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Towards multiperspectivity in history education?
Study of pupil§interest regarding primary history education in superdiverse Rotterdam

ABSTRACT

In larger cities such as Rotterdam the demographics are getting increasingly diverse.
Consequently, questions about what histories shoulduigéttin schools are asked in Dutch
politics, in academics, amongst educational professionals, and in sBc@tyus research

into the subject wasonductedegardinghistoryt e X t b 0 0 k serspdactvesartd the s 6 p
opinion of(mostly high school) pupils. However, research into local diversity and surveying
and interviewing primary school children is scarce in the Netherlands. For this reason, the
opinions of primary school pupils regarding thejeabwere collected through questionnaires
and interviews to answer the main research quesiidh aréthe interes of pupils in the

last grade of primary school regarding history education in diverse Rotterdam and can this be
explained by the backgrad featuresnigration backgroundgender andreligion? dhe

results of this study show thatigration background, gendandreligion indeed have an

influence on the interests of pupils in primary school. Furthermore, it shows that for Dutch
children as wll as children with a migration background, there is already an interest in topics
discussed in primary history education through the Dutch Canon. However, they are also
interested in other subjects and places in the wdHdy are thus also open to hagi multiple
perspectives in history education. In addition, this study showed how children relate historical
topics to the present. This gives the opportunity to approach the subject of history through

events in todaysé society from multiple pers

KEYWORDS : multiperspectivityprimary educationhistory; history education diversity;
identity; Rotterdam
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1. Introduction

An innovative way of teaching will make a brandw primary school in Rotterdam one of the
best scoring schoolsat least that is the goal. This school, The Epos, gets support from
privatefundsand has the intention to make a change for children in a region of the city where
the possibility of lagging behind is larger than averagjee general director dhis school
describes in an interview how it is strange that children in Hillegersberg (another area in
Rotterdam) almost always receive a Havo/Vwo advice, the highest level of eduadiien,

the majority of children in the Soutf Rotterdamare advised to go tembo which is a lower

level of educatioRWh en t he demographics of these two a
the first thing that is noticeable is that in Hillegersberg 68% of the inhabitants is>Difzéh

is a chitl of (a) Western migrant(s) or a Western migrant themselves and 19% is a child of (a)
nonWestern migrant(s) or a naiestern migrant themselvé#n Charlois, the area in which

The Epos is situated, only 32% is Dutch, 19% is a child of (a) Western migjrana

Western migrant themselves and 49% a child of (a)Western migrant(s) or a naiVestern
migrant themselvesIn my opinion this does not suggettat children in the South of

Rotterdam are less clever, but that there is much more diversity to be reckoned with when
teaching these childre@hildren of Rotterdammers with a colonial pastgrans, or children

of (a) nonWestern migrant(s) backgrouedaperience that they must work harder to be

successful than native Dutch peofstem the same social cla%s

1TennyTenzer fiDeze ni euwe school wi | m&ui pgr ieeaatgogeled sk iam d
Rijnmond November 29, 2021, accessed1292021,https://www.rijnmond.nl/nieuws/1431886/Deneeuwe

schoolwil -metprivaatgeldkindererop-RotterdamZuid-eergoedestartgeven

Tenzer, fi D e z e httpsi//vewwwijpmosdantniewovk/1481886/Deneeuweschootwil -met
privaatgeld-kinderenop-RotterdamZuid-eengoeds-startgeven

SACBS introduceert nieuwe indeling bewda0X ng naar her
https://www.cbs.nl/rhl/nieuws/2022/07/cbmtroduceernieuweindelingbevolkingnaarherkomst The

Central Bureau for Statistics (Centraal Baw voor de Statistiek) in the Netherlands made a new grouping in

population by origin and published this on th& 6 Februari 2022. In 2022, CBS changed to another way of

publishing what has up until now has been named the 'population with a Westem\destern migration

background'. From now on, with this change, it will be more relevant where someone was born themselves, and

|l ess where their parents were born. The term Amigrat.
Further, the main mewestern/western division is also replaced by a parting based on common immigration

countries and continents. | use these new terms in my thesis, but not in the questionnaires as these terms are too

new and might cause confusion.

