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Abstract

The purpose of this study is to look into the experience of second generation Muslim youth in the Netherlands to see to what extent they regard themselves as full Dutch citizens, and whether being Muslim acts as barrier to social integration and citizenship. The Study used the “Life Story Interview” method on five second generation Muslim youth to answer the research questions. The findings of the study revealed that the interviewees, who were mostly university students, considered themselves as socially integrated and did not regard their religion to have been an obstacle to social mobility, which they believed is a direct result of educational attainment. Nonetheless, it appears that they did not see themselves to have achieved full Dutch citizenship because they are not recognized as such by some segments of the native Dutch society. These findings lend support to the assertions by the Swiss Muslim theologian, Professor Tariq Ramadan that it is no longer useful to focus on the factor of social integration when dealing with the problems of second generation Muslim youth in Europe, rather, it is more appropriate to focus on creating a sense of citizenship through being a contributing member of society. 
Relevance to Development Studies
Human development in all its manifestations, particularly when it concerns children and youth, has become a central issue in development studies. The problems faced by immigrants from developing countries in settling and becoming contributing citizens in Western societies have assumed a great deal of importance for academics and policy-makers alike. This study examined the issues of integration and citizenship as it relates to second generation Moslem youth in the Netherland. Its findings and conclusions are directly relevant to one of the current concerns of development studies, specially the on-going debate on the role of education as a key factor in helping the children of immigrants to become contributing citizens.

Chapter 1
Introduction
1.1 Introducing the Problem: The Issue of Citizenship of Muslim Youth in the Netherlands

One of the consequences of globalization is the large scale of international migration, particularly the migration of Muslim populations to western European nations such as the Netherlands (Forum, 2008:7-9; Turner, 2007:123-125). According to a report issued by Forum (2008:7-9), Netherlands has the highest percentage of Muslims after France.

Muslim immigrants were not seen as a threat to European civilization until the events of September 11, 2003 in the USA, bombings in Madrid and London and the murder of Theo Van in Amsterdam occurred. These incidents led to a wave of xenophobic attitudes which include attacks on mosques and Islamic centres, and resulted in European nations re-examining the issue of Muslims in the West (De Jong, 2006:9).

By 2007 there were 850,000 Muslims in the Netherlands, of whom 264,000 (12%) were Moroccan (Forum, 2008:7-9). By 2007 there were 850,000 Muslims in the Netherlands, of whom 264,000 (12%) were Moroccan (Forum, 2008:7-9). The 1st generation Moroccan immigrants have the lowest paying jobs, suffer the highest from unemployment and live in the poorest neighbourhood. To a certain extent the second generation inherit the socio-economic position of their parents (Crul, 2000:225). 2nd generation Moroccan youth suffer along with other minority groups from  unemployment and are the are the second largest minority group in the population of juvenile delinquents in the Netherlands (Forum, 2008:25-28).

According to Ghorashi (2005), the low economic status of Moroccan immigrants in the Netherlands and their social isolation have “made them both the underclass citizens of the Dutch society and the scapegoats for the ills of society” (Ghorashi, 2005).

The murder of the Dutch film maker Theo van Gogh who was known for his controversial film “Submission” on Muslim women and domestic violence, in 2004 by a Dutch-Moroccan youth has exasperated the image of Muslims as a problem in society and has led to an increase of xenophobic attitudes by right wing politicians towards Islam. Islam was blamed as the reason to why Muslims are unable to integrate successfully in Dutch society (Vasta, 2007:713).

Right wing politicians such as Fortuyn and Wilders supported anti-immigration laws. They argued that Islam and unassimilated Muslims are threatening Dutch culture which is based on democratic values including freedom of speech and egalitarianism between males and females (Vasta, 2007:714).

Politicians and parts of the media depicted immigrants as a threat to “security, social cohesion and social welfare”. They blamed immigrants for their unwillingness to integrate and criticized the government for their lack of action (Vasta, 2007:713). It was claimed by a journalist Scheffer (cited in Engbersen, 2003:59) that the Dutch policies which deal with integration are too “detached” and are too lenient. Scheffer (cited in Engbersen, 2003:59) argues that the policies dealing with integration needs to insist that immigrants learn Dutch “culture, language and history”. 
1.2 Purpose of the Study

The purpose of the study is to investigate the experience of Muslim youth in the Netherlands to see if they regard themselves as full Dutch citizens and whether being Muslim acts as barrier to social integration and citizenship. The study endeavours to challenge the current notions and image of Muslim youth in the Netherlands by capturing their experience and feeling.
1.3 The Context of the Problem

It is important to note that xenophobic attitudes toward Muslim immigrants in the Netherlands were not limited to politicians and journalists. A poll in the British newspaper “The Guardian” revealed that 47 percent of all people in the Netherlands feel less tolerant of Muslims (Osbourne, 2002:1). In addition, according to (Lehrer, 2004), a PBS report who in 2004 visited the Netherlands to research the immigration issue, “A recent national poll found that more than a third of Dutch citizens feel threatened by Muslims”. Such public concerns encouraged the Netherlands’ centre-right government to propose some of the toughest immigration reforms in Western Europe. This included the expulsion of thousands of asylum seekers in the country. 

Terrorist attack such September 11th, the London and Madrid bombings and the murder of Theo Van Gough in the Netherlands contributed to Europe’s ambivalence and xenophobic attitudes towards the 12 million Muslims who live in Europe. As a result, dealing with religious diversity within Western democratic societies has become a huge political challenge (Lehrer, 2004; Turner, 2007:124). Also these events led to monitoring of the religious activities of Muslims under the banner of multiculturalism, based on the concept of cultural pluralism (Turner, 2007:124). He argued that in order for the state to maintain power, the premier loyalty of the citizens must lie with the state rather than with other institutions, particularly religious ones which have a foreign ideology. According to Turner (2007:124) one way of monitoring Muslims is by implementing policies that will make the practice of Islam compatible with “liberal, democratic” societies through the making of more moderate secular Muslims. This is done through increasing the social mobility of Muslims by increasing their level of education and encouragement to get rid of the veil which is seen as a form of seclusion. It is argued that the majority of Muslims may find this monitoring of religion which claims to bring a more secularizes and modern version of Islam is interfering with religious duties which are regarded as personal by Muslims (Turner, 2007:124). 

The integration policies in the Netherlands have gone through numerous changes. In the past during the 1970’s integration policies focused on maintaining a pluralistic concept of multiculturalism, which aimed at having a society that recognizes different cultural and religious groups in a single society. Yet since 1998 the Dutch government has implemented programs which push for more integration of immigrants. For example, sanctions and penalties such us withholding citizenship from individuals who do not learn the language and abide by Dutch cultural values were enforced (Vasta, 2007:715).
1.4 Research Questions
The main research questions that the study will attempt to answer is: 

How integrated are second generation Muslim youth in current day Netherlands and do they feel like full citizens in their country?

