourage both musical and non-musical self-perception, attitudes and opinions in a positive way. He/she could become important as a participating adult in children’s lives (Shields 2001; 281, 282, 284). 
Although it is important not to generalize the findings of these studies beyond the specific population that participated on them, it is possible to identify some personal and social benefits that music can provide to children and youth. The participation in musical activities not only can provide happiness, joy, inspiration, motivation or passion, but can become a “healthy” way to express sadness, anger or depression. It is a way of expressing and releasing emotions and increasing the self-esteem.  
Regarding the social benefits, when music education involves collective activity participants may gain or increase qualities such us team work, tolerance, the awareness of the other, the support to each other and so on. Being able to strengthen or gain these qualities is very significant when children and young people have grown up in contexts of violence and inequality. Contexts where it is visible that some people can access to certain services and opportunities and others do not and when certain situations have traditionally been solved by violent and illegal means, can lead young people (and maybe the rest of citizens as well) to acquire opposite characteristics. 

However, it is important to consider Shields’ study (2001) where she states that at-risk factors of the interviewed students were controlled by contingencies that operate beyond the musical domain or the influence of a teacher. Since being at-risk in an individual issue that could vary over time, for example, the self-perception on the competency in musical domain may increase while the conduct behaviour does not. The positive result in one domain can not be generalized to other domains. The fact that students begin to feel affinity and passion for music does not mean that automatically they will become better students or more sociable with an increased in the self perception. 

After the short review of these studies about the potential of music with children and youth, in the rest of the chapter it will be discuss the transformative potential of music in context of violence and illegality, through the case of the Network. According to the interviews conducted with the students of the 5 music schools, it will be discuss what possible changes are in the self-concept of the young people involved in this program, and how these changes can lead to a social transformation. 

4.2 Expectations and Agency of young people in the Network 
To better understand the role of music in this program and its personal and social potential, three main questions about music were asked primarily to the students: what characteristics (positive or negative) have you gained from music, what is music for you, and what do you feel when you play your instrument. Regarding the first question, it is important to note that no respondent spoke about negative characteristics. Most of them referred to positive changes in their personalities as being more responsible, disciplined, tolerant, well behave and sociable. Also, some of them gave severe affirmation like music changing their lives and making them better persons. Three examples from students from different music schools can better illustrate these affirmations:

Music has turned me into someone useful in society. If I was not part of the Network I would be someone common, a normal girl from this neighbourhood that left school, that became pregnant, that does not want to do anything. So, the Network has helped me to be different, to be someone (Karol Fernández, 19 years). 

Music changes your life, change you as a person and help you socialize with more people (Santiago Isaza, 16 years).

Music makes me less lazy and love what I do. Also, a lot more discipline, tolerant, respectful and secure. The Network is a place where you know several people who think differently and that enriches you knowledge. you (Ana María, 17 years). 

What these responses show is that through music they have increased or gained new values, behaviours and attitudes. They state that now they are more responsible, discipline, tolerant, sociable, that they do not fight that much with their parents, among others. In a stronger way, they feel that they are “better” people now and that music has changed their life positively. In most of the cases it was possible to identify a before and after being part of the program. Therefore, an important point to consider is that students might be feeling that they are getting closer to that model of the “good younger” that some parents and program staff claim. They are expected to have other behavior. 

In addition, as expressed by the first opinion, to be part of the Network make them feel more useful in society, that they are someone and that they are good at something. This is important to consider for two reasons. First, they think they are facing their “reality” in another way and that they are not destined to leave school, to get involved with bad company, to be lazy and just want easy money, among others. Second, even if it is a speech given by the family, the State or youth own perception, if young people do not find an extracurricular and safe activity in which to be involved is likely that their future will be laziness, gangs, drugs, and so on. These ones become “common features” of Medellin’s youth and is an example of the continued existence of stereotypes and patterns in the city and how they are considered a homogenous group. 
Regarding the other two questions, it can be said that the fact of being part of an artistic, recreational, creative and aesthetic activity, like music, has aroused and potentiated other ways of feeling and interacting in the students. The use of words like beautiful, delightful, passion, freedom, joy, inspiration to describe what music is for them and what they feel when they play an instrument, is an example of that. The following opinions were selected from students from different music schools to better illustrate and understand this point:

Music is freedom, is life. It is to feel that you are here for a purpose, that you were born for something. It is the possibility to express what you feel (José Alejandro Vélez, 19 years). 