‘Al nf or mat ieesbergs ¢ ki vl d ®lg, 0 Aut ochtoon of migslhti eacht e
2021nhttps://allecijfers.nl/wijk/hillegersbergchiebroekotterdam/#migratie

il nformatie wijk Charlois, o Autocht o-41R2024,f mi gr ati eac
https://allecijfers.nl/wijk/charloisotterdam/#migratie
6Francio Guadelope, Paul van de Laar, and Rdterdameenpastkolodider Li n d e

stad in beweginged. Francidsuadeloupe, Paul van de Laar en Lianne van der Linden (Amsterdam: Boom,
2020), 14.


https://www.rijnmond.nl/nieuws/1431886/Deze-nieuwe-school-wil-met-privaat-geld-kinderen-op-Rotterdam-Zuid-een-goede-start-geven
https://www.rijnmond.nl/nieuws/1431886/Deze-nieuwe-school-wil-met-privaat-geld-kinderen-op-Rotterdam-Zuid-een-goede-start-geven
https://www.rijnmond.nl/nieuws/1431886/Deze-nieuwe-school-wil-met-privaat-geld-kinderen-op-Rotterdam-Zuid-een-goede-start-geven
https://www.rijnmond.nl/nieuws/1431886/Deze-nieuwe-school-wil-met-privaat-geld-kinderen-op-Rotterdam-Zuid-een-goede-start-geven
https://www.cbs.nl/nl-nl/nieuws/2022/07/cbs-introduceert-nieuwe-indeling-bevolking-naar-herkomst
https://allecijfers.nl/wijk/hillegersberg-schiebroek-rotterdam/#migratie
https://allecijfers.nl/wijk/charlois-rotterdam/#migratie

Since 2015Rotterdam is noinymorea majorityminority city; the native Dutch
people are a numerary minority. Moreover, there is a diversdicaf ethnic groups as well
as a diversification within ethnic groupsDealing withthis complexity is called
superdiversityandhas caused fiery discussions in many countries, including the Netherlands.
Special attention in these discussions goes to the question of what histories shaudghbe
in history educatiofi History is after all an important identifetermining aspethat can
result in connection with a group or community, but your personal past also determines how
you view history? As new primary schools such as The Epos are developing itself and are
contributing to the discussion of equal opportunities for chifdréhe time has come to
research what is important in history education in superdiverse cities. In this research the
compl ex relationship between hinsdtigatedy educat i
using Rotterdam as a castidy. This relatiortsp is after all dynamic and depends on

specific contexts.

1.1. Historiography
History education is often linked to nationalism. This is not surprising as the discipline of
history was brought to life by upcoming natistates in the nineteenth century. digins
created a foundation to make gaining knowledge about the nation possible as well as
institutionalisation and transmission of nationalistic vafités.their book about worldwide
history education conflicts, Luigi Cajani, Simone Lassig and Maria&ep state that
historical narratives are used by political actors and because of that, these constructions have
been contested in controversies and public discussions. Throughout history many examples
show how wideranging the use of history is for idegical and political aims.

One example regarding history education whichdzased a lot of discussitvecause

of its nationalistic, ideological, and political aimsthe Dutch CanonThe historical and

cultural canon of the Netherlands was first introduced in 2006. It was implemented in the

"Maurice Crul, Frans Lelie and Elif Keskiner, ifThe Se
Diversi ty Wi t®@omingtdlems wits SupeydivarsifyherCase of Rotterdarad. by Peter

Scholten, Maurice Crul en Paul van de Laar (Cham: Springer Open, 204&): 57

8RobbertJ an Adri aansen en Tina van der VIies, AiDi scussi ed
c u | t Tijdschriftovoor gesciedenis134, no. 1 (2021): 16203.

Maria Grever and Kees Ribbens, Natheakeddentiteiten metrvoudigr de el d
verleden ed. Maria Grever and Kees Ribbens (Amsterdam: Amsterdam University Press, 2007): 137.
YTenzeze iiiDe u wlitpssovwwaijorhopndinl/nieuws/1431886/Demeeuweschootwil-met
privaatgeld-kinderenrop-RotterdamZuid-eergoedestartgeven

