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 Abstract

The aim of this research is to explore the notion of entrepreneurship education through the eyes of the youth participating in such programs. It examines what forces and forms of help encourage young people to enrol in such programs, does it really lead them to think about the possibility of creating their own employment and opportunities for income earning after graduation. The paper gives the reader significant insight into entrepreneurship training and education in Egypt through participants’ and program providers’ point of view. The paper provides a base for further exploration on what needs to be done to facilitate entrepreneurship among youth within and beyond the education system in terms of resources and policy. 
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Chapter 1
Introduction
In recent years, entrepreneurship and new business creations have been identified as major components and necessary factors for a sound and growing economy. In a significant number of literature, entrepreneurial activities are seen to be the driving force behind the increased economic growth and development (Nafukho & Muyia, 2010; Kuttner, 2000; Nafukho, 1998). Historically, the concept of entrepreneurship has been associated with risk taking and profit orientation; the entrepreneur was not necessarily regarded as a positive factor for the society’s well-being (Praag, 1999). Today however, the view of entrepreneurs and their role in economic practices is very much different. Regardless of the success of their enterprise, entrepreneurs are seen to be of great value to the society as they are the ones behind the innovation and introduction of new ideas. Based on the implementation of their venture, jobs will be created for others and hence they take credit for stimulating the economy in terms of both the product and labour markets. The potentiality of job generation, economic development and social inclusion has stimulated the interest of developing this sector which led to a growing interest in the phenomenon of entrepreneurial training, learning interventions and enterprise education programs. Youth entrepreneurship and business creation are seen to be plausible alternatives for young people as conventional career options are declining and unemployment rates are soaring (Chambers & Lake (n.d.)). Governments (especially in developing countries) failed to meet the needs for job creation to absorb the influx of recent graduates year after year. In the context of most developing countries where most of the youth bulge is, states are usually with no adequate resources available to tackle the youth unemployment issue. The formal bureaucratic structures will maintain their importance for the economic health of a country; however, when many young people are left outside of these structures, solutions must be found to enable them to take more control of their lives, provide them with work which will contribute to their society’s advancement as well as offering them personal satisfaction as positive contributors and valued participants in their society.  
What does this all have to do with entrepreneurship education? The concept of entrepreneurship education has proliferated in Egypt very recently as it is in sync with the concerns about the future of work and youth unemployment issues. For the past 30 years, Egypt has been implementing numerous measures in effort to liberalize the economy after being centrally-planned for decades. Part of it, was to promote entrepreneurship education to mitigate high youth unemployment rates that reached up to 24% (Masri et al., 2010). Masri et al. (2010) stated that “in 2004, the Egyptian government passed a new law on small enterprise promotion which contains a strong EPE
 component”.  However, this could also bring about the impression that if only young people were enterprising enough, there would be no unemployment problem. Encouraging young people to take more steps towards entrepreneurship and self-reliance is great, but we should not be deceived by the misleading notion that youth unemployment is due not to economic and political forces, but to the inadequacies of youth. By doing so, we put a bigger share of the burden on youth’s shoulders while minimizing the role of governments as the creators of the problem in the first place. Education should comprise not only academic knowledge but also practical skills and relevance to the world of work and it remains a key government responsibility in providing it. 

Governments should make an effort to properly identify and conceptualise the set of skills and competencies required so as to incorporate them into the educational standards that every student should be able to reach by the end of compulsory schooling. [Systems of education are facing risks] of being irrelevant unless this set of skills and competencies becomes the very core of what teachers and schools should care about, and this can only be done by incorporating them into the national education standards that are enforced and assessed by governments (Ananiadou & Claro, as cited in Masri et al. 2010: 96).

There has been some joint efforts from the government, private and non-profit sectors in providing entrepreneurship education programs and courses. However, the efforts remain scattered and irregular. Several scholars reiterated over and again the importance of such programs in order to foster new breeds of “job creators” and not “job seekers” who are able to solve their own problems instead of relying on the government to find them employment in a country where the supply of labour has accelerated due to the growth in population since the 1950s, and yet on average there is a 5-year wait for a decent job even for college graduates. The mass idle population of youth is referred to as “demographic time bomb” who are seen to become problematic as their frustration manifest itself in despair, youth crimes and use of drugs (Richards, 1993; Wennekers et al., 2002). Due to the top-down nature of the programs and their promise of offering solution in terms of job creation, this paper examines entrepreneurship programs from an intervention perspective.  It seeks to portray and identify the views of actual program participants in the Egyptian context. It will thus help us understand their motivation behind joining such programs and their perceived benefits gained from their participation in such courses and explore what factors influence their career choices. While it is true that the value of youth is paramount if seen from a human-capital perspective, there is one shortcoming of calculating their value in such a way; as Herrera (2009) argues, “measuring the value of youth through a human-capital framework, or one that looks primarily at the productive capacity of individuals, is that it privileges a neoliberal free-market model of economic development and does not adequately take into consideration issues of rights, equity, justice, citizenship, and aspirations of youth themselves”. Also, as Fayolle (2000) and Henderson & Robertson (2000) point out, entrepreneurship education is still a relatively recent domain; interest in it has so far been coming from the top and little is known about youths’ opinions on entrepreneurship education. As Linda Herrera (2006) eloquently puts it: 
In Egypt, as in other countries of the Muslim Middle East, there has been intensified international focus on the ‘youth question.’ Within a climate of deteriorating economies, rising employment, growing radicalization and an escalation of regional conflicts, development interventions attempt to steer youth on a path that favours economic and political liberalization. Yet young people themselves are rarely consulted about their personal desires and priorities for reform (Herrera, 2006) 
Hence, this research is interested to examine and portray the views of young Egyptian urban participants through in-depth interviews to provide us with insight into their lives, aspirations, career choices after their academic lives. This is also endorsed by the World Youth Report (2005) that advises “policymakers (to) familiarize themselves with these new configurations and the types of activities in which young people are engaged in order to gain some insight into their concerns and priorities and to provide whatever support is necessary to ensure that effective use is made of these new participatory opportunities” (WYP, 2005: 74). And thus, this research is interested to hear and represent the voices of the student participants to have a base for better analysis of what the young really thinks and needs. 

1.1
The Context 
The population of Egypt is estimated to be 84.6 millions according to the 2010 estimates; 52.3 percent of whom are under the age of 25. While having the largest population within the Arab Nations, Egypt has one of the lowest GDP per capita in the region (The Economist, 2011). Every year around 265,000 students graduate from universities and schools, many of whom join the ranks of the unemployed annually reaching up to 2 million. In order to meet the intake of graduates entering the job market 700,000 jobs need to be created in Egypt (CAPMAS, 2009). In order to address this gap, not only do new jobs have to be created, but youth also have to be both encouraged and empowered to create their own economic opportunities. It is unfortunate that most of the unemployed are the ones with higher degrees; 31.8 percent have university and above degrees and 55 percent with intermediate degrees (CAPMAS, 2008). The problem does not concern Egypt alone; however it has been identified as one of the priorities by ILO, World Bank and other UN bodies. In efforts to address the problem and reduce youth unemployment, the World Bank and ILO have together launched the Youth Employment Network (YEN) in 2001 to "develop and implement strategies that give young people everywhere a real chance to find decent and productive work" focusing on youth employability, employment creation, equal opportunities and youth entrepreneurship (ILO, 2011). Since then, many initiatives have started in the Middle East in general and in Egypt specifically that are focused on advancing the entrepreneurial ecosystem in the MENA region. Their emphasis is on placing youth in the labour market as entrepreneurs as soon as they graduate; there are few interventions that place emphasis on financial literacy and entrepreneurship education to instil the entrepreneurial mindset in youth from primary school onwards. Their philosophy is that young people are in dire need of business and economic courses that give them the information, knowledge, and skills they need to participate in the private sector or the workforce in general to make a better life for themselves, their families and their country. The traditional education system is outdated and unequipped to prepare youth to find employment as it is not succeeding to prepare youth for the workplace in terms of soft skills needed mostly by the private sector. The Global Education Initiative (GEI) of the World Economic Forum is endorsing this view by declaring in the latest roundtable on entrepreneurship education for MENA region in Marrakesh in 2010 that:  
The gap between skills and jobs is widening further in the MENA region and many countries lag behind other countries around the world in terms of competitiveness. The region must invest in developing entrepreneurial and innovative skills to build sustainable economic development, create jobs and generate renewed economic growth. The MENA region needs to equip future generations with the necessary skills for the 21st century (WEF, 2010) 

As a result of the gap between skills needs and shortages, unemployment rates of working-age youth are often double that of adults. The unemployment rate for youth in the Middle East/North Africa region is the highest in the world, according to the International Labour Organization, where a quarter of those aged 15-24 were unemployed in 2003, compared to 21% in sub-Saharan Africa, almost 16% in Latin America/Caribbean and South-East Asia, and 14% in South Asia.  The transformation of the education system by integrating entrepreneurship education is seen key to solve the problem (WEF, 2010). It is important however, to listen to the youth in question to know what inspires and drives them to take part of such programs.  
1.2
Aims of the Research 

Objectives
This research aims to provide a picture of entrepreneurship education programs currently provided at the university level in Egypt, while situating youth at the center. It presents an investigation into the nature of the concept itself through the eyes of the participants themselves. It examines the role that such education can play in meeting the needs of the youth involved and what kind of skills are developed and practiced throughout the process. It explores the views of participating youth about those programs. For that purpose, current participants and alumni are chosen to give us a better insight about the topic. To achieve this objective, one overarching research question is posed with other sub-questions. 