I feel a lot of things. That I am in heaven and in other places depending of what I play (Johan David Morales, 8 years).

I feel complete tranquillity. I forgot that I am here (Laura Díaz, 16 years). 

Music is everything, is to live each day. It becomes part of you, of your thoughts, of your feelings. Every human being is related with music (Deneiber Mesa, 20 years)
I feel passion and joy, that I want to play and play and never stop (Juliet Alzate, 12 years)
According to these answers it is possible to say that the enrolment in music education produce enjoyment and the opening of other scenarios and  ways of thinking for them. These processes are closely related to aesthetic experiences. The term aesthetic usually can be employed to describe certain activities or situations in people’s lives such as listening to music, playing an instrument and watching a dance and valuing it. All these situations express an association between a subject and an object (Sundin 2000; 6). 

Aesthetic experiences help to broaden perspectives and to develop critical skills. Children can enlarge the range of their enjoyment and maximize the pleasure to be obtained from art. It can also be a valuable process because it expresses or reflects important truths and provides opportunities to learn about ourselves and others. This self-knowledge and the personal development and happiness are very important to possibly make better decisions (Crawford 1987; 228, 230, 233).  
Therefore, two major things can be concluded from this part. First, that music is the means by which the agents (children and young people) are acquiring the habitus of the new field they are in, and consequently a new strategy of behaviour. And second, the Netwrok is having certain success in imposing its vision of “reality” in the way that students (and some of the parent) are legitimizing music as the life style. 

Regarding the first point, it can be said that through their relation with music students are gaining mainly two capitals: social and cultural. Social capital because they are creating new social relations, in some way, opposed to the ones in the field-neighbourhood. They are learning how to respect and be aware of the other and how to work in a group. Moreover, some of them are even changing their family relations arguing that now they respect and do not fight that much with their parents.  
Cultural capital is the most notorious one. They own the three forms described by Bourdieu. Through a long period of enrollment in the program they might have a different perception about themselves (self-esteem, self of belonging, identity), might experienced different emotions and states and might start behaving in a different way because a new world has opened for them. This is an example of one form of cultural capital: the embodied state. Music is a new language for them. 

The fact that they are in charge of an instrument
 and that some of them have their own instrument is partially an example of the objectified state, another form of cultural capital. It is partial, because they are in possession of a cultural good but not of the means of consuming. For now, they are not the people that used to buy book or different instruments or to collect painting. The third form of cultural capital, institutionalized state, is related to music education. Even if it is not formal education, to be part of an educational program as the Network, certificates them with some cultural competence and recognition as talented and possibly successful students. 
Regarding the second point, it is perceived that both students and parents are legitimating music as a life style and the model of the “better humans”.  Some of the students feel that they are someone, that they are talented and that they are in this world for a reason. They like to be recognized as the students of the Network. For some of the parents, these children and young people become a source of pride and are away from all the types of violence that can influence them in the neighborhoods.
4.3 Social and structural change goals of the Network
Although until now is possible to state that the students are acquiring the habitus of the field the next part of the chapter will discussed the possibility of social transformation by the student, considering that their economic capital is limited (compared to the one legitimized in the field-neighborhood) and that their symbolic one is relative.  
As a result of the acquisition of the cultural and social capital mentioned in the previous part, within their new strategy of behaviour they begin to consider a different scale of values. For example, they will start to value negatively to participate in illegal activities. However, it is necessary to remember that they are not the only agents in the field-neighbourhood, that this one is not the only field within the social structure and that the Network is an institution that is struggling for its position within different fields (locally and in the neighbourhood).    
In this symbolic struggle of the perception of the social world, the Network participates in two different forms: first, on the objective level were one may act by actions of representation, collective or individual, with the intention to display and throw into relief certain realities. Examples of this are the demonstrations with the goal to exhibit a group, its size, strength and to make it exist visibly (Bourdieu 1989; 20). Some actions that the Network carried out to achieve this are the concert and the advertising. 