' Maria Grever and TinavanderVlies i Why national narratives are perpet
insights from hi slomonReview of Educatails, no. 2 (20479:286h , 0



https://www.rijnmond.nl/nieuws/1431886/Deze-nieuwe-school-wil-met-privaat-geld-kinderen-op-Rotterdam-Zuid-een-goede-start-geven
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curriculum for primary and secondary education in 261 Maria Grever writes, this
cultural policy was based on two assumptions the advochties pational canon had First,
a national identity is strengthened by creating a shared national past through the government.
Second, a strong national identity causes social cohesion. However, Grever states that
reinforcing and redefining a nationdkintity through a historical canon is outdaté8he
acknowledges thatlastorical canon set down by the government unites knowledge and gives
clarity to all Dutch people, including newcomers. But this canon is counterproductive for
social cohesion. Diffrent perspectives on the past of distinct groups in society are limited
because of it. The social cohesion and historical awareness, according to Grever, benefit the
most from not having governmental interference regarding the substantive treatment of the
national past®

Arie Wilschut also writes about this subject and claims tbhahink in historical time
is most important when it comes to a canon. To do this, it is important to have a clear
framework. Teachers should thus provide an outline of names$tern history with familiar
historical figures and dates and names from the region or country in which th&Hiwe.
gives some examples of how western developments and events can also be compared to those
of other parts of the world. However, thenifiarity with other historical figures, names,
datesand places pupils with a ndbutch background might have, are not touched upon. But,
Kees Ribbengoints outthatthese pupils also participate in the historical culture and give it
their own interpredtion.t” He calls this anulticultural historical cultureand identifies its
three main components: memories of natives having influence on national history of the
dominant culture, memories of newcomers of their country and/or culture of origin and shared
memories involving both natives and newcontérile argues that if it is accepted that the
Netherlands is an immigration society and there is the assumption that the experience and

memory of newcomers is not undoubtedly inferior to the national carmimefueflection on

12 SL.O nationaal expertisecentrum leerplanontwikkelf@gschiedenis: Vakspecifieke trendassal 2016

(Enschede, SLO, 2016), 15.

BMaria Grever, ANationale identiteit en historisch be
s ame n | e Caontmogerseés randide canaa. Maria Grever, Ed Jonker, Kees Ribbens and Sieprman

(Assen: Van Gorcum, 2006), 31.

“Grever, fiNationale ideBtiteit en historisch besef, 0
15 |bid.

BArie Wil schut , dsirOrentational raanks okreéfemencgdaThe cultural and the educational

approach to the debate aboutstaddsr i n hi story teaching, o6 in National H

Canon and the Future of Teaching History, ed. Linda Simcox and Arie Wilschut (Charlotte, North Carolina:

Information Age Publishing, Inc., 200932

"Kees Ribbenssefi®anemadeodbdbramidj ? Een mul ti c Widschift el e hi s
voor Geschiedeni$17, no. 4 (2004): 500.

BKees Ribbens, fiDe vaderlandse canon voorbij?,0 509.



themulticultural historical culturds needed. This is even more important as history is seen as
a transferring tool focollective identityand culture and this is structurally done through
history education® The canon should thus have sufficient points of reference for natives as
well as newcomers to make connectidhslarnix Beyen writes about the canon from a
similar perspective. Thea$sroom should according to him be a place where pupils can
exchange and become asulocultaral histoacdl camonffdacher'sa c h ot h
should seize the confrontation between differing stories, allowing them to be seen in the light
of broadetistorical developments. It causes a revelation of thesatezl and selective
character of these canons. Through that, pgpishare their own historical backgrounds and
multicultural citizenship can be establisiéd.

Yet, extending history to the hisry of nonwestern regions as well as western is often
consideredmpossible Many feel the subject woutltienbecome too broad, as Siep Stuurman
writes?? He provides a countergument for thispinion Stuurman argues that theyeing
Aitoo mMugho shin®torj ust a problem of world hist
of history, also when it entails just one nation. This means that the problem of a world
historical canon is not the fAexcesso, but th
requrements?® By approaching world history through weléfined theme$, Stuurman
advocates that students are introduced to facts, stories, and developments and simultaneously
learn something essential; the formulation of historical questions avitaiansights
answering these can lead. Through theefined themeand a chronologythere is still a
base for the learning proceis# is just a world historical instead of a national éne.

It is clear that many critiques come down to the canamglie nationally oriented.
Was there then not any effort to put Dutch history in a broader perspective at all through the
canon? Careful attempts were made to reconstruct a broad national story. It was placed in a
European perspective, withfiap i n wdnd higtbrydo and some space for migration stories

and colonialism as Gert Oostindie writé$dowever, the history about slavery was

19 Ibid., 520.

2Kees Ribbens, fiDe vaderlandse canon voorbij? Een mul
voor Geschiedenis 117, no. 4 (2004), 520.