Research Questions
Main Question: 
· How do young people view entrepreneurship education programs in terms of their potential in addressing their needs? And what are their motivations behind joining and pursuing such programs? 
Sub-questions:

· What are the perceived benefits of the programs? 

· What are they getting from joining this type of activity which they cannot get from more traditional sources of education and teaching? 

· How their “lived experiences” reflect the practical implementations of such courses and programs? 
· How do program providers/implementers perceive the objectives of those courses; is there any difference in both views?  
1.3
Research Strategy and Method 

In order to answer the research questions and achieve the objective of the research paper, several qualitative data is examined and engaged from different sources. Since the main question focuses directly on youth’s views and perceptions on entrepreneurship education, the best way to engage directly with their personal experiences is to conduct in-depth interviews as the main research technique. Since the project is concerned about the opinions and experiences of participants and learning about their own perspectives, it was important to give a human face to the questions raised earlier. Semi-structured and in-depth interviewing was the chosen method as it offers the opportunity for students to express their opinion freely. A total of 13 interviews took place with young people who participated in entrepreneurship education courses. To triangulate their views, other key informants were also interviewed to offer different insight on the research subject. In depth interviews took place with: 

· Seven students (in efforts to maintain gender balance among participants four males and three females were interviewed)

· Two Alumni 

· One program director 

· One program coordinator 

· Two consultants (responsible for delivering the program directly to students)

The research was conducted with students and alumni from four universities (Cairo, Ein Shams, Helwan and Sadat Academy) within the greater Cairo geographical area. All interviews and primary data collection was held in July 2011 in Cairo. Students and alumni were chosen based on taking (or who already took) part of at least one (or more) of entrepreneurship education programs. They were purposively selected for interviews to enhance our understanding of the nature of young aspiring entrepreneurs. The overall aim was to select participants who have already taken at least one course and who come from different faculties and varied disciplines or majors. As Stake (1994:243) explains, purposive sampling presents “cases that seem to offer opportunity to learn”. Also, the aim of this research is not to understand the total population, but to understand in depth the needs, interests, and opinions of selected individuals. As Patton (1990) states: “while one cannot generalize from single cases or small samples, one can learn from them-and learn a great deal, often opening up new territory for further research…the logic and power of purposeful sampling derive from the emphasis on in-depth understanding. This leads to selection information-rich cases for study…from which one can learn great deal about issues of central importance to the purpose of the research”. Purposeful sampling method was hence chosen as the research is mainly concerned to get the opinions of those who already enrolled or finished at least one entrepreneurship education program. It is important to mention that the research dealt only with university students as they are the only category that has access to such programs. Those courses are so far only available to mainstream youth who are registered within a university thus structurally excluding other youth who might benefit of those programs.  
The selection of the participants interviewed was done through participants lists provided by intermediary NGO working in the field based on the students participation in entrepreneurship classes as extra curricular activity in the four aforementioned universities.  Students were contacted and interviewed based on their willingness to participate in the study. Selection of key informants was based on their experience working with youth in the context of entrepreneurship education in both managing and delivering the programs. All of the interviews lasted between 60 to 90 minutes all of which were audio-taped and later transcribed. 
Secondary sources on the different concepts related to entrepreneurship education and learning were used to compare and contrast the views of the participating youth for the analysis and interpretation. My position as a young Egyptian middle-class researcher without a doubt had an effect on the outcome of the research. My language (all interviews were conducted in Arabic), familiarity with the topic and age proximity to respondents facilitated my access to the students in terms of building trust and rapport which made them eager to share their experience in casual settings. All interviews took place in July 2011, which happened to coincide with the unprecedented youth revolutions throughout the Middle East and Egypt in specific. The youth interviewed were all very optimistic about the future and had a unique sense of pride and faith in themselves and about their future living and working in Cairo. They had an exceptional belief that they are powerful change agents when given the opportunity. Beyond doubt, the current events taking place in Egypt at the time of writing had their effect on the research. The wave of optimism among the young was unprecedented. There was a general sense among all the young interviewees that they are no longer being treated as passive recipients; all of the young participants interviewed for this research, males and females, proudly took part in the demonstrations that have swept Cairo since January, 2011; which is known as Arab Spring. Overall, the revolution has a positive impact on the hopeful spirit of the youths and consequently the research interviews and outcome; the role of Egyptian youth in the 25th of January revolution is quite significant. However, the results of this study should be interpreted with caution because the field work took place at a time just after the revolution and young people felt euphoric about their future prospects. Previous research (Herrera, 2006; Herrera and Bayat, 2010) on youth in Egypt has indicated that youth did not feel useful and shared similar simple desires for their future which revolved around earning a livelihood, building homes and families; however, those simple needs were “hopelessly” out of reach. As Herrera (2006) puts it in her article “When does life begin?”, “there (was) an overwhelming sentiment of “being stuck”, of not knowing how to get to the future, of facing insurmountable obstacles. (The) sentiment sometimes gives a way to a kind of fatalism”. Talking to youths post-revolution however, they had different sentiments about the changes currently happening in Egypt. They felt they are a big part of it, felt powerful and at the centre of events. They felt their voices are being heard for the first time, and this is why I was interested to highlight the perception of youth. Conceptualisation of Egyptian youth will be further discussed in Chapter 2. 
1.4 
Organization of the Research 
This chapter provided a background and context of the problem facing youth in Egypt in terms of skills shortage; it also outlined the methodology employed in this research. The second chapter presents a survey of literature in which a wide range of books, journal articles were consulted in order to build on the theoretical framework and define the different concepts related to the research questions. The chapter also presents and discusses the practical side of the issue by presenting the Mini-company model where the information was obtained from different published sources and field observation.  The third chapter highlights the students’ views and perceptions about entrepreneurship education programs in which they were enrolled. It describes and analyzes their experience using their own voices; it portrays a different objective of entrepreneurship education programs that is not just related to creating private businesses but it shows that they are also about building skills related to future employability, decision making, abilities to work towards specific goals and impacting their community. The students’ different experiences confirm the stance that entrepreneurship education is not just about business creation. The forth and last chapter brings together the findings in a concluding analysis and provides insights and recommendation for practical implications on how to make the programs more responsive to the students needs. 

Chapter 2 
Theoretical & Practical Contexts  
2.1
Review of Literature 

Entrepreneurship education is not only about turning a generation of graduates into small businessmen. It is only a part of the picture, but it offers other learning objectives in terms of stimulating young people and help them master important life skills no matter what their employment prospects are in the future after their graduation. Jamieson (1984:19) identifies three different positions about entrepreneurship education. The first position perceives it in narrow terms as simply educating young people to start up their own, probably small business. The second position uses the term to describe a set of programs and curricula that cultivate the skills and attitudes necessary to start, own, manage or simply work in a business. The third position focuses more on the notion of “enterprising” in a broader term which is rather concerned about equipping young people with the skills, values and attitudes to create and take control over their own future to solve their own problems. This position has also a business perspective but it is not its only concern; it is concerned with the broader set of skills such as decision-making, working in teams, problem solving as well as other social skills not just limited to the key business functions. Watts (1984) notes that it is “important not to define the concept of ‘education for enterprise’ in too narrow a form”; he further explains that the power of the concept stems from its attractiveness to both existing structures (industries, businesses, etc..) in terms of skills, attitudes and knowledge development, but it also “picks up” on the uncertainties of the future of work and labour markets. 

