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Abstract

This research paper attempts to find out what the Vietnamese public secondary school stu-
dents in Ho Chi Minh City understand their wellbeing. Speaking from the perspective of a
Vietnamese national, the term wellbeing did not have an exact term or definition in Viet-
namese language. By employing the concept of wellbeing in educational context, and with
the help of the Vietnamese secondary school students, this paper aim finds out the defini-
tion. The factors involving in the making are emotions, health, motives and effectiveness of
118 students from 3 different schools in the city.

Relevance to Development Studies

Development of the students is crucial in education. The needs for improvement in the
making of better wellbeing of Vietnamese students as a whole are necessary since there will
always be loopholes presented in Vietnamese education system, and that can be done
through lots of researches and studies. From the Children & Youth studies, Poverty and
Inequality to Critical Social Policy courses, International Institute of Social Studies has
helped me to develop this research paper by providing abundant resources.

Keywords
Education, Vietnam, Covid-19, wellbeing, secondary school students, Online learning
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Chapter 1 : Wellbeing: A Polysemic Term

Introduction

Growing up as Vietnamese, I had always been carrying responsibility to accomplish my du-
ties as a child in a family even in the toughest of times. These duties will later pass down to
the younger generation. But what are these duties that I am mentioning about? it begins
with going school = earning the knowledge = getting good grades = being praised by
teachers = graduate = repeat (for university)=> getting a decent paid job = sending
money to support parents=> saving money to build 2 home=> getting married=> raising
children and taking care of parents as they grow old=> ... = on top of everything is show-
ing gratitude to parents by making sure they live a happy life with the present of three gen-
erations in a household. Although young people have better familiarity with self-centered
values from Western culture via media, entertainment, they still express a strong filial duty
to their parents and acknowledge the importance of intergenerational contract (Croll 20006:

476-482). These duties would be fulfilled if I have acquired the first milestone, education.

Like any other Vietnamese students, the expectation from parents and school for
me as a student to achieve good academic work has big impact on my wellbeing. I had in-
vested most of my free times going to cram schools', structured leisure activities such as
chess, sports clubs and martial arts, and my day only ended after 11pm when I was still
middle school in Vietnam. At some point, I thought if it is worth the time and money to go
to different kinds of cram classes only to get good score in school when I can study by my-
self. Then as I grew up and work in education sector, I finally understood that the parents
only want their children to be good at everything, so they could understand the class mate-
rial faster than their classmates, and guarantee a high academic rank in class. It is common
to be reminded that in Vietnam, the role of students in a family are to follow the expecta-
tions of parents for a better future (Dan Thanh, 2018). However, this research paper will
not be about me and my experience with education, but about how the Vietnamese sec-

ondary school students understand their wellbeing.

1 Cram school: a private school that offers additional after-school instruction to enhance students’
achievement (Harnisch, 1994; Oneil & Fukumura, 1992; Stevenson & Stigler, 1992 cited in Tsai &
Kuo, 2008: 358).

1



1.2 Understanding the principles from Vietnamese perspective

As a Vietnamese student, from day one, the first thing you learn in primary school is the 5

principles for children and students by Uncle Ho (Ho Chi Minh):

1. “Love country, love the people (yéu t0 qudc, yéu ddng bao)

2. Study well, labour well (hoc tdp t0t, lao dOng tOt)

3. Be united, be disciplined (doan két tOt, ky lut tOt)

4. Keep the hygiene (gilt gin v€ sinh)

5. Be modest, be truthful, be brave (khiém tOn, tht tha, diing cdm)” (Ho Chi Minh, 1965
in Nguyen 2021: no page)

Remembering the five principles is an easy task that every single Vietnamese student
could do. However, understanding it is another story. From my experience, it took me three
years (grade 1 to grade 3) to understand all the meaning behind these principles. Once I have
understood the meanings by heart, I had to go through a small test in order to receive the red

scarf2.

Love country — show the patriotism, maintain the culture and history of the nation
Love the people — love the ethnicity, showing love to people (family, friends, teachers)

Study well: never skip school, get good grades, not only learn from school, but also learn
from the daily life activities

Labour well: do not overwork yourself, be grateful for the results from your own work or
somebody else’s work, and participate in extra class activities

Be united: unite with your friends, family, and community. Help your friends when they
need you

Be disciplined: follow the rules in school and in public

Keep the hygiene: keep your classroom clean, keep your own room clean and tidy

Be modest: do no show off your arrogance, respect the family and older people

Be truthful: must stay true to yourself

Be brave: acknowledge your weakness and show courage.

Every single class room in Vietnamese schools must have a framed portrait of Uncle

Ho and the five principles. It is impossible for a student to not know what the 5 principles are.
To become a decent human, the students need to carry these 5 principles with them until the

end of grade 12 and apply it well. Yet, not every student could accomplish this without any is-

sues.

2 Red scarf/red scatves: represent Youth Pioneer Association (founded in 1941), act as youth prop-
aganda under Communist Party of Vietnam system. Every student in Vietnamese public school
(from 9 to 15 years old) must wear it with the school uniform (Thieunhivietnam, 2020).
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1.4 Problem Statement

Fast forward to the COVID-19 pandemic, the current situation even made it harder for stu-
dents to take care of themselves. I have my niece and nephews as example, that they felt bored
and got distracted from class easily. This had affected my niece’s grade since she had diffi-
cult time catching up the lesson. A more concrete example is the students’ anonymous con-
fessions in Facebook groups (2004 luyén thi dai hoc, THPT [school name] Confession)
about their issues. Many students, particularly those born in 2004, opened up about their
stress from studying online class, doing homework while preparing for university entrance
exam in 2022. One student said in their post “/...] The moment that matkes me want to cry the most
is when I tried so hard but no one recognized my effort. I know I am not a fast learner who finish studying in 1
honr like others, I spent 3-4 hours to absorb all the lessons, and I have to invest most of my time to study just to
catch up with everyone in class. Throngh all these years, no matter how hard 1 worked, they only cared about the
scores. Tronically when I got high score, they said I'm lncky, but when 1 received low score, they said all the les-
sons tanght to me were useless (original anthor used V'ietnamese idiom). Everyone asked about my score, but not
one asked if I am tired. Every time this happened, 1 could only cry and not dared to tell my parents, I don’t
want to upset them. |...|, not long after that will be university entrance exam, but all I hear from people are “do
you think_you will get into university with this score?”. The scores can decide things, but not everything. I know
myself and 1 am trying to reach my goal” (Thanh Tung, 2021). The author also attached a photo
with a quote “not many cares how much you tried, they only cared about the scores.”. The post received
lots of comments and shares with sympathy from individuals (mostly students). unfortu-
nately, this is not a new issue that happened just recently, but it is a filial duty of a child to
parents.

The wellbeing of the students has been underestimated in Vietnam, and an example
above is one of the cases. The image of working/studying hard has been portraited
through Vietnamese idioms that were taught in primary schools “w cing mai s, ci ngay nén
kim” for practice makes perfect or “&h0 /uyén thanh tai” for success requires hard work over
time. In addition, it was barely brought up as a topic, but rather understood by lots of par-
ents that it was the pressure that all students had to face because it will make them succeed

in life.

1.5 Research Objective and Questions

The objective of this research paper is to find out what the Vietnamese public secondary
school students in Ho Chi Minh City, Vietnam think about their wellbeing during COVID-

19 pandemic. The main goal is to increase our knowledge about the way the students
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understand their wellbeing in everyday lives as a student and how they perceive the actors

who contributed to their wellbeing.

1.5.1 Questions

the concept of wellbeing mentioned by Noble, T. et al. (2008) was used to find out the an-
swers of this research paper. There are three crucial actors that are involved in the making
of wellbeing: family, school, and the students themselves. The research question was devel-

oped to find out what students think of wellbeing:

How do the Vietnamese public high school students in Ho Chi Minh city under-

stand wellbeing?

Sub questions:

* What have the lockdown in Ho Chi Minh from COVID-19 affect the wellbeing?
* How do students perceive family to contribute to their wellbeing?

* How do students perceive school to contribute to their wellbeing?

1.6 Chapter Outline

This paper is organized in the following order. Chapter 2 will be covering the concepts of
wellbeing. I will look into the concept used by Noble et al. (2008) and its characteristics.
Furthermore, I will discuss about previous studies on well-beings of children. In Chapter
3, I will explain the framework and methodology used for this research paper. Chapter 4
will present the findings and discussion. The final chapter is the conclusion and recommen-

dations.



Chapter 2 : Student Wellbeing in School

This chapter gives the overview of wellbeing. It delivers several different concepts of well-
being that were studied in previous researches. In addition, chapter 2 will review the com-
mon characteristics in the wellbeing of the students, and an update on recent studies on

wellbeing during COVID-19 pandemic.

Wellbeing is, indeed, a complex term that has a lot of definition, and explanation,
especially the empathy for the audience to understand in the context of the students. It
does not necessarily need to be understood in the same way, as each of us can define it dif-
ferently. However, regardless of numerous definitions, whether in economy, researchers, or
by UN, some of the features were usually brought up into the making of definition of well-
being. Before diverting my focus to the student wellbeing which adding to the latest na-
tional wide COVID-19 pandemic lockdown, let’s delve into the common understanding of

wellbeing and its features.

2.1 Concepts of Wellbeing

Wellbeing is a word that can be defined in many ways, and the way people understand it are
culturally different from one another (Camfield, Streuli, and Woodhead 2010, p. 399). It is
broad and open to multiple interpretations and research approaches(ibid.). For a child to
gain the rights to live free from abuse, violence, and maintaining their best well-being, there
should be sufficient resources to meet the needs such as: social participation and support-
ive relationships and leisure (ibid.). This understanding of well-being is rather from adult
research paradigm, while it remains doubtful if the children themselves also contributed to
the making of the definition, let alone the policy applications. However, whether the chil-
dren acknowledge their rights or well-beings or not, it also depends on education system

itself and the family.

There was lack of inclusion of the context of children to the definitions mentioned
in Table 2.1. The definitions of wellbeing below were distinguished in different concepts
and applicable well to the showed by Camfield et al., (2010) such as having (a good life),
living (a good life), and locating one’s life (experience and subjectivity) in previous studies

but there were very little relations to the context of children in developing countries:



Table 2.1 Some definitions of well-being

having

living

Location

Externally assessed and ap-

proved, and thereby norma-
tively endorsed, non-feeling
features of a person’s life’

(Gasper, 2007, p. 59)

‘The expansion of the “capa-
bilities” of people to lead the
kind of lives they value — and
have reason to value’ (Sen,

1999, p. 285)

The “feelings and/or judgements
of the person whose well-being is
being estimated’ (Gasper, 2007, p.
59)

‘Economic’ poverty indicators
such as income per capita,
income-poverty and income
Inequality (Sumner, 2007, p.
8)

‘What people are notionally
able to do and to be, and what
they have actually been able to
do and to be’ (Gough et al,
2007, p. 6)

‘Intricately bound up with ideas
about what constitutes human
happiness and the sort of life it is
good to lead’” (Honderich, 2005 in
Gough et al, 2007, p. 4)

Five ‘capital assets’ in the
sustainable livelihoods frame-
work (natural, human, finan-
cial, physical and social) (see
Carney, 1998)

‘Play[ing] an active role in cre-
ating their well-being by bal-
ancing |...] different factors,
developing and making use of
resources and responding to

stress” (Bradshaw et al, 2007, p.

136)

‘Difter[s] from place to place [...]
individual perceptions are
grounded in shared meanings
through culture; and [...] experi-
ence is essentially

constituted in relation to

others’ (White, 2008)

Basic needs such as health
whose deprivation causes ‘se-
rious

harm’ (Doyal and Gough,
1991, p. 39)

Source: Camfield, Streuli & Woodhead 2010, p. 401

Well-being is a difficult term to translate its true meaning into Vietnamese. I found

out that there were lots of difficulties when trying to translate a word into a different lan-

guage. Upon searching for a certain vocabulary to address wellbeing, I could not find an

exact term. I also asked my Vietnamese colleagues what well-being is called in mother

tongue, and none of them were able to get the correct and direct meaning. Subsequentl
gue, g g q y

when translating the term wellbeing, it came to mind that there was not a specific word to
define it in Vietnamese. This was an issue as I needed at least a phrase to interpret the defi-

nition to the students.