A secondary question is: 

Do they perceive there are obstacles to integration? If so, how such obstacles are overcome? 
1.5 Structure of the Study

The 2nd chapter will discuss the Methodology used to analyse the problem and to answer the research questions. Chapter 3 will discuss the Theoretical Framework to be utilized in the analysis. Chapter 4 will be devoted to the Findings of the study and the Analysis of the findings. Chapter 5 will discuss the Conclusions of the research paper.

Chapter 2

Methodology
2.1 Sources of Data
Although secondary data in the form of journal articles, books, official reports, and internet websites were consulted and useful information about the phenomenon of immigrant Muslim youth in the Netherlands was obtained, the main source of data was the in-depth life story interview. This is described in detail below.
2.2 The In-Depth Life Story Interview

The life story is an interview technique which can be used to obtain primary data in sociological or anthropological research (Atkinson, 1998:2). Life stories are a research methodology tool used in anthropology (Atkinson, 1998:3). It is an account of an individual’s life experiences in their own words. The end result of a life story interview is a first person narrative of the interviewee (Atkinson, 1998:2). The life story narrative is an extension of the life history narrative. Both are qualitative research method which begins as a recorded interview that is then transcribed (Atkinson, 1998:3).

Although the life story is similar to the life history in their approach to interviewing; in the life history technique, the information obtained can be dealt with in numerous ways by a description of the interviewees’ narrative by the researcher themselves; or a “first person narrative”. In life story methodology, the information retrieved is told directly from the interviewees’ perspective (Atkinson, 1998:4).
2.3 The Purpose of Life Story Interviews

Life story captures the experiences of a sample of the population which is being studied. The individuals interviewed are not treated as a representative of the population. It is a first person narrative of the life experiences of one individual who happens to be part of a particular community or population (Atkinson, 1998:2).

The purpose of obtaining a life story of an individual is also to give them a voice. Life stories describe how individuals see themselves and how they want others to see them. The information gained from a life story will not be just being random information on things they have experienced. As a researcher Atkinson (1998:6) looked for “life themes” that occurred in life stories. Life themes reveal the path an individual has took throughout his or her life. And reveal the major factors which influenced their life journey.

These factors include relationship with others, important events, feelings which have occurred over their life span (Atkinson, 1998:2) Life story also captures the constraints and opportunities faced, pivotal moments in their lives and how their agency was used to deal with all of these factors (Atkinson, 1998:2; Bellaby, 1991:22; Suler, 1995).
According to Bruner (cited in Atkinson, 1998:7), who is a cognitive psychologist, by narrating one’s life story, it allows the subject to organize, understand and making meaning from his/her life experiences. It is the construction of one’s reality in a coherent manner as understood by him/her. Narrating their experiences allows the interviewees to share their subjective “personal truth” make sense of their lives and how they fit in their communities and in the global context.

Birren and Birren (cited in Atkinson,1998:7), a gerontologist as stated that for the researches; autobiographies not only illustrate how lives have been experienced, but also show how an event was interpreted throughout the different stages of one’s life and in historical eras and lastly how ones uses his/her agency to resolve conflicts. According to Atkinson (1998:3) and Cohler, Gergen & Gergen (cited in Atkinson, 1998:3), life story is also used to understand how individuals negotiate the different roles they have in society. In the case of the subjects used in this study, the roles are male, female, Muslim, Arab, Dutch, daughter, son, etc.

Life story and life history narratives allow the researcher to understand any changes and consistency that occur in a society or social structure and if there is a regularity or a collective consciousness in the experiences of a particular class in society (Bellaby, 1991:20).

According to Atkinson (1998:18), there needs to be more life stories based on the narratives of underrepresented individuals such as women and members of “culturally diverse groups”. For example, women’s voices need to be heard in order for us to analyze similarities and differences between the experiences of male and female. We can diversify the picture and existing literature of these underrepresented groups. It creates a more balanced view. An account of an individual’s life experiences can describe for example how social mobility occurs. It describes the circumstance which occurred and the agency used to produce social mobility and/or social change. Through these analyses theories can be formulated (Atkinson, 1998:18; Bellaby, 1991:20).
2.4 The Relevance of Life Story Interviews for the Study

By interviewing this sample of Muslim youth, I was trying to understand through the revelation of their life stories if being Muslim was indeed a barrier to being a citizen in the Netherlands as suggested by right wing politicians and left wing scholars. Does being a Muslim automatically mean that one is at a disadvantaged position in Dutch society? Since the literature review has shown that Muslim youth have been written about and spoken for, I feel that the interpretation of the life stories of Muslim youth can give us the opportunity to hear the voices of Muslim and to allow them to describe their experiences of being 2nd generation Muslim youth in the Netherlands for themselves.

The narration of their experiences will help me better understand how integrated each of the interviewees feel in present day Netherlands and if they perceive there to be any obstacles to social mobility and full citizenship. Through the use of in-depth life story interviews, I am hoping that my interviewees will give me an understanding of their life experiences. I am hoping to gain information on their experiences in relation to their family, school, social life and religion. I would like to develop an understanding of how these individuals used their agency to deal and responded to challenges they have experienced during their life in the Netherlands, such as discrimination, exclusion, confusion, anger and lack of support. And, what agency did they take in dealing with these challenges?

I intend to ask the interviewees questions covering the life span from the time the interviewee’s family migrated to the Netherlands to the present. I would like to ask questions regarding three socializing agents including the family, school, leisure time/social life, and work. According to Atkinson (1998:44), the cultural heritage is passed on from our parents to their children either passively or actively. The family’s values and belief systems and religious customers usually start from the parents’ culture. I will ask about the family upbringing to see what cultural traditions have transmitted from their parents and to see whether or not they perceived it to be an obstacle to citizenship.

The areas I would like to cover are the interviewee’s experiences regarding their childhood, adolescence, family upbringing, education including experiences at school and the level of their education, social life and work. I particularly wanted to focus on their school experiences because school is compulsory in Netherlands for all Dutch residents until the age of 16 according to (Education in the Netherlands, 2009).

The education sector is where youth in the Netherlands spend a significant amount of time; hence, it is an important socializing agent. One’s experience in school determines whether or not a young individual will go on to higher education. This is significant as attaining higher education is a key tool for social mobility (Crul, 2007; Turner, 2007:124).

I hope that life story interviews will help me understand the interviewees experienced any discrimination school, employment, and socially from the native Dutch population as it has been suggested by (Hama, 2008; Vasta, 715-732: 2007). An event I would like to ask about is how they felt about the Theo Van Gough murder. Since it resulted in a lash-back from the Dutch right wing politicians against Muslims; I want to know if these events affected the interviewee being Muslim, and how he/she responded to it.
2.5 Recruiting Interviewees

In early July 2009, I contacted a friend, Yasmine who is a university student in Amsterdam and have asked her if she has acquaintances who are second generation Muslims who would be interested in being interviewed. I informed her that their real names will not be used and that they would be compensated for their time. She responded by stating that she does have acquaintances but because she was out of the country she asked me if I could wait until August to conduct the interviews. Finally, she suggested one second generation Muslim female friend who was willing to be interviewed. 