Entrepreneurship education is a process that enables youth to become more entrepreneurial and that entails enhancing their ability to recognize opportunities, increase their self-esteem and develop their financial understanding and knowledge as well as promoting innovation and ability to generate ideas and improve the skills needed on how to act on them. This type of education initiatives is seen to be important as it cultivates a culture of enterprise, addresses some of the contemporary, emerging and evolving needs of businesses  in ways that traditional education system does not usually address ( Jones and English, 2004; Garavan and O’Cinneide, 1994; De Faoite et al., 2003). This is also directly related to the economic growth and development of a country. This stance is supported by Ulrich (1999:1) who notes that “the importance of entrepreneurial education is derived from the importance of the entrepreneur throughout the economic system”. As research indicates that new business ventures have played an important role in reaching a strong economy in terms of generating employment, increasing competitiveness and fostering growth in general (Nafukho and Muyia, 2010; Kuttner, 2000). This indeed offers justification for entrepreneurship education and youth training programs to be encouraged. 

What is entrepreneurship education? 
Entrepreneurship education does not necessarily mean education for the creation of entrepreneurs. It is more about the “teachings of skills, knowledge and attitudes for people to go out and create their own futures and solve their problems” (Jamieson 1984: 19, as cited in De Faoite et al., 2003).  This type of education has been classified into three distinct categories: 1) education about enterprise that entails awareness raising for social and economic change; 2) education for enterprise which aim at preparing aspiring entrepreneurs for setting their own businesses; and 3) education in enterprise that offers training for those who are already entrepreneurs (Jamieson, 1984). Later in 1998, Scott et al talked about a similar distinction using the first two categories and the third being education through enterprise which involves more simulation practices and a different teaching techniques that uses more hands-on experimenting and real life situations (Scott et al., 1998). In other words, besides learning certain skills and knowledge about business ventures; entrepreneurship education is about culture and mindset changes over the long-run. It is about attitude change and forming certain beliefs in participants that entrepreneurship is both an attractive alternative and a viable option over regular paid employment prospects or unemployment in many instances. However, a lot of research problematizes this notion of fostering a culture of entrepreneurs through entrepreneurship education. The term itself presents a paradox; education by nature implies conformity while entrepreneurship is about unique and individual actions (Morrison, 1998). In that sense entrepreneurship education might become an obstacle for entrepreneurship and hypothetically if this type of education is encouraged and mainstreamed then it will result in a collective phenomenon and a whole generation of entrepreneurs emerges, as a result will entrepreneurship ironically disappear? The concept of entrepreneurship education is more complicated that a seemingly simple input-output model; it  might not be successful if it is only and narrowly about setting up businesses as part of a vocational training and now incorporated into the overall curriculum and studies ( Hytti and O’Gorman, 2004). 

Hytti and O’Gorman (2004) suggest that academic literature and practice are not fully aware of the potential and different possibilities entrepreneurship education can offer. They reiterate that it is not only about how to be entrepreneur but it also has another major objective on “learning to become entrepreneurial” and that is about training individuals to take the lead and be responsible for not only their careers, but about their learning and life as well (Hytti and O’Gorman, 2004). 

 Why entrepreneurship education is significant?  
Entrepreneurship education has never been relevant as it is today. With strong global competition and advanced technologies that is causing the loss of many jobs we need people who are more able to be in control of their own futures and careers. The change in economy has created a need for students to have such education. At the same time, a gap between education systems and the actual needs of the job markets has been identified. Cheung (2008a:2) highlights this point by noting in her research that “neither students nor teachers had a solid understanding of the links between school and work. Students and teachers had no idea, or at best a limited knowledge about how skills learned at school might be applied to the workplace”. Also, Saboe et al. (2002) suggests that: “the gaps between school and work not only create problems for employers and job-seeking graduates, but may lead to social, economic and even political problems as well. Students who cannot see the practical side of the subjects they learn tend to have less incentive to study. The result is a high dropout rate, which very often turns into a high unemployment rate and high crime rate. In other words, students, employers and the whole community directly and indirectly suffer from the gap between school and work” (Saboe et al., 2002 as cited in Cheung 2008a). In the current global structure, workers joining the labour force do not only face local competition, but also competitors from all over the world. A lot of businesses also seek outsourced labourers rather than the conventional full-time employment. Thus, people need to be more flexible and possibly constantly acquire new skills needed by the current market in order to keep up with the ever changing market needs. Several research studies have indicated that entrepreneurship education my play an important role in meeting the new employment trends (Cheung, 2008b; De Faoite et al., 2003; Jones and English, 2004).  
Several studies and research have shown positive impact of entrepreneurship education on students’ views and understanding of entrepreneurship (Peterman and Kennedy, 2003; Souitaris et al., 2007; Fayolle et al., 2006).  Souitaris et al. (2007) suggest that this type of education affect attitudes and intention of participants. They found that the benefits students acquire the most are related to their learning, inspiriting and resource utilization (Souitaris et al., 2007).  Cheung (2008b:20) argues that studying entrepreneurship can also have a great impact on the students’ careers and career choices after graduation. Students become accustomed to the business world and whether or not they study to become entrepreneurs they will be affected by entrepreneurship. This type of education develops in them the skills, attributes and behavioural traits of entrepreneurial individuals that make them more employable. Among the skills that are seen to be cultivated and improved are: teamwork, commitment, flexibility, leadership and creativity. All are skills employers are looking for which on the long-term might alleviate the problem of youth unemployment which is higher than that of adults in most countries (O’Higgins, 2001).
2.2
Conceptual Framework 
In studying the educational experiences of young students and fresh graduates regarding their entrepreneurship education experience, several concepts and theories behind them were found to be important for the analysis. This research will engage with the concepts of youth active and entrepreneurial learning through the participatory approach of the “mini-company” model. This paper argues that entrepreneurship education does not only lead to the birth of new businesses, but it also produces competent individuals who are able to build and exercise their different skills that lack from the mainstream education system. Participants voluntarily chose to enrol in those programs to mainly compensate the inadequacy of the formal education system.  Yet before engaging with those concepts, it will be important to define and locate the subject of this study, youth, as individuals who are embedded within a broader environment. 

Conceptualizing Youth 
The United Nations’ defines youth in a standard manner as all individuals aged from 15 to 24 years inclusive (United Nations, 1992) ignoring any differences among this large group. In practice, the definition of youth varies depending on the context, cultural, structural, gender and socio-economic factors among others. As several scholars affirm, the concept of youth is very fluid and its meaning varies greatly depending on culture, time and space (Aitken, 2001; Jeffrey and Dyson, 2008). The differentiation between youth and adulthood also depends significantly on the gender of the youth in question, but usually broadly defined in terms of achieving economic independence for ones parents and marriage (Cole, 2005). In the situation of high levels of youth unemployment with no source of decent income, financial independence, marriage and forming one’s own family are hard to be achieved and hence reaching “adulthood” will also be accordingly delayed as youth’s timely entry to the labour market is hindered or postponed. In that sense, there is a detachment between the physical/biological quality of “being young” and the actual time period when the young achieve “adulthood”. Ironically, while Egyptian youth are finding it more and more difficult to reach adulthood, government, non-governmental organizations and media, all under the light of neoliberal economic policies and discourse, criticize youth for their action, or lack of it thereof, by idealizing and portraying perfect images of youth that themselves fail to be (McDowell, 2003).
Youth in the Middle East
In the Middle East, unemployment among the educated is more prevalent in men in their twenties; and it has shown many negative consequences for young men (Miles, 2002; Jeffrey, 2010). This large pool of young, mostly men, who are educated and yet unemployed are seen to be “violent threats” to the state and civil society (Jeffrey, 2010; Stambach, 1998); however, they are also victims of the circumstances and existing policies surrounding them. As Jeffrey (2010) describes in his case study about the “waiting generation” in the global south: 

In the face of multiple pressures, educated unemployed young men in the global south commonly experience their exclusion from secured salaried work as a triple temporal hardship. First, they are unable to conform to dominant visions of how people should comport themselves with respect to linear, clock time- they “miss years” or have “gaps” on their resumes. Secondly, they are unable to obtain the social goods, such as a secure white-collar job, which connote “development” as this is articulated by western governments and international organizations. Third, they are incapable of moving into gendered age-based categories, especially male adulthood, such that they come to be labelled or label themselves as “dropouts”, “failures” or people “on the shelf” (Jeffrey 2010: 13)