2Marni x Beyen, i GEHGN low CountriesHis@arical Regiel®il, no. 1 (2006): 97.

2Sigp Stuurman, AVan nati onal eConteoveses rondda cancsdeMagal d ge s c hi e
Grever, Ed Jonker, Kees Ribbens and Siep Stuurman (Assen: Van Gorcum, 248%), 68
2Stuurman, fAVan nationale e8non naar wereldgeschieden

241bid., 73-77: Stuurman gives three examples of themes which can be approached from-historidal
perspective. These are: technology, travels, travelers and travel stories andthi@hdgmocracy.

25 |bid., 77-78.

26 Gert Oostimlie, Slavernij, canon en traumélLeiden: Faculty of Arts, Leiden University, 2007), 11.



simplifiec?” and mostly still from a Dutch perspecti#fdndonesia, slavery, the VOC,
Srebrenica; it is good that they these subjects are discussed in the fifty windows according to
Grever, Ed Jonkers, Ribbens en Stuurman jittproviding these windows in the canon is
not sufficient to teach students criticistance?®

Since 2020, there is a reassessed canon. As the commission writes in a review of the
reassessment of the Dutch canon, the focal points for the new canon were opportunities for
diversity, multivoicednesandinternationalization and (betterhionological and
geographical distributiof. They wanted the new canon to entail connections between the
past and present, room for telling a "good story" and new stories and digerHityt it
appeas to all children in Dutch classrooms. To hame a é&samplef changes madé¢he
window about slavery was rewritten. A window for Anton de Kom, a Surinamese anti
colonial writer was added, and the WIC (West Indian Company) was added to the VOC
(United East India Company). Further, more women can be foutie icanon (and not just
in modern times) and in most texts, there is a reference to international develofiments.
However, coming to a consensus remains difficult. As the commission writes, the criticism it
has received of both the window choices, amdréassessed canon comes dowhese
being too fApolitically correcto. The questio
and whether you can exchange the familiar heroes of Dutch history for a black man or a
woman32 A canon thus can never g to everyone.

Usually, canons are prescribed, and the process is all about the power of definition.
Who decideswhat theidentity of the community should b&2nstitutions and individuals who
produce such public historical knowledge create narrathagsare sometimes considered

Aicl osedd; meaning they establish a specific

27 Qostindie, Gert Oostindi&lavernij,11-12: Gert Oostindiavrites that there a relationship between de WIC

(West Indian Company) and the VOC (United East India Company) are not seen. The colonial history in the

West is equalized to a history with slavery and slave trade while this is not correct. Over haffexfiteein

Suriname descent from contract labourers. Furthermore, the VOC is more so remembered as a trading company
while it was involved in slave trade and slavery just as much as the WIC.

28 |bid., 11 Oostindiealso states that there is still a tendency to focusunselvegas Dutch peoples was

apparent from the very Dutch completed final exam the
®Maria Grever, Ed Jonker, Kees Ribbens aardpD8i ep Stuur
canon van Nmmreversearnl deccanped. Maria Grever, Ed Jonker, Kees Ribbens and Siep

Stuurman (Assen: Van Gorcum, 2006), 109.

30 HannekeTuithof, JameKennedy anKayleighGo ud s mi t , i Nop Hecherigkingovanwlé @agon

van Nederland dijdschrift voor Geschiedenik34, no. 2 (2021)306.

311bid., 307208.

2 1bid., 311.

3¥Maria Grever, Ed Jonker, Kees RibWMe&ns and Siep Stuur

10



questioning about interpretation and selectfofhis complicates the possibility of
multiperspectivityhich refers to the subjective anderpretational character of history.
When it comes tonultiperspectivityn history education, it is often regarding a historical
phenomenon, figure or event that is viewed in multiple ways by multiple subj&ten
though Bjorn Wansink, Sanne Akkermaizél Zuiker and Theo Wubbels state that there is an
appeal fomultiperspectivityespecially in history education, operationalisation of
multiperspectivityseems to be missirt§ Furthermorehistory teacherhaveto deal with the
Arneat i onal i zati on r e mi imMishaetlLovorn datrick Maaning€ ol d Wa |
and Molly Annis Warsh wording3’ All across Europe, Asia and America hyjpetionalists
gain power. With thisgaincomes the promotion of feelingsch as national pride and
patriotism; all seHserving ways to create an identity. It causes history teachers to ask
themselves how they should deal with this revival of nationalism and what the possibilities of
moving forward with teaching about commioackgrounds, global community, and shared
histories aré® It is thusdifficult to decideon what the focus should be regarding history
educatiorasit is impossible tacome to aragreemenin this discussionThis is because in
selecting topics there isvgays an underlying political or ideological view. This further
complicates the topi@snot dealing with the differences at all is undermining the historical
discipline in which critical thinking is a crucial eleméht.