I also contacted the manager of a local hair salon in The Hague who is of Tunisian origin and asked her if she knows Muslim youth. I also explained that I am an MA student who is doing a thesis on Muslim immigrant youth. I was informed that Muslim youth she knew are the children of her friends who are aged 15 to 18 years. I also informed her that their real names do not have to be used and that they would be paid as a compensation for their time and travel. She too was also leaving the country and asked if I would wait until August 14th which is when she will get back.

I also joined two Dutch Muslim networking groups on Face Book which is a social networking website, and posted a message stating that I am a student who is doing research on Muslim youth in the Netherlands and that their real names do not have to be used. I also sent this message individually to a number of people who were part of the network. This effort produced only one person who was a college student in Rotterdam. Although she was a Muslim she had only lived in the Netherlands for one year and therefore did not qualify as a subject.

I also tried asking Muslim youth whom I ran into at random in the central area of The Hague, if they or anyone they know would be interested in being interviewed. Although many expressed interest and took my contact information, no one offered his services. I realized now that this is not the most effective method and that finding interviewees through someone you have rapport with is more efficient.

Finally, I was able to recruit and interview five subjects. Given the difficulty of finding suitable subjects and the time constraints, this number is deemed satisfactory. All five interviewees were second generation Muslim youth. Four of them are females and one male. Their ages ranged from 18 to 31. 

2.5.1   The Interviewees

I interviewed a sample of five Muslim youth. They included four females and one male. Using pseudo-names, they were Yasmine, Elissa, Cemille and Ziyad. The first interviewee, Yasmine, a 24 years old Business law student in Amsterdam, was born and raised in a small village near Amsterdam. Her father is a native Dutch Muslim convert and her mother is of Eritrean origin. The 2nd interviewee was Elissa, a 31 years old daughter of Moroccan migrants. Elissa was born and raised in De Bosch a town just outside of Amsterdam. And currently works in Schipol airport. The 3rd and 4th interviewees were Samia and Cemille both 18 years old, students at the same university in den Haag. Samia moved from Morocco to den Haag with her widowed mother at the age of four and is currently majoring in Business/Economics. And Cemille is a daughter of Turkish migrants. She was born and raised in den Haag and currently is majoring in Law. Last, I interviewed is Ziyad, a 30 years old PhD student in a university in Amsterdam. Ziyad was born and raised in a Dutch village to parents who left Palestine via Jordon to escape the Israeli Palestinian conflict. 

I was able to recruit Elissa through Yasmine, who is a friend of mine. Though a classmate, I was able to interview Samia who works as a babysitter for the children of a friend who is also a fellow student at the Institute of Social Studies I was able to interview Cemille who is a friend of Samia and attends the same university. I compensated Samia and Cemille for their time and travel. The last interview I conducted was with Ziyad whom I came to know through one of my professors.

The interviews were conducted in English. Although Cemille understands English she was more comfortable answering most of my questions in Dutch and having Samia translate her responses into English.  Yasmine and Ziyad being students at higher tier universities in Amsterdam had a very strong command of English and were able to articulate their experiences well. Being in their 20’s and 30’s, I also noticed that Ziyad, Yasmine and Elissa spoke more in-depth about their life stories than the others. This could be due to their ability to self reflect more since they are older.  Cemille and Samia did not share as much information as the other three; I feel that this may be attributed to their younger age which is 18 and also feelings less comfortable sharing too many personal details. 
2.6 Limitations of the Methodology
First, life interview as a tool of research is narrative and subjective and therefore, may not be entirely factual and accurate. 
Second, interpreting the language when documenting the experiences of subjects will pose a problem since English is not their first language and was most likely learnt as a third language. Therefore, there is a risk of misinterpreting the statements of the subjects and not accurately capturing what the interviewee meant. 
Third, the interviewees may not be willing to reveal private information and share certain aspects of his/her life, which would reduce the usefulness of the story.
Fourth, the fact that I am only capturing the life story of five individuals, may not represent the experiences of all Muslim youth in the Netherlands. Interviewing a small sample will limit the degree of diversity and representation.
Finally, English being the only language I can effectively communicate in will limit the size of the sample as I may only be able to interview the more integrated Muslim youth who can speak English. This will obviously limit the diversity and representation of the Muslim youth population in the Netherlands.
2.7 Conducting the Interview
I used a tape recorder to record the interview in order to transcribe it afterwards. I also printed out a release form using a template from Atkinson (1998:77), which I will ask my interviewee to read and to sign before conducting the interview.

Chapter 3
Theoretical Framework
3.1 Introduction
The purpose of the theoretical framework is to introduce the concepts which will be used to help understand and analyse the information generated from the life stories of the interviewees. I have found the concepts of integration and citizenship and the role of education as useful tools helping to answer the research questions posed in the Introduction.
3.2 The Concept of Integration
Heckmann (2005:14) defines integration as the incorporation of immigrant population in to the social structure of their host society or their country of residence which results in increase of equality in terms of the positions and social relations among people. There are several types of integration; however, here we focus on structural and social integration. Structural integration refers to the ability to acquire rights and gain access, and status in the main institutions in the host society, such as education, vocational training, housing, labour market and ultimately citizenship.  

Cultural integration is described as being a prerequisite for participation and the means to taking on the customs and values of the host society.  Cultural integration involves behavioural and attitude changes in immigrants, yet it is described as being an “interactive and mutual process that changes the receiving society as well” (Heckmann, 2005:15). The incorporation of immigrants in their new society is also reflected in the changes in their social interactions, their voluntary associations, relationships and their friendships with people from the host society. (Heckmann, 2005:15; Martinovic, et al., 2009:870).
3.3 The Concept of Citizenship
Tariq Ramadan, a Swiss Muslim scholar, defines citizenship as status individuals receive which grants them equality in terms of their rights and responsibilities.  In a lecture given in Ottawa on March 1st 2009, Ramadan stated that to attain citizenship three factors need to be observed.  He refers to these three factors as the three L’s. First, a citizen is a member of a community who understands the legal framework on which a society is built and respecting these laws. 

The second factor required for citizenship is knowledge of the language of the nation an individual resides in.  If during the inclusion process there is no emphasis or effort put in learning the official language of the nation then one is not serious about gaining citizenship (Ramadan, 2009).