Youth in Egypt

In this research, I am mostly interested in those who are between 20-24 years and who come from lower middle to middle classes as this is the social class that embodies the heart of a modern nation; with its participation in education, media and urban life in general, middle class has been seen to have the role of propelling the development project;  however, those youths were in a disadvantaged position prior to the Arab spring of 2011 as they were denied real and meaningful participation in the societies’ different institutions. Despite the scattered efforts of local and international NGOs to cultivate youth’s participation, “youth perspectives are generally lacking, and the lives and desires of young people little understood (Herrera, 2006). To elaborate, for instance mostly educational system in Egypt treats individuals as receivers, and even objects, to be transformed within a linear process which will eventually terminate in a degree. Despite the fact that educational provision should be about the acquisition of competences and useful skills, the main emphasis now is on paper qualifications which act as a passport to enter the appropriate position within a bureaucratic structure; oftentimes further on-the-job training will be provided (OECD, 2010; Shann, 1992). According to OECD latest report on higher education, “The Egyptian higher education system is not serving the country’s current needs well and without far-reaching reforms it will hold back Egypt’s economic and social progress… (it) remains unreconstructed (and) continues to produce largely for the economy of the past and community expectations of it reflect outdated understanding of its role” (OECD, 2010).  
 Education becomes a mechanism that largely controls the entry and access points through the diplomas acquired, but it does not necessarily mean that students have gained the basic skills needed.  According to UNICEF (2011): 

Adolescents - one quarter of the population - face considerable challenges in finding employment. This is aggravated by the quality of their education, which does not provide them with the necessary skills. There is a lack of proper information on age-specific issues and limited opportunities for their participation in different contexts starting within their families to their schools to community at large, which affect their ability to have a meaningful role in their society and in national development (UNICEF, 2011).  
It is important however to make a distinction between the different youth cultures and not to treat them as one homogenous group. For instance, adolescents, young adults, rural versus urban youths; they could be all in the same age cohort but each group faces different and distinct issues. In this research, I focus on ‘university graduates’ and ‘university students’; the youth represented in the research are all lower-middle to middle-class, urban youth,  aging between 20-24 years and who reside in greater Cairo area where the program is provided for only university students only. It is worth mentioning that the courses are provided free of charge at the point of delivery to the students; however, the funds covering the costs of the programs are coming from the private sector giants in different industries, such as telecommunication and banking. Different NGOs working on youth unemployment, entrepreneurship education and career centres bears the costs of such programs. However, some providers charge a very small fee (equivalent to 2 to 4 USD) for one course to ensure the seriousness of the participants at the time of registration. 

2.3
Entrepreneruship Education Programs 
During the interviews with the student respondents presented in chapter 3, they referred to the mini-company program as one of the popular entrepreneurship education programs offered at their different universities. They all agreed that its attractiveness stems from the methodology of its delivery since it relies totally on hands-on techniques and the so-called participatory approach. 

Participatory Approach in Entrepreneurship Education programs 
The fundamental principals of participatory approach are essentially that people learn through their direct experiences and applications and not necessarily through traditional tools that are confined to reading and writing in books.  Students become active participants in their learning experience instead of being passive receivers. Participants learn to collaborate with their fellow participants which fosters peer-to-peer learning instead of the traditional and rather vertical relationship between students and teachers. Participatory approach not only makes it possible for students to interact with each others, but also to generate “hybridized” ideas which lead to the formation of new concepts (Agbulu and Idu, 2008). However, for this to happen, students have to act independently from their teacher. “Teachers” should only be contacted for advice and resources; however, the students are the ones to decide how those resources should be best utilized. Hence, participatory approach puts learners in the center of the learning experience. Elsa Auerbach (1993) notes that participatory approach is not simply about participatory instruction, but it also focuses on drawing the curriculum from the context of the participants’ lives. It hence promotes dialogue, reflection, action and thus evidently social transformation. Auerbach further describes that adults learn best when they are in charge of their own learning and when curricula are based on their own needs (Auerbach, 1993). In addition to recognizing any special needs of participants; Sexton and Upton (1987) propose that entrepreneurship education courses should be relatively unstructured and pose questions that require original solutions and fresh thinking under circumstances of ambiguity and risk. Also, on the pedagogy and teaching methods, the authors further explain that: 

Entrepreneurship students can be depicted as independent individuals who dislike restraint, restriction, and …routine. They are capable of original thought, especially under conditions ambiguity and uncertainty. (However) many of them need to develop better communication skills. (Sexton and Upton 1987:38) 

Solomon, Weaver and Fernald (1994:350) concluded their research by saying that complementary methods should be used next to traditional lectures, formal presentations and business plans. They also indentified the use of computers for simulation as it could be a useful tool to provide students with the opportunity to make decisions in relatively “safe” conditions while it offers them instant feedback regarding their decision. Based on their findings they recommend that we need to “trade more traditional more traditional forms of teaching and evaluation methods for more unique, unconventional ones.” 

James Fiet (2000: 107) talks about “a student-approved system” as an effective method; it basically establishes “a system for class meetings that requires students to practice specific skills until they become competencies”.  He further notes that if students’ acceptance is not secured, the students will be less willing to take responsibility and ownership of their own learning. The courses investigated in this research, students enrol voluntarily as part of extra curricular modules, and in that case they might even decide to leave the course since it is not part of any mandatory curriculum.  Involving students through the participatory approach also addresses a practical concern. Since enrolment in such courses happen randomly, this random participation brings together different types of participants whom are not necessarily enrolled in the same faculty and do not have similar fields of study. This will help them better identify their different skills and pool their different competences to achieve a common goal. 

The programs investigated in this research however do not necessarily involve the students/participants in the design of the curriculum. In fact, most of the curricula in question are brought in from neighbouring countries and tweaked to better suit the Egyptian context in terms of language, culture and examples.  However, facilitators/trainers and those who directly deal with the participants encourage them to define their circumstances and needs that are very particular to their group and hence identify what kind of techniques, materials they will use. The programs are flexible enough for participants to bring on their own needs and experience.  
Before proceeding, it is only fair to the reader to describe the essence of the programs.

 Mini- Company Program 

This paper looks at the Mini-Company program as a development intervention and practice to achieve the larger developmental goals of entrepreneurship education programs. The program is based on the American Junior Achievement
 model that was founded in 1920. The program is based on a real-life simulation of processes and structure of real companies. 
 Structure 

The programs aim to provide youth with an opportunity to learn about the management and operations of businesses. This objective is achieved by helping groups, usually groups of 20, of university students to get together to form a ‘company’ as an extracurricular activity aside from their studies. The students usually come from diverse backgrounds and study disciplines (engineering, pharmacy, agriculture…etc…) and not necessarily confined to the students who are enrolled in the business, commerce or management faculties. Students sign up out of cheer interest to learn how businesses function in the real world so they have a better insight and experience that is useful in finding jobs after their graduation. Participants are usually guided by volunteers from private sector companies who act as facilitators or coaches to share their own experience outside of the academic domain and at the same time deliver the ‘flexible’ curriculum provided. Guided by their ‘advisors’, students set up their own companies, elect managers, raise capital for their company through selling shares to their community, friends and family and later manufacture and sell their products and/or services. Once they made their sales with reasonable profits, they return the share amount plus dividends to their small ‘investors’ and they either liquidate their company or decide to formally register it legally. Most of the students who joined this program have also participated in other entrepreneurship education courses that are less-hands on in their nature than the mini-company program. However, those courses act as a foundation for their ‘company’ experience. There is a kit on the market provided by a non-profit organization that covers its cost and make it available for free for university students who show interest in the program. Nonetheless no two companies are the same. 
Process 

The student companies are different from each other on several dimensions. Because each group of student is essentially different, the objectives of their company are also different. For instance, the primary goal of some is money-making; for others money-making becomes a by-product of other learning objectives. Their learning objectives vary but they are typically: decision making skills, problem solving abilities, learning to cooperate and work in teams towards one goal and the general economic and financial literacy that includes learning about the key functions of a business. On the other hand, other student companies seem to value innovation in terms of its product or service idea over profitability. Other companies raison-d’être is to operate to solve a social problem and in that sense students like to think of themselves as ‘social entrepreneurs’. Another variable is the time-scale and timing of the student ventures. Some run for a year, others operate for only a fixed duration after which they liquidate their assets and shut-down; only few of them go to legally register and become permanent companies. Essentially all mini student companies are not just a mere simulation. Despite their undefined legal aspect (which raises questions of product liability and health &safety issues), they operate in the ‘real’ world. Those companies provide real products worth real money to real consumers, oftentimes outside the university campuses. The course functions as a university-based work experience. The legal liability does not seem to be an issue at the time of writing due to the lack of product monitoring and consumer protection entities in all cases. After talking to program directors and coordinators, there are two key assumptions they seem to have at the back of their minds. One: the more realistic the experience, the more young people will be motivated to join and perform better; two: it is assumed that motivation will help them learn better and their learning experience will be more relevant since it takes place in a realistic environment. Those two assumptions could be true to some extent, but not 100 percent unreservedly. In fact, realism can work against motivation. The more real the company is, the more it will encourage advisors and facilitators to take a rather directive role to avoid losses, or grave situations which will decrease the students chances to learn from their own mistakes. Paradoxically, if it was only and purely a simulation, advisors might deliberately step back to allow students to totally run their own company as no ‘real unexpected disaster’ can occur in a controlled environment. In that sense, realism is probably not wholly present in the experience as it is claimed. The assumption will be further explored and discussed in greater details in the next chapter through the students’ point of view. 