What histories should be taughtisnsequently question that has daunted textbook
authors and historians for a long time. Therefore, much research of history textbooks has been
done?® But, theseare not thenly sources through whighupils have access to history

anymoren Young people are exposed to formal hi st

%St ephan R.E. Klein, fATeaching History in the Nether/l
Per s p e Curricum $nquiy40, no. 5 (2010): 614.

%Bjorn Wansink, Sanne Akkerman, |tz®l Zuikeri,tand Th
in History Education Begin and EmMde8ryahdhRegearchlinysgcials of t
Education46, no. 4 (2018): 497.

e
h

®¥Wansink, Akkerman, Zuiker and Wubbels, fAWhere Does T
37 Michael Lovorn, Patd k Manni ng, and Molly Annis War sh, AENnt erin
E d u ¢ a TheMistory @eacheb0, no. 3 (2017): 321.

¥Lovorn, Manning and Warsh, fAiEntering a New Era in Wo

®Maria Grevey @ The Ne tTheRalgrave idandbdok df @onflict in History Educatied. Luigi
Cajani, Simoné &ssig and Maria Repoussi (Cham: Palgrave Mcmillan, 2019), 385.

“See for example: Stuart Foster, fDroari naamd rtevaidsitd m,nts
Education Inquiry2, no. 1 (2011): £0.
Maria Repoussi and Nicole Tutis@®&u i | | on, ANew Trends in history textbo

met hodol ogi es t owar dloumnal efEtuoational Media, Menrory and Soa@gtyo.yl, 0
(2010): 154170.

Mar c Kr opman, Carla van Boxt el and Jannet van Dri e, f
School Hi s t oJouynal &f&dutabooab Meslia, Memory and SociE2y no. 1 (2020): -23.
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variety of sources includi nBetesSehaswarite8, t heir
Family is a crucial aspect within the proses historical meaning making for young people.
Further, Seixas states that lweow that students, becausetbis knowledge gained from

family, subgroups, and media, fisdhoolhistory less relevant for them. Before students even
start history educatigrihey already received lively historical orientations and narratives from
their family, friends andthe media®? So, sudents take variants of the past that are important

to the memory of their own grouBecause of thisfsdents mightompletelydisregrd

school history by only internalising the believed history instead of the official hiStRyy
Rosenzweig and David Thelers r esear ch al s twrodgtagpodandbad mi | ar
experiences, occasions of clashes and peace, bonds of respedigatidiopthrough feelings

of togetherness and distance with certain people, respondents of their ratssssatv their

families as the base for finding their own idenfityhis is nota surprises in our visions of

the past, Eviatar Zerubavel arguaglistinction is made between what is historically

significant to us and consequently collectively remembered and what is considered
unimportant and thus can be forgotféis Zerubavel writes:

[..] collective memory is more thanjustamggr egate of individual so
such inevitably personal relief maps cannot possibly capture what an entire nation, for
example, collectively considers historically eventful or uneveffful.

He further explains that the way in which weastyuct our ethnic, familiabnd national

identity, tells us about how the connection with past generations is often described in relation
to biological term$! This explains why national history is important fational identity On

the other hand, alsoraises the questiontifie history taught in national history educatisn
suitable for a diverse cityuch afkotterdam. People from different backgrounds probably
consider different historical narratives significant and consider themselves to have different

identities.Hence,dentity-building andidentityare concepts that are linkedrtationalism,

““pet er Sei xlasUn dieHissttaonrdiicnag among Adol €uricukumtnguiryi n a Mul

23, no. 3 (1993): 301.

2?pPeter Seixas, fAStudent | deThdHistory #eached3d) mo. 2WaD00): 186.Hi st or y

“Seixas NStudent -18dentities, o 185

44 Roy Rosenzweig and David Theléfhe Presence of The Past: Popular Uses of History in American Life
(New York, N.Y. : Columbia University Press, 1998), 50.

