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Abstract 

This study sought to understand the multiple strategies women farmers in Goripie in 
the Upper West Region of Ghana employ to ensure the education of the girl-child, in spite 
of the numerous challenges they face on a daily basis. The study employed the use of qual-
itative research methods to examine the perspectives of various stakeholders (women, 
women groups, NGOs, teachers, agricultural extension officers) on how gender power re-
lations play out in the study area especially in the allocation of resources such as land. Using 
agency theory, concepts such as gender power relations, among others to guide the study, 
the findings show that, women’s access to land rights in Goripie is discriminatory because, 
customarily, women in this part of Ghana do not own lands. This infringement of women’s 
rights has been a barrier to their empowerment. Additionally, findings from the study also 
reveal that from birth, there are gender inequalities in most households in Goripie and boys 
are given preferential treatment over girls. The study recommends that in order for gender 
equality to be achieved, efforts should be made by development actors to change the struc-
tures that create inequality between men and women. Resource investment in women will 
empower them and increase their incomes/livelihoods and decision-making power and this 
will directly contribute to the education of the girl child. 

 

Relevance to Development Studies 

When women are empowered, by having access to productive land and a stronger bargain-
ing power in the household, it improves the nutrition levels of families, it enhances the 
livelihoods of many homes and translates positively in the education of the children partic-
ularly the girl child, hence, the socio-economic improvement of the people. And once there 
is both qualitative and quantitative improvement of the standard of living of people, then, 
development is said to have occurred. Development agencies, both local and international, 
policy makers and the government must therefore factor in the needs and concerns of 
women into their policy documents. Therefore, women, such as these farmers in Goripie 
must be seen as part of the development process in Ghana in its ambition to join the com-
munity of developed nations. 

Keywords 

Gender power relations, empowerment, peasant women, farming, education, Girls, Gor-
ipie, Ghana. 
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Chapter 1 

1. Introduction  

As rightly pointed out by a former United Nation’s (UN) Secretary General; 
“No development strategy is better than one that involves women as central 
players. It has immediate benefits for nutrition, health, savings and reinvestment 
at the family, community and, ultimately, country level” (Kofi Annan, former 
UN Secretary General, at the World Education Forum, 2000). Resources do not 
merely mean the conventional economic resources used for production. As de-
fined by Naila Kabeer (1999), resources “can be material, social or human” and 
these resources are distributed through different institutions as well as processes, 
and are usually governed by rules, norms and practices of these institutions. The 
family, which is one of such institutions have household heads, clan heads and 
others to control the use of these resources. Unfortunately, however, most of 
these heads of families are men. Therefore, gender power relation plays a critical 
role in the allocation of resources. In many peasant farming communities, gender 
inequality exists between men and women, with the men controlling most of the 
productive resources such as land (Agarwal 1997).  

 

In most rural areas in developing countries, women form more than 50 % 
of the rural population and contribute between 50-70 percent of agriculture la-
bour (Sewpaul 2011). But women do not own land due to traditional and patri-
archal structures which limit their access and control of this important factor of 
production. Agarwal (1997) indicates that, in the household, women even given 
this inequality in resource allocation, cannot be viewed as passive individuals, 
but they are actively engaged in strategies with the men who are in control of 
productive resources in order to pursue their livelihood activities. 

 

Studies show that women in sub-Saharan Africa have been contributing to-
wards the socio-economic development of the continent (Akyeampong and 
Fofack 2013; Dollar and Gatti 1999). However, their efforts have been unno-
ticed and unappreciated. It is important to understand the socio-economic con-
tributions of women and the strategies they adopt to overcome the challenges 
that confront them. Policy makers need to design policies that will improve the 
productivity of peasant communities, and in particular to provide support for 
women peasant farmers to support their families especially their children. 

 

Reports (Akyeampong and Fofack 2013; Glick and Sahn 1999) have also 
shown that, when women are empowered, it translates positively in the quality 
of life of their families particularly their children. Therefore, when women 
(mothers) are educated, it improves the welfare of their children, especially child 
mortality rates are reduced, and there is the likelihood of having fewer and 
healthier children who have higher chances of being educated (Ainsworth et al. 
2000,Glick and Sahn 1999, Nath and Hadi 2000, King et al 1997, Jejeebhoy 
1995). In order to understand how to improve education, it is important to look 
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at gender power relations in the family unit where these decisions are taken in-
cluding education of children needs as the cost and benefits of educating the 
male child is usually different from the female child (King et al. 1997). “Specifi-
cally, many of the benefits of educating women in developing countries are pub-
lic whereas many of the cost are private. This leads to the underinvestment in 
women’s schooling and thus to the persistent gender gap” (King et al 1997). 
However, education is not only a fundamental human right, it is the key to a 
secured future for every child. 

 

Studies have been conducted on women farmers’ access to credit in Ghana 
(Akudugu et al. 2009), women and agriculture (Fonchingong 1999, African Re-
search Bulletin 2012), women empowerment in agriculture (Alkire et al. 2013), 
gender, land and food security (Doss et al. 2014) and designing agricultural tech-
nology for African women farmers (Doss 2001). However, there is no known 
study that has looked at gender power relations and the multiple strategies 
women employ in the education and empowerment of their daughters. My study 
sought to bridge this knowledge gap. I will employ various concepts and frame-
works to situate the peasant woman in order to understand the multiple strate-
gies women farmers in Goripie in the Upper West Region of Ghana employ to 
ensure the education of the girl-child, in spite of the numerous challenges they 
face on a daily basis. 

 

2. Statement of the Problem 

Across sub-Saharan Africa, women are responsible for the upkeep of their 
households, including; taking care of children, fetching water, drawing of fire-
wood, and peasant farming (Rocheleau et al. 1996, Razavi 2003, Apusigah 2009, 
Sewpaul 2011). In spite of their contribution to the family and the economy as 
a whole, a growing body of literature points to the fact that, women face injus-
tices on a daily basis. Haws (2006:41) argues that “abject poverty in the develop-
ing world is directly related to the absence of healthy water supplies and sanita-
tion facilities. Until these fundamental human rights are afforded to all of 
humanity, especially women, poverty can never be eradicated.” According to the 
Food and Agriculture Organization, about 239 million people in sub-Saharan 
Africa are hungry, and to ensure food security on the continent, women need to 
be empowered (as cited in Africa Research Bulletin 2012) in terms of capital 
provision, land acquisition, and capacity training in modern agricultural prac-
tices. 

  

Ghana, being a former British colony was introduced to Victorian Principles 
by the colonialists, where gender bias denied women access to land acquisition 
as men were seen to be the breadwinners of their homes (Asare 1995). This trend 
continued after the country gained independence in 1957, and has since been 
enshrined in the customary laws of the country (Asare 1995). For instance, 80% 
of lands are owned and administrated by customary laws whiles 20% is owned 
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and administrated by the government (Kuusaana 2015). In the Upper West Re-
gion of Ghana, customary lands are under the ownership and authority of the 
‘Tendaabas’ (first settlers) who are usually males. Therefore, from colonial times 
till present, women in Ghana, including Goripie and many other communities 
in the Upper West Region, customarily, do not own lands (Neumann 2012). 
Their access to lands for livelihoods have always encountered challenges. In or-
der to understand the impact of this, it is important to look at the household as 
a central unit of focus in discussing issues of women empowerment and how 
gender power relations within the household affect decision making (Agarwal 
1997). Intra-household inequalities in terms of power positions within the fam-
ilies create imbalances in resource and property allocations and access, hence, 
affects the welfare of the individuals especially women. 

 

Across Africa many tribes who pursue ‘man breadwinner ideology’ reduce 
women to second-class citizens, where they do not own land or find it difficult 
to access resources to support their livelihoods (Agarwal 2003). In the case of 
Upper West Region in Ghana, just like the other two savannah ecological regions 
of Northern Ghana (Northern Region and Upper East Region), lands are passed 
from one generation to another or through inheritance to male children, depriv-
ing the girl child of access to lands. This has become a barrier to women access-
ing resources to support their livelihoods leading to negative consequences on 
the standard of living of their daughters, and whether or not the girl child will 
be enrolled in school.  

 

In order to overcome such gender bias and discrimination, the goal of 
‘women’s empowerment’ is on the agenda of many policy makers, governments 
and non-governmental organizations (NGOs) (Kabeer 1999; Kabeer 2003). Ac-
cording to Kabeer (1999), “Women’s empowerment is about the process by 
which those who have been denied the ability to make strategic life choices ac-
quire such ability”. Hence promoting gender equality and women’s empower-
ment by bridging the gender gap in agriculture has been identified as a positive 
way of contributing to women’s empowerment (Alkire et al. 2013) and the stand-
ard of living of their children, particularly in the global south, where women 
rights have been abused and their contributions undermined (Asare 1995, Sew-
paul 2011). However, as noted earlier, women’s land rights and their access for 
productive lands is a major barrier to gender equality and women’s empower-
ment in sub-Sahara Africa. The Geneva Declaration for Rural Women states 
that: “... in many developing countries women constitute more than 50% of the 
rural population and up to 50%-70% of the agricultural labour force. The un-
dervaluing of rural women's contribution to development and their under-rep-
resentation in decision-making has increased their marginalization” (as cited in 
Sewpaul 2011). Women who engage in farming activities are considered as 
housewives rather than farmers (Sewpaul 2011) and their contributions are not 
added to national income accounting. Women usually tend to produce subsist-
ence crops; and their produce is often referred to as ‘women crops’ and are used 
mostly for household consumption (Doss 2001). Without their effective partic-
ipation, neither democracy nor development can be sustained.  
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In spite of the uneven allocation of resources between men and women, the 
latter is still able to find strategies and approaches to ensure that their daughters 
do not go through the same or similar struggles. This study goes further into 
these strategies as part of rural women's multiple contributions to the family, by 
exploring how they are able to overcome difficult challenges and still meet their 
aspirations and those of their children especially the girl child to attend school. 

 

3. Research Objectives 

This research looks at how social and gender power relations play out at the 
local level in relation to land tenure and how this affects women’s full participa-
tion in the family, community and the society as a whole. The research examines 
the contributions of women farmers to their household in Goripie in the Upper 
West Region and how they are able to overcome gender discrimination and un-
equal access to resources as they devise multiple strategies to ensure the educa-
tion of their daughters.  

 

4. Research Questions 

The main research question is: despite the multiple constraints faced by 
women, how do women farmers struggle, manoeuvre and negotiate the educa-
tion of their daughters?   

This is further explored through the following specific research questions: 

How are Goripie women peasant groups organised and what support do 
they get to support their farming activities? 

What support do women peasant farmers provide for their daughters to 
acquire basic education in Goripie? 

How do women farmers relate to the educational needs of both their sons 
and daughters in Goripie and what influence their decisions? 