Ramadan stressed that the attainment of the rights and responsibilities that comes along with citizenship cannot be attained if one does not speak or understand the language of the nation he/she lives in.  Ramadan goes on to say that one needs not learn the language of the host nation to replace one’s current language, but as a vital addition (Ramadan, 2009).  
In his first report in Rotterdam, Ramadan (2008) describes education as the first step towards good citizenship. As well as learning the language of the nation integration is also means to be psychologically integrated; to feel like an insider and not to have the mentality of someone who is outside of the community. To be integrated psychologically is a perquisite to having a sense of belonging, a sense of loyalty to the country. The third factor is loyalty, which cannot be attained unless one feels a sense of belonging, a sense of belonging which leads to observing the laws of the country (Ramadan, 2009).
Having a sense of belonging or feeling at home in a society is a two way process.  This is achieved through participation in social activities and also the acknowledgement and appreciation of a person’s contribution. This is how trust is built in a community. Ramadan rejects this victimization mentality and states that Muslims have a responsibility to rid themselves victimization attitude and to cease to label themselves as the “discriminated minority” (Ramadan, 2006). Ramadan has stated that seeking citizenship while living in a democracy society means that one has to take initiative and responsibility to participate (Ramadan, 2006). 
When questioned in an article written in the Irish times whether it is possible to be both Muslim and European, Ramadan stated the concept of integration is outdated and that not only is it possible to simultaneously be Muslim and European, but it has already happened (Ramadan, 2006). Although they are second generation Muslims as many Muslims living in the Netherlands are; in other nations such as the United Kingdom and France, there exists third and fourth generation and even fifth generation Muslim (Ramadan, 2006; Ramadan, 2007). Millions of Muslims who reside in western nations have already demonstrated that integrations have already occurred. There are Muslims who are contributing to society, who feel comfortable and are contributing to society and thus are making their presence and citizenship felt (Ramadan, 2006; Ramadan, 2007).  Ramadan added, “We have European citizens and they are Muslims and they are European at the same time.”
He also argued that is a misconception to assume that there are no Muslims in the West who are involved politically or who are not integrated. Not all Muslims in Western nations are marginalized and occupy a low socio-economic status. In the United States and Canada for example, many Muslims occupy a middle class socio-economic standing (FitzGerald, 2007:2). In the Netherlands there are Muslim politician such as Ahmed Aboutaleb who is the mayor of Rotterdam and Nebahat Albayrak who is the state secretary for justice (Bruke, 2009; Coughlan, 2007).

In a lecture given in Salzburg Germany in 2007, Ramadan stated that one of the problems with the way Muslims are perceived in Europe is that Islam is still synonymous with immigration, which is no longer the case in today’s society. On the surface Muslims maybe be perceived as Muslim European citizens, yet Islam is still perceived as the religion of the immigrants.  Muslims are still viewed as though they are newly arrived immigrants.  
Because of the fixation on the newly arrived Muslim population and marginalized Muslims in Europe, there is a perception, particularly among right wing politicians, that Muslims are an un-integrated population. Ramadan maintains that these arguments are based on xenophobic attitudes which also ignore the fact that migrant workers coming from predominantly Muslim nations are needed as a resource to maintain the economic structure (Ramadan, 2006; Ramadan, 2007).
3.4 Blaming Social Problems on Culture
Ramadan (2006) states that the problem lies with the “Islamasizing” of social problems that have to do with the marginalization of immigrants, whether these problems are problems of delinquency and unemployment which have nothing to do with Islam as a religion or culture. It has been argued that the lack of social mobility of Muslim immigrant groups which is displayed by their lack of employment, low educational achievement is not a result of their socio-cultural values based on Islam, but it is a result of their marginalization which is due to structural obstacles within the social system emanating from institutional discrimination. Discrimination related to employment, within schools, housing, and government services (Vasta, 2007:715).
One of the challenges that policy-makers face is integrating immigrants in their host nations, because failing to achieve it can create social problems including juvenile delinquency. One method of promoting integration is through increasing the social mobility of immigrants by increasing their level of education (Turner, 2007:124).  Early school leavers pose an enormous risk because they will lack the qualifications and skills which are needed in order to secure a job in the labour market and to socially mobilize (Forum, 2008:23; Dekkers and Claasen, 2001: 342). 
According to Even though migrating may offer benefits such as the opportunity to send remittances, there are challenges which immigrant parents may face. Migration can strip away social relationships from extended family, friends familiar social contexts, jobs, languages and familiar “social roles that provide them with culturally scripted notions of how they fit into the world” (Berry and O 1997; C.Suarez-Orozco and M.Suarz-Orozco, 2001) (cited in Orozco and Qin-Hilliard, 2004:175-176). 
It can be difficult for some immigrant parents to navigate through the host society’s system which can be perceived as complex. As a result the first generation of immigrants is unable to provide the necessary guidance for their children to make their way through it. Second generation children are often relied upon to interpret and translate for their parents (Suarez-Orozco, 2004:179). 
Having a low socio-economic status exemplified by residing in a poor neighbourhood is also a risk factor which influences the level of social mobility among minority youth. It is argued that within modern society there exist enclaves which are distinct cultural and social units within society. In many western societies these enclaves create neighbourhoods that harbour low income ethnic minority communities (Turner, 2007:125). It was indicated by Gasthuizen (2004:137) that people who reside in these enclaves are segregated from people who have relatively more resources that can be attributed to economic progress and a social network that is defined by a greater interest in life outside of one’s neighbourhood.
In a discussion on ethnic minorities in the United States, Suarez-Orozco, 2004:179 stated that, as a result of living in these segregated enclaves which lack government services and community centres, immigrants are cut off from resources and social networks which would increase their opportunity to socially mobilize. It is argued that lower income ethnic minorities cannot relate to “mainstream middle class culture”. The only form of contact with the middle class maybe through the media and this type of exposure may be perceived as an abstract one as it is cut off from the reality of many immigrants in West (Suarez-Orozco, 2004:179).
As a result of institutional marginalization, what occurs is a permanent underclass which is systematically denied their full rights as citizenship (Disjkstra, et al., 2001:78; Turner, 2007:125). 
This creates a dilemma for Western societies, because although immigrants are needed to increase the population and to maintain economic growth, they are not viewed as citizens who are productive members of society. Immigrants are seen as exploiting the benefits given by their host societies (Turner, 2007:125). 