On average, 300 concerts are performed in a year in the neighbourhoods and in the city’s theatres. Some concerts are part of the events organized by the Mayor’s Office in the city where the projection groups of the Network participate. Also, the program’s communication area invests significant amount of money to promote the program. As Nataly Gómez, coordinator of this area, argued: “the image was renewed in 2009 with the interest of conducting an identity campaign for the Network. The area began to produce material with the logo and name of the program. Material to generate remembrance (Personal interview, 2011).
Second, on the individual level were strategies of representation of self are designed to manipulate one’s self image, especially the image of the agent’s position in social space. One may act to try to transform categories of appreciation and perception of the social world (Bourdieu 1989; 20). Through the engaged with music education, the performances, the domestic and international travels that some students do and the new social relations they establish, children and young people are acquiring a new perception of themselves and the world. 

Like was mentioned before, some of the students feel they are getting closer to the model of “good person” promoted by the Network. The idea is that they acquire the habitus of the field, a new scale of values and new perceptions toward their neighbourhood, their future, their family, their friends, among others. The objective of the program’s staff is that the students become a role model in their respective neighbourhoods.  
Although it is important to consider the benefits music education in violent and illegal dynamics brings at the individual level, and some others at the social one like the recovery of public space or the promotion of arts and culture in the city, it is important to recognize the limitations that the Network has. Four major constraints are identified in order to achieve its strategy to impose a new construction of social reality.

First, students may be acquiring a new strategy of behaviour but they still live in the neighbourhoods. This means that if the Network students are only one among many and they are “nobody” (nor the head of a gang or of a drug trafficking network) their positions in the neighbourhoods will no be sufficiently influential, dominant and legitimated to transform that field. Therefore, they will no be able to “create the official version of the social world” with the capital they possess. In this case is possible that students may negotiate internally, more than once, between the habitus of both fields (violence vs non violence or music school vs gangs).
Second, the students have realized that there is “more world” beyond the one they knew. This can lead to internal conflicts or frustration in case they do not have a dominant position in the field-neighbourhood and do not posses the capital that is most valued by the habitus of that field. Third, as mentioned above, the Network is not the only institution in the field and that field is no the only one. Therefore, there are several situations that are out of the reach and capacity of the Network, like inequality and consequently the access to education or to ensure that children will grow in a healthy family environment, with the affection and support required by their parents. 
Four, is possible to question the goal of social transformation of the Network arguing that in a conscious or unconscious way the expected result it to remove the students from their neighbourhoods. It is not very clear how much they expect them to truly become agents of change in their neighbourhoods. Somehow, the Network wants to exercise political power, trying to impose and inculcate a vision of divisions, trying to create and maintain new groups (Bourdieu 1989; 23). One possibility is that with the possession of significant economic and cultural capital, students may want to leave the neighborhoods. 
Hence, two possible scenarios for the program to achieve its strategy to impose a new construction of social reality can be identified. First, that the program opens music schools and that increasingly more students enter these ones. It is assumed that students can have influence among their friends and can become role models through whom people can identify that there is more world out there. Thus, if the number of students increases is possible that the capitals they possess could be getting more value within the field.  

However, a point to keep in mind is that some respondents stated that students of the Network are not part of criminal organization or drug trafficking networks or are not related with the members of these ones. Therefore, only if they are the great majority is possible that student’s habitus will dominate within the field.  The second scenario may depend on the position the students have in the neighbourhood depending on the capital they possessed (such as be part of an influential family). Also, it would greatly influence the awareness of the students of their capacity to transform the neighbourhood where they live.  
In brief, to achieve social transformation is necessary to take into account the different actors and fields as well as the different capitals within the fields. In the case of Medellín, it is needed more than an artistic initiative program, to change the conditions in which people and groups are produced and reproduces in the city.  Additionally, in cases like Medellín (and Colombia) it is important to be aware of the influence and power that have economic capital, such as the informal and illegal economy, and symbolic and cultural, such as violence. Capitals that have been dominating the field-country for several years. To replace the power these capitals have and the established structures, it takes more than art. 

Chapter 5

Analysis of musical education programs for the prevention of violence wit children and youth
After discussing the role of programs such as the Network and indentifying some limitations for the achievement of it overall objective, the idea of this chapter is to analyze the role of such programs in situations of violence and illegality and their capacity or not to transform the individual and possibly the society. Also, why its implementation must be accompanied or support with other civil society and governmental efforts.