The first concept of wellbeing that came to my mind was the UN’s translation of
wellbeing from UN Sustainable Development Goal 33. Wellbeing as “c#c s0ng 16+, roughly
translated as “a good /if” (UN, no date). Although “having a good life” does not provide a
deep meaning, it illustrates better living conditions, healthy lives, and happiness for all ages
(United Nations, no date). A good life in terms of economic, according to Sen’s capability
approach which was built upon the notions of well-beings rather than money-metric

measures, it is about maximizing choices that a person has, where incomes and education

3 Sustainable Development Goal 3: Good health and well-being
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are the ingredients to a good life (Fischer 2018: 53; Huijsman & Piti 2021: 165-166). The
good life, in Vietnamese context, is living life of poverty free, resistant to vulnerability by

maintaining income and well-being (Nguyen, Vo & Vu 2020: 143).

Tracing back to definitions of well-being as explained in Table 2.3, according to
White (2008), the concept of well-being differs from place to place, perceptions are cultur-
ally grounded through shared culture. In order to measure the children’s wellbeing, there
should be a paradigm shifts from objective description where children as passive objects
into children’s subjective perceptions of their world and insights (Ben-Arieh 2005: 578-
579). According to Ben-Arieh (2005: 577), a set of questions should be brought up to en-

hance a clearer picture of the children:

1. What are children doing?

2. What do children need?

3. What do children have?

4. What do children think and feel?

5.  To whom or what are children connected and related?
6.  What do children contribute?

To respond to Ben-Arieh’s questions, I bring in Noble et al., (2008) concepts of
wellbeing which stated a clearer argument given that the nature of the term itself was al-
ready difficult to define and measure. The expansive concept was created when Noble et al.
reported to Australian Government about the approaches to the development of student’
social, emotional, and academic, and contributed prevention of depression, self-harm, etc.
The definitions from the following authors into their concept of wellbeing which was relat-
able more under the educational perspective:

“Wellbeing is a positive emotional state that is the result of a harmony between the sum of specific context

Sactors on the one hand and the personal needs and expectations towards the school on the other hand.”
(Engels, Aelterman, Van Petegem, & Schepens, 2004: 128)

“Wellbeing is the degree to which a student feels good in the school environment” (De Fraine, Van
Landeghem, Van Damme & Onghena 2005: 297)

“Wellbeing is the degree to which a student is functioning effectively in the school community.” (Fraillon,
2004: 23-24).
This is the concept that Noble et al., used for their research report:

“l...] a sustainable state of positive mood and attitude, resilience, and satisfaction with self, relationships

and experience at school.” (Noble et al. 2008: 21)



2.2 Common Characteristics Found in Wellbeing

Masters (2004: 2) believed that the development of student’s wellbeing as a whole depends
on the growth and the balance in the given dimensions: spiritual, emotional, mental, physi-
cal, and social.

Fraillon advocated that, instead of proposing for several types of wellbeing, such as:
psychological wellbeing, physical wellbeing, social wellbeing, or spiritual wellbeing, etc., it
should rather be multi-dimensional models of wellbeing. The characteristics that Noble et
al. (2008: 20-21) found in most definitions including the combined definitions in previous
page:

® Positive effects (emotional component)

® Resilience (coping component)

® Satisfaction with relationships and other dimensions of one’s life (cognitive)

® Effective functioning and maximizing one’s potential (performance component)

2.2.1 Sustainability of positive mood and attitude (positive effects)

Positive mood and attitude play a crucial role into the contribution of wellbeing. According
to Menninger (1930: 1), mental health was addressed as “%e adjustment of human beings to the
world and to each other with a maxinum of effectiveness and happiness”. Moreover, WHO (2018: no
page) emphasized that a foundation factor for an ideal wellbeing allows individuals to be in
“a state where they recognize their own abilities, can cope with normal stresses of life, can
work productively and fruitfully, and is able to make a contribution to their community”.
Without objection, good mental health requires happiness and the coping mechanism

(pleasant emotions, life satisfaction) to maximize the effectiveness in life contribution.

Similar to positive emotional components, a successful performance of physical
health will bring positive outcome to good wellbeing. Physical health is the normal function
of an organism, a biological process that ensures balance between survivals and reproduc-
tion with the participation in social activities, basic social functions, absence of diseases,
and adjustment to constant change of external environment (Koipysheva 2018: 603). in
Koipysheva (2018: 603), Lebedinsky et al. (2017) said that physical health was described as
“genctically determined motor capacity of a person (physical preparedness), which during his/ her life undergoes
sound changes in the process of morphofunctional adaptation (physical development) to the changing conditions of

the external environment and life activity”.

To maximize the effectiveness and happiness, it requires physical and psychological
aspects to be put in generally. Diener & Biswas-Diener (2002: 156) provided a clearer

meaning which is more relevant to the student wellbeing, that “subjective wellbeing (SWB)
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represents people’s evaluations of their lives, and includes happiness, pleasant emotions,
life satisfaction, and a relative absence of unpleasant moods and emotions”. Although their
research used the income groups for sampling, they obtained mood, satisfaction as well as
how people spent their times from the respondents at random times in daily lives to repre-
sent people’s feelings, so the results were not influenced from memory biased or scaling
(ibid.). Rather than separating wellbeing into different dimensions, Diener & Biswas-Diener

combined psychological, physical, and social aspects in their research.

2.2.2 Resilience

It is the ability to recover and tackle the challenging tasks, produce productive outcomes to
contribute to the community. Psychologically, Abiola and Udofia (2011: 4) suggested that
resilience is associated with good demonstration of effective coping with stress when faced
with adversity. Wang et al. (1994: 45-72) argued that the increased of academic success in
spite of environmental adversity was the result of resilience. For Asian students, the fear of
failing in class, receiving lower grades compare to other peers are regarded as the guilt for
duty failure towards the parents’ academic expectations (Li et al 2017: 3). In other words, it
is the ability of the students to learn from their mistakes, deal with the problems to reach

their academic achievements.

Based on previous studies, for example, the evidences were shown about academic
resilience of Asian students from Sandoval-Hernandez & Bialowolski (2016: 519). The re-
search was done using the data from Singapore, South Korea, Chinese Taipei, and Japan
from TIMSS# 2011. Closest to Vietnamese culture is Singapore, under Confucianism influ-
ence, there is a long tradition of striving for success not only personally, but also for the
honor of the family (ibid.). Consequently, the students themselves implicated their aca-
demic achievement more seriously as they are more likely to be under social pressure than

the students from the west (Sandoval-Hernandez & Bialowolski (2016: 515).

2.2.3 Satisfaction with self, relationship of one’s life (experience at
school)

A good wellbeing implies a sense of balance and harmony of different aspects of life, which
the ability to live and work healthily to contribute to the society to acquire the life satisfac-
tion of a person (Noble et al., 2008: 17). The term ‘good life’ was, rather than in the sense

of money metric where education and incomes are the ingredients, it amplifies fulfilling the

4+ TMSS: Trends in Mathematics and Science Study
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potential and the feeling of accomplishment in life that is worthwhile (Eckersley, 2005: no
page). For the students, it is important to understand what they think what are the indica-
tors to their life satisfaction, relationship and experience at school. According to OECD
(2020: no page), children at age of 15 tend to give their best into work when they are in ju-
bilant or if there is meaning in their life regardless of how supportive the schools or fami-
lies are. In 2018, they conducted an overall evaluation of life satisfaction that was based on
the student’s self-perception (SWB), where the average scale that Vietnamese students gave
was 7.47 (moderately satisfied) out of 10 (ibid). Moreover, more than 85 percent of Viet-
namese student survey participants agreed that they had clear sense of what gives meaning
to their lives. Hypothetically, this would link with the academic resilience that students
from Vietnam faced when the students meant by “clar sense of what gives meaning in their lives”
which Gilman & Huebner (2006: 317) understood that the achievement from outstanding

academic goals means high self-satisfaction.

2.2.4 Effective Functioning and Maximizing one’s Potential

Effective functioning is instead constructed on how a person response to a contextualized
circumstance rather than a simple measurement (Fraillon 2004: 23). In school, the student’s
effective function can be clarified through their wellbeing (ibid.). For example, two stu-
dents received low score for a test, one would look at the result and learn from the wrong
answers, while the other one throws the test away. This tells that the second student func-
tion less effectively, and it is how effective functioning can be measured from the accom-
plishment from predetermined behaviors (ibid.)). The school alone, serves as a portal for
delivering educational outcomes, and it offers opportunities for individuals to achieve non-
academic success such as friendship, while some would experience difficult issues (finan-
cial, family, stress, anxiety, etc,...)( Phan et al. 2017: 668). Also, the effectiveness of the stu-
dent also relies on the teaching method as well as teacher’s engagement with the students

(Noble et al. 2008: 60).

2.3 Students’ Wellbeing under COVID-19 Pandemic

The widespread of COVID-19 pandemic had forced the educational institution to closed
down, migrating the learning and working environment entirely into digital communication
platforms (Ahmadon et al. 2020: 1). However, not all students and teachers are technically
ready, many teachers were not trained for technological knowledge, lack of facilities to sup-

port learning, financial crisis, and emotional impact, and domestic situation could be
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challenging when working/learning from home to some individuals (Ahmadon et al.:
2020). Vu & Bosmans (2021: 10) provided evidences that among 652 Vietnamese students
survey participants age ranging from 10 to 16, respondents with more COVID-19 anxiety

showed little interest in learning and believed that school work was rather less important.

Not only that, COVID-19 could have impact on pupils’ wellbeing, in which to
some extent, the lockdowns contributed to the development of adolescent’s wellbeing,
which it jeopardized the Vietnamese students’ academic career (Canet-Juric 2020: 2; Vu &
Bosmans 2021: 9). However, the research found out that there were no correlations be-
tween COVID-19 anxiety and learning exhaustion, and it requires further research for bet-
ter understanding. Besides the school, family and the students themselves are depending on
each other throughout the lockdown. Upon the widespread of COVID-19 causing the
fourth wave in Ho Chi Minh city back in late April, where 13 million people live and work,
the social distancing scheme that was used in the previous lockdown was no longer effec-

tive, and military was sent in for helps (Tough 2021: 1).
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Chapter 3 : Methodology

This chapter will answer the research questions for this research paper which concerns
about the wellbeing of the Vietnamese public secondary school students in a few schools
around Ho Chi Minh city. The chapter is divided into three sections. It begins by providing
the application of the framework by Noble et al., (2008) to this research design. From sec-
ond section on, I will explain the data collection process. The first step will start by recruit-
ing student peer researchers residing in Ho Chi Minh city group discussions among the
peer researchers and 1. The third section discusses about the use of quantitative survey.
The survey is followed by in depth interviews given to some survey participants. This chap-
ter also outlines my observation (Hennik, 2020: 169-200) towards the survey participants
and peer researchers, and interviewees, and last section reveals the limitations and the ethi-

cal concerns.

3.1 Framework

The concepts of wellbeing are contextualized and can be subjectively different, and given
that the nature of the term itself was already difficult to define and measure. To build up
the ground base for this research paper, I applied Noble et al., (2008)’s definition as a
framework to guide the students survey respondents to find out how they understand the
wellbeing. It is “/...] a sustainable state of positive mood and attitude, resilience, and satisfaction with self;
relationships and experience at school.” (Noble et al. 2008: 21). A good wellbeing cannot be simply
determined “by saying yes I am happy”. It needs a context, it needs some components that
involves in the experience, and in this case, it is about the wellbeing of the students at
school. I chose this definition because it will help the students questioning themselves

about what makes them happy, are they really happy, and how they understand happiness.

This concept was defined once before in the 20" century when Columbo (1986:
288) labelled wellbeing as multidimensionally constructed by mental/psychological, physi-
cal and social dimension. The following characteristics: sustainability of positive mood and
attitude, resilience, satisfaction with self, relationship and experience of one’s life, and ef-

fective functioning and maximizing one’s potential are employed for this research paper.

Sustainability of positive mood and attitude
Metaphorically, I need to place the characteristics in the right place where they are all per-

fectly fit in for a complete puzzle of student wellbeing for this research. The first chosen
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piece is Diener & Biswas-Diener (2002: 156) concept of SWB for sustainability of positive
mood and attitude to formulate emotions related questions and satisfaction of the students
in school. The idea was well explained and combined a mixture of emotional, physical, and

social aspects which is suitable in the context of this my research.