45 Eviatar ZerubavelTime Maps: Collective Memory and the Sv&hape of the PagChicago and London:
The University of Chicago Press, 2003), 27.

46 Zerubavel,Time Maps 28.

47 |bid., 56.
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gender, clas, raceandethnicityand so one could say tlversity*® Chris Lorenz writes that
oneds identity or self intrinsically implica
Lorenz, that there is no absolute other, because the concepts other aral reddited® The
same accounts faollective identity T h-@gr dumpo, the group that is
only exist if-gtrioaumpe,i ¢ hael o oam™ Retomadlhistorye e i ve &
being themainobjectivein history educatiorould thus mean that children who do fesl
represented by this history, do also not feel included. Moreover, it coulddalgsen who
feel the history does not represent other children, iogettis in- and outgroup within
classesWhenthe strong dominant perspective meets a strong opposing perspective from a
minority in a classroom in which the pupils do not recognize the possibility of more than one
perspective, clashes are inevitalileerte Savenije argues. In additiontual understanding
between teachers and pupils is hard to achitéthough the governmenhusreckons that
history encourages citizenship, integration and unity, historians working in edugation
museumsget to see the reality and results of pughist liveinii nf or mati on bubbl ¢
according to Robbegian Adriaansen and Tina van der Vlies. Some historical topics cannot be
or are hard to discuss. Moreover, being crit
challenging>?

Marijke Huisman alsacknowledges that #ctonnecting power of history and heritage
that has been high on the agenda for many years now, is in practice difficult to achieve.
Particular heritage, especially in relation to the colonial past, leads to division and d&bates.
According to Huisman it is important to be radically open and be willing to question all parts
of one's own perspectivé How this radical openness and willingness can be achieved is
howevemottouched upoty Huismanldentificationis thusoften constructe through the

way we see some common origin or shared charactenigtitsn ideology, someone else or

“®peter Scholten, Maurice Cr ul ComidgtdTarms witvSuperdidessity: Laar ,
The Case oRotterdam ed.Peter Scholten, Maurice Crul en Paul van de Laar (Cham: Springer Open, 2019), 4.
“Chris Lorenz, fiRepresentations of I dentity: Et hnici't
Concept ual ThelContested Nation: Hiftity, Class, Religion and Gender in National Histoyied.

Stefan Berger en Chris Lorenz (Basingstoke: Palgrave Macmillan, 2008), 25.

®_.orenz, fARepresentations of Identity, o 25.

5Geerte Maria Savenije, @Sens.i dtarioalemagiriaton anda agtributioncdbfe r Ne g o
significance while engaged in heritage projects, o (Ph
52RobbertJ an Adri aansen and Tina van der VIies, #fADiscussi.
cult u uTijdsabrift voor geschiedenik34, no. 1 (2021): 16203.

Marij ke Hui s man, MdltipeEspectiniteisirsedfgoedédacatie evar sl@verr@yiltuur +

Educatiel9, no. 55 (2020): 112.
54 Marijke Huisman, "Ermissek ant en, 6 0 126.
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another group® Sharon Mcdonald writes that historicalhgritageis also often used to form
and keep homogeneous and bounded identities, in partafutlze natiorstate>® Especially
as a result of the recognition of heterogeneity within natiamsstepns have been raised if
heritageis capable of conforming to other identities within a nation as¥ell.

So, because of the difficulty in coming to a consensus about the topics that need to be
discussed from a tegown approach (the government, teachers, historians et cetera), a few
hawe taken up the challenge to research the pupils themselves in the Netherlands. For
instance, a studyto what significanc@upilsgive to certain histories regarding contested or
sensitive heritage has been done by Geerte Savenije, Carla van BoxtelranGideer®
The researchers used individual interviews and questionnaires which were conducted in 2010
in Amsterdam. The pupils who participated in the study engaged in a project about the history
and 6heritage6 -yedrpupilsia Anstelgm parbcipatesl i the research
from two classes of secondary high school . T
regarding their perception of the significance of heritage of slavery, they were asked how
important they found the preservation of argtal remains of slavery. The pupils did this by
evaluating 11 reasons for this kind of preservation on adount scale, but they could also
add their own reasorté Further, Savenije, van Boxtel and Grever investigated how
interesting pupils found tb learn about slavery. To measure this, they used eight items on a
four-point scale. Based on the results of the questionnaire, a selection of 13 pupils was made
to take individual interviews with. These were selected on the different answers they gave to
the questionnaire and were of different cultural backgrounds. This made it possible to
understand the variation of perspectives that pupils could bring to the classroom. It also made
it possible to see whet her tpbreecivatl ethnic @enétyr c es ¢
as the students had to describe their own ethnic identity and indicate if this could have
influenced the answers they g&9&lthough this study was quite small and limited because it
was conducted at one school, the researclidmiseen as a first analysis of the relation
between pupilso6 attribution of sifnificance