3.5 The Role of Education
Crul and Turner (Crul, 2007:2; Turner, 2007:124))   stressed the point that the method of promoting integration is done through increasing the social mobility of immigrants by increasing their level of education. Successful integration of the children of immigrants through educational attainment is reflected in their ability to succeed in school and develop valuable skills which determines their chances of entering the labour market. It is the education gap between some of the children of immigrants and children of non-immigrants in Europe leads to the lack of social cohesion and the worsening of economic development of the nation (Crul, 2007:2). 
Although (Forum,2008:2;Crul,2009:77)  indicate that many second generation Moroccan youth  are continuing to go on to higher education, and their educational level has improved significantly; compared to native Dutch youth, the level of education of the majority is much lower and they are less likely to continue to higher education. 
As a result of the fact that success in school is an effective tool toward citizenship, I will look at the risk factors which contribute to the academic underachievement of the children of immigrant youth in the Netherlands. By looking at obstacles that some children of immigrants face both in the Netherlands and in other parts of the West, I should be able to find out whether the interviewees have also faced such obstacles. By looking at the factors which promote success, I will also be able to understand which of these factors apply to the interviewees. 
Even though migrating may offer benefits such as the opportunity to send remittances, there are challenges which immigrant parents may face. Migration can strip away social relationships from extended family, friends familiar social contexts, jobs, languages and familiar “social roles that provide them with culturally scripted notions of how they fit into the world” (Berry, 1997; C.Suarez-Orozco and M.Suarz-Orozco, 2001) (in Orozco and Qin-Hilliard, 2004:175-176). 
It can be difficult for some immigrant parents to navigate through the host society’s system which can be perceived as complex. As a result the first generation of immigrants is unable to provide the necessary guidance for their children to make their way through it. 2nd generation children are often relied on to interpret and translate for their parents (Suarez-Orozco, 2004:179). 
Although it has been indicated from the majority of interviews conducted with   Moroccan families that parents encourage their children to study in school, they are unable to give instructional support to their children. The first generation of Moroccan often come from rural parts of Morocco and do not have a high educational level and many of the mothers have not been formally educated at all. This aggravated by their lack of command of the Dutch language and having little knowledge of the Dutch educational system and state affairs. As a result this has heavily inhibited the parents’ ability to provide academic support to their children (Crul, 2000:226; Forum, 24: 2004). Moreover according to Crul (1999:109) many of the Moroccan students have to deal with the frustrations stemming from the lack of encouragement they get from teachers. However, although some individuals drop out, others do persevere and are motivated to succeed and to move on to higher education. 
A news article published by the European Science foundation in which the success of immigrant youth was discussed with the International Coordinator of the survey from the Netherlands Interdisciplinary Demographic Institute (NIDI) in 2008, stated that a survey showed that although there is a high dropout rate among second generation Moroccan youth, there are some who are successful and are completing higher education.  The coordinator stated that there are two explanations for this. First is the low socio-economic position of immigrant parents and second is the problem with the Dutch educational system. Dutch schools have been unable to “cater for the diversity of the pupils in schools especially vocational schools” (Hama, 2008).
A project conducted by the NIDI revealed that nearly half of Moroccan youth who go on to higher education only do so after attending both lower and middle vocational school. This path takes three more years than the direct path and only through the persistence of the immigrant youth. This along with other studies has implied that immigrant children and youth are overlooked by their teachers and are pushed into vocational schools because of their lower economic standing and the preconceived notion that they are not academically inclined (Hama, 2008:1; Vasta, 715: 2007).
According to Orozco and Baollan Qin-Hilliard (173:2004) and Carole Suarez-Orozco (2004:181) the experience of discrimination for immigrants and children of immigrants is a common occurrence in all parts of the world including the United States and Europe. This occurs especially when immigrants are racially different from the native inhabitants of the host nation. 
Children of immigrant using the examples of Algerians in France and Mexicans in the United States are subjected to “cultural violence”. The term cultural violence refers to stereotyping immigrants as being violent and less inclined to being educated. These stereotypes if held, justifies the notion that the only reason they are unable to fully participate in the dominant society’s opportunity structure is their unwillingness to be productive citizens (Suarz-Orozco, 2004:185).
3.6 Conclusion
To conclude, the main idea that emerges from the presentation of the concepts of integration, citizenship, and the role of education, is summed up in a statement by Ramadan (2006) that the distinction between problems which are religious or cultural and problem which are reflection of socio-economic status must be made when minorities’ problems are being tackled. Because these are problems based on socio-economical issues, an effective solution will not be found if blaming the root of the problem on religion and culture continues (Ramadan, 2006).  
Chapter 4

Findings and Analyses
4.1 Findings
	NAME
	AGE
	Parents national origin
	Town grown up in
	Occupation

	Yasmine
	24
	native Dutch, Eritrean

	Small village outside of Amsterdam
	International Business Law student at a university in Amsterdam

	Elissa
	31
	Moroccan
	Den Bosch
	Airport employee

	Samia
	18
	Moroccan
	Den Haag
	Majoring in Business/Economics in a university in den Haag

	Cemille
	18
	Turkish
	Den Haag
	Majoring in law in a university in den Haag

	Ziyad
	30
	Palestine
	Small Village outside of Amsterdam
	PhD student in a university in Amsterdam


4.1.1 Social Integration

First, I wanted to understand how socially integrated the interviewees are. After asking them when and where they were born and when their parents migrated to the Netherlands. I asked them to describe their neighbourhoods. While Yasmine, Ziyad and Samia who grew up in neighbourhoods they described as being “quiet” and where native Dutch were the majority, Elissa and Cemille stated that they lived in multi-cultural neighbourhood that consisted of native Dutch, Moroccan, Turkish, Surinamese and the Dutch Antilles. None of them implied that they lived in disadvantaged segregated neighbourhoods which are associated with minority populations. For example, it was stated,
“My neighbourhood was a nice neighbourhood with different cultures and nationalities. It was nice...” (Elissa), and 
“I had a good neighbourhood and didn’t feel pressured” (Cemille).

When asked about their social lives as children. All interviewees stated they played with friends from the neighbourhood and school. With the exception of Yasmine and Ziyad who grew up in nearly all native Dutch villages, the rest had friends from different ethnic groups. Although some were involved in extracurricular activities such as ballet, and Korvol (a Dutch Sport), playing soccer with other neighbourhood children was an activity they all shared. When asked about problems with peers during their childhood, Yasmine responded when I asked her how it felt being the only minority pupil in her primary school, 

“For me it didn’t bother, for them in the beginning, it was weird because they would be racial. They would say racial stuff. Not everybody, it’s just this one guy who was really the bully. I always used to fight with him. It didn’t make me feel sad, or weird-no. I was just like whatever (Yasmine).

Me: “So you didn’t feel bothered?”

“No, not really of course I always stood up for myself and I would fight and it would be over, you know” (Yasmine).

Me: “It didn’t affect you?

“No, not at that age, no” (Yasmine).

Other than the above, none mentioned having conflicts with their peers. When asked about the overall happiness of their childhood. All of the interviewees described their childhood as relatively happy.

Me: “Do you feel you had a happy childhood?”

“Yeah I feel. I think I had” (Samia).  
“Each and every time I go and visit my parents, it’s still a shock. But when I was there it was all I knew and I was familiar to it and I liked it a lot actually I was very happy during my youth (Ziyad, 31). 
“I had a normal childhood. I had no troubles” (Cemille, 18). 

Their social lives seemed to take precedence during their adolescence. They all continued to have friends of different ethnicities including native Dutch and other minority groups. Going to the cinema was an activity all of the female interviewees indulged in. Another factor which all the female interviewees reported, was that they all claimed that they did not experience any peer pressure from their friends and felt that they could always be themselves when they were around their friends. I asked, 

“Did you feel pressure from your friends, like you couldn’t be yourself?”

“No never no no because I’m only going with people that I like. If I don’t like you, I tell you and I’m not gonna go with you so no” (Elissa, 31).

“No I can be myself my crazy self” (laughter) (Cemille, 18).
“Yeah I think it’s because a lot of my friends we used to have a lot of...although we didn’t went to the same primary school, we did have like a lot of my friends I used to be within ballet class with from when I was 4 years old. So we all met in high school. Another girl and I were in soccer team and we knew each other before we went into high school. So when we entered high school you know we had our group. So it all went well” (Yasmine, 24).
“I had a lot of friends but in high school everybody sat on one table. It was really nice. We didn’t have like a lot of bullying. Everyone’s just friends with each other” (Samia).