Resilience

Judith Harackiewicz (2004) reported in her study that the development of motivation of
students’ interest is crucial for long-term academic success, therefore the importance of re-
silience needs to be presented too. This second piece of puzzle, resilience, by Wang et al.
(1994) was brought in to guideline the questionnaire in Vietnamese context. Resilience has
the factor to limit the negative behaviors or inefficient functions but is associated with

stress and pressures for a productive outcome (Waxman et al. 2003: 2).

satisfaction with self, relationship and experience of one’s life

The third characteristic to be used in this research paper is the satisfaction with self, and re-
lationship in school. According to Octavius et al. (2020: 5), COVID-19 indeed have a sig-
nificant drawback on emotional wellbeing of the students. On the other hand, Ba Tuan Vu
and Guy Bosmans (2021: 9) argued that staying home is a safe haven for some Vietnamese
students, and protecting them from exhaustions coming from school’s related distress. This

paper will eventually look into this matter, and to find out if it is actually true during

COVID-19 lockdown.

effective functioning and maximizing one’s potential

The last piece for this puzzle is effective functioning and maximizing one’s potential. Frail-
lon (2004). The interpersonal behaviors of the students are essential for their capability to
effectively function in school (Pollard & Lee 2003: 68). Moreover, the availability of facili-
ties to support learning from home also have contribution to the effectiveness. On the
other hand, the students would not get as much sufficient support from teacher as learning

in-person due to lack of human interaction (Ahmadon et al. 2020: 2).

3.2 Education System Structure

Here is the brief background information of the education system in Vietnam. The stu-
dents normally complete 12 years of schooling before they could do university entrance
exam. However, it will never be possible for me to conduct my research for every grade in
the system. I only picked grade 9, 10, 11 12 as the students are believed to be more mature

than primary school students. the section 3.3 will explain further.
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Primary education:

- 5Syears
- For children from 6 to 11
- Gradelto5

Students are required to pass an entrance exam in order for admission to lower second-
ary (update 2021: only students who wish to go to top schools will have to take en-
trance exams (science, maths, English.)

Lower Secondary education:
- 4years
- For children from 11 to 15
- Grade6to9
- Entrance exam into upper secondary education
Upper secondary:
- 3years
After completing 3 years, students graduation exam/university entrance exam

HE THONG GIAO DUC QUGC DAN/ THE NATIONAL EDUCATION SYSEM

Tufi/ age
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Figure 3.1: source, Ministry of Education and Training in Tran, 2014, Viethamese education system

3.3 Research Design

Using the definition provided by Noble et at. (2008) of wellbeing, I had developed my re-
search findings from the students from 3 different schools within Ho Chi Minh City. Un-
like the previous researches which took place mostly at the study location, the primary data
collection for this research paper happened completely online as I could not fly back to Vi-

etnam due border closed from COVID-19 pandemic. The research applied a mixed
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methods for data collection using group discussion, quantitative survey, qualitative inter-
view, while observation was applied to report the working process with the student peer re-

searchers and the interviewees.

In order to build this research, the study is divided into three phases. Prior the re-
search data collection, the research problems were identified in and presented at ISS in
June 2021. The field work begun in July with recruiting student peer researchers and held
numerous group discussions to create the questionnaires. The second phase marks the dis-
tribution of the questionnaire to students of 3 schools (THCS Dong Khoi, THPT Nguyen
Huu Huan, and THPT Duc Tri).

Groun Discussions 4 student peer researchers were

Phase 1 — employed to helP f(?rmglating sur-

All communication tools used || vey questions, distributing the sur-

between researchers and stu- vey, and contacting the survey pat-

dent peer researchers were: ticipants to join in-depth interviews

Zoom, Zalo, Facebook mes-

senger, google docs

Figure 3.2: phase 1 of the fieldwork

Quantitative Study Self-administered questionnaires
with total of 118 students in Ho
Phase 2 Chi Minh city, in which 25 students

Pilot survey . . .
(19-22 August 2021) participated in the pilot survey

Official survey Both pilot survey and official survey
(23-30 August 2021) were created using Google Form
Qualitative study 5 survey participants were ran-
Phase 3 domly picked using random
In-depth interviews number generator. The student
(5-6 September 2021) peer researchers and the re-
searcher herself conducted online

interviews througch zoom.

Figure 3.3: phase 2 and 3 of the fieldwork
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3.4 Research Location and Student Peer Researcher Recruit

SAIGON

( Ho Chi Minh City )

_a
g oistrict
Ward (District 2)

Airport

Figuré 3.4 Ho Chi Minh city Map, retrieved from Orangesmile, 2021
The specific location of the study entirely dependent on the education background of the
student peer researchers, therefore the recruitment criteria was demanding. The criteria
were:

® Must be a student/former student of a public high school in Ho Chi Minh city

e Have connection with students from grade 10, 11, or 12 from school year
2020/2021

e Able to manage time to attend meeting sessions or work in the evening.

There were 8 candidates including current high school students, fresh high school
graduate students, and university students from 5 different schools within Ho Chi Minh
city were contacted through emails, AIESEC digital Youth Exchange Program, or close
connections. However, only 4 were chosen due to the time available of the students, and
their ambition to participate in this project. In the end, there were only 3 researchers who

met the criteria, so 1 researcher from grade 9 was brought in last minute.

4 student peer researchers were recruited in July. 3 students are under 18, and re-
quired to have parental consent (see annex 1) before participating in the research. One peer
researcher is a recent high school graduate in school year 2020/2021 and is 18 years old.
Peer researchers Nghi and Khang are my family relatives, so it was more convenient to ask
them to work with me. Peer researchers Quy and Nam are classmates and were recruited

through connections of my mother.

Table 3.1: author, list of student peer researchers
Name of student peer researcher | gender | Birth year | School
Nghi Female | 2006 THCS Dong Khoi
Quy Male 2004 THPT Nguyen Huu Huan
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Khang Male 2003 Former student of THPT Duc Tri
Nam male 2004 THPT Nguyen Huu Huan

The research location was within Ho Chi Minh City (HCMC). Out of 19 districts,
only 3 schools from 3 districts were selected. The decision for choosing the study location
was based on the schools that the peer researchers went to in school year 2020/2021.

e THCS Dong Khoi — district 1

A lower secondary high school situated in district 1, the fanciest and most ex-
pensive area of HCMC.

e THPT Dtrc Tri — district 7
An upper secondary high school located near the industrial area of district 7
e THPT Nguyén Hitu Hu4n — district Thi Dirc

An upper secondary high school located near the new hi-tech industrial zone and
Universities Village

Trung Hoc Co S& (THCS) — Lower secondary high school (grade 6-9)
Trung Hoc Pho Thong (THPT) — Upper secondary high school (grade 10-12)

3.3.2 Group Discussion

The student peer researchers and I had our first meeting in late July 2021. The objectives for
the group discussion sections were:

e debating what were the issues the high school or soon-to-be high school
students in HCMC faced.

e Explaining how teachers and students communicate in online learning envi-
ronment

e Formulating and drafting survey questions
e Updating on the survey results

e Updating on the ministry of education and schools’ announcements in case
there were any changes

3.3.3 Quantitative Study

The questionnaire was constructed based on four characteristics: positive effect (emotional
component), resilience (a coping component), satisfaction with relationships and other di-
mensions of one’s life, and effective functioning and maximizing of one’s potential. These

4 characteristics all appear in all four sections of the questionnaires.

Part 1: yourself — the questions were set to answer whether the students were inter-
ested in online learning, if online learning had affected their physical and mental health,
their convenience, functionality and how they solve those issues related to their wellbeing
(if have).

Part 2: family - family plays in important role in every student’s daily lives. Further-
more, during COVID-19 lockdown, students spent more times together with their family,
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therefore their involvements in the students’ affairs are indeed higher than normal days.
Part 2 aims to discover the connection of the family to the student’s life satisfaction and if

it encourages maximizing their potentials.

Part 3: school - besides family, the school delivers huge affection to the students’
lives. However, with the impact of COVID-19 lockdown, a lot of things happened which
both schools and students were not prepared for to face the problem. The answers from
the students will result on how online learning had changed their lives, and if the school of-

fered adequate supports.

Part 4: Are you really happy? — the last section of the questionnaire is a space for
students to reflect thoughts on their lives as students. Also, it is a place for students to
mention the problems that was never brought up, and how keen they are to achieve their

oals and targets (life satisfaction and maximizing ones’ potential
g g g p

The respondents were recruited by the peer researcher through Zalo 5 chats and Facebook
Messenger class group chats, close friends group chats, and individual chats. All of the sur-
vey participants from THCS Dong Khdi, by august 2021, became former students of the
school as they would have to transfer to an upper secondary school. Out of the total of 118
students participated in the online questionnaire, 49% of the respondents came from
THPT Nguyén Hitu Huan, while students from other schools covered 10% of the total
survey. The respondents from the pilot survey had also contributed to enhance the percep-
tion of individuals even if their opinions do not represent the entire student population in
Ho Chi Minh city. There were 25 students and former students participated in the pilot

testing questionnaire before it was officially distributed.

Number of respondents

m THCS Dong Khai
m THPT Bire Tri
® THPT Nguyén Hitu Huén

others

Figure 3.5: author, percentage of survey participants by school (2021)

5 Zalo: A Vietnamese popular instant messaging app (like Whatsapp) provided by VNG Cotporation.
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3.3.4 Qualitative Study

5 survey participants were originally randomly selected to participate in semi-structured in-
terviews. 5 students represented the birth years, school, and the class grade they were in in
school year 2020/2021. However, 1 student rejected the interview as they felt uncomforta-

ble to speak in front of stranger. Moreover, the identity of the interviewees will not be dis-

closed under any circumstances. The process of choosing the interviewees were as fol-

lowed:

respondents were grouped
based on genders

Figure 3.6: author, process of selecting interviewees

AR B () D E F G H
1 n - Timestamp = |N&m sinh: _~ | Gi6i tinh | Truéng da/dang thee h = Khéi Iop (2020-2021) |~ Hn va Tén o =11
2| 1 8/19/2021 14:29:20 2004 Nam THPT Nguyén Hiru Huan 3
3| 2 8/20/2021 4:49:12 2004 Nam THPT Nguyén Hitu Huan B
4| 3 8/20/2021 5:48:05 2004 Nam THPT NGuyén Hiiu Huan B
5| 4 8/20/2021 5:50:30 2004 Nam THPT Nguyén Hiu Huan B
6| 5 8/20/2021 12:43:55 2004 Nam THPT Nguyén Hiru Huan K
78 8/20/2021 14:20:13 2005 Nam THPT Nguyén Hitu Huan B
8| 7 8/20/2021 14:22:50 2003 Nam Cuu hoc sinh THPT Ngu B
9| 8 8/20/2021 14:45:25 2005 Nir THPT Nguyén Hiru Huan ]
10| 9 8/20/2021 14:48:37 2005 Nam THPT Nguyén Hiu Huan K
1 10 8/20/2021 14:56:39 2005 Nam THPT Nguyén Hiru Huan B
12 11 8/20/2021 15:15:05 2005 Nir THPT Nguyén Hiu Huan _ B

Figure 3.7 author, how respondents were grouped into same categories (2021)

Table 3.2: Information about the interviews

Date Interviewee information interviewer facilitator

5 sep 2021 Female; 2006; from THCS Minh Ngoc Lam Nghi
Dong Khoi

5 Sep 2021 Male; 2005; from THPT Quy Ngoc
Nguyén Hitu Huan

6 Sep 2021 Male; 2004; from THPT Nam Ngoc
Nguyén Hitu Huan

6 Sep 2021 Female; 2003; from THPT Nam Ngoc, Khang
Nguyén Hitu Tho (from pilot
questionnaire)
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6 Sep 2021 Male; 2003; from THPT Dttc | Nam Ngoc, Khang
Tri

3.3.5 Observation

The observation was carried out throughout the entire data collection process, starting
from the very first interaction sessions with the peer researchers to the group discussion,
and until the end of the data collection period on Zalo chat and Google doc. It was applied
to this research paper to systematically observe and record the student peer researchers,
survey participants, and interviewees behaviour, actions and interactions (Hennink, Hutter,
and Bailey: 170). Since this research paper is about how the students understand wellbeing,
it is necessary to record the attitude of the students when they are participating in the re-
search, and to what extend do they want to exploit their own issues through formulating

and answering the survey questions.