 

5. Relevance and Justification of Study  

This study is relevant because it identifies the strategies women peasant 
farmers adopt to empower their children particularly to educate their daughters. 
This will help policy makers and rural families invest in the education of the girl 
child, going forward. The study is also relevant because it will help influence 
policy makers and NGOs in the design of projects and programmes that will 
support women farmers to acquire credit facilities, inputs, land for farming and 
others in order to improve their productivity. By feeding the results back into 
the community, the research will positively influence their standards of living 
which will translate into their children’s education. 
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Structure of the Study 

This research is presented in six chapters. Chapter 1 provides an overview 
of the research topic which explains the research objectives and questions and 
relevance of the study. Chapter 2 presents the methodology, ethical considera-
tions and limitations encountered in the research. Chapter 3 explores the theo-
retical concepts that provide the analytical structure of the paper. Among them 
are Agency, Women in Agriculture in sub-Saharan Africa, Women Empower-
ment and the Feminist School of Thought, Women Empowerment and Millen-
nium Development Goals (MDGs)/Sustainable Development Goals (SDGs), 
Intra-Household Power Relations and the Theory of Access. Chapter 4 and 
Chapter 5 presents the research findings, analysis and discussions and finally, 
chapter 6 gives the conclusion and recommendations.  
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Chapter 2 
 

Research Process and Methodology 

2.0 Introduction 

The study seeks to understand the multiple strategies women farmers em-
ploy, in spite of the numerous challenges they face on a daily basis, to ensure 
that their daughters acquire basic education. For every research, the processes 
and methods employed are very critical for achieving the research objectives. In 
this study, the processes and methods that were employed include the following; 
identification of study area, selecting of respondents for the research, field data 
collection, secondary data, analysis of data, ethical consideration, and some of 
the limitations encountered during the research. The study employed the use of 
both primary and secondary methods of data collection. The primary data col-
lection employed qualitative data techniques to obtain empirical data from par-
ticipants having in mind the dynamics that may come to play. The research was 
interested in stories from women peasants in Goripie, and how they influence 
the education of their daughters, and also, stories from organisations who were 
working with these women peasants were considered very critical. The methods 
used for the collection of the primary data consisted of in-depth interviews and 
focus group discussions (FGDs) which were complemented with relevant infor-
mation from NGOs (Pronet North, MEDA and CIKOD). Also, some govern-
ment institutions such as Ministry of Food and Agriculture (MoFA) at the dis-
trict level and the Girl Child Officer at Ghana Education Service (GES), head 
teachers and teachers of the two schools in Goripie were consulted. Also, sec-
ondary data was also consulted to help situate the research in the current aca-
demic and development debate.  

 

2.1 Study Area 

Goripie was chosen as the study area because majority of women in this 
community and others in the district are peasant farmers and some are traders. 
I previously worked in this community on a Small-Town Water System Project 
in the position of community mobilizer and part of the team for the training of 
Water and Sanitation Committee (WATSAN). Also, I was part of EMPOWER 
(Empowering Mutual Partnership for Economic Resilience) project and con-
ducted leadership, marketing training as well as sheabutter soap making training 
for women in Goripie community which motivated me to conduct a study in 
this community. These encounters with Goripie exposed me to the levels of 
deprivation amongst women and children especially girls at first hand. Goripie 
is situated in the Wa East District of the Upper West Region of Ghana. Accord-
ing to the 2010 Population and Housing Census, the Wa East District has a 
population of 72,074, with the male population constituting 50.5 percent and 
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the female population making up 49.5 percent. Out of this, Goripie has a popu-
lation of about 2,339 of which 1,168 (49.93) are males and 1,171(50.06) are fe-
males. 

  

Goripie is also among the 20 largest communities in the district                                                                                 
that contribute to the food basket of the area as it produces majority of the 
region’s foodstuff. Some of the staple foods that are grown in this community 
includes; maize, soya beans, yam and beans. Animals reared in the community 
are cattle, goats, sheep and poultry birds. Women in this community are mobi-
lized into groups of women peasants with a membership of about 364 in 19 
different groups. They are also made up of married women, widows and single 
mothers who are self-helped groups and sometimes receive support from some 
NGOs. These groups with a collective voice and with support from NGOs op-
erating in the community have lobbied their husbands and other household 
heads to gain access to farming lands ranging between 1-2 acres for each woman 
to support their farming. These 19 Women groups carry out various activities 
including farming and processing of their farm produce for mainly for sale in 
the local markets. 

  

Soy beans is one of the most cultivated crop by these women as they allocate 
a large portion of their lands for its cultivation and also some vegetables for 
household consumption and sale. It is interesting exploring how these women 
peasants contribute to productivity from the perspectives of beneficiaries and 
having in mind their challenges and how they contribute to girl child accessing 
basic education. It is interesting exploring how these contribute to productivity 
from the perspectives of beneficiaries and see if the girl child will be able to 
access basic education if their mothers are socio-economically empowered in the 
Goripie community. 
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Figure 1. Map of Wa-East District in the Upper West of Ghana where 
Goripie is located 

Source: Ghana Statistical Service, GIS, 2014 

 

2.2 Selection of Research Respondents 

The selection of respondents for this research employed purposive sam-
pling technique to identify a particular group of women and people working with 
their children in Goripie. As stated by Devers and Frankel (2000), “Purposive 
sampling strategies are designed to enhance understanding of selected individu-
als or groups’ experience(s)”. This purposive sampling method therefore, helped 
the researcher engage with people who had in-depth knowledge on the subject 
matter and they provided relevant and rich information that aided the research. 
Also, some stakeholders who were key to this research as they work with these 
women to enhance their livelihoods activities were purposively selected, as they 
have relevant information to contribute to the study. The study in total engaged 
with 51 respondents which was made up of 43 women peasant farmers and 8 
other stakeholders working with women farmers from GES, NGOs, and MoFA. 
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2.3 Field Data Collection 

When planning this research, one of the challenges that I anticipated as a 
researcher was getting women peasant farmers to engage with considering that 
the data collection was at the peak of the farming season. So, initially, the plan 
was to go and live in the community so I could meet with the women after their 
farm work. However, after an interaction with an official of Pronet North, an 
NGO working in this community, who linked me with a contact person, I was 
able to organise these women for the research without having to go and live in 
the community. This community is a Muslim dominated area and so Fridays are 
reserved for their Islamic prayers and no one goes to the farm and if they have 
to even do so, then, it is usually after prayers.   

 

With the help of the contact person, I was able to conduct three focus group 
discussions with the women and also in-depth interviews with individual women 
who had information regarding the research and who were willing to be inter-
viewed on subsequent Fridays in the community. In line with this study, all-
important stakeholders were engaged to obtain relevant data. For instance, in-
terviews were conducted with Pronet North, MEDA, CIKOD and MoFA offi-
cials to establish the kind of support they offer to women peasant farmers in 
Goripie and to find out per their observations and perspectives on the relation-
ship between socio-economic empowered women peasant farming groups and 
their daughters’ ability to access basic education and if there is a change, what 
are the contributory factors of this change? Additionally, a survey questionnaire 
was administered to seek the perspectives of teachers and the Girl Child Officer 
who is also a native of Goripie with the Ghana Education Service (G.E.S) in the 
district in terms of children education especially the girl child.  Data on school 
enrolment of both girls and boys between the period of 2005 and 2015 from 
Goripie E/A primary and J.H.S were obtained. 

 

2.4 Data Analysis 

In order to make critical meanings and understanding of the data from the 
field, the interviews with women and NGOs were first coded and grouped into 
categories. The themes that emerged from the categories were then analysed. 
Data on enrolment figures form E/A primary and J.H.S were analysed using 
excel from 2005 to 2015.  

 

2.5 Ethical Consideration 

This research was conducted in accordance with the ethical standards of 
research. The research was also approached in a way that ensures that it is trans-
parent, respectful to the participants as well as ensure that the confidentiality of 
the information they provided and their identity was secured. As O’Leary 
(2014:63) puts it, ‘ethical obligations’ were followed. Participants of this research 
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including the NGOs, teachers and the Ghana Education Service (GES) officials 
received letters of consent telling them the purpose of the research and their 
permission was sought before they participated. Also, the consent of the peasant 
women farmers whom I engaged throughout this research process was sought. 
I also got permission from the women and other participants of the study to 
take pictures to use for this research paper. 

 

2.6 Limitations of Study  

My research used qualitative data collection methods to collect information 
from women peasant farmers which were audio recorded in the local language 
(dagaare). Since all the peasant women farmers were illiterate and could not 
speak English, information received from them during the research had to be 
translated into English, and in the process of transcribing some important data 
might not have been explained adequately or might have been misinterpreted. 
This can further set as a limitation to the study. 

 

Also, the fieldwork was carried out from July to August, which was the pe-
riod basic schools were on summer break, which usually is a long break in the 
academic calendar and hence, head teachers and teachers did not honour their 
appointments since they had their own deadlines to meet before school re-
opens. During the vacation period, only one head teacher allowed me to collect 
some data whiles the others failed to pick up their phone calls. Others asked me 
to come back to the school when they reopen on 12th September 2017, by which 
time I was back in the Netherlands. I had to employ a research assistant who 
followed up to collect the enrolment data from T.I Ahmadiyya Primary and JHS 
and also, E/A JHS. However, the research assistant could only get data from 
E/R J.H.S but, did not get enrolment data from T.I Ahmadiyya school. This 
further delayed my analysis of the school enrolment data and further limited my 
analysis to only one school instead of the two schools initially planned for.  
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Chapter 3 

Theoretical Framework/Literature Review 

3.0 Introduction 

  

This chapter discusses the theoretical concepts relevant and useful in the 
analysis of the data generated. The study was inspired by agency theory, literature 
on women in agriculture in sub-Saharan Africa, the concept of women’s em-
powerment and the feminist school of thought on gender equality and gender 
power relations, the gender and development policy informing large develop-
ment frameworks such as the Millennium Development Goals/Sustainable De-
velopment Goals, the theory of access and intra-household power relations. All 
of these theoretical constructs have been used to inform my study of the various 
strategies rural women in Goripie adopt in order to educate their children in 
school.  

 

3.1 Agency Theory   

According to Kabeer, Agency is a process to one’s empowerment during 
which the individual gain material as well as intangible resources which is usually 
visible in their “ability to define one’s goals and act upon them” (1999:438). It 
goes beyond recognised actions for which individuals bring to their activity, their 
sense of agency, or ‘power within to include meanings, motivation and purpose’ 
(Kabeer 1999). Agency can also be expressed in many forms such as bargaining 
and negotiation, deception and manipulation, subversion and resistance, and 
also a cognitive process of reflection and analysis although it mostly manifests 
in ‘decision making’ in most literature (Kabeer 1999). Agency could be employed 
by an individual as well as a group/collective and which could have a positive 
connotation of ‘power to’ life choices it could also have a negative connotation 
of ‘power over’ that suppresses someone’s ability to have life choices (Kabeer 
1999).  Even though individuals may exercise their agency, they are sometimes 
confronted with limited resource due to scarcity and sometimes gender defer-
ence.  

3.2 Women in Agriculture in sub-Saharan Africa 

Agriculture is the mainstay of the economies of most countries in sub-Sa-
haran Africa in terms of output, export earnings and employment. However, its 
performance in terms of output when compared to other continents continues 
to be below satisfactory and this can be attributed to African governments’ fail-
ure to respond to the role that women play in the economy (Jiggins et al. 1997). 
Because women land rights and access continue to be a challenge in most parts 
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of the global south especially sub-Saharan Africa. Since the 1950s and 1960s, 
there have been debates on agrarian reforms. However, these reforms have often 
ignored the gender question until recent times when the gender question in 
agrarian reforms have witnessed a growing interest and its importance recog-
nised by grassroots and policymakers (Agarwal 2003). Basset argues that in most 
British colonies, they used the system of communal nature of land ownership as 
a way of controlling lands for the interest of political stability and even up till 
the 1930s, they still did not want to transfer communal land ownership to indi-
viduals (Basset 1993). The colonial administrators themselves were interested in 
agriculture and communal land ownership became an obstacle for their individ-
ual acquisitions. Consequently, they facilitated individual land tenure registration 
of land titles. This led to the reliance on statutory and customary systems which 
affected women access to land as they lost cultivation or access rights whiles 
male household heads strengthened their ownership rights (Whitehead and Tsi-
kata 2003).  