55 Stuart Hall, "Introduction: Who Needs 'ldentity'?,"Questions of Cultural Identifyed., Stuart Hall, Jessica

Evans and Sean NixdrLos Angeles: SAGE Publications Ltd, 2013), 2.

56 Sharon Mcdonaldylemorylands: heritage anidentity in Europe today(London: Routledge, 2013): 162.

57 Mcdonald,Memorylands162.

58 Geerte Savenije, Carla van Boxtel and Maria Greveri Sensi ti ve O6Heritaged of Sl av
Cl assroom: Pupi |l s6 | dBEritsk JoRmlplEdutdtiong St®liég, no.  (20t4x 620 e , O

148

®Savenije, Van Boxtel, Grever-;l32fiSensitive fAHeritagebo
80 1bid., 133-134.

511bid., 144145.
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Research was also done by Marjan de GRmivekamp, Anje Ros, Carla van Boxtel
and Frans Oort into how primary schgoipils from the age of six to twelve perform when it
comes to their historical understandfid.he researchers split the group of pupils into two;
one group of @ years old and one group ofl2 and gave them two paper and pencil tests
and took thinkaloud interviews in pairs to research their emergent, initial and continuing
understanding of historical time. In this research other aspects that could cause pupils to
perform differently, like the level of education of their parents, gender and readiigy leve
were also used to verify the validityThe research took place on different schools in bigger
and smaller cities in the soudtast of the Netherlands. In total there were 1479 pupils who
participated and the divide between boys and girlsm@® or lesgqual®® The results made
clearthatte pupi |l s6 performances for each of the
grades and that for all objectives the children in higher classes very steadily performed better
than children in | ower grades. Ppm@airlesnd sper f o
education, reading levels and gent¥eFhis research gives insight into how performances and
understandings of young children regarding historical time develowever it could not
give clear insight into the reason that calibe development

Lastly, another interesting research investigated the pupils of high schools in the
Netherlands, United Kingdom, and France. This research, done by Grever and Ribbens, gives
insight into how students view themselves and how this relates to their viestarlyy and
history educatiofi® The research made clear how seiésentations are closely tied to the
ethnic background of the studeftsurthermore, these ethnic backgrounds were also related
to the interests of the studefidn addition, it gave @me information about how gender and
education level can cause differences in the interests regarding certain historicdPtopics.
However, the casstudy of the three countries also came with difficulties. The group of
native Dutch respondents for examphas largely heterogeneous. Another aspect that is

important to mention, is that the organization of (history) education is very different in all

62Marjande GroecReuvekamp, Anj e Ros, Carla van Boxtel and Fr a
performances i n und edusdtiad noi 13 (R01H):i281t or i c al ti me, 0O

53De GrootReuvekamp Ros, Van Boxtel and Oort, #APrimary school
54 1bid., 233.

55 |bid., 239.

66 Maria Grever and Kees Ribbemgationale Identiteit en meervoudig verled@msterdam: Amsterdam

University Press, 2007).

67 Maria Grever and KeesRibbes, fiAndere Tijden: Geschi Natlomalei ssen al s
identiteit en meervoudig verledesd. Maria Grever anidees Ribbens (Amsterdam: Amsterdam University

Press, 2007), 109.

%Grever en Ribbens-133fiAndere Tijden, o 132

®Grever en Ribbens, fiGedeel de of verdeelde geschieden
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three countries. In addition, the groups of immigrants that werevestern in France and the

UK were very mall.”® Also important is that Grever and Ribberns did not use a statistically
significant sample and worked with profiles of which some could not be used in Ftance.