3.5 Limitations

3.5.1 Before data collection

In the beginning of the peer researcher recruitment, there were 8 candidates from 5 differ-
ent schools in total who lived and studied in Ho Chi Minh city and have connections to the
high school students and teachers. Due to different time zones and schedule conflicts, the
research reduced its scale down to 3 schools with 4 peer researchers. Using connections
from family and the advantage of having 2 relatives between ages (15 to 18), 4 peer re-
searchers were eventually recruited. It was a new experience for that 2 relatives-turned-to
peer researchers as they have never really done any surveys about wellbeing before as well

as assisting for research. Moreover, they have never met the 2 other students.

The chances for choosing which and how many schools to participate was very low
due to city-wide lockdown from high number of COVID-19 cases begun in May 2021. Us-
ing what and the people I already have, I was only able to complete the data collection in

less than 2 weeks before my findings seminar took place in the end of September.

3.5.2 During data collection

3 student peer researchers had to take online cram classes while also working on this re-
search, 1 peer researcher volunteered to distribute foods and basic groceries to the house-
holds in the slums around district 7 during lockdown, so their schedules were usually con-
flicted when we planned for group meetings to discuss about the surveys. By the time that
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all the peer researchers and I found perfect time for meeting scheduling, the COVID-19
situation in HCMC turned worse. HCMC was under lockdown from May 2021 and re-
striction was tightened in august as the central government imposed on the campaign “@/ ¢
din & yén d” (remain at one place), no one were allowed to go out, not even to buy grocet-
ies (Reuters: 2021). The foods and other basic groceries could only be ordered online and
delivered by the soldiers or volunteers. Khang, one of the peer researchers was the volun-
teer to distribute food and groceries. This eventually made it even more difficult for me
and the rest of the peer researchers to communicate with him since was responsible for dis-

tributing survey to THPT Dtrc Tri students and contact the intetviewees.

The interviews were postponed many times due to schedule conflicts from the peer
researcher, the interviewees, and I. There were slow of responses and/or confirmation from
both sides due to time differences and lack of attentions as I work part-time for Thuisbe-

zorgd as a courier while the peer researchers were busy (mentioned above).

3.6 Ethical Concerns

Working with children under 18 is an ethical issue if the consent was not asked to the par-
ents and teachers. One of the cases occurred where the student peer researcher refused to
tell his parents about his work for this research paper because of having bad term in rela-

tionship with the parents. The other case was that the peer researcher decided to wait until
his 18" birthday passed by before he could participate in the research, so I would not have

to ask for his parent consent.

The consent letter provided to the parents the tasks that the children were going to
do, and to allow the student to participate in online research. I thought it was needed since
this “work” involves money in it, and to letting the parents understand this is real research

and not an online scam.

Ethical concern was also highlighted as 3 interviewees were underage. This issue
was explained carefully as I instructed the peer researchers to personally contact the re-
spondents instead of me since they were classmates/friends. As revealed by the student
peer researchers themselves, asking parents or teachers of the respondents’ consent could
end up losing its nature while enhanced the formality. It could be that the parents may
monitor the students during their interview, and this would have made the whole atmos-
phere of semi-structured interviews uncomfortable, and interviewees would provide less

ansSwers.
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Chapter 4 : Data Findings

This chapter provides an overview result of the data findings gathered from the fieldwork.
The findings include group discussion, quantitative study, qualitative interviews, and obser-
vations. Following the findings is discussion on the result and its relation to all four charac-
teristics that defined the students’ wellbeing. The four characteristics are: positive effect
(emotional components), resilience (coping components), satisfaction with relationships
and other dimensions of one’s life, and effective functioning and maximizing one’s poten-
tial during the online learning process. The final section in this chapter will discuss the limi-

tations in this data findings and results.

4.1 Group discussions

I held 9 meetings in total with student peer researchers between almost 3 months of online
fieldwork (July-September). Most of the meetings took place approximately 1 hour with ef-
fective work outcomes. The 4 peer researchers tend to agree on the opinion brought up by
one another about the feelings towards their satisfaction with the school’s management in
the meeting. Despites the agreements, there were opposed opinion on the design of the

questionnaires, and how it should be structured.

Timeline of group discussions

15 July to 20 July: student peer researcher recruitment

23 July 1* meeting: first meeting with all student peer researchers. The purpose of this

meeting was to break the ice and get to know each other.

25 July 2™ meeting: the purpose of the meeting was to introduce the 4 characteristics
identified by Noble et al,, to the peer researchers. Nam and Quy came up with a set of arguments
about effective functioning to maximize one’s potential which revolved around the school’s sup-
port towards the students during pandemic in Vietnam. They said that the school was rather caught
off guard from unforeseen COVID-19 situation, so the teachers were not trained to teach online.
Luckily, by the time the 4% wave started, the school year was almost over, and most students (ex-
cept for grade 9, grade 12 students had their university entrance exam in mid-June) have already
done their final exam. In the end, the peer researchers and I were able to come up with questions
asking whether the school’s provide adequate support to students during pandemic (teachers’ sup-
portts, online extra-curricular activities, mental supports, facilities...). The peer researchers and I

created ourselves a homework: write 3 questions about the school’s support during pandemic.
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27 July 3" meeting: Khang was not presented due to COVID-19 vaccine side effect.
The purpose for this meeting was to discuss about the role of the family that contributed to the
wellbeing of the students. Parental support was the main argument for this topic. Nghi and Quy
both said that parents change the way they care for their children’s academic performance. Quy
added, from his experience plus bad term with his parents, he is one of the top (according to Nam)
students in class who is put under pressure of hectic cram class schedules and outstanding academic
achievement while he only wanted to spend little bit of his free time to do everything he liked. The
session ended with an addition of questions about parents’ involvement in the students’ life.

1 August 4™ meeting: the meeting’s purpose was to identify questions that are able to
explore the 4 characteristics in the student. Questions like whether the students’ effectiveness has
lost from online schooling, their psychological and physical health was affected, and how they tack-
led such issues to go through the hardship. The session ended with peer researchers and I finalizing
the drafted questionnaire before sending it to my RP supervisor (Roy).

3-4 August: the drafted questions were translated into English with the help of Nam.
Main communication tool was through Zalo texts. The draft was sent in to RP supervisor.

5 august 5" meeting: an impromptu meeting without the present of Muoi and Khang
to discuss the feedback from supervisor.

10 August 6™ meeting: review the feedbacks and edit the survey. Quy emphasized on
the importance of the 4 characteristics in section 1 (yourself) and section 4 (are you really happy?)
that the questions need to be more direct so the respondents would provide longer answers.

15 August: most editing and communication took place on Zalo. the process of fi-
nalizing the draft was slowed down when Khang was out of reach due to his volunteer

work. The draft was sent to supervisor on 12/8 and received feedback.

18-19 august 7™ meeting: sent out pilot survey. The responses came back quick
shortly after the survey was sent. However, it took longer for Khang to distribute the sur-
vey to his former classmates.

19-21 August: pilot testing completed with 25 respondents and was officially dis-
tributed to the students on 21/8

31/8 8" meeting: Khang was not presented. A short meeting took place to sum-
marize the survey result and to discuss about the role of each peer researcher for the quali-
tative interviews. Each peer researcher was assigned to contact the respondents from the
school/class. For example, Nghi was assigned to get in touch with a respondent from
THCS Dong Khé1i, and Quy was asked to contact the interviewee from grade 10 of THPT
Nguyén Hiru Huan.
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1 September: I random select interviewees using randomwordgenerator.com by
placing the number on each respondent based on the time and date they filled in the survey
in descending order. For example, student A from THPT Nguyén Hitu Huan was the first

to submitted the survey (19 August 13:01pm), they are placed as number 1.

4/9 9" meeting: Khang was not presented at the last meeting before the inter-
views. However, all important messages and information were passed down by Nghi and I

through Facebook Messenger.

4.2 Quantitative Study

The quantitative results were place in the order accordingly to the sections in the
questionnaire. The table below indicated the gender and age year of the respondents. There
were more female respondents, 63, than male, 55. The number of respondents from THPT
Nguyén Hitu Huan was the highest as respondents born in 2004 and 2005 were from the
same campus. Among 25 students from THCS Dong Khai, 80% of the respondents were
female. Having Nghi as the distributor of the survey could be the reason why there were
more female than male. Nghi was more closed to her female friends, and she also sent out
the survey to individual chats asking her friends for some inputs. This could be the same
case for Quy, who was in charge of sending the survey to students born in 2005. Being
friends with a person whose friend lists is dominated by a certain gender brings out a bias
in the survey result. However, this is not the case for Nam and Khang, since the number of

male and female respondents are almost equal.

Table 4.1:author, number of respondents by year and gender
THCS Pong | THPT Nguyén } . other schools
Gend 2. ~ ;
ender Khoi Hita Huin THPT Dwc Tri (pilot survey)
Birth DU ale | female | male | female | male | female | male | female | male | female
year ber
2002 1 0 1 1
2003 25 1 14 1 9 10 1 4
2004 38 19 19 17 14 1 2 1 3
2005 28 19 9 18 8 1 1
2006 26 6 20 5 20 1
55 63 25 58 23 12
total
118
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Figure 4.1: number of respondents by gender

4.2.1 Part 1: yourself

28 out of 118 (23.72%) respondents said that online learning did not affect their physical
health negatively. Meanwhile 90 (76%) students said it affected their health. The number
witnessed a small change in mental health as 100 (84%) said their mental health were af-
fected.

Table 4.2: students' preference on Online learning

25

preference on Online THCS Dong Khéi (25 respondents)
learning like neutral dislike
no. of respondents 4 12 9
impact on physical health yes no yes no yes no
no. of respondents 2 | 2 8 | 4 6 | 3
impact on mental health yes no yes no yes no
no. of respondents 2 | 2 9 | 3 7 | 2
preference on Online THPT Nguyén Hitu Huin (58 respondents)
learning like neutral dislike
no. of respondents 7 31 20
impact on physical health yes no yes no yes no
no. of respondents 4 | 3 28 | 3 17 | 3
impact on mental health yes no yes no yes no
no. of respondents 3 | 4 27 | 4 20 | 0
preference on Online THPT Dirc Tri (23 respondents)
learning like neutral dislike
no. of respondents 3 9 11
impact on physical health yes no yes no yes no
no. of respondents 2 1 8 | 1 8 | 3
impact on mental health yes no yes no yes no
no. of respondents 8 | 1 10 | 1
preference on Online Others (12 respondents)
learning like neutral dislike
no. of respondents 2 6 4
impact on physical health yes no yes no yes no




no. of respondents 2 0 4 2 1 3

impact on mental health yes no yes no yes no

no. of respondents 2 0 5 1 4 0

respondents who answered online learning
affected their mental and physical health

M Like online learning ~ ® Neutral Dislike online learning
48 49
41
32
10 10
physical health Mental health

4.2.2 Part 2: Family

The students had to rank (out of 5) the supporttive level of the family to their edu-
cation, their relationships, and how much they have involved in the students’ lives at school

and home during the COVID-19 lockdown.

* Positive involvement: listen to the student’s opinion, care about the study process,
supportive to the students’ decision making, create convenient environment for stu-
dents to study from home,

* Mixed feelings: supportive, care about the study process but put some pressures,
strong interference, cause stress

* Negative involvement: only pay attention at the results, students being forced to
study, caused stress

Table 4.3: nature of family's involvement by student’s birth year

S‘cirgg)r’“i;"lgg’eme“t N1 2002 | 2003 | 2004 | 2005 | 2006 Total
Positive involvement 14 30 13 20 s
Mixed feelings 5 5 27
Negative involvement 1 3 2 5 11
Neutral 1 1 2
Do not care 1

From the table, it is showed that majority of the answer laid on positive involve-
ment, but 10 (8.47%) experienced negative family involvement. Among these students, 7
responded they felt stressed, lost motivation and self-confident. they all chose family put-
ting too much pressures and only cared what they wanted the students to do. Also, these

respondents chose to stay quiet from family and carried on doing the things they like.
26



Within the groups “wixed feelings” and “negative involvement”, 11 students said that par-
ents interfered too much the student’s personal affair, they felt that parents did not respect
their privacy, and personal goals although they cared about the students’ learning process. 1
temale student (2004) said “mzy father usually joke that 1 should quit school, what’s the point of study-
ing. He joked about this since I was little and 1 got used to it, but lately I have been thinking a lot about
his words and have been feeling really down.” On the other hand, a male student (2005) said “7#’s
not that the parents hate you for not following their expectation, they only want their children to go on their
most convenient road, so if you want to prove that your parents should trust your decision, you have to spend

time and do it, don’t just say they do not support you.”