Despite the absence of broad theoretical frameworks (or the lack of identification of it), that link music and violence prevention, there are a number of worldwide initiatives that use music for the prevention of violence with youth, showing that the relation of these two can create a positive outcome. Some examples of these initiatives are The State Foundation for the National System of Youth and Children’s Orchestras of Venezuela (FESNOJIV for Spanish), AfroReggae in the favelas of Rio de Janeiro, the West Eastern Divan Orchestra formed by the famous Argentinian-Israeli pianist and conductor, Daniel Bareinboim, and his Palestinian friend Edward Said, among other. What can be assumed by these initiatives is that music can be a tool of individual and social transformation. The majority of these projects emphasize in how working with music is connected with raising the self-esteem and self-realization and sense of belonging of children and young people.

In recent years there has been an increase in the use of the arts by NGO´s who are increasingly involved in local and international mediation efforts. These two areas have often been joined up and have received increased interest from musicians, practitioners and academics (Bergh and Sloboda 2010; 5). A number of organizations (public, private, grassroots and others) have begun to use art not only as a way of healing individuals and societies after prolonged violence but to rebuild broken communities by finding ways to reconstruct cultural symbols and practices that had been systematically suppressed in the earlier period (Purkayastha 2009). Creative approaches, like art initiatives, are required to transform relationships in the aftermath of the conflict and build capacities needed for sustainable peace (Brandeis University, n.d.). These initiatives contributes to coexistence and reconciliation by facilitating the necessary learning about self and other and by promoting and restoring the capacities required for perception, expression, receptivity and imagination (Cohen 2004; 51,52). 

As Alejandro Mantilla, coordinator of The National Plan of Music for the Coexistence (PNMC)
 of Colombia argued: “how powerful these initiatives are that they are to heal some of the major social problems” (Personal interview, 2011). It is possible to find initiatives that used art, music, dance or theatre to reintegrate demobilized citizens, to rehabilitate criminals, for the prevention of violence with children and youth or to help heal both victims and perpetrators some of the consequences left  by conflicts. For him the fact that artistic projects are carried out in conflict areas, with higher socio-economic marginality, is not only because they have a useful remedy and prescription, but because the artistic is a dimension that must be included in any human project (Personal interview, 2011).
Maria Rosa Machado
, former official of the Mayor´s Office of Medellín argues something similar. For her, artistic initiatives touch something that is essential in human beings that is the freedom of expression and creation that in conflict situations are the more violated. Artistic initiatives have a big potential that has been difficult to measure but that can be observed: how art manages to rebuild communities and allows people to believe, dream, and have hope again. Also, how it allows the creation of new life projects, and like in the case of the Network, created collectively. That is really powerful in conflict situations (Personal Interview, 2011).  

That the individual has the opportunity and capacity to dream, create and hope, is really important. Creativity allows the individual to think “outside the box”, to think that all is not limited to what is around her/him and possibly to overcome some structures. To dream allows the individual to think about his/her future, to think that there is one. That possibly someone is not destined to be a criminal. And finally, to hope is to have faith and trust (again) for example in institutions like the state, or the family. The point is that it is necessary to understand that the meaning and potential of artistic initiatives goes beyond their immediate beauty or how tender is to see a little child playing an instrument.  

Therefore, why in the case of these neighbourhood of Medellín is important to carry out artistic initiatives? Because, in terms of Bourdieu, young people need to open their social space, need to acquire a new habitus, a new strategy of behaviour and new capitals different form the ones that dominate in the field-neighbourhoods.  They need to think that not everything is limited to what is around them, that there are other possibilities, other scales of values, other capitals to possess and that maybe is possible to transform the field they are in. 

In societies such as then Colombian with so much inequality, concentration, corruption it can not be expected to have a “healthy society” where people trust, tolerate, and not only is aware of the other but have respect for his/her life. There are many models (justified or not) that transcended social imaginary, that have allowed different manifestations of violence to be socially accepted (even in a quite way). This is why society needs children and young people that begin to value other models and acquire other behaviours. Medellín (and Colombia) need children and young people that are happy, creative, that feel inspiration, passion and enjoy what they do. Children and young people that feel talented, and have a reason and a way to confront the violence they experience almost daily.  