The success of the student companies is judged based on their profitability, innovation, demonstration of team work and leadership. However, the most basic criterion is always related to money making- did it make a profit? Many of the student companies witnessed for this research were profitable in an unrealistic fashion. Some of them made over 200% in profit. So the basic question here, is it a matter of earning or learning. At the end of each round, the non-profit responsible for delivering the program conducts a competition between the students companies which survived. It is a pity since the companies who had to struggle probably learned a great deal about the concept of enterprise and how to run a business through their failure.  Either way the lessons students learn from their experience will not be easily forgotten. The program has been growing mostly through word of mouth and a few small campaigns organized in collaboration with the non-profit organizations working on youth and livelihood issues, student clubs and companies that financially support the initiatives and provide voluntary advisors from their management and staff base to support and provide advice for the students through the whole company cycle. The scheme started in Cairo in 2006 with 150 students and today approximately 4,000 students have enrolled and graduated from the course. 

The students interviewed in the following chapter stressed that they learned about the program by coincidence or through friends and they decided to join as the scheme usually targets the students at the final year of school and at the beginning of their working life. They see the course valuable in terms of preparing them for what is to come after their academic life as it gives them a rare opportunity where they get together with fellow students other than their classmates with whom they work together in groups using their own judgment to discover things on their own through learning by doing instead of by reading and memorizing. Honig (2004) referred to this kind of learning as tacit knowledge, also knows as knowledge by experience. He further discusses that most of what entrepreneurs do is a product of this tacit knowledge, which is acquired over the course of time through learning by experience; the gap between formal and explicit knowledge and the tacit one could be addressed by incorporating experiential learning into the curriculum (Honig, 2004: 263). What Honig (2004) recommends is what the program is trying to implement in reality by functioning as an optional ad-on to the traditional curriculum. 

Chapter 3
Voices from the field 
3.1
Why Joining?  
The inadequacy of the formal education system 
This Chapter essentially gathers participants’ opinions about the programs and their aspirations about the future after taking part of the course. When asked about their motivations behind deciding to join such programs, the students interviewed found it inevitable to talk about the conventional education system in Egypt. Even though it is supposed to be about the acquisition of competences and abilities that are useful later in the lives of students, they mentioned that it doesn’t equip them with necessary skills that make them employable after graduation and that is their main reason for residing on their own sources to compensate this lack and differentiate themselves from other job seekers. They could not simply depend on their paper degree for entering the job market. They also stressed on the outdated education system provide them with only the theoretical part, without any interaction between colleagues or any practical training. . “I did not have to do a single presentation during the course of my time in university, how can I be expected to do that in my future workplace?” Iman, 21 years.  From the discussion with the students, one can conclude that the education system does not meet their needs.  Having gone through the Egyptian education myself, I always knew that it relied on memorization more than innovation, but I was shocked to hear that the same rather authoritative method is used even in the faculty of engineering. While talking about her experience in engineering faculty and why she decided to join those programs, Hend, 24 years also mentioned the missing link between theory and practice. 

Our faculty stresses on theory and there are no opportunities to even practice what we are learning so it was difficult to visualize what is in the textbooks. There was a big side of me that was blocked. I failed the following two years, I couldn’t simply memorize. What is the use of memorizing for exams and then later forgetting it all? So I decided to take practical trainings aside even though I was behind with my studies. 

Hussien Anas, 22 years, is another student in a private university, Sadat academy studying business administration endorsed Hend’s view about the Egyptian education system. 

The whole education system in Egypt needs to be restructured and we are expecting a lot after the revolution, but that’s why those courses are important, they compensate a lack, I think. It is a good start to modernize the students’ thoughts and skills. It is not about memorizing subjects and reciting them in a test and that we later forget it all, it is about practice. Learning theoretically is very different from reality, we take courses in marketing, sales and HR, but it is very different from actually experiencing it first hand; the reality is different, you face different situations and you learn by experience how to act in them. 

The above quotes show the motivations behind the students’ decision to join those courses, they were looking for something that the mainstream system does not provide and they had to look for it elsewhere. They know that despite their graduation with a university degree and no matter how well they do; their education degree alone does not necessarily open doors for employment after graduation. The relevance of the education system is increasingly questioned, schooling used to be seen as a way for social mobility; however, this has changed as education do not necessarily provide hope for employment and a better future (Chigunta et al., 2005).  In their study in Eastern and Southern Africa, Chigunta el al. (2005) found out that many young people think that formal education is becoming more and more “useless” to their livelihoods and it even compounds the problem as it generates dissatisfaction. In the few cases interviewed, students had to resort, whether it is consciously or unconsciously to a ‘do-it-yourself’ strategy in efforts and hopes to find employment after graduation.  Even though mainstream education should include both academic knowledge and practical skills, young people find that the practical side of their experience is not fulfilled and yet required by the job-market after their graduation. They find themselves stuck in a catch-twenty-two situation. As Ayman, 21 years and another fresh graduate from the agricultural faculty of Cairo University portrays it: 

I do not feel confident in my skills after graduation. I haven’t learned anything practical that will enable me to work within the food processing industries, even though that was my major. This does not encourage businessmen to hire us because they feel they will have to train us from scratch, so for them it is better to hire engineers, because they are at least seen to be better educated. So, I am a fresh graduated, I was no exposed to any practice and yet expected to have it before being hard, from where shall I get it?  
In their study about entrepreneurship education, Masri et al. (2010) concluded that a fundamental rethinking of the educational process is required. Entrepreneurship should not only be embedded in the curricula but also in the institutional paradigm. They also stressed on the role of private sector and how it should engage with government and universities to help the transformation of the education system move forward. However, the discourse about public private partnerships was questioned by several students in the discussion. For instance, Ayman took the lead to found a student club in his university that tries to find collective internships for the student body. 

I just graduated and I am waiting to hear from the army, I will wait for about 3 to 7 months to hear from them and meanwhile I am doing absolutely nothing, I was trying to find a company where I can get some training, a company like Juhaina
, we asked them for trainings and internships, we sent them an official letter from the university, but they said that we cannot take you, we are already full, but I know they are not as I have the list with all the students names and they did not received anyone from my faculty, I know that, I am the coordinator. They could not help us. Now we graduated and there is nothing to do, I am trying to do courses on the side, and other diplomas that are related to the job market and could be useful later on in find a job. This is to compensate for the lack of practical side, all the courses we take at the university are theoretical and most of the times in finding a job, they do not care about your grades, they care about your experience. We are lacking interaction with the market, how can we start!

Despite the talks about public private partnerships, we need to be clear about any tensions and contradictions in the current political and bureaucratic climate between the encouragement of enterprise education for youth and the repressive practice when it comes to the training and education fields. Iman, a student who graduated this year from the commerce faculty in Helwan University, started the interview by talking about this gap: 

The students now are different, we want to learn what the job market needs, and university mainstream curricula do not provide us with this knowledge so we are trying to find it outside through extracurricular activities. If I don’t do that, I will not be able to get the courage and make a public presentation for example and wouldn’t have the chance to work in a team. It is not all about founding your own business. It is simply about our employable abilities too. 

This quote is interesting not only because it shows the gap between the formal education and the skills needed by students, but also it exemplifies the gap between the students’ views about entrepreneurship education programs and their implementers. The implementers interviewed for this research have expressed the mission of the programs in transforming students into young entrepreneurs who are able to start their own businesses after graduation.  
During an interview with the program director of the organization that provides the mini-company program, she started by talking about youth unemployment and lack of government jobs available to absorb the new comers and the high competition for the jobs offered by the private sector. As she puts it: 
The university students have the potential to be real entrepreneurs after graduation. We do not want to see however entrepreneurs in the making, we want a direct benefit by seeing entrepreneurs starting own business after they leave university. We provide a chance for them to take out the fear of starting (a business); and at the same time to start up and create their own job opportunity, we want to give them the message that “even I could be an entrepreneur” it is not just for certain people. 
There is a discrepancy between how students and implementers perceive the programs. The students interviewed expressed that those courses are about “more than turning (them) into small businessmen”.  On the other hand, the program director seemed to attach a bigger weight on the “self-employment” effect as an expected result of the courses provided. Students seem to relate the experience more to the wider definition of work in general and not necessarily “self-employment” and attach higher values on the skills acquired rather than seeing it as a preparation for owning small businesses. Their perceived benefits of the programs revolved around the skills they learned and practiced in such courses that are not available within their university course. They reported that it helps them develop skills they would not have developed otherwise. They mentioned several skills they have developed and practiced over the course of their participation in such programs such as: the opportunity to work in teams; enhanced awareness and better use of resources; it encourages them to think “outside of the box” and be creative; the need for planning; better time management skills and higher self-esteem. 
The researcher expected to see a wider gap between the implementation of the programs and the students’ opinions on the quality and the core of the curricula themselves of the programs promoting enterprise. However, on the overall students participating in the study had very positive opinions about the programs and they are recommending them to other students. Nonetheless, they raised important points in our discussions relating to the bigger structure and even national system. Among which: 
The Lack of Heroes 
The program seems to be particularly popular as it covers another gap. Both the students and alumni interviewed shared their concern in terms of lack of role models they can relate to. They pointed out that universities focus only on the theoretical part, ignoring the practical part which becomes also very impersonal in a setting where an auditorium could contain up to a few hundred students. 