4.2.3 Part 3: School

Table 4.4: education preference

2004
Online education 2002 2003 2005 2006 total
prefer online education 5 9 5 9 28
Neutral response 1 5 2 1 9
Prefer in-person 1 19 24 21 16 81

The survey participants could pick on multiple answer for this question. As the re-
sult has shown, majority of students prefer in-persons class over online learning when al-
most 30 students chose otherwise. The responses of the 28 students who preferred online
education over in-person are categorized into 3 different tones: negative response, mixed,
and positive response. This also applied for students who ticked in-person class or neutral,

but I will only focus on those who favoured online education.

Negative: Lack of communication between students and teachers/parents and stu-
dents cannot catch up with the school’s announcements/ inconvenient for students to do

€xams

Mixed: the negative factors mentioned above + creating new learning space

through online class

Positive: create new learning space through online class

Negative 15
Mixed 7
positive 6
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No surprise, none of the 15 students who chose negative answered “defer until the
lockdown is over” on section 3, question 5 (Annex II), and 8 students were satisfied with eve-
rything happened at the moment. 2 students wrote that they felt luckier than other kids and
very happy. However, 7 students were not happy, a respondent said they were worried
about their health and their learning condition in the future, and could not help but regu-
larly feeling empty. Another respondent commented that “even though learning online is more con-
venient for parents as they do not have to pick-up/ drop-off to school every day, they get to witness the class
through the screen and 1 am comfortable about it. However, I am short-sighted so learning online will only

worsen my condition, and it will be hard to ask the teacher if I do not understand the lesson.”

Since this is a short answer question, a lot of respondents have written their per-
spective on online schooling. I cannot capture every single respondent’s answer, but some
of the responses will provide better look at what the Vietnamese secondary school students

are going through during COVID-19 lockdown.

“I don’t like online learning becanse of its limit to communication with everyone around me. 1 hope

there will be better changes in the future”. M. from grade 11

“I am not satisfied; 1 hope the pandemic is over so the students can go back to school. Students born
in 2003 were the most disadvantaged in school year 2020-2021” N. from grade 12

4.2.4 Part 4: Are you really happy?

The final part of the survey is the space where the respondents share their thoughts about
their happiness. It is not mandatory for everyone to speak up about their personal being.

Here are some notable responses from the students:

“My parents took really good care of me; 1 get to come to school and learn from the amazing teachers.
I get to meet new friends and expand my connections, join extra-curricular clubs and create good memories.
There will be times where 1 feel stressed and exhansted and things will be tongh, but my family is always there
to cheer me up, and 1 will give my best in school for better future. 1 am very thankful for my parents to show me

the world and 1 am very happy at this moment.” H. from grade 10.

“T have to do supplementary classes to catch up with the lessons in class. it’s tiring, waste a lot of

time and money” no name from grade 10.

“T am not really happy, every day I go to school and study without knowing if it is worthy for my fu-
ture. I have yet to identify ny goals and dreams.” A. from grade 10
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4.4 Qualitative Study

The interviews took place through Zoom meetings. 3 meetings were scheduled after the in-
terviewees were confirmed to participate. The first meeting was held on 5 September, and 2
meetings were held on 6 September. The second interview session at 4:09PM on 6 Septem-
ber hosted two interviewees. The atmosphere in all sessions were rather similar to casual
conversations between peers than formal interviews to make the participants, interviewers

and facilitator feel comfortable.

200Mm OLUTIONS »  PLANS & PRICIN ONTACT 5A SCHEDULEAMEETING  JOINAMEETING  HOSTAMEETING +
veoinars
Settings Topic ) Start Time ComputerName  Location
Account Profile a N
Phong van (interview) 936 8929 8661 Sep 6, 2021 04:11 PM LAPTOP C:\Users\NGOC Ope Delete
Reports L19GNIAO LAM\Documents\Zoom\2021-09-06
16.11.41 Phong van (interview)
93689298661
Phong van (interview) 936 8929 8661 Sep 6, 2021 02:01 PM LAPTOP- C:\Users\NGOC Oper Delet
alilng L19GNIAO LAM\Documents\Zoom\2021-09-06
14.01.24 Phong vén (interview)
93689298661
Phong van (interview) 936 8929 8661 Sep 5, 2021 04:09 PM LAPTOP- C:\Users\NGOC Open Del
L19GNIAO LAM\Documents\Zoom\2021-09-05

16.09.00 Phong vén (interview)
93689298661

Figure 4.2: zoom meeting

Interview 1

Born 2006, female
Opinion on online school: less focused, easily got distracted when staring at the screen
whole day. In contrast, online classes are more convenient for student to check infor-

mation, helps parents to keep track of the students learning better than in-person class.

Family: the family were able to support enough materials for online education in
the upcoming academic school year (internet connection, electronic devices. Although

sometimes too much of distraction from family members also affected learning process.

School: the lockdown begun when she had already done her exam, so online clas-
ses were not a problem. She said “wow that I am in a new school, but the school year have not started
yet, so I don’t need any help from the teachers. I think if I there is any problem, the school will help me.” And

“I have not made friends yet because it is awkward to talk to someone new without seeing their face in-person”

Physical health: the interviewee said she had a pretty healthy life now, in which
diet was one of them so she could be ready to fit in Ao Dai when in-person’s education re-

sumed.

Meaning of Wellbeing: she explained that wellbeing was “family, my health, ny men-

tal, money, food, and sleep. If someone does not eat well, their sleep will be affected and so as their health.”
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The first interviewee’s wellbeing said there were consequences from online classes
like distraction from family and from staring at the screen whole day. However, her mental
health was not affected much. This could be because she had already finished her exams
before the lockdown begun. Also, her family was her main support during the hard time,
but her main worry was the new learning environment with new people whom she never
met before. The resilience was found in the problem of new school and new class in which

she needs to tackle it.

Interview 2
Born 2005, Male

The student liked online learning in the beginning, but now it caused health issues: eyes

pain, feeling despair. He said ‘%o me, every day in the week is the same since the lockdown.”

Family: create bonding time with family. Father has been quarantined at his work

place for over 1 month, and has not gone home ever since.

School: the student felt uncomfortable to unmute the mic and talk to the teachers.
Online class schedule was divided unevenly. Some days have full classes from 7am to
10:30am, and 1pm to 4pm, some days in the week were left empty. This created more avail-
able time for cram class (online). Also, he had yet to think about his wellbeing. He added
that Vietnamese parents still have the old understanding about their children, that they

have to do as parents say.

Interview 3
Born 2004, Male

the third interviewee preferred online learning. He stated that it’s better to stay focused

than in-person, did not feel tired, and he had more time to do what he want.

Disadvantage: internet problem, cannot meet friends and teachers, takes more time to

communicate through social media than in-person

Family: “my parents always feel that I have not studied enongh”. He added, “not going for cram
class is your big loss as a student becanse the amount of knowledge you learn only from school is not enough,
while you can understand the lessons that have not tanght in class better, and conld catch up with your class-

mates.”

Interview 4

Male, born 2003
COVID-19 lockdown happened when everyone was busy getting ready for graduation

exam, so the respondent was not bothered. He was not worried about the exam result since
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already considered applying for private university, which admission criteria was based on

the student’s report, not the exam.

School: thanks to online learning, the student was able to have more time to study
the subjects that he was weak at on Youtube. He said “no one can control me on online class, and ny
parents do not know much about technology. However, 1 will get bored and distracted if I have to study online
for a long time.” The student added that he had a private math tutor to study for the gradua-
tion exam. The respondent said that school only cared about the result, or if they have sub-

mitted all the exams, but not the student’s wellbeing.

Interview 5
Female, born 2003

School: the teachers liked to put pressure on students to submit assignment on time, or
they will get 0. When teaching in class, most teachers only summarized the lessons while

barely had any interaction with the students. Also, the class usually overtook breaktime.

Since the lockdown, the student had less interactions on social media with class-
mates due to screen fatigue. Even the school could not do anything to help students be-
cause even teachers were struggling to teach. Most of the teachers were not trained to con-
duct online classes, they were basically technically not ready to teach in an online class with

roughly 40 students.

4.5 Observation

The first 2 meetings with the student peer researchers were awkward and did not receive
enough contributions from everyone to the research. However, as the peer researchers got-
ten to know each other through meetings for group discussions and Zalo group chat, they

became friends and were more open to comfortable discussions in the sessions.

As the peer researchers begun the survey distribution, Nghi sent the survey to her
close friends group saying that “My auntie is doing a research for her Master thesis, so help me fill in the
survey”. The result was that some of the answers came from the students born in 2006 were
very formal and precise compared to other group age. Another encounter involving survey
distribution was that Khang said he did not know many people from his old class, mostly
students from different schools. However, this was not the case with Nam and Quy. It is
important to acknowledge the connections the peer researchers have to work together;

without these 4 students, I will never get the answers for my research questions.
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Linking to the findings, with Nghi in charge of her own school made it easier for
her to connect to her friends, which most of them were female friends. This happened the
other way around to THPT Nguyén Hitu Huén as 2 peer researchers were male. Although
there were more female questionnaire respondents, and 45 of them left contact infor-
mation as the approval to participate in the interview, 2 female respondents turned down
the interview request with the reason of not feeling comfortable. It could be that the stu-

dents did not read the survey description before filling in their personal information.

4.6 Discussion

The result findings of this research paper provided some answers from the respondents
whether staying home is actually a safe haven than going to school like Vu and Bosmans
(2021: 9) argued. It was a safe haven to them as short-term outcome since they did not
have to face the early morning routine like normal days. For students in big cities like
HCMC, it is completely exhausting, particularly to those students who live far from school,
to wake up early morning to avoid traffic jams and not be late for morning class at 7am
(Dang, 2015: no page). Apart from that, based on the findings in this research, studying
from home caused several changes to the effectiveness, the mentality, physical health and
affected a person’s capability. To support my arguments, I will apply some famous Viet-

namese proverbs and metaphors that were taught or said by older generations.

Positive mood and attitude

Studying online had taken a toll on the students’ mental health, the feeling of despair,
lonely, trapped and demotivated. One respondent mentioned that due to lockdown, all
medical centres, not related to COVID-19 support, were closed so it was impossible to get
health check, causing regular mental breakdown for this student. However, unlike the ma-
jority, there were 18 respondents (15.25%) who said otherwise; 8 students stated they were
happy, and some felt lucky to be students because not everyone could afford to go to
school. The tone in their written language rather indicated their humbleness, in a way it re-

ferred to the endurance, one of the values in Confucianism (Cho & Choi 2018: 378).

Resilience

There were about 71% (84 respondents) chose “keep studying regardless of the situation” (question
5 section 3, annex II). The multiple choices answer only proved the resilience in very mod-
est accuracy, but with the provision of quantitatively subjective similar answers from the

LS

students, it presents the evidences. The following answers “learn in my way”, “combine self-
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study with online classes”, “adapt to the circumstances” “this opportunity help me to be more independent
in learning and be more decisive” all included the factor of ‘self-study’ and enhance independ-
ency in learning during difficult time. There is a famous Vietnamese proverb that many
parents, including my mother, said “#rong cdi £hd [6 cdi khin” translated into adversity brings
wisdom (idlehearts: no date), meaning when you are in difficult time, you will find solutions

to solve the problem.

Satisfaction with self, relationship...

Not everyone experienced a decent student life full of joy with peers, supportive parents,
and caring teachers. The respondents referred their issues that kept them away from their
lives’ satisfaction as pressures from good grades, splitting the friendships (bullying), family
financial issues, or parents fighting. Being left out by their own friends, for example, im-
pacted the emotional wellbeing of the students. Some intended to find their happiness in
school with their peers rather than at home. Also, the fact that the students were locked in

their houses for months helped them creating more bonding times with family.

Effective functioning

Generally, Vietnamese people believe that to be a virtuous person, they need to have ac-
quired the five Vietnamese life virtues Humanness, Righteousness, Rite, Knowledge/intelli-
gence, integrity (Truong 2013: 9-10). A person with Intelligence (Tti) is regarded as a hard-
working individual from their academic achievements (Nguyen & Habok 2020: 125). Many
respondents acknowledged that lockdown had compressed their work efficiency, some be-
lieved that it created incentive for future success. However, one student said that now that
they are in high school, everyone should be aware that the class assignments are more in-
tense with the pressure of passing university entrance exam, so studying online would bring

bad long-term outcome if the student’s health is not guaranteed.