However, is also important to recognize that these initiatives are not the panacea or that the fact that a person is related to an artistic activity does not automatically makes her ore him a “better person”. People in general have a bond with arts and a right to them. Sometimes it is perceived that, in cases like the Network, music is instilled as something exclusive for the “good kids” or an activity related to being in a peaceful territory. According to Arild Bergh and John Sloboda, sometimes music’s role is taken out of context or exaggerated especially when the participant’s understanding of the violent situation or conflict transformation is ignored. Also, when there is not contextualization to understand the real role of music in conflict transformation and the artistic anecdotes are discussed in isolation. Often, there is an overly optimistic view of what music can achieve in conflict transformation situations which has a negative effect on the outcomes (Bergh and Sloboda 2010; 8,9).

Music and art in general, provide important tools to individuals, that can possibly reach the collective level, for decision making and new behaviour. But they are only tools, not good or bad ones. It is claimed that through arts is possible to achieve an individual transformation where people can learn about themselves, their strengths and weaknesses, their emotions and to know new ways of expression and new worlds. But again, it is a transformation, not a good or a bad one. Arts are expressive, communicative, meaning –laden objects that structure human experience in social settings and influence human behaviour in a positive or negative way (Acord and DeNora 2008; 224). 

Hence, taking into consideration their (arts) potential for individual transformation, and how they can produce new social practices and identity, the case of the Network shows that it is necessary to align these kinds of projects with health and education services, requiring different levels of participation of the government. Their effectiveness could be multiplied if they were better coordinated with other civil society and governmental efforts and if resources were available to asses their efficacy and ensure their sustainability (Cohen 2004: 3). This is also important because is necessary to have indicators of evaluation beyond the attendance to concerts or classes. These kinds of projects have long term results. 

One last point to consider is that, for example the Network is conceived as a “gift” or as a nice gesture by the local government, when that is no true. As the Network’s physiologist argued:  the Network is not a “gift” it is a right. It is a way for the Mayor´s Office to meet some of obligations it has with children and young people and to carry out the right they have to access to art, aesthetic and free and appropriate education (Personal interview,  2011). Art is valued as something secondary and it is one of the latest resources associated as a right. For example, nobody questions the right to education, health, or housing. As Mantilla argues, if people reflect upon this issue, the artistic would help to have not only a more comprehensive and complete education but an appropriate development of general skills in the human being (Personal interview, 2011). Art is a means and a right.

Chapter 6

Conclusions 

Through the study case of the Network, the objective of this research was to discuss how violence prevention, by music education, is a means to enhance agency (strategy of behaviour) in young people for social transformation in violent and illegal contexts. For this, a field work of two weeks was done in Medellín in order to interview students, parents and staff of the 5 selected music schools to know their perceptions about violence, the objective of the program, the role of music, what it means to them, among others. 
What all these voices suggest is that violence is experienced in different levels and ways. And even if physical violence, like homicides, can be the principal factor to measure and compare violence between countries or cities, in the case of Medellín there are many levels or factors to take into account. In some fields there is a legitimization of violence being this one of the most dominant capitals that can be acquired. Also, that Colombia society in some extent has come to believed that violence (in its different forms) is an inherent part of the social, cultural, political and economical life. In other words, there is a situation of generalized violence that has permeated nearly all the Colombian society.  

After discussing how violence was understood, and the context in which these music schools where located, was possible to identify that the Network primary objective is to develop a strategy to impose a new construction of social reality by creation of a new space for children and youth where they can have access to new social and cultural practices. The idea is that they acquire new perceptions of themselves and the “reality” in which they live, to carry out the necessary social transformations for reducing violence in their neighbourhoods.

From the analysis of that goal, three main points were indentified. First, that music is the means by which the agents are acquiring the habitus of the new field they are in and two mainly capitals: social and cultural. As a result they are acquiring a new strategy of behaviour, with a different scale of values. For example, they will start to value negatively to be part of a gang. Second, that the Netwrok is having certain success in imposing its vision of “reality” in the way that students (and some of the parents) are legitimizing music as the life style. It was perceived that both students and parents are legitimating music as a life style and the model of the “better humans”.  