  

In sub-Saharan Africa, in some cases, women managed lands that were 
given to men although these lands were registered in the name of the men. Even 
when couple purchase land together, it was registered in the man’s name, which 
gave him exclusive rights to its usage and disposal (Whitehead and Tsikata 2003). 
For instance, in the Upper West Region, like many other parts of Ghana, women 
do not own lands and mostly depend on their husbands’ fallow lands for farming 
(Tsikata and Yaro 2013). This means that women are excluded from land access 
right from birth as they are considered temporal members of their households, 
to the extent that when they are married, they still do not have access to land as 
the land continues to be in the control of the breadwinner, the husband (Tsikata 
and Yaro 2013). Recently, with the growing commercialization of land, popula-
tion growth and the concurrent increase in the value of land continuously erodes 
women right to land (Gray and Kevane 1999). Also, the recent acquisition of 
land by foreign governments and companies in the global south is fast alarming 
as it is the tool towards responding to the current global crises in food security, 
renewable fuel and the speculation of profit which further deepens the existing 
gender inequalities or worsen the plight of the already disadvantaged (Tsikata 
and Yaro 2013). For example, in Ghana, women only have 10% access to all 
household lands (Deere and Doss 2006). Several attempts by governments and 
companies to approach development mostly do not take into consideration the 
existing gender inequality and instead of designing programmes and projects that 
address the gender needs, governments rather deepen the existing gender ine-
qualities (Tsikata and Yaro 2013) through policies that are not favourable to 
women. 

 

Further, the World Bank has established that the poorest people live in rural 
areas in the global south and depend on subsistence agriculture and related eco-
nomic activities for survival (Ogunlela and Mukhtar 2009). In spite of all these 
discriminations in land right and access, women contribution to agriculture leads 
to more than half of the food grown on the continent of Africa, which makes it 
imperative to improve agriculture in such areas in order to fight against poverty 
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and improve the livelihoods of the rural poor, particularly women and children 
(Ogunlela and Mukhtar 2009).   

 

Goal two (2) of the Sustainable Development Goals (SGDs) states that “500 
million small farms worldwide, most still rain-fed, provide up to 80 per cent of 
food consumed in a large part of the developing world. Investing in smallholder 
women and men is an important way to increase food security and nutrition for 
the poorest, as well as food production for local and global markets. Since the 
1900s, some 75 per cent of crop diversity has been lost from farmers’ fields. 
Better use of agricultural biodiversity can contribute to more nutritious diets, 
enhanced livelihoods for farming communities and more resilient and sustaina-
ble farming systems. If women farmers had the same access to resources as men, 
the number of hungry in the world could be reduced by up to 150 million” (UN 
2016). Against this backdrop, Harcourt (2010) rightly pointed out that, there is 
the need for a change in gender and human relationship as sustainable develop-
ment was unacceptable without that. 

 

3.3 Women’s Empowerment, gender power relations 
and the Feminist School of Thought in 
development 

In the 1960s and 1970s, there were so many tensions around the world, 
various social groups protested and fought against the injustices of the interna-
tional economic order, race and class privileges which did not favour a lot of 
minority groups as they were usually excluded (Kabeer 1994). As a consequence, 
the UN came up with the ‘decade of development’ which was the first declara-
tion (between the period of 1961-70) and which had no specific reference to 
women issues. It was in the second decade that a brief reference was in it Inter-
national Development Strategy to encourage the full integration of women in 
development process (Kabeer 1994). In 1980, it was further spelt out in strategy, 
which viewed women as agents as well as beneficiaries in the developmental 
process at all sectors and levels. This conscious effort to integrate women into 
development was evident in the organizational structure of the UN and its agen-
cies (Kabeer 1994). 

 

By the end of the 1980s, there were several organisations within the UN 
including Women in Development, and the first wave of feminism got women 
issues visible as a category in the international development agenda through the 
Women in Development (WID) strategy. It was further incorporated as one of 
the units in various bodies of the UN. This was one of the liberal development 
approaches, which narrowly looked at social welfare, and primarily domestic 
roles of women as a way of incorporating women into the development process.  

 

In the 1990s, the UN declared that “the task is to translate greater under-
standing of the problem of women into altered priorities …Empowering women 
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for development should have high returns in terms of increased output, greater 
equity and social progress” (UN 1989a: 41). The terms ‘gender equality’ and 
‘women empowerment’ have been in the development arena since the 1980s and 
1990s and have gained some success. However, the entry into the development 
arena for men and women has not been gender equal.  Whiles men entered as 
household heads and productive agents, women entered and were viewed on 
sex-specific terms where they are seen as housewives, mothers and at-risk repro-
ducers (Jaquette and Staudt 1988). Mainstream development resources as di-
rected towards market-oriented activities have also been occupied by men whiles 
women were relegated to the welfare sector. This bias further determines how 
power is distributed within the development process and who gets to control 
resources as a result of the division of roles between sexes, which have been part 
of the national and international agencies of development (Kabeer 1994).  

 

According to Buvinic (1983), approaches in WID were mainly of welfare, 
anti-poverty and equity. Also, WID advocates and scholars who further rein-
forced Boserup’s critique to shift the focus from welfare to equity as women 
were also affected by unequal access to new technologies and skills in the devel-
opment process (Kabeer 1994).  The approach of integrating women into the 
development process with the WID strategy only achieved a ‘symbolic politics’ 
but did achieve less in concrete terms (Staudt 1985). This can be attributed to 
the fact that it dwelled so much on the individual attitude rather than the eco-
nomic, political and interpersonal power that is exercised by men over women. 

  

Liberal neo-classical economics has also played a role in formulating devel-
opment policies. This school of thought has always been associated with eco-
nomic growth as a primary goal of development. The concept of development 
hence, has been seen as modernization and further associated with words ‘mod-
ern man’ and ‘economic man’ and not ‘economic woman’ or ‘modern woman’ 
which shows how little was done with regards to women by the early develop-
ment theorists to address women issues in development (Kabeer 1994). Women 
empowerment has been a mainstream development strategy as it promises to 
help overcome poverty in families and community. This has gained popularity 
and may overshadow other efforts that are contributing to change in individual’s 
life and society. Women empowerment has been one of the most used words by 
international, governments and organizations as an approach to include women 
in the development process. However, Cornwall and Anyidoho (2010) ask for a 
critical look at the development jargon as ‘the word empowerment in its trans-
lation across languages, cultures and context seeks to face challenges and what 
this word means in the lives of different women with regards to their experiences 
in relation to power, oppression, liberty, pleasure, and the injuries of discrimina-
tion and structural violence and others’. 

 

Women empowerment as mainstream development programme is also in-
dividualistic, instrumental, neo-liberal and this has similarly been translated as 
‘economic empowerment’ of women. ‘Economic empowerment’ according to 
the World Bank is “about making markets work for women and empowering 
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women to compete in markets” (World Bank 2006) and this then questions the 
inequality that has existed between gender and how it will be addressed. Accord-
ing to Batliwala (2007), It is worrying to see the shift from the initial thought 
that generated from the radical action of mobilizing women to transform struc-
tural inequalities (cited in Cornwall and Anyidoho 2010). The term women em-
powerment has since received different reactions from different people and or-
ganizations. For instance, senior DFID bureaucrat referred to the term 
‘empowerment’ as em-ment, thus the word empowerment has the ‘power’ taken 
out of it. There have been several of such discussions about women empower-
ment as little is been said or done about the structures and systems that created 
inequalities in the first place (Cornwall and Anyidoho 2010). 

 

Gender relations have also played a crucial role in development process, as 
women from the initial stages of their integration into the development process 
were fit into the “bottom of an inherently hierarchical and contradictory struc-
ture of production and accumulation” (Kabeer 1994:63). For instance, “in many 
parts of sub-Saharan Africa where poorer peasants and labourers who have lost 
their rights to lands and common property resort to fetching of fuel, carrying 
water and processing food” (Ibid 1994:63). Some men also resort to migrating 
to towns or shifting to cash crops leaving subsistence farming entirely for 
women (Kabeer 1994). According to Harcourt (2010), “Women need to be seen 
not as carriers of the burden but as decision-makers with rights including prop-
erty rights and access to assets”. A gender-relations approach “seeks to avoid 
the universalist generalizations that characterize the more structuralist approach 
which sees women’s oppression as produced by capitalist mode of production 
or by a global patriarchy” (Ibid 1994:65). It offers instead what Connell (1987) 
describes as “a gentler’, more pragmatic but perhaps more demonstrable claim 
that with a framework like this, we can come to a serviceable understanding of 
current history” (Ibid 1994:66).  

 

There is also a growing concern from contributors of the narrowness of 
looking at economic and political empowerment, as “women’s bodies, desires 
and pleasures are left almost completely unaddressed by mainstream women’s 
empowerment policies and programmes” (Cornwall and Anyidoho 2010). Also, 
“the strategy of gender mainstreaming has been emptied of its political meaning 
and instead of being seen as a tool, has become an end in itself” (Harcourt 2010). 
It only portrays women as hard working, caring, mindful and responsible than 
men and good for developmental investment (Cornwall and Rivas 2015). Corn-
wall has also pointed out that there is the need to go beyond the normative lim-
itations of essentialist identity politics to build a network of alliance to incorpo-
rate the other vulnerable individuals as not all males benefit from the ‘patriarchal 
dividend’ that have always been associated with men as the beneficiaries (Corn-
wall and Anyidoho 2010). There are other scholars who think there is the need 
for re-articulation of the links between empowerment, marginalization and re-
sistance. For some, there is the need for political engagement to demand ac-
countability for the powerless and ensuring that women in particular are repre-
sented well in every development agenda (Kabeer 1994). 
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In spite of all these, women are not just a passive product of these develop-
ment paradigms and the inequalities that it comes along with, they also have their 
own agency and have worked together to overcome some of these inequalities. 
Women for instance, are mobilizing themselves and in collective groups, having 
a collective voice to influence many existing power relations and the develop-
ment arena. As elaborated by Kabeer (1994) that, “People, especially poor 
women, are capable of promoting their own development if their own efforts 
and initiatives are recognized and supported. The first step must be to build the 
‘infrastructure’, the context in which women can feel some sense of control over 
their lives” (Antrobus 1987). This is a clear indication that women can only be 
empowered if the structures that create inequalities are removed and the infra-
structure build to support women. “New forms of consciousness arise out of 
women’s newly acquired access to the intangible resources of analytical skills, 
social networks, organizational strength, solidarity and sense of not being alone” 
(Cornwall and Rivas 2015). Aside this dominant view of development, there is 
also an alternative development that grows from the grassroots. This alternative 
development is built based on the close and everyday interaction between or-
ganisations and the constituencies which facilitates and shapes policies that re-
flects on the needs of the people. 