We need to hear more success stories; we need to have guest speakers who will motivate us. I think, we really need to have role models in our lives. This is one of the problems all university students face, we don’t have role models. We need people that we can relate to and look up to but this will hopefully change after the revolution (Yasmine, 21 years) 
Social scientists have always emphasized the importance of non-family adult mentors in facilitating not only school-achievement, but also social development and social mobility of urban working class youth (Stanton-Salazar & Spinal, 2003; Valenzuela, 1999). Participants highly value the time spent with their coaches/mentors going weekly for a few hours to facilitate the course. The need for role models and mentors increases in a situation where generational differences prevails in the context of profound social and technological changes and gaps that are happening now in Egypt.  
The student respondents also questioned the relevance of the academic curricula they study; they can hardly find any relationship or links between what they study inside their campuses fences and the outside world. A lot of them also stressed the education method still focus on memorizing (including the engineering students) which is shocking to know. In that sense, they find entrepreneurship courses in particular interesting as they are facilitated by non-academic mentors who deliver the programs on a voluntary basis. Unfortunately, the Egyptian society nowadays makes public heroes of singers, sports stars and actors. It will be difficult to change the influence of the media; however, it is crucial to make sure that students meet role models by the time they have to make important decisions about their future. Generally, students see this as a plus however the downside of it that the whole experience depends largely on their mentor’s dedication. 

The whole experience depends on the trainer, mentor and not the guidebook, which could be negative sometimes. There is a competition at the end of the program for those who want to participate, so it is better to have a strong, good, common guidebook. I had to resort to books and other sources and didn’t rely on the guidebook alone provided in the kit. So, I think the content and the manual need to be stronger. But overall, the fact that we learn directly from businessmen is priceless they are like a bridge between us and the business world. 
This was the view of Abdel-Hameed, 24 years, an alumnus of the mini-company program. He studied Law and originally his plan was to work as a general prosecutor, but he explained that the several extra curricular courses geared towards entrepreneurship made him see things differently. 

I may not be an entrepreneur in its conventional sense, but I am now working as a freelance trainer with different organizations. It is not as secure as working as a prosecutor but I am very proud of myself and this is my personal achievement, and I am happy that I pursued what I like to do, I got the courage. 
Several of the students interviewed also hinted about the role and attitudes of parents as a factor of hindrance or encouragement to their participation on the programs and to the potentiality of them becoming entrepreneurs later on. Understandably, the parents usually try to prepare their children for the only world they have known and experienced themselves, which is very much different from the world their children grew up in.  For Hend, 24 years, her parents were against joining extracurricular courses. For them, her studies and degree were a top priority for their daughter; “we were always fighting because of that”. For Iman, 21 years, the situation was quite similar to Hend’s: 

My parents were against my joining those courses because I have to stay after school and sometimes I go home late, but I took my mother to one of the ceremonies at the end of a course, she couldn’t believe the good work and the good outcome of such programs. Now, they are proud of me. 
The problem with the parents is in fact threefold; the first one is related to how they perceive the future of their own children in terms of placing higher importance on academic achievement; the second is the lack of awareness of what their children do in the extra-curricular activities. The third factor is gender related; while female respondents, talked more about being late after school, the situation for male students was quite different; it is either related to financial gains or prestige.  For Ahmed Hussein’s case, 22 years, a pharmacy graduate who wants to start his own five-star bakery business mentioned: 

My parents did not like the idea. They seem me as a pharmacist since I have a degree. I was fortunate enough by the way, I interned in a bank and in pharmacy, I really liked to try different things to know what I like. My parents were happiest when I was working in a bank though because I was making a good salary. But I was not happy; I didn’t feel that this is what I wanted to do. There was an agreement with my parents to work next to my studies as long as I get good grades.  None of my family members have their own business and maybe that is why they are not comfortable with the idea.
The parents influence on their children could be strong especially in a culture where adulthood and independence of the young is delayed. Anything that could be done to also raise the awareness of the parents and change their thinking would be of great help to the program and to changing the overall culture regarding entrepreneurship in general. 
3.2
Challenges: Lived experiences versus practical implications  
Two Cultures 
There is a parallelism in the attitudes towards entrepreneurship and education for entrepreneurship which does not support the participants. In culture that places high value on university diplomas and higher education, there is a general view that enterprising people might academically inferior. 

Unfortunately, the general view about entrepreneurship programs is seen to be as an alternative, you still need to have a certificate or a diploma from a good university, but you cannot rely on those courses alone. It shouldn’t be a second option though. We need to raise awareness, and change the culture regarding how people view those courses, and maybe make them certified. (Ahmed Hussein, Pharmacy graduate, 22 years) 

Role of government 
Another aspect of the duality is regarding the government stance regarding entrepreneurship. One of the Alumni interviewed was highly critical of the “confusing” and very limited role of the government. In one hand, the governmental discourse (pre-revolution) was stressing on the role of small and medium size enterprises and private businesses in driving the economy forward on the other hand, the government did very little to encourage the youth who are willing to launch their own small start-ups. 

We have a huge problem with the government in understanding entrepreneurship and how to build the country's economy through SMEs (small and medium size enterprises) like the states model and Europe, and all what the government know is money, their role is only limited to fund start-ups, if they really care,  they don't know how to provide the environment, tools and even governmental regulations as I told you, the process itself makes anybody fed up, and at the end of the day, they sue them if they fail … the whole system is (awful), and all the young here try to avoid government and search for businessmen to help them out, and the other huge problem that there are no any facilities like taxes, rules and support, or a connection between the government and any start-ups in Egypt!!!!  (Bassem, 24 years, engineering graduate)

Bassem is an alumnus of several entrepreneurship and financial education courses and recently started his own small business. He stressed on the duality and parallelism in the attitude that makes the young frustrated. He was trying to register his newly formed company for months before the revolution, he mentioned that things got a lot easier post-revolution; however, it was not due to positive structural changes, it was due the chaotic nature in the current transition period. The previous political and economic discourse encouraged entrepreneurship and self-employment, yet regulations, taxing systems or loans were not in place to provide enough incentive for the start-ups. “If you go bankrupt, you go to jail”, Bassem, 24.  
Entrepreneurship education is fairly new domain to Egypt. Several initiatives have been taking place in terms of supporting and promoting entrepreneurship education and training at the implementation level, however, this is not reflected on the policy level (Masri et al., 2010). Bassem also referred to this new “culture” of entrepreneurship during the interview.   

I would like to add an observation, we don’t have a suitable translation of the word entrepreneurship in Arabic, you can translate it as “riyada” as it is commonly used now, but “riyada” means leadership, or initiative. How would you raise awareness about it, if you don’t have a suitable term for it? For instance, in the US everyday there are 20 new start-ups, why do they do that? Because since school, they have those courses, they are used to it, 80% of what they do is practical. Plus, they have the environment; we don’t have investors to help invest in us, only a few and reaching them is a daunting job. For example now if I have an idea for a project or a start-up, to whom shall I go? To whom shall I go?

The money question 
Most of the initiatives available now are courses and programs that are related more to the training side and do not offer any follow-up on opportunities for funding which raises the money question. If the students wish to continue with their mini-company business they started as a learning opportunity how would they raise finance? Through the model practiced in the mini-company, participants rely on raising capital through shares; however, outside of this model and into real life, loans are probably more common than shares. All the young participants interviewed expressed their lack of interest in seeking loans from commercial banks, as they do not have the necessary collaterals required by banks. In case they open up their own businesses, they mentioned borrowed capital from parents, but their first choice was to work for a few years in a corporate job to make the necessary capital for a start-up. Bassem, the only student who actually already started his own business together with two of his friends got his seed money from his parents. 