However, it is necessary to remember that the Network is seeking for transformation in a social space where other institutions of the State and different illegal and criminal organizations and gangs are struggling as well to impose the legitimate vision of the world. Also, that to achieve this it is necessary that the program know the existence of several capitals that give meaning to these fields like the abundance of economic capital (mostly illegal), the creation of some social relations (social capital) product of being part of a gang and the existence of symbolic and cultural capitals, which have established certain groups and individuals as dominant as well as certain behaviours as valid and legitimate.

For this reason four limitation where indentified: first, students may be acquiring a new strategy of behaviour but they still live in the neighbourhoods. In this case is possible that students may negotiate internally, more than once, between the habitus of both fields. Second, the students have realized that there is “more world” beyond the one they knew. This can lead to internal conflicts or frustration in case they do not have a dominant position in the field-neighbourhood. Third, there are several situations that are out of the reach and capacity of the Network, like inequality or to ensure that children will grow in a healthy family environment, with the affection and support required by their parents. And four, is possible to question the goal of social transformation arguing that in a conscious or unconscious way the expected result it to remove the students from their neighbourhoods.
On the other side, two possible scenarios for the program to achieve its strategy to impose a new construction of social reality were identified. First, that the program opens music schools and that increasingly more students enter these ones. Second, depending on the position the students have in the neighbourhood, on the capital they possessed and of their awareness of their capacity to transform the neighbourhood where they live.  

What this shows, is that to achieve social transformation is necessary to take into account the different actors and fields as well as the different capitals within the fields. In cases like Medellín (and Colombia) it is important to be aware of the influence and power that have economic capital, such as the informal and illegal economy, and symbolic and cultural, such as violence. Capitals that have been dominating (and that in some fields are legitimized) the field-country for several years.

For theses reasons, it is possible to state that the Network prevent violence but does not reduce it, as states in one of its objectives, at lest in the short term. Also, that the link of music and violence prevention is not a new topic and that there are a number of worldwide initiatives that joined these two topics, showing that their relation can create a positive outcome. Music (and arts in general) have a transformative potential with children and youth and should be considered as another tool for prevention of violence. It allow the individuals to reconfigure the way they define themselves, to understand the “reality” in which they live and to confront violence in different ways in their daily lives
However, is important to consider that is just a tool, not a good one or bad one. But that it might be useful, in context such as Colombia where there is an atmosphere of generalized mistrust, collective silence, where there are some constraints to develop a personal and collective activity among others. Arts are an opportunity to provide cultural, productive, recreational and artistic spaces for young people. Hence, taking into consideration their (arts) potential for individual transformation, and how they can produce new social practices and identity, the case of the Network shows that it is necessary to align these kinds of projects with health and education services, requiring different levels of participation of the government and even the private sector. 
Why? Because it is important to be aware of the existence of objective structures independent of the consciousness and will of the individuals, that are able of guide or constrain their practices or representations. However, this does not mean that the transformations that the Network students are having is useless. Although they live in neighbourhoods where more than once they are going to struggle for their beliefs, dreams and values​​, it is valid that are beginning to know the existence of a world beyond the one they knew. At least know they feel they can be in heaven. 
.
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Music education and violence prevention with children and youth:


Enhancing individual agency for social transformation?




































































































































































































































































� For more information see the film “Impunity”, by Juan Lozano and Hollman Morris, in which the directors denounce serious crimes against humanity and the impossibility of achieving true justice for victims, in one of the most complete investigation about the paramilitary conflict in Colombia. � HYPERLINK "http://www.impunitythefilm.com/en/" �http://www.impunitythefilm.com/en/�  


� By that year the number of children under 13 killed was 26 (COALICO). 


� Since Bourdieu do not have an exact definition of agency, using his concepts I adapted a definition. 


� Each music school provides the instruments for the students. 





�The PNMC is carried out by the Ministry of Culture of Colombia. For more information: � HYPERLINK "http://www.mincultura.gov.co/?idcategoria=42090" �http://www.mincultura.gov.co/?idcategoria=42090�





� Used to work 3 years in the Mayor’s Office leading the Networs program 
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