 

3.4 Women’s Empowerment and Millennium 
Development Goals (MDGs)/ Sustainable 
Development Goals (SDGs) informing the 
framework of gender and development 

The Millennium Summit was one of the largest gatherings in the history of 
world leaders to adopt the UN Millennium Development Goals (MDGs). These 
goals were adopted in 2000, and signed by 189 countries to achieve eight devel-
opment goals by the year 2015. These eight goals have goals 2 and 3 directed 
towards women and girls’ empowerment. Goal 2 is meant to “achieve universal 
primary education by ensuring that all boys and girls complete a full course of 
primary schooling. Goal 3 sought to promote gender equality and empower 
women by eliminating disparity in primary and secondary education preferably 
by 2005, and at all levels by 2015” (UN MDGs 2000). 

  

Although women and girls have been mentioned as a target in the MDGs, 
“Feminists and civil society organisations have challenged the discourse of ‘em-
powerment’ and ‘gender equality’ within the framework of the MDGs but have 
usually stopped short of reflecting on how these concepts have acquired their 
meanings. Even calls for a rights-based approach to women’s empowerment and 
gender equality have been elaborated without deconstructing many of the as-
sumptions inherent in how these ideas are discussed and invoked” (Cornwall 
and Rivas 2015). There have been critiques of the MDGs been a top-down ap-
proach in the development of the goals that was done by a few officials of the 
UN in New York and far from the people who will be most affected by its im-
plementation. As Kabeer pointed out, “many of the women organisations that 
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had participated in the UN conferences in the 1990s were deeply committed to 
the frameworks and principles which had emerged from them” (Cornwall and 
Rivas 2015). Also, its goals concentrated on women and girls only focused on 
the role that women and girls will play within development projects and initia-
tives rather than making development work to ensure equality and empower-
ment as very little was done about the structural issues that discriminated and 
created these inequalities (Cornwall and Rivas 2015). As Woodroffe and Smee 
explain: “The targets chosen under a gender goal need to reflect a lasting change 
in the power and choices women have over their own lives, rather than just an 
(often temporary) increase in opportunities” (Cornwall and Rivas 2015). There 
have also been issues about how goals on human rights and social justices got 
lost in the process of translating them into ‘actionable goals’, targets and indica-
tors. 

 

At the end of the MDGs in 2015, came the Sustainable Development Goals 
(SDGs), which adopted 17 goals in September that year, which seek to build on 
the MDGs, and complete what it did not achieve. The SDGs are under the 
theme “Transforming our world: the 2030 Agenda for Sustainable Develop-
ment” (UN 2015). The SDGs focus on humanity and the planet as a critical area 
for achievement. They also have clear interest issues of empowerment of women 
and girls as they seek to realize the human rights of all and to achieve gender 
equality and the empowerment of all women and girls. They also seek integration 
whiles ensuring that there is a balance in sustainable development in terms of 
economic, social and the environment. This is evident as they seek to achieve in 
the goals 4 and 5 respectively “Ensure inclusive and quality education for all and 
promote lifelong learning, achieve gender equality and empower all women and 
girls” (UN Sustainable Development Goals 2015). Also for all these goals to be 
successful, there should be a conscious effort to change power relations as em-
powerment as perceived not just about improving women capacities to cope 
with the oppression and injustices that exist, but, their ability to question the 
things that they would have seen as ‘normal’ and also seeing empowerment as a 
process and not an end-point to have measurable outcome with targets attached 
to it (Cornwall and Rivas 2015). 

 

3.5 The Theory of Access  

In the development academic literature, the term ‘Access’ have mostly been 
used without a clear and adequate definition, hence, different meanings associ-
ated to it. According to Ribot and Peluso (2003), access and property are differ-
ent, and one is not a substitute of the other. Access as defined by Ribot and 
Peluso, is “the ability to derive benefit from things-including material objects, 
persons, institutions and symbols” (Ribot and Peluso 2003:153). A property is 
“… a right in the sense of an enforceable claim to some use or benefit of some-
thing” (Ribot and Peluso 2003:155). Therefore, “property and access are con-
cerned with relations among people in regards to benefits or value, their appro-
priation, accumulation, transfer, distribution, and so forth” (ibid).  
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The difference between access and property is ‘ability’ and ‘rights’ hence, 
access is about using possible means to benefit from something whiles property 
gives on the support to claims or rights that are socially acknowledged which 
could be backed by law, custom or convention. The theory of access explores 
more on who benefits from a resource and the processes that are used in bene-
fitting. Hence, it establishes ‘who does what’ and ‘who does not get’ to use or 
benefit from something. In this research, women access to land focus on prop-
erty relation and as well as social relations that either helps or prevent women 
from having access to land for their livelihoods. 

 

3.6 Intra-Household (gender) Power Relations 

The household continues to be a focus when discussing women empower-
ment, gender inequality in terms of resource allocation especially with regards to 
land and other productive assets. There have been assumptions that one’s bar-
gaining power can influence the allocation and access to resources within the 
family. This has led to debates that, in spite of the inequalities in gender, women 
access to income earning opportunities will subsequently go to a high bargaining 
power that affects gender relations within the household in terms of access to 
resources and decision making (Kabeer 1997). This assumption has led to the 
over reliance on Marxist, World Bank and some feminist on economic inde-
pendence as a major way of restructuring inequalities between men and women 
which have also seen a growing number of establishment of wage-earn jobs all 
over the world, especially in developing countries (Kabeer 1997). However, El-
son and Pearson (1981) cited in Kabeer (1997) point out that, as this trend of 
wage-earn employment grows, there is the need to relook at the kind of jobs that 
are being created as most of them are very exploitative and do little to address 
economic dependency of women which it seeks to address. There are also dif-
ferent reactions to women entry into public employment for different cultures, 
and reaction in a culture that accepts women working in public will be different 
from cultures that strictly do not support women working in public employment. 
And women who end up in these services are sometimes depressed by the very 
structures that push them into these jobs of which labour unions are seeking 
attention. 

 

The household, where power relations are brought to bear in decision mak-
ing within the family has been economically theorized, and one aspect is Beck-
erian concept of ‘Benevolent Dictatorship’ of the intra-household issues, where 
the benevolent dictator who heads the household rely on altruistic decision mak-
ing outcomes. Resources are usually in a common pool to ensure welfare max-
imizing principles and increase in women wages are expected to have an increase 
in their share of the household resources as they are re-allocated resources from 
the common pool but usually not in the capacity to make decisions (Kabeer 
1997). Alternatively, drawing on the game-theoretic bargaining models suggest 
that members of the family have different and possibly conflicting preferences 
and decision-making can only happen through negotiation and bargaining. It 
also points out that there are extra environmental parameters such as the sex 
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ratio in the relevant marriage market, laws concerning alimony/child support 
settlement especially in third world countries where women are not welcomed 
into their natal homes after marriage break downs as well as the acceptability of 
women working outside the home have further worsened women bargaining 
power within the household (Kabeer 1997).  

 

However, Agarwal (1997) argues that, although they talk about bargaining 
power, little is said about the complex range of factors such as perceptions and 
the role of social norms as well as things that affect different genders in the 
exercising of self-interest in the bargaining process. Also, Sen (1990), also talks 
about the ‘co-operative-conflict’ model of the household decision making that 
is not based on the conventional economic theory but focuses on intra-house-
hold as well as extra environmental factors that are likely to influence bargaining 
power and further affect the allocation of resources within the household (Ka-
beer 1997).  

 

Studies have shown that women’s economic empowerment can have impact 
in negative ways in the household. For instance, a study by Kabeer (1997) shows 
how most men felt about women wage earnings and its effects on the household 
power relations: Most married men felt threatened and insecure as women wages 
disrupt the customary marriage decision making power of which power was 
vested in males and was not equally distributed between males and females. They 
were others who feel their wives working and earning income challenges their 
masculine identity. But at the same time males who are fathers, brothers and 
sons to these working females had a different view of women earning wages. 
Women account for entering into wage labour has always been to be able to 
support their children welfare including their education. This means that women 
wages have supplemented household income and contributed to their families’ 
welfare.  

3.7 Conclusion 

Gender power relations in the household usually impacts negatively on 
women. The patriarchal system within some households have created gender-
asymmetries that affect women.  So even if women continue to contribute eco-
nomically to support their families, they can still lack the bargaining power and 
voice on how the resources are allocated. However, according to gender and 
development theory (if not always practice) women can also find ways to over-
come the lack of access to resources through strategies that development inter-
ventions can help design and support. 
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Chapter 4 

Presentation of Findings, Analysis and Discussions 

4.0 Introduction 

 

This Chapter discusses the findings obtained from the field through focus 
group discussions, in-depth interviews with women peasant farmers and some 
government institutions and NGOs working in Goripie. The discussions are 
based on the main themes that emerged from the study, each under a separate 
heading. Also, in-depth interviews with NGOs were analysed to examine the 
kind of support they offer to women farmers for their livelihood activities and 
how these further affect their relationship and roles in the family. 

 

4.1 Women’s Land Rights 

Land continues to be a valuable asset in agricultural production in most 
developing countries. It has even become more valuable with the increase in 
land use for other non-agricultural purposes. In most African countries, lands 
are under the control of customary tenure system, which seeks to govern lands 
by granting equal access to members of the families with a common interest in 
the land (Yaro 2010). However, this system of land ownership and allocation to 
individuals have been gendered in most parts of Africa and for that matter, the 
Northern Regions of Ghana. This has further maintained socio-economic ine-
qualities between men and women, where women are always disadvantaged since 
they have to rely on their male counterparts for resources such as land for agri-
cultural purposes (Apusigah 2009). For rural women, particularly those from 
Goripie in the Upper West Region of Ghana, their access and control over land 
usually depend on their social relationship with male family members such as 
fathers, husbands, brothers and uncles. 

 

This was evident during a focus group discussion with women peasant 
farmer leaders. For instance, one woman said during the discussion that;  

Women in this community like others in the region do not own 
lands, whether a widow, married or single. We ask for the lands from our 
husbands, brothers, fathers, or uncles and they give us the quantity that 
is available for us. It is the same way women do not inherit landed prop-
erties in this community (FGD, Goripie, on 14/07/2017). 

 

This presupposes that, women in this community, like most parts of Africa 
generally, do not own lands or inherit lands, hence, they have to rely on men 
within the household for a portion of land for their agricultural activities. This 
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consistently affirms existing literatures on women land access in Ghana and 
many parts of Africa. For instance, Apusigah enumerates the injustice done to 
women and points out that, an analysis of the household unit in Northern Ghana 
traditionally place men as heads and boys aspire as potential household heads 
which puts them in a super-ordinate position whiles women and girls as wives 
and potential wives with subordinate positions (Apusigah 2009). This super-or-
dinate position/household heads assigned to men also makes them providers of 
their families’ needs and also owners of the production system. Consequently, 
men assume full control of all assets and their allocation within the household 
setting. This is not different from the situation in Goripie. Theoretically, this 
relates to intra-household power relations, where those with power or specifi-
cally, stronger bargaining power are able to have easy access to lands compared 
to those who do not. Customarily, women have been relegated to the back-
ground and lack the power to influence in the allocation of resources in most 
parts of Ghana, including Goripie.  