4.6.1 Definition of Wellbeing by Vietnamese Secondary School Students

The students show their gratefulness to the teachers and for the education they accumu-
lated in 12 years of students’ life and parents for raising them. It is a cultural celebration,
which Vietnamese people, including myself see National Teachet’s Day as (20/11) one of
the most important day of the year in Vietnam to show our gratitude to not only our teach-
ers but also parents. Therefore, the need to emphasize teachers and parents as one of the
main actors contributing to the wellbeing of the student cannot be ignored. Whether the

impact from these actors are good or bad, the image of family closeness represents social
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harmony in a society where Confucius philosophy are dominating (Sandoval-Hernandez &
Bialowolski (2016: 519).

Associating with teachers and family, friends were mentioned by majority of the re-
spondents. To them, friends brough joy and supports the mentality of the students
throughout the school year. One respondent who was the victim of bullying by the entire
class said it was depressing for them to go through such unwelcoming atmosphere the
whole school year. To Vietnamese students, being a student is the best phase in a person’s
life; this was proved through Vietnamese songs xe dap, mong w&c ky niém xura, bui phan,
etc. Majority (72%) of students said that they were proud to be in school, to be with teach-
ers and friends, happy to live a student’s life, and one student said school life is their best
childhood memory. No doubt, the word friends (ban b¢) was mentioned over 20 times by
the respondents who provided additional answers

By navigating the words mentioned in the survey, the key words were mentioned
along with the mentality of the students. the word teacher and family usually associated
with hardships (khé khin), motivation (d0ng lwc), pressure (4p luc), pride/proud (tw hao),
fuure (tw hao). these words linked with resilience, life satisfaction in the tone used by the
respondents’ answers, and effectiveness. I have come up with a set of key words that were

mentioned most by the respondents:
Friends (ban be), family (gia dinh), teachers (thdy c6), memories (ky niém), grateful
(bi€t on), academic results/score (di€ém/k€ét qua hoc tip), togher with/collective...
(cung v&i...), student (hoc sinh), future (twong lai), health (strc khéde)

According to one of the respondents from this research paper, wellbeing is:

“Family, health, my mental, money, food, and sleep. If someone does not eat well, their sleep will be affected
and so as their health.” (Interviewee 1 2021: 30)

I had also come up with my own definition based on the responses and keywords men-

tioned by the respondents:

“Wellbeing is maintaining good health, creating pleasant memories with friends, and being grateful for the time
and efforts the teachers and family put in to guide the student to brighter future by achieving good acadentic re-

sults.”

4.7 Limitation in Findings

As a researcher, it is necessary to bring in positivism approach. However, I am more ade-

quate in qualitative, constructivist approach. This research may not be precise enough as it
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demands more statistical and involvement of mathematical calculation to some readers, but
it constructed based on the perceptions of the students. In other words, they are the ones
that influenced in the making of the definition subjectively, while I only play my role as an
interpreter for this research. This research was only taken in very small scale. Given that
the time limitation itself was already a big issue, the COVID-19 situation in Vietnam, bor-
ders closed, and time differences made it hard for me to work on this research from dis-
tance. Also, this research paper does not represent Vietnamese students as a whole. How-
ever, like I have mentioned, it brought up the issues that the students individually are facing
using their own voices through the survey and interviews.

The survey questionnaire only offered the insights of what students think about
their wellbeing during the COVID-19 lockdown in Ho Chi Minh city. Although I have re-
ceived very critical answers from majority of the respondents, there were still a small pro-
portion who rather just filled in the survey for fun. There was lack of correlations found in
the answers of the students as at one point, for example, answered that the parents are very
supportive then on next section, they chose parents interfered in too much of a students’
wellbeing. Also, some answers were invalid as the respondent ticked in all answer options.

Moving away from the issues with respondents, there are also biases found in this
survey. When the student peer researchers distributed it, some of them did not send it to
the class group chat as they were not comfortable with the present of certain individuals.
There were also uneven number of survey participants based on age group. The number of
respondents born in 2004 and 2005 dominated the survey, while 2003 and 2006 had rela-

tively small number.
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Chapter 5 : Conclusion and Recommendations

With all the love I have for my family members and the ambition to work with children,
wellbeing was brought into my attention. I intended to do this research because it reflected
on the problems my niece and nephew as well as many Vietnamese students were facing. It
was stress, lack of free time, academic expectation and competition. Living up to the expec-
tation to fulfil the duty of a child is an obligation for many Vietnamese youths as it was
hugely influenced from the Confucianism. Therefore the fear of being a disappointment to
the family is not avoidable. As the result, this research paper set out to identify how stu-
dents from public secondary school in HCMC understand wellbeing. Further, it delivered
the perceptions the students had about their family and school that contributed to their

wellbeing.

For the main objective of this research, it was defined subjectively based on the re-
sponses of the students. The concept by Noble et al. was adopted to construct the base for
this research paper along with the four relevant characteristics sustainability of positive
mood and attitudes, resilience, satisfaction in life and relationships, and effective function-
ing. The methodologies applied in this research paper included the group discussions,
quantitative questionnaire and qualitative interviews, and observation. Out of 118 students
who participated in the survey, the terms including: family, friends, school, academic re-
sults, memories, etc., were mentioned by majority of the respondents many times. These
common terms were combined then formed a constructivist definition “Wellbeing is maintain-
ing good health, creating pleasant memories with friends, and being grateful for the time and efforts the teachers
and family put in to guide the student to brighter future by achieving good academic results.” It is only a sug-
gestive idea that was created together with a very small number of research participants,

therefore demands further research.

The sub objectives of this research paper looked at the perception of the survey
participants about their family and school. These two actors are important for social repro-
duction and identification of the student’s position in the social structure. Vietnamese soci-
ety was influenced from Confucianism, where family and teachers appreciate the positive
outcomes as the result of hard work, put students under heavy pressures to aim for success
and opportunities in life. Although there will always be conflicts with family and school
amidst the development of the students, the students never failed to show respect to the

people who took care of them.

36



Recommendation

e The need of positivism for future research is very much necessary

e The research should be carried out in larger scale for policy recommendation
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Annexes

Annex 1
Parental Consent letter (English and Vietnamese translation)

Parental Consent for Participating in Data Collection

Survey on the Wellbeing of the Vietnamese High School students in Ho Chi Minh
City amidst COVID Pandemic

Introduction
The purpose of this form is to provide parents/guardians information on the research study

which your child/children are participating in this research study. If you decide to let your child be
involved in this study, this form will be used to record your permission.

Purpose of the Study

This research paper (Master Thesis) is conducted by an MA candidate Minh Ngoc, Lam from
International Institute of Social Studies from The Hague, Netherlands. This research aims to find out
what the students in Vietnamese public high school in Ho Chi Minh city think of their own happiness,
physical and mental health. The data collection process will be conducted using online survey ques-
tionnaire and in-depth interviews.

What is my child going to be asked to do?

If you allow your child to participate as a peer researcher for data collection, they will be
asked to:

e  Assist formulating questions for the survey and interview questions

e Distribute the online surveys to their peers

e In charge of contacting the chosen participants for in-depth interviews

e Contribute their opinion on the 4 elements of the surveys: self-reflection upon online

learning environment, family’s involvement on their learning process, school, and
whether they are really happy with everything.

This study will take place entirely ONLINE from The Hague, The Netherlands and Ho Chi
Minh City, Vietnam. The main communication tools used by both author and peer researcher
are Zoom, Zalo, Facebook Messenger, Google Doc, and Google Spreadsheet. In addition, there
will be 4 peer researchers in total in this study.

NOTE:

This study does not involve in any in-person contact that identifies a health concern given
that both research author and peer researchers only interact through digital communication plat-
form. Moreover, the peer researchers must comply to the “5K” regulation by Vietnamese gov-
ernment if they are asked to have human contact during their participation in the research. This
is a research study and, therefore, not intended to provide any medical, therapeutic diagnosis or
treatment.

The peer researchers [will or may] be audio/video recorded when they patticipate in in-
depth interviews if the interviewees accept to be recorded. Any [audio and/or video] re-
cordings will be stored securely and only the research author will have access to the re-
cordings. Recordings will be kept until the final draft of the research paper is submitted
(November 2021) and then erased.

e The names of the peer researchers will be mentioned in the research paper unless
they request to remain anonymous.
e The peer researchers must help the research author contacting teachers regarding

consent for survey distribution.
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What will my child possibly get out of this study as a peer researcher?

The peer researcher will have a better insight of what a Master thesis is and how the data is
being collected.

The peer researcher will be able to reflect on their wellbeing at school amidst the COVID-
19 pandemic.

The peer researcher will gain new knowledge and experience by taking an important role
for data collection in this research.

The peer researcher [will or may] be able to raise their concerns to school/parents regard-
ing their wellbeing in school.

Monetary compensation of 500,000VND (approx. €18). The compensation would include
internet fees from 28" July to 30™ September which is below 3 hours for every meeting
session.

A complimentary meal of choice (below 100,000VND/€4) provided by GRAB/NOW de-
livery

Does my child have to participate?

No, your child’s participation in this study is voluntary. Your child may decline to partic-
ipate or to withdraw from participation at any time. You can agree to allow your child to
be take part of the research now and change your mind later.

Whom to contact with questions about the research?

Prior, during or after your participation you can contact the research paper author Minh
Ngoc, Lam at +31 687867451 or send an email to 577358ml@eur.nl for any questions.

Signature

Your signature below indicates that you have read the information provided above and have

decided to allow them to participate in the study. If you later decide that you wish to withdraw
your permission for your child to participate in the research, you may discontinue his or her
participation at any time.

Name of the peer researcher birth year of peer researcher

Signature of Parent(s) or Guardian Date

(Vietnamese translation)

Don Chap Thudn Tham Gia Nghién Ciru Khdo Sat
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Mirc D¢ Hanh Phic ctia Hoc Sinh Trung Hoc Phd Thong tai TPHCM Trong
Pai Dich COVID

Mé bau

Muc dich clia mau don nay d€ cung cip cho phu huynh/ngwdi giam hd thong tin vé nghién
cltu khdo sat. Néu quy phu huynh d0ng y cho con em minh tham gia, don chdp thudn niy sé dwoc
st dung d€ ghi lai st cho phép clia anh/chi.

Muc dich cuiia nghién ctru

Bai ludn vin thac s§ nghién clru nay dwgc thuwe hién béi ba/chi Lam Minh Ngoc thudc
International Institute of Social Studies tai The Hague, Nethetlands. Muc dich cla bai luan vin
nghién ctru nay d€ tim hi€u vé dinh nghia clia “wellbeing”, trong Tiéng Viét nghia 12 hanh phic
dwdi goc nhin clia hoc sinh trung hoc pho thong tai thanh phé HO Chi Minh. Sy hanh phtc bao
g0m niém vui, sttc khoe, tinh thin va thé chit clia hoc sinh. Quy trinh thu thdp dit liéu sé bao gdbm
khdo sit trirc tuy€n chll yéu véi hoc sinh 16p 9 thudc tredrng THCS Dong Khai, hoc sinh 16p 10,
11, 12 thudc THPT Nguyén Hitu Huan, THPT Dtk Tri, trong nim hoc 2020/2021. Ngoai ra, 5
ban hoc sinh s& dwgc chon nglu nhién tir két qua khéo sat d€ tham gia phdng vaAn chuyén sau.

Con/em tdi s€ dwgrc giao nhitng cong vi€c gi?