In contrast, Ziyad being the only male interviewee stated that he did not feel he could be totally himself with his friends. In the sense that he felt he could not share his feelings. He stated, “You could say it was quite a masculine environment in which it was really not safe for me. I did not feel comfortable discussing intimate vulnerable issues. Just protect myself and you know perform a particular manhood”.

When questioned about peer pressure, Ziyad answered.

 “I could not identify one particular way of how one particular behaviour was a product of peer pressure. I would say in general I was quite independent actually. Also because I was quite popular. As a popular person you have a sort of power to produce peer pressure instead of simply only retrieving it.”
The explanation in the differences in their experiences with friends for both the sexes could be as Ziyad has suggested that because of gender roles, males are encouraged to appear unemotional and independent. Yet since he was the only male interviewed it cannot be stated that this is a feeling which other males experience. 

The second factor which the females had in common in terms of their social life was that having a boyfriend was not something readily accepted by their parents.  For example Yasmine stated: “the moment I got a boyfriend, she would be like oh you’re too young to have a boyfriend.” For Elissa having a boyfriend was not something she shared with her parents. For Samia, the subject of boys was not even discussed with her mother. 
“They know that I am dating and that there are some friends that pick me up at home so it’s no problem I never tell them if have a boyfriend or something like that. I never tell them” (Elissa). 
Cemille revealed that having a boyfriend was the only source of conflict she had with her mother as an adolescent and she cited the reason as being,

“It’s not allowed in our religion. You can have one but its better if you don’t you know” (Cemille). 
The disapproval of having boyfriends was the only cultural value which appeared to have created a conflict between the values of the parents and the current values of the girls.  Yet only Cemille specifically stated that it was due to religious reasons that having a boyfriend were not allowed. The rest of the girls did not go into specific details as to why this subject was taboo. The importance of preserving the virginity of females through the monitoring of girls sexuality maybe a cultural value shared by the female interviewee’s parents. They also did not go into more details about their relationships with boyfriends except for Cemille who described having her first boyfriend in secondary school as an “important event in her life”. When asked to explain, she said,

“I am matured a little bit. Life was just different. I never had a boyfriend, life wasn’t really better so it was different but in good way.” (Cemille).

Me: “So you were happier?” 

“I was always happy with or without a boyfriend”

Me: “Did it change your life?”

Cemille: “Not dramatically but that was someone in my life that I will never forget” (Cemille).
When I asked Elissa what the most trouble she got it was, she responded
“The most trouble I think? At the club that I worked they made a lot of fliers and posters with me and another girl (laughter) so when they saw the posters and the fliers they were in shock. It’s all over the city (laughter) so they were in shocked.” 

Me: “Did they have a problem with the way you dressed?”

“No not at all. Sometimes my mother asking me when I have something short on, are you going out like that?  But it’s ok. They know I like to dress like I do. (Elissa).
Yet despite their parents disapproving having a boyfriend during their secondary school years, Cemille, Elissa, and Yasmine continued to have one. With the exception of Cemille who described having a boyfriend as the main source of conflict between her mother and herself the others girls described their parents’ fear of staying out too late and their social lives taking precedence over school as the main source of conflict with their parents. They did not mention this as causing further problems in their current lives. The cultural values of the parents, although expressed, were not revealed to be necessarily imposed on them. And it was not revealed to be an obstacle in their social life.

4.1.2 Employment
When asked about their job experiences while growing up. Four of them had worked at one time or another during their adolescence.  The four who worked, had a variety of jobs during their teen years and until the present. These jobs included working in unskilled jobs such as department stores, restaurants, and supermarkets. When asked for the reasons for working, they revealed that it was to make “extra cash”. When asked about the easiness of getting a job, only Samia stated that there were some difficulties, however, she stated that it was due to her lack of experience.

“When I was looking for one, had to look hard but I found one so it wasn’t really hard. It’s not impossible but it’s not easy” (Samia).
Me: “Was it because of your age?”

“Yes, because I didn’t have a lot of experience. But it’s not just me. A lot of kids my age can’t find jobs” (Samia).
The rest stated that they did not find it difficult to obtain jobs. When asked about their relationships with co-workers and employers four of my interviewees stated that they did not experience any discrimination from co-workers or employers. 
Unemployment resulting from job discrimination has been described as a problem facing Muslims in the Netherlands yet their work experience revealed two factors. The fact that they worked solely to make extra cash for them and not to support their families again implies that they are financially deprived to the extent that their families are dependent on them for extra income.  Socio-economic status is not low to the extent that their families are dependent on them for extra income. Yet none of them experienced this. 

4.1.2 Education
Cemille was the only interviewee who has never been employed. She stated that the reason for this was because her parents did not want anything to interfere with school. The emphasis on attaining educational success and having no distractions from school by their parents was also echoed in Samia, Elissa, Yasmine and Ziyad’s life stories. All of the interviewees were enrolled in Dutch primary schools by the age of four. When asked about their school experiences in primary school, with the exception of Elissa, the rest of the interviewees stated that they did not have academic difficulties during primary school and their relationships with their teachers were positive. 

When asked if they experienced any academic difficulties in school, they responded: 

“I don’t think I felt a pressure, it went naturally. School was really easy for me when I was young. I just went to school. I had really good grades. It was like really easy. But I loved to go to school. I loved to read. I loved it” (Yasmine).
“I really had no trouble at all with doing the homework and you know just passing the classes. So I really had the time to focus aslo on social things and I really thought I never not one minute troubled by school itself. If I needed a good grade, I would just do my best and that’s it” (Ziyad).
“Well in the beginning no because I didn’t speak the language but I kind of learned real quick. And after that it was... You know I grew up with Dutch people so I didn’t feel the difference between me and them” (Samia). 

Ziyad and Yasmine who attend higher tier universities both grew up in Dutch villages. Yasmine attributed her success to having “really good teachers” and “small classes” in primary school. Fluency to having a native Dutch father yet also stated that “he doesn’t always use correct grammar”. Ziyad attributed his experience to his natural ability to learn. Samia stated that being surrounded by native Dutch people helped gain a fluent command of the language, which she stated, helped her do well in primary school. Although Yasmine’s, Ziyad’s and Samia’s academic success may be attributed to having a strong command of Dutch due to mostly socializing with Dutch at a young age, yet, Cemille who lived in an ethnically diverse community and did not experience school difficulties and Elissa’s difficulties were due to lack of instructional help and not because she had difficulty with the language. There was no single factor which contributed to the interviewees’ success. This may indicate that the factors which contribute to academic success may be a combination of different factors. It may be the individual’s willingness to learn, more instructional support, and being surrounded by native speakers. 
For Yasmine, Samia and Ziyad and Elissa there was some point during their academic life that they experienced a disruption. Yasmine dropped out of university after the first year; Elissa dropped out of school;  Samia was moved from a higher level secondary school (VWO) to a lower level one (HAVO) in the 8th grade; and Ziyad repeated the year. When asked as to why this disruption occurred they responded: 
“But it was just-there were a lot of other things crossing my path. It just wasn’t the time I think back then” (Yasmine).
“I had to repeat the year but not because I was struggling. I didn’t really show up at school. I didn’t care about anything that year. I was obsessed with other stuff. With playing soccer on the streets with going out with girls” (Ziyad).
“I think if I tried a little bit harder in 8th grade I would’ve don’t VWO instead of HAVO” (Samia).
Me: “Do you think you did HAVO because you didn’t study enough?”