 

Confirming this, another woman in the focus group discussion with mem-
bers of the peasant farmer group said; 

Women are generally seen as someone else’s property, almost all of 
us in this group are leaving in our husbands’ houses, whether you are 
from this community or not, you cannot take your father’s properties to 
your husband’s house when you have uncles who possibly have male 
children or brothers to inherit the family land (FGD, Goripie, on 
14/07/2017).  

 

Similarly, a research carried out in the Upper West Region revealed that, 
women in spite of their contribution to agriculture and agro-processing, access 
and control of land is consciously entrenched in male-dominated culture as well 
as patriarchal structures that is passed on from generation to generation, which 
limits women access and control over land (Dery 2015). These cultural and pa-
triarchy structures are expressed in different forms in terms of resources with 
regards to inheritance and its ownership and power to the control of resources. 
This follows the experience of the women in Goripie and what awaits their 
daughters and the super-ordinate position of their sons as these have been 
passed on from one generation to the other. Additionally, the theory of access 
which focuses on ‘access’ and ‘right’ of the use of a property further determines 
‘who does what?’ and ‘who does not get what?’ and this has been the plight of 
women especially in the research area.  

 

Ensuing the previous criteria through which women and for that matter, 
rural women access land for their farming activities, is usually determined by 
their social relationship with the male family members. Female headed house-
holds are the worse hit by this criterion. Women who are separated, divorced, 
widowed are affected as their relations with males’ family members turn to end, 
hence, their access to lands allocation are forfeited (Rünger 2006). As these 
women cannot primarily rely on these social relationships, that is, the basics on 
which women mostly access lands has been the situation in Goripie among fe-
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male headed households. As stated by another researcher, female-headed house-
holds usually embrace inferior situations as they have to deal with subsistence 
responsibilities coupled with limited access to productive resources (Brown 
1996). These women will have to find other means of acquiring lands for their 
farming purposes. During this research, two of such women narrated their sto-
ries. One of them said she had to plead with community members who had lands 
that were not in use to grant her access whiles the other woman whose parents 
were just in the next community after Goripie had land from his brother where 
she has been farming for the past 4 years. This indicates that, although women 
are disadvantaged in accessing land, there are even more disadvantaged if they 
lose their social relations with male family members, and women will continu-
ously do anything to maintain their marriages regardless of the challenges. 

 

Further, it also confirms how women are disadvantaged within the house-
hold not to traditionally own or inherit land, which is the main factor of their 
livelihoods. Since it is usually determined by male headed households, even if 
they are allocated these lands, the quantity, type, and duration for the use still 
remains in the hands of the household heads hence, it exposes the vulnerability 
of women farmers and how much they can invest in these lands for their farming 
activities. This leads to women’s inability to generate enough income to support 
their families especially their children ability to access quality education. Women 
in Goripie therefore, think they can only equip their daughters to escape from 
their current plight through education as articulated in an interview with a 
woman peasant; 

For me, women do not own lands in this part of the country tradi-
tionally, but, I think women who have been educated and who have their 
own money have been able to buy lands and so for me, girls education is 
very important because they will have more power in terms of resource 
control within their communities (interview with a woman in Goripie, 
21/07/17). 

  

This means if girls in future after their education are gainfully employed, 
they can acquire land to engage in farming if they want to. Therefore, the benefits 
of educating the girl child are enormous as it will contribute to ensuring that 
women are empowered and able to acquire their own properties, as is the case 
in the western world, where women are free to acquire their own properties and 
be independent. This leads us to women empowerment which are enshrined in 
the MDGs and SDGs, and that, when girls are educated, they have a voice, are 
able to acquire their own properties and become independent women. This is 
the struggle of the women in Goripie as they seek to ensure that their girl child 
do not suffer the same fate as they are going through.  
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Figure 2. Focus group discussions with women peasants in Goripie to understand 
the strategies they adopt towards their daughters’ schooling (FGD Goripie, 14/7/17) 

 

4.2 Gender Inequalities in the Family 

“The assumption that the family integrates the welfare of its members into 
an internally consistent family-unity function attributes a role to the family that 
undoubtedly exceeds its capacity as a social institution” (Kabeer 1994, p 95). The 
family continuous to be the first point of contact for almost every human being 
and is said to be the foundation on which the society is built. According to the 
Oxford Learner’s Dictionary, a family is “a group consisting of two parents and 
their children living together as a unit”. However, family refers to different peo-
ple in different societies. For instance, in a polygamous society, a family will refer 
to a husband with more than one wife with or without children or a wife with 
more than one husband with or without children. Gender inequality continues 
to exist amongst people of the opposite sex and its tolerance is making it gain 
legitimacy which has become visible even in families, and seen as natural and 
very normal (Sen 1995). This is sometimes expressed in roles, rights, abilities, 
access to resources, benefits, health care, nutrition attention and which sex tends 
to benefit from and which sex do not. 

 

These inequalities become more visible in polygamous families and the story 
is worse when it comes to women who are married to polygamous families of 
which most of these women in Goripie are, where the men have more than one 
wife. When this happens, each woman is responsible for fending for herself and 
her children with very little or no support from the husband. The husband might 
only provide a small piece of land for each wife to carry out their farming activ-
ities. Surprisingly, the women who are the wives of the man on daily basis are 
expected to cook in turn for him. Even with this, it is still a competition amongst 
the women, as each of them wants to cook the best meals to win his favour.  
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Additionally, women from both polygamous and non-polygamous families 
in Goripie access productive resources such as land differently due to their fam-
ily size, who has favour from the husband and sometimes the sequence in which 
women were married. Hence, in a family where there is only one wife and chil-
dren, the woman has the opportunity of being allocated a much bigger land and 
usually take part in some decision making in the family. Husbands in such fam-
ilies usually support in taking care of children especially in their education. For 
instance, a woman interviewed during this research who was the only wife to her 
husband narrated her story;  

When my husband is taking decision about our children welfare and 
their education, he always consult me so we take decisions together. He 
also provides for my children’s needs and also support me with the up-
keep of the home. We work together on the farm and when we harvest 
we keep the proceeds for the up-keep of the family (Interview with a 
woman on 28/07/17). 

  

When the same woman (above) was asked if she has access to land for her 
own farming, this is what she said;  

I work with my husband on the farm and when I want to farm some 
other crops for household use and sometimes the market, I just tell him 
and he shows me where to cultivate (Interview with a woman, Goripie 
on 28/07/17).  

  

Also, in most polygamous families, of which majority of families in Goripie 
are, women stories on land access and support for the up-keep of the family is 
different. Women usually have very limited access to resources such as land due 
to the number of wives the man has and even when they are rich and can allocate 
some resources to the women especially land, it turns out to be inadequate. For 
instance, an interview with a woman from a polygamous family narrates her 
story;  

My husband has four wives and 13 children and has established a 
family farm where we all work. But as a woman, you need to have a plot 
of land where you can cultivate some ‘women crops’ for the household 
consumption and sometimes for the market to support myself and my 
children since the crops we get from the family farm is for the whole 
family and apart from my husband giving me some to feed my children. 
I cannot make a decision on the produce to solve any of my problems. 
So, when I asked for a land from my husband, he was willing to give me 
but because we are four he could not give me a big portion and his reason 
was that, he said he needs to leave part of it so that when the other wives 
ask for he can get them a portion. I have an acre of land now but I think 
I could grow more produce for the household and market if I had a much 
bigger land (Interview with a woman, Goripie on 21/07/17).  

     

Women often reserve portions of the limited lands they secure from their 
male counterparts for the cultivation of ‘women crops’. By women crops, it 
means vegetables and food crops meant for domestic consumption. Confirming 
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this, Apusigah (2009) indicated that, women cultivate these crops for the house-
hold consumption and when they are unable to do so, they will have to engage 
in other income generating activities to be able to acquire those foodstuffs for 
the household use. That is the extent to which women are discriminated. 
Whereas their crops are meant for domestic consumption, those produced by 
the men are mainly for the markets to raise money mostly for the man’s use. 
Similar to what the women said with regards to land access, in an interview with 
the head of programmes at Pronet North, an NGO working in Goripie, she 
emphasised that;  

Women especially from polygamous families usually have difficulty 
in accessing land and we have been working with chiefs, traditional lead-
ers and men in the community to allocate at least one to two acres of 
land to women for their farming so that they can also support the family 
and children. Through these engagement women at least from these fam-
ilies have a plot of land for their farming. However, most of these lands 
where lands that man presume as not fertile and so left it to fallow. But, 
women were able to make good yield because most of the crops that 
were grown on these lands were soy and after a year or two, the land 
became more fertile since soy is a nutrient fixing legume. After a year or 
two of women farming on these lands, men were looking for those same 
lands from the women and a few women lost their lands to their hus-
bands who in turn gave them new lands to cultivate, but then these 
women only agreed once they were offered bigger lands from their hus-
bands (Interview Head of Programmes on 9/8/17). 

   

Also, the up-keep of children in these families solely becomes the responsi-
bility of the wives or mothers of the children. In an interview with one woman, 
she said when the children go to their father for any of their school needs, he 
always tells them to go to their mother and I have to get it for them because he 
has many wives and many children but I gave birth to just few. So, I have to do 
my best so that they can complete their education and get employed in future.  

 

Regardless of the difficulties in accessing land by women for their farming 
activities, women in Goripie, which is populated with polygamous families, are 
usually excluded in family decisions. Decision concerning the household produc-
tivity and sale of products are solely in the hands of the males or husbands. They 
determine what crop will be cultivated on the farm and how much of it will be 
cultivated and the women or wives are responsible for providing labour with 
their children throughout the farming season and once these products are har-
vested and taken home, the man takes decisions about it. As pointed out by 
Brown (1996), most male heads usually use their power to exploit women labour 
and worse of it is that in most polygamous societies these female labour is given 
no significant economic value. 

 

However, women in Goripie attested to the fact that although they do not 
take any decision with regards to the family farm, they take full decision on the 
small pieces of lands being allocated to them by their husbands and also added 
that, they are being consulted by their husbands when there is something that 
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their husbands want them to contribute to. This further suggests that women 
are not left out completely in decision making once they were earning some in-
come and could contribute financially to address a problem in the family. This 
presupposes that financial empowerment of women will contribute towards em-
powering them in their households and communities and that will even come at 
a faster rate once they have the agency to change their current position. This will 
lead to a future of empowered women although they have a constrained agency 
as they are limited by choices.  

4.3 Gender Bias/Care Work 

Intra-household power relations continue to shape how the household is 
run. These power relations further determine ‘who does what’ and ‘who does 
not’ within the household. It is very visible in household chores which are carried 
out by certain group of people or gender. This is not different in Goripie; where 
all household chores such as cooking, drawing of water, sweeping, washing of 
clothes and utensils and others are assigned solely for the female and which rest 
with the girl child. So, when both boys and girls are back from school, the boys 
go about playing or doing their school work whiles the girls go to fetch water 
and help their mothers in preparing meals for the families. Girls are usually over-
burdened and this affects the time they spend at home doing their school work. 
In an interview with one woman in Goripie, she narrated her story;  

When I was training my boy on how to do house chores, my hus-
band said I should not turn his son into a woman, that household chores 
are for women and girls and not for boys so I stopped because I did not 
want to have problems with my husband. (Interview with a woman, Gor-
ipie on 21/07/17).  