Néu quy phu huynh dong ¥ cho con/em minh tham gia 1am nghién cttu sinh

dé€ thu thap thong tin, nhitng cong viéc sé bao gdm:

e HO tro xiy dung cau hdi cho cudc khdo sit va cau hdi phdng van

e Gl phiéu khdo sat trire tuy€n cho ban be

e Phu trich lién hé nhitng ngu®i tham gia khdo sat duwgc chon d€ phdng van chuyén
sau

e Dong gbp ¥ ki€n vé 4 yéu t0 trong cudc khdo sat: tw phadn 4nh v€ mdi tred'ng hoc
tap Online, sw tham gia clia gia dinh trong qua trinh hoc tdp, tredng hoc, va liéu hoc
sinh ¢6 hai long vé moi thi khong

Quy trinh thu thip thong tin cho bai nghién clru nay s& dwgc dién ra hoan toan trén cac
nén tang trirc tuyén tit The Hague, Ha Lan va TPHCM, Viét Nam, va sé& khong c6 ti€p xtic
trire ti€p gitta ngudi. nhitng nén tdng dwoce str dung bdi nghién ctru sinh va nghién ctru sinh
bao gdm: Zoom, Zalo, Facebook Messenger, Google Doc, va Google Spreadsheet. Ngoai ra, sé
c6 tOng cOng 4 nghién clru sinh tham gia vio nghién clru nay.

GHI CHU:

Quia trinh hoan thanh bai nghién clru nay s& khong cé bat ky tiép xtc trie tiép dan dén
nguy co’ anh hwdng dén strc khde vi Iy do gidn cch xi hdi, chdng dich COVID-19. Cac nghién
cltu sinh vui long tudn thu theo quy dinh 5K clia chinh phll Viét Nam trong qua trinh tham gia
nghién ctru (trong trrd'ng hop cé ti€p xuc trire ti€p). day chi 1a bai nghién ctru ludn vin thac
sy, do d6 sé khong cung cdp bat ky chudn doan hodc diéu tri y t€.

Cac nghién ctru sinh [c6 thé hodc s&] dugc ghi 4m/video khi tham gia vao cudc phong vin
chuyén siu néu nhw ngrdi tham gia phdng van chdp nhdn. Moi ban ghi 4m/video s& dwoc lwu
trlt an toan, va chi tic gid clia nghién clru nay c6 quyén truy cdp. dit liéu sé dwgce wu gilt cho
dén khi ban thdo cudi cing clia bai luin vin thac s§ nay dwgce dé trinh (thang 11 nim 2021),
sau do6 sé dworc x0a.
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Tén clia cic nghién clru sinh s& dwge nhic dén trir khi ho yéu clu gidu tén
Céc nghién clru sinh phai gidp tic gid nghién clru lién hé v&i cic gido vién vé s dong y
phan phoi khao sat.

Con/em clia quy phu huynh sé& rut ra nhitng gi tir tham gia nghién ctru nay?

Con/em s& c6 cii nhin siu sdc hon vé ludn vin thac sy 1a gi va dit liéu dwgre thu thip
nhw thé nao

Con/em s&/c6 thé phan 4nh vé sw hanh phic trong qué trinh hoc tdp trong dai dich
COVID-19

Con/em s&/c6 thé tiép thu kién thirc m&i va kinh nghiém tir vai trd quan trong cho viéc
thu thap dit liéu trong nghién clru nay

Con/em s&/c6 thé néu 1én mdi quan tim vé phuc 14, st hanh phuc (wellbeing) clia ho
v0i phu huynh hodc nha trueong

Cac nghién clru sinh s& dwoce ho trg 500,000VND /€18 (internet, nhitng budi gdp mat va
thovi gian lam viée (28/7 dén 30/9, dwéi 3 gidr mbi phién hop)

Cac nghién clru sinh s& dwgc thuwdng mot bita in dwgce giao hang mién phi c6 tri gia
dwéi 100,000VND bdi GRAB/NOW

Con/em minh c6 bat bufc phai tham gia khéng?

Khong, quy€t dinh tham gia clia con/em la hoan toan tw nguyén. con/em c6 quyén

tlt ch8i tham gia hodc rut khoi nghién clru nay bt ky lic nao. Quy phu huynh c6 quyén
cho chép con/em minh tham gia bay gir va vAn c6 thé thay ddi quyét dinh.

Phu huynh/ngwéi giam hd nén lién hé v&i ai khi c6 thac mac vé nghién ctru?

Trudrc, trong hodc sau khi tham gia, qui phu huynh c6 thé lién hé v&i tac gid bai

nghién clru, Lim Minh Ngoc theo s0 dién thoai +31 687867451 hodc glti mail dén
577358ml@eur.nl

Chir Ky

Chit ky clia quy phu huynh/nguwdi giam hd cho rdng quy vi di doc k¥ nhirng thong tin &

trén va da quyét dinh cho con/em minh tham gia nghién cttu. Quy phu huynh c6 thé thay d6i
¥ dinh cho con/em clia minh ngirng tha gia bat cit lic nao.

Tén cla nghién clru sinh nim sinh

Chit ky clia phu huynh/ngur¢i giam ho ngay/thang/nim
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Annex 2: Questionnaire (Vietnamese and English Translation)

KHAO SAT M(*C POHANH PHUC, SUCKHOE VA TINH THAN CUA HQC SINH
TRONG THO'I DAI COVID 19.

Bang khdo sit dwdi day dwge xay dwng voi sy gitip d& cla cac ban hoc sinh ( tir 16 dén 18
tudi) dén tir 3 trirdrng cong 1dp khac nhau. Theo bio cdo dwgre phat tri€n bdi Noble, T., Wyatt,
T., McGrath, H., Roffey, S., & Rowling, .. 2008) thudc, dinh nghia vé hanh phtic clia hoc sinh
dwa trén bOn ddc diém: tic ddng tich cire ( thanh phin cdm xtc), khd ning phuc hoi (thanh
phdn d6i pho), sw hai long v&i cac mbi quan hé va cac khia canh khic clia cudc song doi voi
moi ca nhan va hoat ddng hiéu qud, t8i da hoa tiém ning clla mdt ngwdi. Cac tac nhan déng
vai trd quan trong trong viéc xay dwng bang cau hdi dwa trén cic yéu t0 c6 thé tic ddng dén
sttc khoe va tinh than 1a: gia dinh, nha tredng va ban thin hoc sinh. Thit nhit, hoc sinh sé&
dénh gia s an toan veé strc khoe tinh than thé chit (trong viéc hoc online). Thit hai, hoc sinh
sé danh gia vai tro cla gia dinh déng gép vao két qua hoc tap cliing nhwr mdi quan tim. Thi
3 hoc sinh s& danh gid vai tro cla gido vién va nha trivo'ng d0i v&i cic em. Cudi ciing, hoc sinh
s€ phan 4nh v€ ban thin va nhitng gi c6 thé lam d€ ddm bdo nhitng 101 ich t0t nhat cho ban
than. Bang ciu h6i nay s& nhdm muc dich tim hi€u xem hoc trirc tuyén c6 mang lai nhiéu m3t
tich cwre/ tieu cire cho hanh phuc clia hoc sinh hay khong, va liéu phu huynh véi gido vién da
quan tim dAy dd dén cic hay chwa. Khi tham gia khdo sat vui long dién vao bi€u mau va dé
lai thong tin ¢4 nhan clia ban néu ban mudn dwoc lién lac d€ phdng vin chuyén siu. Nhitng
aitham gia phOng vAn chuyén siu sé& nhin dwgc bita in mién phi tw chon (do GRAB/NOW
cung cdp).

This questionnaire was formulated with the help of the student peer-researchers (from 16 to 18
years old) from 3 different public schools. According to the report developed by Noble, T., Wy-
att, T., McGrath, H., Roffey, S., & Rowling, L. (2008). The definition of student well-being was
based on four characteristics: positive effect (emotional component), resilience (a coping com-
ponent), satisfaction with relationships and other dimensions of one’s life, and effective func-
tioning and maximizing of one’s potential. The actors that play vital roles in formulating the
questionnaire according to the characteristics of well-being are: family, school, and the students
themselves. Firstly, the students will evaluate their mental and physical health safety at school.
Secondly, the students will evaluate the role of the family that contributes to their academic per-
formance as well as their concerns. Thirdly, the students will evaluate the role of the teachers and
school to the students’ themselves. Lastly, the students will reflect on themselves and what can
be done to secure their well-being. This questionnaire aims to find out whether studying online
brings many negatives/positive sides for the well-being of the students, and if both the parents
and teachers have paid enough attention to them. The survey participants are welcomed to fill in
the form and leave their personal information if they wish to be contacted for an in-depth inter-

view. Participants of in-depth interviews will receive a complimentary meal of choice (delivered

by GRAB/NOW)).
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1. HovaTén:

2. Thong tin lién lac (link facebook/ s6 dién thoai/ email....)

3. N&msinh: *

4.  GiGitinh *
Mark only one oval.
Nir

Nam

5. Trudng d&é/dang theo hoc trong nam hoc 2020/2021: *

Mark only one oval.
THPT Nguyén Hifu Huan

THPT burc Tri
THCS béng Khai
THPT Nguyén Hué
Other:

6. KhéiIp (2020-2021) *

Mark only one oval)/
) Khdi 9

) Khai 10
Khéi 11
Khéi 12

PHAN1- BAN THAN

Thoi dai dich bénh Covid 19 hoanh hanh phitc tap, lam viéc va hoc tip online din trd thanh mdt phin thiét

yéu trong cudc sOng. DAu vAy, khong it nhitng diéu bit tién dd, dang difn ra va sw dnh hwdng 16 nhit dwge nhat

thy tit chinh ban thin mdi ngudi.

1. Ban cd cam thdy hing thd vdi viéc hoc online khdng? *
Mark only one oval,

Rt thich (like it very much)
Thich (like)

Binh thurdng (neutral)
Khéng Thich (don't like)
Other:

2. Hoc online anh hudng dén chat Iigng hoc tip cida ban nhu' thé naa? have your
online studies been affected? *

Mark only one oval

Khéng anh Rudng (not affected)
Anh huéng it (little affect)

Anh hudng rét nhiy (affected a lot)

3. Nhifng bat tién ban g3p phai khi hoc online? What are the drawbacks of online
classes™

Check all that apply.

[ Kné tiép thu kién thic (harder to understand teacher)

|:| Han ché sy tuang téc gitra gido vign va hoc sinh (limit interaction between students and
teachers)

[ ] Khé trao @i théng tin giiza hoc sinh véi gido vién va hoc sinh véi nhau (difficult to talk to
teachers)

|| Khé khan trong vigc sir dung e nén tang hoc online (difficult in using online learning
platform)

|| Thig bi hoc tép khéng di dép ing nhu cau (méy tinh, dién thoa, internet....) (lack of
facilities)

Other: O

4. Nhiing y&u td k& trén téc déng tiéu cu'c dén tinh than cia ban nhu' thé nao? How
have the problems above affected your mentality? *

Check all that appiy.
[ ] Cang théng (stress)

[ ] cém théy chén ghét, sg héi viéc di hoc (scared of learning)
[] Mmat tap trung trong viée hec (lose concentratien)

[ ] khéng bi tée ddng tiéu cue (not negatively affected)

Other: O

5. Nhiing téc dong tiéu cuc dén siic khoe cia ban? (How it has affected your
health?) "

Check all that apply.

[ Dau dau (headache)
[] Anh hugng nhigu d&n mét { dau méi mét, cén thi....) (eyes problems)
[ thigu thas gian vén déng thé chét ( thé thao,..) (lack of time for physical exercise)

[ khéng cé (none)

Other: O

6. Nhifng Igi ich ma viéc hoc online dem lai? (what are the benefits of online
classes) *

Check all that apply.

[] Thoai méi trong viéc 1ap théi khda bigu (convenient to plan schedule)
[] D& dang ti€p thu kign thirc (easy to study)

D Gilp bén thén hing thi hon trong hoc tap (more interesting to study) C6
[ | thém trai nghiém hoc tap méi la (new leamning experience)

[] Tién Igi cho viéc tra ety théng tin (easy to check information)

Other: D



7.Khi gdp phéi nhifng vén d& anh hudng d&n ban thén, ban gidi quy&t nhu' th& nao?
(how do you solve the issues that affect you?) *

Check all that apply.