We got the capital from our parents; all parents have some savings for their kids for their marriage, right? I told my father that I want this money now to start my business and I will succeed and get more money for my marriage later. I was of course scared, I didn’t sleep for 3 months, there is a risk involved of course, what if I don’t make it.

Bassem decided to take the risk and do something he’s passionate about, but it is not necessarily the case for the rest of the youth. The marriage fund most Egyptians families keep for their children varies and not all families would support their children by providing all their savings for an uncertain business project. Alternatively, several have expressed their need for regular employment first to gain both experience and seed money before establishing their own businesses; while realizing the difficulty of having a stable job and choosing to leave it later. As Ahmed Hussein, 22 years puts it: 

I want to be self-employed directly. It will be difficult to get a regular job and then start my own business. It will be difficult to leave behind the sense of security and the benefits that come from stable employment. But at the same time, getting loans from banks all depend on guarantees and I don’t think I can give them any, I don’t have a house, or land, or even a car. So, I am not sure how to do it. It is a challenge. But I still have the courage and the faith to start a business, we got the practice through one of the mini-company, I know it is a big responsibility because we were working with some other people’s money (those who bought the shares), so it was a good pressure for us to make a profit. The only challenge is financial once we go formal. Maybe I will still need to find a regular job! So, I know I will end up starting to work in a company. But, as long as I can exercise the leadership, innovation skills, develop, and make good money. It will also be hard to find such a job. 
 The above quote regarding finding a job first confirms the findings of a previous study about youth projects and how they should not be geared towards entrepreneurship or self-employment as the youth themselves are more interested in paid employment in the formal sector; do not have enough technical expertise or too young to start a business on their own (White, 2011). 

Lack of support or buy-in from within the university 
Another challenge the students and alumni interviewed talked about is the lack of belief in the programs from the university’s side. There is no buy-in from the faculty and staff; the courses are brought on campus as part of students’ activities and initiatives. Sometimes students face difficulties in reserving rooms or getting the necessary approvals from the university to run the courses on campus. It was also mentioned by some that very few professors support the initiatives while a lot of them think it is a waste of time. The reason why this happens is because decisions are usually made at the top and due to lack of coordination within governmental bodies, it doesn’t necessarily reach the middle management. It is usually very hard for students to meet with higher authorities in their universities to get their buy-in and approvals to introduce such programs as part of their student initiatives to bring in extra curricular activities. This is illustrated by the following quote: “We need to get the buy-in of the university staff and faculty so they can support it and maybe be mainstream them. But most of the time, they see them as another activity that will waste our time instead of studying; we (the student academic committee) face troubles however getting approvals to bring those courses to university” (Hend, 24 years). If anything, it shows how entrepreneurship education is not integrated within the education system despite governmental discourse about the special emphasis that should be put on it to increase students’ employability (Proposed Strategic Plan for Entrepreneurship Education in Egypt, 2010). This view is also endorsed by the Program Director interviewed when she mentioned about the difficulties and delays faced by her organization for receiving the necessary approvals from ministries to operate whether in schools or universities. Despite the efforts and measures to anchor entrepreneurship education in the national education system, programs must be better coordinated to increase effectiveness on a national level (Masri et al., 2010). 

3.3
The way forward: Student’s perceptions about what should be done 

The students and alumni interviewed had a vision and ideas about what they would like to see done in the future to make the programs better fit into the reality of young people in general. 

Make it known and available for all
Respondents have mentioned that they knew about those courses either by chance, or through word of mouth from friends. There is not a structured way of communicating the availability of such programs to students. It is either done through a student club by creating a temporary booth at the beginning of the academic year, or distributing flyers. 

I learned about the program a year ago through friends in another university who participated a year ago. I learned about it by coincidence and I would like this to be changed. We normally learn about new things through different communication channels, media, newspapers, but not only through friends and this is what’s missing. If we make those programs better known in more official channels, it will also give them more importance. They have to expand their presence. And it has to be available for all even if they charge fees, I don’t think that will be a problem because we value them. We want it to be mainstreamed, as if it is one of the courses we have to take to graduate!  (Hussein Anas, 22)

Hussein Anas raised several points; advertising for the program needs to be more structured to reach all students instead of relying mostly on word of mouth and a snowball effect for student participation. The providers should use the different social media tools to get to the students especially that most of their target groups are already in a university and have access to computers and internet. The second point he raised is about mainstreaming the programs or integrating them in the formal curricula. Other students would like to see those programs also mainstreamed. 

I think we should have those courses mainstreamed and available for all students as part of the curriculum, I got to know about it by chance; or at least if we want to leave them optional then, it should be known to all students about their availability, those courses seem to be available for certain students and the capacity of the random NGOs efforts in providing those courses will not be able to serve everyone. Those NGOs will only reach the students that are within their periphery, but not for everyone, especially the students who are outside of Cairo let alone those who are not registered with a university. It is better to guarantee that it reaches all. Those programs are beneficial because they teach us self-reliance; we don’t want to wait anymore for the government to give us jobs. Government does not give jobs anymore and waiting is not good for us.  (Ayman, 21 years) 

Ayman also talked about the role of media in the youth question debated in Egypt. “Now all what they talk about on TV about the youth and how we should be self-depended and take things in our own-hands, but they never tell us how. If they promote starting own businesses, they never tell us how or to whom we should go. We need guidance, and we need planning on national level to have projects that complement each others”. Ahmed Hussein, 22 years, believes there is a missing link between the supply and the demand for those courses; he stresses that the people who deliver those programs should make them knows and available to all. He continues: “Just a thought, I was asking myself if I didn’t stumble on the global entrepreneurship week; how else I would have know about the courses and programs offered. I met a lot of students who are looking for such programs and couldn’t find them easily. I think we should raise awareness to decrease this gap and I think it is easier to do with facebook and other social media advertising”. 

Iman, 21 years, also touched on the issue of scalability to spread the benefits for other students. 

I would have liked to see it all over Egypt not just in my small faculty. But I am optimistic everything starts small and then gets bigger eventually. It really made a difference in my life; it made a difference in terms of how I interact with others, with my family. I could understand the generational conflict with my parents, and it reduced it because now I know about the art of communication between people in general. I also learned the different styles of management. 
However, mainstreaming or up scaling the programs is potentially problematic. Most of the organizations which provide the programs are small. The quality of delivery is high because of the provider-student ration, up scaling might lead to the deterioration of the quality. Unless a governmental body is responsible for them and they become a national program. However, this will need a different structure. Another important point, those courses available only for university students who are already in the mainstream system and at the top tier of those who are affected by youth unemployment; how about the youth who are not enrolled in a university, lack all types of skills and face unemployment?  They are unfortunately not targeted by the NGOs who provide those programs as they operate mostly from inside universities. 

The need to invest early: It might be too late for us! 

Another suggestion that was mentioned several times during the discussion was related to targeting younger groups in schools. The students interviewed started with those programs in their 20s inside their university campuses. Before then, they had no idea about entrepreneurship or different career choices or the possibility of owning ones business. 

Entrepreneurship education should start at a very young age in schools; first grade of primary school even. I would not necessarily start with students by teaching them how to make a company, but we should start giving them some skills that will help them later, concepts like  how to work in teams, how to know what kind of skills they are endowed with; all those skills we gain are beyond the concept of entrepreneurship and economic education. This kind of education should be like building blocks. It will of course put extra work on the teacher, but it is necessary. Also, if we start early enough with the kids, eventually we will have a lot of people who want to have their own businesses and they will employ others which will solve other problems. We need real businessmen who do not care about their own profits only but they feel socially responsible as well for the community around them and those are the ones who are going to build “the new Egypt”. (Hend, 24 years) 

The respondents were reflecting on the idea that changing the mindset of university students is harder as their ideas are already moulded.  However, when dealing with younger students in schools, there will be more chance to advise them which line of studies to choose, which university to apply for and which career to reflect upon that better suits their skills and interests. As Ezz El Din, 23 years, said: “I recommend that we start those courses, with the freshmen, when seniors take those courses their brains are already systemized in a certain way. The mindset will be already shaped when he is about to graduate”. 
Bassem, 24 years, sees that if we want to change the culture regarding entrepreneurship and owning ones business, it is better to start at the base with the younger generation. 

The mini-company program is amazing, but I think we are trying to build a new culture and we should start teaching those programs in schools. Even I, when I was a kid my dream was to be like my brother, work in a big company and have a big salary and a good medical insurance. But once, I started to study and travelled abroad through competitions and internships, I knew there is more. I am not saying it is easy, my life is very different now from anyone in my family, different from my dad, my brother, and sometimes I say to myself what did I do to myself. 