“I didn’t study at all so... (laughter)” (Samia).

Elissa’s case was significantly different from the rest of the other interviewees. She admitted to experiencing more academic difficulties in primary and secondary school. Elissa stated that her academic struggles were a result of two factors. The first is the inability of her parents to help with homework, and second is the lack of help from teachers which she perceived as discrimination as a result of being a minority.
“The main problem that I had is I didn’t make my homework. And my parents didn’t know how to help me so they didn’t push me to make my homework” (Elissa).
Me: “Did you find the teachers helpful?”
“No, no, not at all” (Elissa).

Me: “How did they treat you?”

“If you had a test and you didn’t, you didn’t make it well than they think ok it’s not a Dutch girl so....” (Elissa).

Yet she admitted herself that she did not ask for help and regrets not taking school seriously.
“I think I didn’t take it seriously at the time” (Elissa).

Me: “Why is that?”
“I don’t know maybe it’s because I didn’t get help. And I needed help. But I didn’t ask for help and there were no teachers that saw that I needed help. So it was an easy way for me to think ok” (Elissa).
“Like my mother and my father. It was very important. And they tried to push me but they couldn’t help me. You know? Because my mother was always saying “please go to school and make sure that you don’t go to a fabric store and to work in a fabric like me. It’s hard there. Go to school and try to fight for the future. But she couldn’t help me with my homework you know” (Elissa).
When asked about the importance of school in her life, Samia responded: 
“School is very important. Especially we were not Dutch. Were the stereotypes that were dumb- Dutch people are smart, were different, we can’t have a good job. And our generation will prove that that’s wrong so were going to study, have good jobs, make a career and prove them wrong.”

4.1.3 Stereotypes

All of the interviewees discussed being aware of the stereotypes pertaining to Muslims and minorities living in the Netherlands. For example, Yasmine and Elissa mentioned witnessing native Dutch people speaking to Muslims in broken Dutch because of the assumption that they do not speak the language fluently. Ziyad also expressed blatant forms of discrimination: 
“Well actually one time I wanted to enter a bar and I was not allowed but my Dutch white friends were allowed. So yeah that’s a blatant form of racism I would say. Sometimes people think I’m dumb so not anymore but when I was a child and I worked once in a supermarket and you know these farmers thought I could not speak Dutch or count money or whatever”.     
Yasmine discussed how at times bus drivers will accuse her and her sister for not stamping their strippenkaart (ticket used for public transportation in the Netherlands); yet do not ask the other white Dutch to show evidence of paying. Yasmine also witnessed a Muslim friend being feared from when he was trying to offer help. However, Elissa, Ziyad and Yasmine approached the issue of prejudice with a sense of humour and just attributed it to the ignorance of others as demonstrated in the following statements: 
“Mostly they think also that when a girl has “hijab” (head scarf) she is forced to wear that. That’s done by choice. They mostly think that and that’s not always true. A lot of girls like to do that. Their own choice” (Elissa).
Me: “Do you feel they make an effort to get to know Muslims?”
Yasmine: “No that’s the thing they think they know but actually they don’t know. I had a lot of discussions to let people see what it’s about and tell them what they think is not correct. And a lot of them are like oh ok I didn’t know. And this is the thing they think they know but actually they don’t know. So if nobody tells them how it is they will always think they know- but they don’t (Yasmine). 
According to Ziyad:
“You know racism is everywhere but sometimes I think it’s a bad thing and other parts its just... its not really intentional. People are just socialized in certain ways and are used to having particular views and prejudices about other people. They don’t try to be racist... You know the important thing to say I think is I was really not troubled by racism” (Ziyad).
Elissa and Yasmine also discussed the perception of some Native Dutch had of Muslim females. For example, a result of not wearing the “hijab” ( Arabic term for the head scarf), and dressing in what they termed “fashionably”, they stated that some non-Muslim Dutch profess surprise when Yasmine and Elissa identify themselves being Muslim and observe Muslim rituals such as fasting during Ramadan. 
“I think a lot of Dutch people also when they see me with my high heels and my makeup they automatically think I don’t do Ramadan. So they are very surprised if I tell them that I’m doing the Ramadan. ‘Oh you? You’re doing the Ramadan? But you are different?’  You know it, so I think it’s very stupid” (Elissa).
“I think it’s funny. I think they think because we dress “normal” we dress up and we go out that we don’t value the Muslim way of thinking or something” (Yasmine).
In a study conducted by Ketner, Buitleaar and Bosma(2004:146) on the identity of adolescent females of Moroccan decent in the Netherlands, the presumed notion that females of Moroccan decent have a more conservative and traditional upbringing restricted lives and that they suffer from a cultural conflict that manifests itself in other problems (Kter, Buitleaar and Bosma, 2004:124). 

Some segments of the non-Muslim Dutch population may stereotype Muslims and attach certain characteristics of some Muslims to all Muslims. This may be due to their lack of awareness that Muslims are a heterogeneous group. Not all Muslims are practicing, not all Muslim females where a head scarf which is such as the female interviewees and not all Muslim females face strict restrictions in their social interactions. 

4.1.4 How Islam factors in their lives

When looking at how Islam factors into their lives, I discovered the following: They all stated that their parents were Muslims, but not strict ones. Although most of them mentioned that their families celebrated Muslim holidays, Ziyad stated that his family did not. Samia mentioned that her religion was important to her, yet admitted that she hadn’t read the Koran. Ziyad stated that he’s always had an interest in Islam and the "hadith" (sayings of the Prophet Muhammad), yet did not express further how Islam factors in his life. Cemille specifically mentioned that the values of treating others with respect were Islamic. For example when discussing the murder of Van Gough, Elissa said that murder was against Islam. Yasmine was the only interviewee who discussed in detail what Islam meant to her and stated that Islam can be interpreted in a way to fit the social context. 
The last question I asked them is of what values or traditions do they feel is guiding their life or what values do they believe in. Respect was the value they all mentioned they valued or tried to practice, respect for themselves and respect for others. For some of them this value was passed on from their parents for others it was something they learnt as they walked through their life and Yasmine, Cemille and Elissa described these values as also being Islamic. 