D X4y dung théi khda biu hoc hop I (plan yourself a schedule)

["] 86 sung nhigu chat dinh du@ng, danh thém thai gian luyén 1p thé dyc cai thién sirc khoe
(eat healthily, exercise frequently)

D T8 chire nhigu hoat déng mdi la trong gi& hoc online (organize more activities during online
class)

D N6i chuyén va trao ddi vdi thiy ¢d hodc gia dinh (talk to teacher/family)}

["] ©& chiu dung vi cdm thily khéng cé céch gidi quydt (endure with the issues because there
is no solution

D Mac ké ludn viéc hoc vi qué &p luc (ignore studying because you feel stressed

Other: O
PHAN Gia dink luén déng mét phin déc bist quan trong d8i véi cude séng cda méi nowdi. Han thé
nia, trong thi dai Covid 19, théi gian tiép xdc ¥4 sy &nh hugng cla gia dinh d8i vdi vige hoc
2- t8p cing lén hom.
GIA
DINH

1.Mtfc d6 dnh hudng clia B6 me ddi vdi ban? please rank your parents’ affection to
you *®

Mark only one oval.

khéng anh huéng (no affection) anh hudng rét nhigu (alot)

5. NEu phai chiu nhifng tac dding tiéu cu'c, ban s& gidi quyét vdi gia dinh nhu' thé
nao? (if you encounter negative impact, how do you solve the problems with your

family) *

Check all that apply.

D Im 13ng chiu dung va khéng |am gi (keep quiet and endure the problems)

D Im 1dng nhung ban &m tham I3m thee y minh (keep quiet but do what you want to do) Néi
D chuyén va chi ra cac v3n d& cda minh vdi ba me (talk 1o family about your problems)

D Chirng minh khd nang ciia minh véi b8 me bing hanh déng cu thé (prove what you are
capable of doing 1o your family)

D Phén bac va khong dap (ing moi yéu ciu cia bd me (oppose and not responding to
family's requests)

Other: O

6. K&t qua ban nhan lai dudc tif hudng gidi quyét d6 1a gi? Cé nhuf ban mong mudn?
(what is the result, and was it solved as youwish? *

Mark only one oval.
B me khéng nhima khéng higu ma con 1am khé han (your family not only not
understand but made it more difficult for you)

B& me chiu 1ng nghe ban v& ca 2 bén ciing tim dc tiéng ndi chung (your family listened
and agreed)

Other:

82n canh gia dinh, trugng hoo déng vai tr quan trong nhat ddi véi viée hos tap cia tit oé

PHAN 3- ching ta. Tuy nhién, dudi tic déng cda lan séng Covid 19, o6 rdt nhidu vén d& xdy ra d3i véi

R méi truimg hoo 13p cia méi ngui. (besides family, the school’s role is important and
TRUGNG contribute to giving you knowledge. however, under the impact of COVID-19, 2 lat of things.
HoC happened to your learning enviranment.)

2 Céc hanh ddng, Idi néi clla b me anh hudng dén van @& hoc t3p clia ban nhur thé
nao? (how did the actions and words from family affected your study) *
Check all that apply.

D B3t ép ban hoc qué nhigu (forced you to study too much)

D Thu@ing hay quan tdm, ndi chuyén vdi ban vé van dé hoc (usually listen, care, and talk to you
about your study)

D Lé&ng nghe v& ddp ing nhu ciu, didu ma ban mong mudn (listen and agree with your opinion)
D Chi quan tm digu ho mudn ban 13m, khdng 16n trong su riéng tu, dam mé ridng cla ban.
(enly care about the things family want you to do. not respect your privacy, your ambitions

D Ap dit, can thigp qua sau vao chuyén riéng ctia ban (interfere too much inta your personal
affair)

Other: O

3 Gia dinh cé tée ding nhu th€ nao dén ban trong viéc hoc tp trong mua dich?
(how have your family impact to your study during lockdown)? *

Mark enly one oval,

Hoan 10an khéng cé su tic déng nac ca (no impact)

Co sy tac ddng nhe dén viéc hec online cia ban (some impacts)

Tao nhigu digu kién 181 gitip hoc 1ép 181 hen. (provide good condition 1o study)
Other:

4.Ban cam thdy viéc dé cé anh huGng dén ban nhu' thé nae? (what do you think about

your family imapct) *
Check all that apply.

[ | Céng thang (create stress)
[ M3t dong luc, su 1 tin & chinh minh (lose motivation and confident)
[ ] cé thém déng v, li do d& phat trién (create motivation, reason to improve)
D Pugc 1y do, tw quy&t hon trona nhigu van d& (can be free and decisive)
[] Khéng anh huéng nhigu (none)

Other: [

1.Viéc hoc & trurding ¢ t0t d6i vdi ban khdng? (is your study at school alright? *
Mark only one oval.

Rét 18t (very good)

T8t (goed)

Khang 8t (not goed)

RE11& (very bad)

2 Thdi gian cho viéc hoc online chim cla ban bao 1au 1 ngay? (how much time do
'you spend for online classes) *

Mark onfy one oval.

it hon 4 tigng (less than 4hrs)
4-8 tiéng (hours)

Hon 8 tigng (more than 8 hours)

1 Ban nghi hoc Online cd thodi mai han hay hoc @ truéng khéng? (Do you thin
maore convenient to study online than in school?) *

Mark onfy one oval.

Cd thoai mai han (yes)
Van nhy cif (still the same)

Khéng, hoc & trurdng 18t hon (no, it's better to leam in schoal)
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+ Truting hoc, thiy c8 va ban bé c6 anh huGng (tiéu cue/ tich cuc) d&n ban nhis thé . 8. Ban c6 cam thdy hai lang vdi nhiing gi dang dién ra hién tai khang? (are you
nao khi hoc online? (how do the schoolteacher/friends satisfied with everything that is happening right now?) *
affect(negatively/positively) you in online classes?) ~

Check all that apply.

["] Kné 6 sv két ndi giira gide vién va hoc sinh (lack of connections between teachers and
students)

[ ] Bét tién trong viéc kiém tra, thi cif (hard 1o take exams/tests)

D Phu huynh, hoc sinh khé n3m bAt théng tin trrang I16p (parents/guardians and students
could net catch with the school's announcements)

["] Tao thanh mét trwéing hoc méi la, soi ddng (create a new leamning vibe)

Phin 4 - Viée hoc Online di dem lai nhiing lon ich v bt tiégn dén sinh hoat hing ngdy cda ban.
Other \ Ngoai nhiimg bt tign duac néu Ién, cubc sing hidn tai cia ban vin can rit nhigu vin dB
- D Ban c6 chua duec dé cap dén. (online leamning has brought bath advantages and drawbacka to
thét su your daily lives. however, there are problems in your life that has yet to be mentianed
hanh
[ U N phic?
5. Ban Iam gi d& giai quyét nhifng van dé gap phai trong viéc hoc online? (What do
. . . . . N are you
you to deal with the hardships during your online education?) (arey
really
Check all that apply. happy?)

|| B dé chis dén khi hét dich 11 hoc sau (defer until the lockdown is over)

[ ]t hoc, bt chap hoan cann (keep on studying regardiess of the situation) Vi cubc sBng hién tai 13 1 hoc sinh con trén gh& nha trfding ban cé thét U’ hanh

[ ] Li&n hé nha g dé tim hudng giai quy&t (centact the school to find solutions) phiic khng? (living your life as & student at the moment, are you really happy?) *

Other: D

7. Sau khi giai quyét xong, két qua ban nhan lai dugc I& gi? (after solving the issues, what
re the results?) *

Mark only one oval.

Moi thir thay di rét tich cuc (everything changed in positive direction)
S s s e PEP.
G4 st thay 46 nhung chua nhigu (slight changes) 28. Cd van dé n&o ban dang gdp phai ma ban than chua dé cdp? (is there any problem

. N PR you encounter that has not been mentioned) *
Hau nhy khong dat dugc k&t gua nhy mong dgi (not receiving the result as you wish)

Ban lam céch nao dé thuc hién digu ma minh mudn? (what do you do to make
progress to your goals?) ™~

Ban c6 thuc sif chic chan 1am theo nhifng thif ma minh d& ra mét cach nghiém tic va
quyéttdm? (when is the perfect time to make progress?) *

Mark only one oval.
Chéc chan va ngay bay gid. (right now)

S& lam nd trong twong lai gan. (in near future)

hién tai chi 13 k& hoach va chua cd ¥ dinh cu thé dé thue hién. (just planning, has yet to have
intention to do it)

chua thich hgp dé& lam. {not feasible to do it now)

Thizs content iz neither created nor endorsed by Google.
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Annex 3: Survey Respondents’ Notable Short Answer
Responses (Vietnamese)

“Ban thin minh khong thich viéc hoc online vi né con nhiéu bat 1¢i trong viéc hoc va diéu minh

cdm thay khé chiu nhdt 12 khong thé trao d6i mdt cach dé dang v&i moi ngrdi xung quanh, nén
by ~N ~ ’ A A~ . A N A . bY)

minh mong mu0n s€ c6 nhi€u su thay d0i hon trong twong lai vé van dé hoc online.” — N., hoc

sinh khoi 11

“Gan day, mdi ngay em déu tAp théi quen néi vé 3 diBu minh biét on trong ngay, va khi ban than
Ea )

lu6n cdm thdy di thi d6 1a lic em biét minh dang hanh phic” — T. hoc sinh khdi 11 nim hoc
2020-2021

“Khong han 1a khong hai long, khong thit sy hanh phic nhung tam chip nhan dwge. Noi lo 1¢n
nhAt clia minh 1a vin d& v& mat, minh phai nhin chim chd vao man hinh dién tit hon 8 tiéng 1
ngay. That ding lo ngai”. khong tén. Hoc sinh 16p 10 nim hoc 2020-2021

“Da cting khong han tai vi dich Covid ma phdi & nha hoc onl, khé theo sit dwgre bai hoc ma khi
1én cdp 3 thi lai rdt nhiéu cai d€ chd y nhwng néu hoc onl thi em ciing c¢6 thé hoan thanh dwgrc
chwong trinh va bdo dam sttc khoe clia ban than ndi riéng va gia dinh néi chung.” Q. hoc sinh 1&p
9 nim 2020-2021

“em hai long v6i viéc c6 thoi gian ranh nhiéu hon d€ 1am nhiéu viéc khac, hai l1ong v&i viéc hoc
online du thinh thodng truc triic mang xdy ra. Tuy nhién, em nghi viéc ki€m tra online bang trdc
nghi€m s€ c6 nhiu han ché doi v&i hoc sinh. Em hai long v&i viéc ba me tao diéu kién hoc tap
cho em nhwng chira hai 1ong v& mot vai 101 néi vé chuyén riéng tw clia em. Em rat thich viéc hoc
tap trén tredng nhuw ci. Vi hoc tai trwdng viée trao d6i gilta hs v&i gv dién ra dé dang hon va
viéc trao d0i hoc tp v&i nhau gilta hs ciing thudn tién hon. Em mong moi thi tr& lai nhw cd.”
K. hoc sinh kh6i 10

“Minh dwgc b6 me quan tim, cham séc ddy du d€ c6 co hdi dwge dén trieong, dwge tiép thu
ki€n thitc tlr nhitng ngrdi thdy ngurdri c6 da di triwdre, r0i dwgre 1am quen voi cac ban & trueong dé
m& rdng mdi quan hé, hay dwoc tham gia cic cdu lac b v&i nhiéu hoat ddng thud vi va cing moi
ngudi lwu gilt ki niém v&i nhau. Da trong qua trinh hoc tAp va thi cl thi ¢6 cing thdng va mét
moi thit, nhwng minh dwgrc gia dinh ddng vién, va ban thin minh ciing c8 ging vi twong lai nén
minh chiu khé. Nhing minh ciing that s biét o'n vi b8 me cho minh di hoc d€ biét thém vé thé
gi¢i xung quanh minh, va minh thdy thwe sy hanh phic vé khodng thoi gian nay.” H. hoc sinh
khéi 10

“Viéc hoc online la khong ai mong mudn nén chdp nhin hoc cling 1a 1 cich d€ minh chip nhin
thue trang hién tai. Chi mong moi thit s&'m quay v€ binh thwong, vi khong cé cach hoc nao t0t
hon viéc dén trirdrng, vira c6 gido vien dOc thiic sw tdp trung, vira c6 ban beé d€ cung choi sau
nhitng ti€t hoc.” V. hoc sinh khdi 11

“Minh van cdm thiy kh4 hai long v&i két qud minh lam trong mua dich. Néi chung ning cao
dwogrc khd ning tw hoc va tw gidi quyét vAn d@, song van c6 nhiu kho khin trong viéc trao ddi
hoc tAp trwre tiép. Minh nghi minh van c6 thé chiu dwgc hoan canh nay hét hk1 v&i két qua
khong t€, nhirng néu ca nim thi n6 rat bit On va giy hoang mang cho két qua thi tuyén sinh nim
sau” H. hoc sinh khéi 11.
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