 

From another woman in an interview, this is what she had to say about 
household chores;  

When my daughter comes from school she does her house chores, 
and sometimes when I’m around, I help but mostly is the girls that do all 
the chores because growing up, we the women have been the ones doing 
it so our daughters also do the house chores. In this community, if you 
ask a boy to do any house chores, and you the mother don’t have power 
in the household, the men including my husband will say it is not the 
boy’s duty to do house chores, so most of the time we get tired of these 
remarks and just leave the boys out of our house chores. (Interview with 
a woman, Goripie on 21/07/17).  

 

From these stories, it clearly shows how inter-household power dynamics 
play out in the family and further shape up roles that are carried out by different 
members of the family based on their gender. It turns to be bias towards certain 
gender as it limits some activities in the home to a particular gender. However, 
it should be noted that, “Gender is not an essential category determined by bi-
ology but rather a constructed phenomenon that is reproduced in and through 
practices, policies and actions that shift and change over time” (Harcourt 
2010).These are the social constructed norms that have been constructed by 
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these people which is common in most patrilineal societies as house chores are 
meant for the female and so, males should do not do house chores because once 
they do, it will reduce them to females and they will lose their masculinity. These 
gendered household chores are socially constructed norms passed on from gen-
eration to generation and it is not surprising that these boys/male children have 
a greater chance of passing it on to their children.  

 

Also, girls do not only do their house chores but also take part in farming 
during the farming season. They are usually engaged in the sowing of seeds and 
the harvesting of produce. This unequal gender division of labour within the 
household further over-burden one gender particularly the female, which the 
mother has to deal with to ensure that it does not affect their future, thus, their 
daughters’ education. They have devised a way of addressing this by supporting 
their daughters with the house chores so that they can also have some time to 
spend on their school work when they come back from school, and this has 
come in handy as girls now have time after school to also learn on their own. 

  

Further, these roles performed by girls in the family sometimes affect them 
as they lose out in school during certain periods of the farming season due to 
the role that they play in farming. This is what a head teacher of one school said;  

Some girls do not sometimes do their assignments and when I ask 
them they say they did not have time in the house to do it. And during 
the farming season, girls’ attendance to school is also very low especially 
during the sowing and harvesting periods and we have been pleading with 
parents during our Parent Teacher Association (PTA) meetings to do 
their best to let the children come to school all the time no matter the 
season, although it has reduced, we want to see it stopped completely 
(Interview with head teacher of E/A primary on 17/8/17). 

 

In spite of all these challenges that affect the girls in terms of work load and 
the gender biases with regards to household chores that subsequently affect girls’ 
performance, mothers are contributing their bid to help them because they an-
ticipate that their daughters will give them more care throughout their lives when 
they are old if they have better livelihoods in future. Unanimously, the women 
interviewed indicated that, they would do their best to educate their girls because 
they have soft hearts and sympathy and if they able to acquire higher education 
and secure good jobs, going forward, they would support them (mothers) in 
future than the boys. These stories go to confirm the struggles women in Goripie 
and most parts of Ghana are going through on daily basis to ensure that their 
children particularly the girl child attain basic education. These struggles are what 
the advocates of the feminist school of thought envisioned in the 1950s and 
1960s and sought to end. It is sad that in the 21st century, many women are still 
going through those same challenges that their counterparts suffered more than 
half a century ago.  
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Figure 3. Interview with a woman peasant farmer at Goripie during the research 
(Interview with woman, Goripie 28/7/17) 

 

4.4 NGOs and Governmental Support to Women 
Farmers in Goripie 

Support to women farmers is gaining grounds for some time now in most 
developing countries as a strategy to bridge the gender inequalities between men 
and women by enhancing women livelihood activities to achieve sustainable de-
velopment. Supporting women in farming has been seen as one of the prime 
solutions to end poverty and hunger. This is so because women will at least be 
able to feed their children through their farm produce once they are empowered. 
Initially, capacity building on farm management, best practices and extension 
were fully organised for men since they are considered as family heads and own-
ers of the farm and women as people who were working on the farms of their 
husbands. Nonetheless, NGOs are now designing projects that provide tech-
nical support to women to work on their own farms for high yields. During this 
research, an extension officer at the Ministry of Food and Agriculture (MoFA) 
said;  

We work with women farmer groups on how to take care of their 
farms, disease/pest control, land preparation, selection of seeds, plant-
ing, and post-harvest management. And currently, we are implementing 
a project call ‘pass on the offspring’ where women are given live stocks 
such goat, sheep to rear and when they litter, the woman keeps the young 
ones and pass on the big one to the next beneficiary and it keeping on 
moving until every woman get (Interview with extension officer on 
4/8/17).  

 

Also, an officer at Pronet North enumerated the support they give to 
women farmers in Goripie which were attested to by all the women in a focus 
group discussion. According to the Pronet official, the organisation work with 
extension officers to provide technical support and best farm management prac-
tices to women. That apart, they visit the women farmers to provide on farm 
support to ensure that they are practicing sound and modern practices on their 
farms, as well as teach them how to keep their produce to avoid post-harvest 
losses and ready market opportunities. During the farming season, women are 
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also linked with tractor services to have their fields ploughed on time for farm-
ing. Further, nutrition training is organized for them so that they can use their 
farm produce to improve family nutrition as well as processed their crops into 
sample food products for sale. This has reduced the limitations of women having 
to just grow crops and sell. Now, they are putting the woman at the centre pro-
duction where she can add value to her products to attract higher prices and be 
engaged productively throughout the year, and also earn income to support their 
families and children’s education.  

 

Additionally, the Women and Gender Empowerment Programme Manager 
at CIKOD during this research mentioned that the EMPOWER project run by 
the organisation for the past five years have been focused on leadership trainings 
for women at the community, district and regional levels so that they can pro-
mote women’s agenda at these levels. They also recognised the importance of 
the economic empowerment of these women and have introduced training pro-
grammes such as life skills training, livelihood activities training and alternative 
livelihood training to support them. Women with these trainings are able to en-
gage in other activities during the off season to generate income to support their 
families. 

 

It also affirms a shift from a development process that only relegate women 
to welfare sectors which was what the WID advocated against to a process that 
ensures equity by building women capacity to engage in productive activities that 
help them compete with their male counterparts as most women were affected 
by technology as well as skills in the development process (Kabeer 1994). De-
spite that women are affected by some traditional practices that limit their access 
to lands in most developing countries, including Ghana, women are adopting 
different strategies to overcome that for the future generation. These are some 
of the practices embedded in the MDGs and SDGs especially goal 3 of the sus-
tainable development goals which seeks to empower girls and women to have 
equal rights with their male counterparts by 2030. This is achievable if all stake-
holders are committed to ensure that no one is left behind. 

 

 

Figure 4. Interview with MEDA Value Chain Officer at her office to find out what 
support they give to women peasant farmers in Goripie (7/8/17) 
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 4.5 Local Financing for Women 

Credit and farm financing has been a crucial component in the women’s 
livelihood as they quest to engage in farming. Considering the nature of farming 
in Ghana and most developing countries which have often relied on rain-fed, 
many investors such as the banks are usually sceptical about it financing. Even 
when these banks have resources to finance these farming, they normally require 
a collateral before they can provide financial assistance to their clients. With 
these criteria, women are always at a disadvantage as they find it very difficult to 
acquire funds to engage in farming.  

 

Most collaterals available to rural folks is land. Although women have access 
to portions of their husbands’ or male family members’ lands to cultivate, they 
cannot use these lands as collateral for credit and can neither pass it on to their 
daughters (Sen 1995) as women only have ‘access’ to use the property and not a 
‘right’ to the property and so are limited in what they can use the land for, as 
elaborated in theory of access. Looking at these challenges, Pronet North and 
MEDA in their engagements with women peasants in Goripie used the ‘group 
collateral model’, where women came together as a group of 15-20 members and 
served as a collateral for accessing credit from a microfinance institution. 
Women then applied for an amount for the group based on how much money 
the individual needed for their farming and this was disbursed to the group. The 
group afterwards set up a VSLA, where individuals contribute weekly towards 
the payment of the loan after harvesting their farm produce. Through such ini-
tiatives, they were able to pay their loans as well as saved for the next farming 
season. This is how women were financing their farming activities in Goripie 
until VSLA came in to support with their own initiatives.   

4.6 Conclusion  

This chapter confirms with the existing literature that women in Goripie, 
like many communities in Northern Ghana do not have equal access to land as 
their male counterparts and this have had negative consequences on their eco-
nomic emancipation and empowerment. The chapter has also revealed some of 
the gender biases against women which has translated into how male and female 
children are regarded in the household. In spite of all these challenges, women 
are still able to manoeuvre their way to ensure that their children attain basic 
education particularly the girl child. NGOs and MoFA have been of tremendous 
support to women empowerment through the provision of training programmes 
and financial support and this has also been explained in this chapter.  
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Chapter 5 

Findings, Analysis and Discussions of Enrolment 
Data and Women Support 

5.0 Introduction 

This chapter explores the enrolment level of both boys and girls in two 
schools in Goripie (E/A and T/I Primary and Junior High School (J.H.S) be-
tween the periods of 2005 to 2015. The goal is to give further meaning to the 
stories from the women farmers elaborated in the previous chapter and the ef-
forts the women have been making to support their daughters to have access to 
basic education. It presents the educational hopes of parents and the limitations 
that affect the education of the girl child. 

 

5.1 Women Support to Girls’ Educational Needs 

What my study confirms is that when women are empowered it translates 
into an improved family welfare especially the children. In Goripie, women as-
pire towards their own empowerment and channel their limited resources to-
wards their families’ improved welfare and further seek to empower their daugh-
ters’ through education. My research is consistent with studies such as Brown 
(1996), who established that, women work hard to overcome disadvantages and 
recognize that, this is important not only for them but also for the next genera-
tion.  My research has shown that prioritizing Girls educational needs is one of 
the strategies adopted by women in Goripie to ensure that these girls are able to 
stay in school.  In an interview with a woman during this study, she said;  

I provide for my children all their school needs. I give them their 
PTA dues, their school uniforms, school bags, books, pen, pencil, and 
also provide my daughters with sanitary pad when they are at time of the 
month so that they will be comfortable to stay in school during that pe-
riod (Interview with a woman, Goripie on 21/7/17).  

 

In an interview with a Girl Child Officer with the Ghana Education Service, 
she stated that, women in Goripie are improving in terms of the support to their 
children’s school needs. According to her, in earlier times, mothers could do 
very little to support girls in school because mothers were considered as only 
housewives with no source of income and even if they worked on the family 
farm, they could not take any decision over the produce. She noted the change, 
and sees how women now use their income to support the girls who are now 
neatly dressed in uniforms and stay in school even when they are menstruating 
which hitherto was not the case. The Girl Child Unit was also working directly 
with the girls’ clubs at the various schools in order to encourage them to learn 
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whiles helping them address some of the adolescent challenges. This is what the 
Girl Child officer said;  

We organise girl clubs’ sessions in the schools with girls, in these 
sessions several topics are discussed ranging from their reproductive 
health, sex education, role model talks as well as girls’ camps to build 
their confidence and believing in themselves. We also encourage them to 
report any issues from their parents and community members that affects 
their lives both at home and school to the girls’ club patron who is always 
a female teacher in the school and together with these club patrons we 
try and address these issues collectively to help girls stay in school and 
learn (Girl Child officer, GES Wa- East District, 15/8/2017). 