4.2 Analyses
4.2.1 Integration

As Ramadan suggested, the interviewees are already socially and culturally integrated. They have lived in the Netherlands their entire life (with the exception of Samia, who arrived in the Netherlands at the age of 4), have been enrolled in the Dutch school system since the age of 4 and thus speak Dutch fluently. They’ve lived in neighbourhoods surrounded by native Dutch and other ethnic groups.  Their account of their active social lives in which they engaged in a variety of activities and their diverse group of friends which are not only limited to Muslims, and that most feel that they are comfortable with those friends; all indicate that they are already culturally assimilated.  The descriptions of their neighbourhoods imply that they do not reside in segregated ghetto enclaves stereotypically typically associated with minority groups. And that they did not experience discrimination in terms of getting a job and that stated that they did not have to work to support their families indicates that they hold a middle class status. The fact that four of them are enrolled in a higher educational institution indicates they are not socially, economically and educationally marginalized as the literature review which discusses the status of Muslims in Europe implies. 
The conflicts which some have revealed including the disruption in their education, their parents disapproval of having a boyfriend whether it is due to their parents culture did not  prevents them reaching their goals. Yet these conflicts with their parents and Ziyad’s inability to totally be himself around his friends which was due to his lack of comfort expressing his emotions did not prevent them from participating in  social life, having jobs and did not divert them permanently from the educational path. With the exception of the prejudiced attitudes they encountered from native Dutch citizens, being Muslim was never mentioned, as being an obstacle to pursuing their goals of becoming Dutch citizens. Being Muslim did not prevent them from having friends, the ability to get a job and academic achievement which is the key for youth to attain citizenship. Their life stories show that Islam is incorporated into their lives differently.  They did not see it as a factor inhibiting their integration in the society. 
It is interesting to note that, even when they experienced discrimination, they did not adopt the victimize mentality which Ramadan (cite) states as a self defeating attitude and a barrier to achieving citizenship. 

4.2.2 Education

The interviewees who experienced a disruption in their academic path eventually took responsibility for it and continued their education. Even Samia who perceives the lack of instructional support as the main problem for not being academically successful eventually took the initiative to go back to secondary school and received her diploma, despite her friends doubting her ability to take school seriously. 
Although it has been indicated from the majority of interviews conducted with   Moroccan families that parents encourage their children to study in school, they are unable to give in instructional support. The first generation of Moroccan often come from rural parts of Moroccan and do not have a high educational level and many of the mothers have not been formally educated at all. This combined with their lack of the command of the Dutch language, have little knowledge of the Dutch educational system and state affairs. As a result, this has heavily inhibited the parents’ ability to provide academic support to their children (Crul, 2000:226; Forum, 24: 2004). 
According to Crul (1999:109) many of the Moroccan students have to deal with the frustrations stemming from the lack of encouragement they perceive from teachers. Although some individuals drop out, others persevere and are motivated to succeed and to move on to higher education Prior to the preconceived notion that withdrawing into one’s ethnic group  further prevents  immigrants  from entering mainstream success.
Despite the disruptions in their academic lives, they still continued their education were able to enter university.  Although Elissa did not enter university she eventually went back to school and obtained her secondary school diploma. When asked about how education factors in their life.  The importance of educational success was a value they all shared. With the exception of Elissa who stated that her main focus was to solve a problem she had. A problem that she was not willing to disclose, the others described finishing university and finding a job afterwards as the as the main priority and focus in their lives. 

When asked about how important education has been in her life, Yasmine responded that it was a value she had while growing up. She stated: 
“It’s very important. I always said that I wanted to finish school. So I knew I would go back. And I think especially because whenever-I was growing up with this thing, My mom always use to tell me whatever you do just be sure you finish your education because that’s your future and it’s like your guarantee. You can always get higher –knowledge is power basically that’s what she said.”

4.2.3 Citizenship
The fact that educational success was their main focus and that they all stressed its importance and that their parents also emphasized it, indicates that there is an understanding that education is a key to citizenship, social mobility. The enrolment of most of the interviews in educational institutions and that two of them have jobs, reveals that they are already citizens. They have demonstrated that they all speak the language and can get along with diverse groups of people. None of them have revealed to have had problems with the law. Their guiding values stress respect which can be translated into tolerance. They are working or have been working, they are optimistic about the future they have demonstrated a sense of achievement by their ability to pursue higher education.  It is clear that Yasmine, Elissa, Ziyad, Samia, and Cemille as a sample of the thousands of Muslims have demonstrated that they have attributes of citizenships and are on their way to gaining citizenship in Europe. They have demonstrated that they are already integrated. 
However, the fact that the interviewees continue to experience incidents of prejudice and are aware of the existing stereotypes attached to Muslims, and that they still refer to native Dutch as “they”, indicate that they have not reached the level of citizenship which they aspire to. If citizenship is defined by being a contributing member of society and feeling a sense of belonging, the latter is missing because ones cannot feel a sense of belonging if they are still perceived as strangers by the wider community. 
Chapter 5

Conclusion
The purpose of this study was to look into the experience of Muslim youth in the Netherlands to see to what extent they regard themselves as full Dutch citizens, and whether being Muslim acts as barrier to social integration and citizenship. The Study used the “Life Story Interview” of five second generation immigrant youth to answer two research questions; how integrated are second generation Muslim youth in current day Netherlands, and if they have experience obstacles to social mobility. 
As it emerged from the revelation of their life stories, the five interviewees consider themselves as socially integrated. The majority were born in the Netherlands, they speak Dutch fluently. They have all gone through the primary and secondary school system, and all but one, were able enter higher education institutions. Most of them have entered the labour market at one point in their lives or another, and did not face too much difficulty struggle in getting jobs as a result of their ethnicity, and they do not appear to live in deprived neighbourhoods. They demonstrated that they can get along with diverse groups of people as reflected in the ethnic diversity of their friends. Even all the females interviewee stated that they were comfortable with their friends and that they did not feel like they are compromising a part of themselves or their values. Finally, of them stated that respect for themselves and respect for others was a value they believe in and practice. All the above findings demonstrate that the interviewees were already socially integrated in the Dutch society.
The findings of the study go to confirm the conclusions of Ramadan and others that education is the main tool for integration of the children of immigrants and the first step towards citizenship. It was indicated through the life stories of all interviewees that despite the difficulties they had experienced, the common factor in all of their life stories was an understanding among all of them that pursuing higher education is a goal which is important, and worth pursuing as it ultimately leads to success in life.

Most significantly, all the interviews felt that their being Muslim, which they identify with, has not stopped them from being integrated or pursuing their goals of being contributing members of society. Whatever difficulties they had faced which could have potentially diverted them from continuing school, which they believed to be a major agent for developing skills needed to be a contributing and integrated member of the Dutch society, were attributed to other factors.
However, despite the fact that the interviewees saw themselves as socially integrated in the Dutch society, the experiences that some of them have had with discrimination based on their ethnicity and the awareness of the existing stereotypes of Muslims indicates that they do not experiences full Dutch citizenship .This is not because they regard themselves as inferior in any way, but because they are not recognized as such by some vocal segments of the native Dutch. This is mainly a factor of the prevailing negative image of Muslim immigrants perpetuated as the norm by right-wing Dutch politicians.
In conclusion, these findings go to support the assertion by professor Tariq Ramadan that it is no longer useful to focus on the factor of social integration when dealing with the problems of second generation  Muslim youth in Europe, rather, it is more appropriate to focus on creating a sense of citizenship through being a contributing member of society. The fact that Western Europe is becoming increasingly more culturally and ethnically diverse add more validity to this view.
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