However, this view contradicts that of the program manager as she sees the effect of the course is better seen with the university students as they are closer to the job market. Despite the claim of them implementers of the program on how those courses encourage self-employment and business creation among university students, they do not have any formal records or statistics that show how many of their graduates and alumni could get jobs or start their own businesses after finishing a series of entrepreneurship courses. Additionally, I could not get a list of students who have dropped out before the end of the program as it is not recorded by the implementers. Previous research on the other hand supports the view of the respondents regarding the benefits of investing early with younger students.  Research conducted in Zambia, Malawi and South Africa identified the age of 10 to 15 to be the most favourable age to invest in considering the benefits to the society over the medium and long term (Chigunta et al., 2005). Starting with younger students in schools by introducing certain skills and capabilities related to livelihood could be a useful departure point to assist in preparing them later for productive enterprise development in their twenties. 

In conclusion, young people find themselves trapped between an education system that does not cater for their needs nor offer them real opportunities and a formal sector job market as a source for stable employment that does not absorb them as they graduate. In many cases, they are aware of their potential and resilience. The image portrayed of youth as passive individuals who are waiting for something to happen, or someone else to do something before they take charge of their lives is no longer complete. Maybe it is out of necessity, young people started to develop strategies and mobilize themselves to face the challenges of the “adult” life and to be able to economically support themselves to slowly gain their independence. They seem to understand that their needs are holistic in nature and they need to be addressed through proper structures. 
Chapter 4
Conclusion 
As the current discourse shows, youth unemployment issues are intended to be mitigated by promoting youth entrepreneurship programs. The findings of this study reveal that there is a growing demand for the programs. The students interviewed for the research perceive the value of the programs they participated in especially the ones relied on hands-on methods like the mini-company program. After all, they chose to participate with their own will; they see the benefits of entrepreneurship education programs not necessarily in terms of teaching them about how to start-up their businesses, but they see them valuable in terms of equipping them with different skills that ease their transition into the job market in the wider sense. If this is the case, then the expectations of program providers may need to be adjusted regarding the business creation level. Participants were also well aware of the holistic nature of the problem and they identified several gaps that need to be bridged structurally such as the outdated education system that does not offer them assistance in terms of acquiring the skills needed by the job market. Concerns have also been raised regarding the quality of public education and its irrelevance to the current market needs. Different studies on entrepreneurial education and training specifically in Africa and the Middle East have shown some association between education and enterprise ownership as the educated people are likely to have more access to technology and resources (Chigunta et al., 2005; Masri et al., 2010). 

In terms of program quality, content and methods, the students expressed their satisfaction. They think those courses are well needed as they fill an existing gap. However, based on the views presented earlier in chapter 3, one can conclude that entrepreneurship education courses geared to encourage the students to open-up their own businesses do not necessarily yield directly to the creation of small and medium size businesses from the participants’ perspectives. After all, participants are either fresh graduates or in their final year of their university studies, without any previous job experience; they are likely lacking the necessary managerial experience which can only be gained from the workplace. Participants are likely to be attracted to such programs to differentiate themselves from others in a competitive job market where jobs are few and applicants are numerous. Participants value the methodology of which those courses are taught. They value more the skills gained through the hands-on experience which they deem valuable for their professional life in general. The coaching method seems to be more effective instead of the rather authoritative teaching methods used in the mainstream system. Another remarkable feature of university students’ lives is their sense of time. At university they seem to have little to do but wait for examinations and work on university projects and assignments. The extracurricular activities are the perfect time filler for them as students are more and more feeling disengaged from their lectures in the context of a declining quality of higher education. It is a way for them to channel their energies, do something “useful” in efforts to differentiate themselves from the millions aspiring to enter the job market every year. 


Structural problems require structural solutions and cannot be resolved by relying on scattered efforts. Structuring the education system to reflect century- appropriate methods is essential. This should not only include using more participatory approaches in teaching but also having a paradigm shift in the philosophy of education and training that focus equally on both the supply and the demand side. So far institutions treat youth as a social liability that needs to be dealt with in terms of a social development issue. As noted by Chigunta et al. (2005), “there is a persistent emphasis of state-run skills development initiates and education systems to focus on human capital development in areas where there is a lack of demand”. That would require restructuring of not only educational infrastructure but also in financial, administrative and legal institutions in order to have a friendly climate for entrepreneurship. Certainly, the relevance of educational curricula to industrial and commercial sectors should increase and this would happen if those sectors are encouraged to become more directly involved in the discussion of the objectives of education and market needs. A structural and holistic approach need to be adopted otherwise scattered entrepreneurship efforts will fail to generate mass employment and adequate means to create independent livelihoods for youth. 

Also, it is important to note that those programs are accessible only to the majority of young people to access those programs which also brings us to the question of ethical implications.  There is already a divide that resulted from the emergence of a dual economy in Egypt; the labour market could be roughly divided into well-trained, high-waged, secure employees and those who are poorly-skilled, low-waged and operating in unregulated and informal markets. Entrepreneurship education should be made available for everyone and not just for those who are already potential managers; who had access to higher education. A mechanism has to be established to scale up such programs to ensure reaching out all those in need without excessively relying on generic models. This can be done by providing ownership to local institutions working with out-of schooling or non-university youth. 

Investing in younger youth was a suggestion made by the youth themselves interviewed for this research. However, without a paradigm shift in the climate of entrepreneurship, we could be doing young people a disservice by building potential frustration instead. Teaching financial management is for instance more appropriate at an earlier stage. Topics and concepts such as saving, money discipline and how to make financial decisions should be considered as a foundation for entrepreneurship training later on for older youth. It was interesting to note that none of the students interviewed was neither interested in nor considered seeking loans from banks due to the high interest and lack of guarantees. Alternatively, savings could be the start of building financial assets that could be used as collaterals later on. Savings do not only help young people to start their own enterprises, but also will help them deal with vulnerabilities in general whether it is emergencies or periods of unemployment after graduation. 

One can also conclude that there is a discrepancy in the views of both students and implementers regarding their position on entrepreneurship education. Implementers seem to adopt a narrower view that is mostly concerned with the direct establishment of small businesses and young start-ups after their graduation as a consequence of the courses provided. This position most likely regards small enterprise creation among youth as a channel that provides a potential answer to youth unemployment. The advocates of this position, as I see it, regard unemployment as inevitable obstacle if the young continue to rely on traditional sources of work through employment. On the contrary, the youth themselves seem to have a broader view of the programs; they are concerned with the development of their skills to better cope with their present and future uncertainties in terms of employment after graduation. Both views are potentially ethically problematic and contentious. If we start with the view of implementers, encouraging the young to embark on taking financial risks, likely without adequate institutional support, for which the youth will bear the costs of failure alone and if successful the whole society takes credit is a difficult ethical position to be sustained. If we adopt the students’ broader view, we will still face difficulties. To the students, this type of education may ensure their adaptability for economic survival, and in some cases to even cope with unemployment. If anything, this means there is a deficiency of the current system; such social problems should not be left to the market forces, or for individual efforts alone to find ways for coping with them. As Stern and Cornforth (1983) put it: “(this) view of enterprise may act merely as a cover for the planned induction of large numbers of young people into new and harsh forms of subsistence; adaptability, initiative and risk-taking have to be seen in their likely context”. On the other hand, the young interviewees however, have all hinted their preference to be employed first before venturing on their own. Pursuing regular employment is for different reasons; for some it was to gain the experience needed, for others it was to make the necessary capital for establishing their own start-up in the future. 

It was interesting to note that program providers have indicated their objective behind promoting entrepreneurship education programs is mainly to increase the number of start-ups among youth to contribute to the overall economic development and decrease unemployment and idleness among youth. However, none of the program implementers keep record or follow-up with their alumni after their graduation from those programs. They do not have adequate mechanisms for evaluation and follow-up which will make it hard to quantitatively measure their success. 

This study relied on qualitative framework that is directly informed by the opinions and views of program participants. The research may be of benefits to program providers in terms of giving them greater understanding of the needs of participants; it gives an insight into what kind of individuals they may be dealing with in such programs in terms of what they expect and why they participate. The realisation that not all program participants will start up their own businesses should help program implementers to be more realistic about the outcome of the programs and their expectations. The study however provides a snapshot of how participants see things now; however a longitudinal study might be needed for the future to provide further investigation.  
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� EPE is the acronym for Entrepreneurship Education as defined by the authors of the report. 


� The mini-company is based on the original JA Company Program® of  Junior Achievement: � HYPERLINK "http://www.ja.org" ��www.ja.org� 


� Juhaina is one of the largest dairy products in Egypt and major household name. 





PAGE  
iv