 

Also in an interview with a Gender and Value Chain Officer at MEDA he 
narrated how in one of his encounters with women farmers, one widow said; 

She has single-handedly supported her two children in school, a boy 
and girl. Currently, the boy is in the teacher training college in Tumu 
whiles the girl is in the senior high school. The widow supports them 
through her farming activities. When her husband died, the family did 
not take care of the children but instead gave her a piece of land where 
her husband used to farm and so she could engage in farming with her 
children and taken care of their education (MEDA Gender Officer, 
7/9/17) 

 

In an interview with a woman where I asked how she treats her sons and 
daughters’ school needs, she stated that;  

 

When I do not have enough money to provide for both my son and 
daughters needs when they both request, I normally talk to both of them 
and then give the money to my daughter to address her needs first be-
cause of vulnerability of the girl child and then later give to my son when 
I get money to address his needs too (28/7/17).  

 

She also mentioned how men sometimes deceive them (girls) by exchanging 
sexual favours for gifts or other requirements for school and end up impregnat-
ing them. She believes that girls’ basic needs are very crucial to their academic as 
well as social progression and its absence has forced a lot of girls to miss out 
from school. When they end up becoming pregnant, they are quickly given out 
for marriage in other not to have a ‘bastard child’ in the family which is seen as 
a taboo in many cultures. Hence, she underlined the need to ensure girls are not 
open to these pressures and she felt mothers need to prioritize girls’ needs and 
education so they do not fall prey to anyone. 

 

Such conversations confirm the struggles of many women in Ghana partic-
ularly rural women. But, when women are economically empowered, they are 
able to help the next generation by supporting their children through education.  
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5.2 Educational Hopes and Limitations 

The care for children is the prime responsibility of every parent but it be-
comes different when one of the parents becomes irresponsible or not interested 
in the care of their children including their education. In the case of Goripie, 
most men especially in polygamous marriages do not take up these responsibili-
ties to take care of their children particularly the girl child. With regards to that, 
this is what some women said in an interview; 

For us in polygamous marriages when a man marries you into a 
family there is little he does for you and your children apart from the 
food stuffs that he provides. The responsibility of caring for the children 
becomes yours. And because we always have other mistresses we are 
forced to do our best to care for our children. I remember when I had 
my first child and she started schooling and one day when she came back 
from school asking me to buy her a book, I did not have money to do 
that and went to my husband for support and he told me to ask my other 
mistresses how they have been going about it. This was my reality and 
from then I try hard to do some work on my own so that I could provide 
my children needs (Interview with a woman, Goripie 28/7/17).  

 

These responsibilities have shifted to their wives or the mothers of the chil-
dren. Because of competition from rivals, some women go through daily strug-
gles and pain to take care of their children, and also to win favour from their 
husbands and demonstrate that, they are industrious and would not disturb their 
husbands with demands. This has had an effect on how far mothers can support 
their children especially on their educational aspirations. Consistent with this 
claim, one-woman farmer in Goripie states; 

I have four children, two girls who are the elders and two sons. My 
husband has two other wives and taking care of the school needs of these 
children became my responsibility when my husband got his second wife. 
I have been able to take care of my two daughters after basic school in 
Goripie and they furthered their education to Senior High School in 
Tumu. They have both completed and currently one has travelled to the 
southern part of the country to work so that she can save money to fur-
ther her education to the tertiary level because I cannot afford it. My 
other daughter is in the community here and she got married because her 
results were not too good and she also said she will not re-sit her papers 
even though I encouraged her to do so. So, I am hoping the other girl 
will be able to raise some money so that I can also help her with the little 
money I have to go to the tertiary (Interview with woman Goripie 
28/7/17). 

 

The above quote from this peasant woman meant that, if she doesn’t take 
care of her children, no one will, not even the husband as each woman takes 
care of their children. The husband only supports them occasionally when he 
thinks there is the need to.  

 

The highest level of education reached for most girls in rural Ghanaian com-
munities is the Senior High School (S.H.S). After high school, most girls are 
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unable to continue further and either stay with their parents to offer helping 
hand or find themselves in a man’s house to begin same life cycle akin to their 
mothers. It is a problem that the high school certificate in Ghana does not pro-
vide a gainful employment in the government sector and does not equip students 
for entrepreneurial skill to be employable in the private sector.  

 

The financial barriers to children’s education generally is a worry to parents 
especially mothers since they are not able to fund tertiary education. This also 
discourages the younger ones as they see their elder brothers and sisters go to 
school and come back to stay in the community after completion and not able 
to continue to the tertiary level. Sadly, girls who after returning from the S.H.S 
end up staying in the house and are sometimes forced into marriage because they 
have no support to progress to the tertiary level. Some of the girls get married 
with the hope that their husbands will help them further their education.  Boys 
are mostly able to find menial jobs to raise money to go back to school. For 
instance, during the research a woman mentioned that; 

When both boys are girls complete school and are waiting for sup-
port to further their education. The boys are more successful as they 
mostly go to work at the ‘galamsey’ (illegal mining) sites close to the com-
munity but girls stay in the community and are not able to engage in any 
income generating activities except working on their parents’ farms 
which they earn nothing in return and the few girls who go these ‘galam-
sey’ (illegal mining) sites to work mostly end up with men forgetting to 
further their education. Also, there are few girls who migrate to the 
southern part of the country to work in shops and also as head porters. 
My daughter who also left for the southern part last two years in search 
for money has since not returned to further her education and when she 
calls she tells me that she is still looking for money so I am hopeful (In-
terview with a woman, Goripie 21/7/17).  

 

There are changes happening in educational policy that could address this 
situation. Education at the high school level in the Northern part of Ghana was 
free prior to the introduction of the current free secondary high school (SHS) 
policy across the country. S.H.S is easy to access as there is a S.H.S in every 
district in the country.  

 

At the time of my data collection, the free high school educational policy 
across Ghana was at the initial phase of implementation. The purpose of the 
policy is to ensure that all children are enrolled and attain high school education, 
whether the person is from a poor home or not. The government believes that 
is the surest way of achieving the sustainable development goals of universal 
basic education and reducing poverty in the country. However, with tertiary ed-
ucation, one has to pay for it which still remains a huge challenge for many rural 
women across the country including Goripie. Those who are not able to secure 
educational scholarships to further their education remain as poor peasant farm-
ers due to myriad of challenges already discussed in the study.  
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5.3 Enrolment of Boys and Girls in Goripie Basic 
Schools 

Goal two of the Millennium Development Goals (MDGs) was to achieve 
universal primary education by 2015. According to progress reports of the UN, 
Ghana was able to achieve 100% gross and 90% net enrolment rates at primary 
level and gender parity in enrolment at primary level in 2013/2014 academic 
year. Additionally, the percentage of children completing primary education 
stood at 90% in 2013/14 academic year and there is also now universal access 
to pre-primary education, hence, the country is looking forward to sustaining the 
gains and achieving quality education in post 2015 sustainable development 
goals (UN Ghana 2015). 

 

From the analysis of the data of the enrolment from Goripie E/A, enrol-
ment for primary as at 2005/2006 academic year stood at 94 boys and 71 girls 
and in 2015/2016 academic year, this increased to a total of 272 boys and 239 
girls. In these same years 2005/2006, the J.H.S also recorded an enrolment of 
84 boys and 41 girls. However, in 2015/2016, the girls’ enrolment saw an in-
crease of 51 girls whiles the boys’ enrolment declined to 50. 

 

Also, retention for lower primary school in 2005/2006 was 85% for boys 
and 117% for girls. In 2015/2016, it 85% for boys and 76% for girls which was 
a drop. For retention for upper primary also registered 108% for boys and 122% 
for girls in 2005/2006 and in 2015/2016 academic year, enrolment stood at 75% 
for boys and 65% for girls. Transition from lower primary to upper primary in 
2005/2006 was at 68.42% for boys and 64.71% for girls, and in 2015/2016 aca-
demic year, there was an increase for both sexes as transition for boys was at 
76.47% and girls at 94.73%. 

 

Retention for the E/A J.H.S in 2005/2006 academic year also saw a per-
centage of 49% for boys and 100% for girls and in 2015/2016 academic year, it 
saw a rise in percentages as boys recorded 106% and girls a 104%. Transition 
stood at 17.9% for boys and 36.6% for girls within the same period. And in 
2015/2016 academic year transition for boys was at 168% and 129.4% for girls. 
For all the percentages that are above a 100%, it was due to no information on 
transfers in and out which limits the full reflection of the data. From the figures 
presented, one can conclude that, enrolment for girls at the basic school levels 
are at par with that of boys but once one moves higher in the academic ladder, 
the enrolment for girls begin to decrease compared to boys. These differences 
can be attributed to early marriages, teenage pregnancy, the long-time history of 
priority and preference of boys’ education over girls’ education as interview from 
field data shows. 5.4 Conclusion  

As the evidence given in the chapter shows, the strategies employed by 
women in Goripie to empower their daughters seem to be in right direction to 
overcome their gendered disadvantages that prevent their participation in the 
development process. The up-keep of children including their educational needs 
is the sole responsibility of most women in Goripie. This situation continues to 
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pose a huge burden on women. In facing that challenge, women are committed 
to changing the future of their children particularly their daughters. This, the 
women in Goripie have demonstrated by ensuring that, the girl child enrols in 
school and has access to educational materials in other to attain at least basic 
education which has contributed to the country’s achievement of 100% gross 
and 90% net enrolment at the basic level as stated in the MDGs report in 2015. 
However, more has to be done at the senior high levels and beyond as this chap-
ter has also revealed that boys’ and girls’ enrolment are often at par from the 
beginning thus the basic level, but, as one climbs higher in the academic ladder, 
the enrolment for girls begins to decrease compared to boys. This is often due 
to early marriage, teenage pregnancy and the preference to educate the boy child 
over the girl child.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1  

                                                 
1 The enrolment data for E/A Primary and J.H.S can be found in the appendix.     
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Chapter 6 

Conclusions  

6.0 Introduction 

This chapter offers a synthesis of the findings of the study and the main 
conclusions and the implication for policy makers interested in women issues. It 
revisits the research questions and the key conceptual discussions and framing, 
and reflections on how far the paper has answered the questions and contributed 
to the debates on the topic and its broader implications. 

  

6.1 Summary 

The study sought to understand the multiple strategies women farmers em-
ploy in spite of the numerous challenges they face on a daily basis and their 
daughters’ ability to acquire basic education. This was guided by the main re-
search question; despite the multiple constraints faced by women, how do women farmers 
struggle, manoeuvre and negotiate the education of their daughters?  To answer this ques-
tion, responses of women groups, NGOs, officials from the Ghana Education 
Service and the Ministry of Agriculture were analysed through women empow-
erment theories, agency theory, feminist school of thought and other concepts 
to understand the role of the peasant woman in educating the girl child, in spite 
of the challenges women commonly face in their daily lives.  

 

The study shows that, women access to land rights in Goripie is discrimi-
natory because, customarily, women in this part of Ghana do not own lands. 
This infringement of women’s rights has been a barrier to their empowerment. 
Findings from the study also reveal that, right from birth, there are gender ine-
qualities in most households in Goripie and boys are given preferential treatment 
over girls. Boys, therefore, grow up to enjoy all the privileges and this cycle con-
tinues into adulthood. Consequently, it is only by educating the girl child that 
this cycle will be broken, and that is what women in Goripie have been working 
assiduously to achieve. The study has also reveal that, the gender-power relations 
in Goripie determine how a household should be ran and who owns what, how 
and for what? It is worth noting that, NGOs have been very supportive in the 
struggle for women empowerment, women equality and the girl child education. 
This is evident in the findings from the study that, NGOs have either financially 
supported women or have organised capacity building training programmes or 
others to support the peasant woman in Goripie. Findings from the study fur-
ther reveal that, there seems to be parity in terms of enrolment between girls and 
boys at the basic level but as one climbs the academic ladder, the enrolment for 
girls begin to drop compared to that of boys. The MDGs and its post 2015 
agenda has therefore, helped to support enrolment and retention of the girl child 
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at the basic school level. Going forward, it will be good to extend it to the high 
school level.  

 

6.2 Conclusion  

Conclusions could be drawn from the study by saying that, in spite of the 
difficulties encountered by women in Goripie, they are still able to manoeuvre 
their way to ensure that their girl child goes to school and stay. The women 
themselves have identified that education is one way that can help them out of 
poverty and that of their children particularly the girl child. Another conclusion 
from the study is that, the customary law that prevents women access to land is 
antiquated and has no place in the 21st century anywhere. Women should be able 
to have access to as much lands as their male counterparts as that is one of the 
surest ways of ensuring gender equality in Goripie and many other places.  

 

6.3 Recommendations and Implications for Future 
Study  

It is suggested that, for gender equality to be achieved, cautious efforts 
should be made to change the structures that create inequality between men and 
women and also efforts should be made to invest in women as this will empower 
them and increase their incomes/livelihoods and decision-making power and 
directly contribute to girls’ education. Therefore, policy makers, NGOs and de-
velopment agencies should involve women in the decision-making process es-
pecially on issues that affect their land rights, education and total development. 
Once they are involved, solutions on matters that affect them will come from 
the women themselves and not from without. That would be a first step in em-
powering them and this will directly translate into their standards of living, their 
households and families as elaborated in the literature.  

 

This study contributes to knowledge in gender power relations of the 
woman peasant which is a grey research area particularly in Northern Ghana. 
Studies such as this can be replicated in other areas to draw attention to NGOs, 
policy makers on the challenges of women and how they could be supported to 
overcome such challenges. Future studies could expand on the scope by cover-
ing the entire region of Upper West Region.  
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Appendices 

Appendix A 

Table 5.  Participants list  

 

Data collection    

Date Time Activity Organisation/Person(s) Number 

14/7/2017 14:00-15:30 pm  FGD Women Peasant Group Leaders 10 

14/7/2017 15:35-16:43pm FGD Women Peasant Group Mem-
bers 

11 

14/7/2017 16:55-18:10pm FGD Women Peasant Group Mem-
bers 

12 

21/7/2017 14:00- 17:48pm Interviews Women Peasants 5 

26/7/2017 14:45-15:58pm Interviews CIKOD 1 

28/7/2017 14:10-18:03pm Interviews Women Peasants 5 

04/8/2017 15:20-16:08pm Interviews MoFA 1 

07/8/2017 13:30-14:10 pm Interviews MEDA 2 

09/8/2017 11:00 -12:13 pm Interviews Pronet North 1 

15/8/2017 11:00- 11:43 am Interviews GES- Girl Child Officer 1 

17/8/2017 10:23-14: 12 pm Enrolment data E/A Primary School 1 

20/8/2017 11:03-11:34 Enrolment data GES-Statistics 1 

 

 

 

 

 

 



 

 

44 

Appendix B 

Data collection  

Focus Group Interview guide 

1. Can you tell me how long you have been working together in this com-
munity? 
                                                              

2. What is the reason/motive behind the formation of these women peas-
ant farmers’ groups? 

 

3. What activities do you carry out as a group? 

 

4. How do you define socio-economic empowerment? (probe for probe 
for; Who control decision over the land in the community?  who makes 
the decisions over who gets what in the community? 

 

5. How do you access land in this community?  

 

6. How are decisions made on women land access in Goripie? (probe: com-
munity, family, household, men). 

 

7. Where do you get support to achieve your livelihood options and what 
support are they? (probe: self-finance, family, Banks, NGOs etc) 

             

8. In what ways do your group see girls’ education as important?  

 

9. How do you support girls to acquire education? 

 

10. In what ways to you support these girls in their education? 

 

 

11. What are your hopes for your children’s future? probe: education, pro-
fession 

 

12. What other comments with regards to the education of the girl child? 

 

Interview Guide for Women Farmers 

1. How are decisions made about the education of both boys and girls in 
the family/household? (probe; who takes those decisions, at what stage 
of the child are those decisions taken?) 
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2. What support do you give towards your daughters going to school? 
(probe; school materials, share house chores etc) 
 

3. How long do you want your girl to stay in school and why? 
 

4. What about your sons? Do you want them to stay in school and how is 
that different from your daughters?   
 

5. What influences your decision to educate your daughters? 
 

6. What do your girls do or go after basic education?                                                                   
 

7. What are your hopes for your children’s future? (probe: education, pro-
fession) 

 

 

 

 

Ghana Education Service (G.E.S) Head teacher 

Head Teacher 

Name of Organization:………………………………………………… 

Name of Officer:………………………………………………………. 

Position:……………………………………………………………….. 

Date:…………………………………………………………………… 

Time:…………………………………………………………………… 

 

General information  

Which year was the school established? 

………………………………………………………………………… 

 

Enrolment figures  

Year Boys Girls 

2005/2006   

2006/2007   

2007/2008   

2008/2009   

2009/2010   
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2010/2011   

2011/2012   

2012/2013   

2013/2014   

2014/2015   

 

 

What is your observation in terms of female enrolment and their schooling in 
general within the period of 2000 and 2015?  

………………………………………………………………………… 

………………………………………………………………………… 

What is your observation on the attendance of girls to school and what could be 
the reasons for that? 

……………………………………………………………………… 

……………………………………………………………………… 

What roles are mothers playing in the education of their daughters’ in Goripie? 

……………………………………………………………………… 

……………………………………………………………………… 

 

Girl Child Officer 

Name of Organization :………………………………………………… 

Name of Officer :………………………………………………………. 

Position :……………………………………………………………….. 

Date :…………………………………………………………………… 

Time:……………………………………………………………………  

 

1. What is the state of girl child education in your district? 
 

2. What measures are put in place to promote girl child education in your 
district and the region as a whole? 
 

3. What activities do you carry out in schools and community concerning 
girl child education? 
 

4. What are the challenges encountered in delivery of your work? 
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5. As a native of Goripie, what is your view on women empowerment and 
its impact on girl child education? 

 

District Extension Officer (Ministry of Food and Agriculture) 

 

Name of Organization:……………………………………………… 

Name of Oficer:…………………………………………………….. 

Position :……………………………………………………………. 

Date :……………………………………………………………….. 

Time:……………………………………………………………….. 

 

What support do you offer to women peasant farmers in Goripie? 

…………………………………………………………………… 

…………………………………………………………………… 

 

How has that support improved the livelihoods of women farmers in Gor-
ipie?  

……………………………………………………………………… 

……………………………………………………………………… 

 

What are challenges in your bid to support women farmers? 

 

Non-Governmental Organisations (NGOs) 

 

Name of Organization :………………………………………………… 

Name of Officer :………………………………………………………. 

Position :……………………………………………………………….. 

Date :…………………………………………………………………... 

Time:…………………………………………………………………... 

 

1. Background information about organization (when it was formed, what 
you do? etc)  
 

2. How long you have been working in this community? 
 

3. What support do you offer to women peasant farmers in Goripie? 
 

4. On what women farmers spend their income on?                                                              
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5. What relationship do women who are socio-economically empowered 
(women who have access to land, information on agronomic practices and 
weather, inputs and as well as marketing) and their daughters in terms of their 
ability to access basic education?                                                       

  

6. What influences the relationship between these women and their daughters?                                                                               

  

7. What is the way forward in terms of women socio-economic empowerment 
and the welfare of their children particularly girls’ education? 
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Appendix C 

Table 6 School Enrolment, retention and transition figures 

 

Enrollment E/A Primary  

classes 

  P.1 P.2 P3 P4 P5 P6 

Year Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys Girl
s 

2005/2006 32 30 14 15 13 11 12 9 9 6 14 0 

2006/2007 35 25 20 31 27 22 19 17 15 12 12 5 

2007/2008 31 17 26 17 28 35 24 17 15 11 13 11 

2008/2009 22 28 25 15 24 12 25 32 23 16 12 13 

2009/2010 26 23 27 34 32 18 22 23 23 24 18 13 

2010/2011 25 21 27 25 34 25 26 26 25 26 23 20 

2011/2012 26 26 32 30 40 18 32 15 24 24 25 19 

2012/2013                         

2013/2014 65 68 53 45 23 27 28 24 37 24 28 22 

2014/2015 74 66 53 56 52 43 28 23 30 27 35 24 

 

 E/A 

pri-
mary 

                  

                    

Retention fig-
ures at lower 
primary 

Retention rates Retention fig-
ures at upper 
primary 

Retention rates Transition rates lower to up-
per primary 

Boys Girls Boys Girls Boys Girls Boys Girls Boys Girls 

3 5 88 117 1 2 108 122 68.42 64.7 

-23 -13 69 48 -7 -4 63 76 112.50 129.4 

-13 1 103 106 -6 -4 75 76 112.00 109.4 

3 -3 155 89 -2 -12 92 63 109.09 52.2 

-8 -5 154 78 3 -4 114 83 123.08 69.2 

-25 -21 0 0 -26 -26 0 0 106.25 166.7 

1 1 88 104 -4 7 88 147 #DIV/0! ##### 

43 43 ##### ##### 35 24 ##### #### 0.00 0.0 

-17 -20 72 71 4 4 114 117 82.14 117.4 

-22 -14 85 79 -7 -8 75 65 76.47 97.7 
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Enrol-
ment 
E/A 
JHS 

  JHS 1 JHS 2 JHS 3 RETENTIO
N RATES AT 
JHS 

TRANSITIO
N RATES 

  Boy
s 

Girl
s 

Boy
s 

Girl
s 

Boy
s 

Girl
s 

Boy
s 

Girl
s 

Boys Girls Boys Girls 

2005/20
06 

84 41 28 14 25 16 31 10 49 100 17.9 36.6 

2006/20
07 

81 48 27 16 24 18 30 12 0 0 51.9 0.0 

2007/20
08 

77 53 26 18 23 20 29 14 0 0 46.8 28.3 

2008/20
09 

                ###
# 

###
# 

###
# 

###
# 

2009/20
10 

                ###
# 

###
# 

###
# 

###
# 

2010/20
11 

62 44 21 15 18 17 24 11 55 77 87.1 88.6 

2011/20
12 

60 35 20 12 17 14 23 8 83 143 115.0 171.4 

2012/20
13 

58 46 19 15 16 17 22 11 67 85 129.3 123.9 

2013/20
14 

54 62 18 21 15 23 21 17 65 56 0.0 0.0 

2014/20
15 

50 51 17 17 14 19 20 13 106 104 168.0 129.4 

2015/20
16 

26 47 9 16 6 18 12 12 0 0 403.8 153.2 

 

Note: #### or an empty box means there was no enrolment data available for 

the class in that year. 

P: means Primary 

 

 