Lastly, the questions in the survey they used were quite nationally focussed, wbgibak |

as they used three nations as a starting point and wanted to compaféThemational

identity is however not the only identity one has, and | hope to get more information also
about interests not r el at e dationaity.THethreemat i on or
forementioned studies, as wellsisiilar researctdonein other countrieé® give a great

incentive for further researdhto local diversity and primary school childrbacause no such

studies have been dorexently.

1.2. ResearchQuestion
It is evident that deciding what to teach when it comes to history education has always been
and still is very challengingTo come to a solution for this problem, teachers have been
interviewedandtextbooks have beestudied Comparisons betvea different cities, different
areas and even different countries have already been matteeandinconclusions were that
there are in fact differences in the appreciation of history because of background
characteristics such as gender and ethnicity.

In this research the focus is on local diversity and history education as this has not
been researched mudkesearch in which pupils have been surveyed or interviewed are still
scarce in the Netherlanddence theprimarysourcedor this researchre primary school
children in Rotterdam themselv&he pupils are in their last year of primary schaddle aim

is togive educatioml professionals and policy makernsight into how differing the interests

“Maria Grever and Kees Ribbens, fA9le&n bzeslcthpruens emetzeetl if e

Nationale identiteit en meervoudig verleded.Maria Grever and Kees Ribbens (Amsterdam: Amsterdam

University Press, 2007), 1a03.

" 1n the Netherlands there were 189 respondents, in the United Kingdom 65 and France 149. It is difficult with

such smalknd differingsamples to indicate if the results can be seen as something that counts for a lot of pupils

of higher education inthetbec ount r i es: Grever and Ribbens, -IB&edeel de
72 Grever and Ribbendationale Identiteit en meervoudig verlegdéamsterdam: Amsterdam University Press,

2007), 179185.

73 See for example:

Sohyun An, dbeardinng@nU3 ghei otf gl obal i doarhal ofdCQurrieulurd t r an st
Studiest1, no. 6 (2009): 76387.

Peter N. Stearns, AStudent I dentities in Wor-ld Histor
192.

Maria Grever,BenPeleke and Terry Haydn AHiIi gh slimalofiCurdculundent sé vi

StudiesA3, no. 2 (2011): 26229.

ArjaVirta, fAWhose history shoul d beiidnemdlgtr awmitt la dion eas celnu rsidc
Intercultural Educatior?7, no. 4 (2016): 3%387.
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of pupils can be within one city. The castedyin this researcls Rotterdam because of its
diversity.Because of the scope of thesearchthe choicavasmade to focus on three
variables that might influence the interests of the puphiese thregariablesare (1)
migration background(2) gender (3) religion.

Themainresearch questias: i Wh ardthe interest of pupils in the last grade of
primary school regarding history education in diverse Rotterdam and can this be explained by
the background featuresigration backgroungdgender andreligion? do answer this
guestion, it is crucial to know how history education is currently organised inetihefands.
Hence, n thesecondchapter, an answer is given to thdguestoni How i s t he or ga
what are the goals and recent devihthetpranent s i
chapter, the results of the research will be presented by answeoisghyuestiors. iWhat
do pupils in the last grade of primary school in Rotterdam find most interesting regarding
hi story asdifpectée@oresults be eawmdnaratored by t h
background, gendegndreligion? n the fourth chapter, the conclusion, an answer is given

to the main research question.

17



2. Research design

2.1.Sources

For this research the children in the last grade of primary school were used as sources of
information. In total, 123 children filled in our questionnaires. This research depended on
Rotterdam primary schools willing to participate. Over 50 schools wertaaed, but in the

end only 10 participated. In map 2.1. the distribution of the participating schools is shown. As
can be seen, there is a good spread of schools in Rotterdam that participated. The
Elisabethschool, the Emmausschool, the Bavokring, thevdfr Eijkschool and the
Hildegardisschool are catholic schools. The Minister Marga Klompéschool is also catholic,
but provides Dalton education in additibriverbazischooWOW is romanrcatholic and a

school where new, natural, and conceptual learning is céntkahntessori school Tuinstad

and OBS de Mare both work through the education concept of Monté&sisasly,

Vrijeschool Vredehof works through the principle ofiorf Educatior” Even though most

of the schools were catholic, it does not mean that most children that participated adhere to
catholic religion as can be seen in table 2.2. Out of the 60 children that were religious only 14
were catholic.

Table 2.1shows the composition of the neighbourhoods where the schools are
situated. As already stated in the introduction of this master thesis, people with a Dutch origin
are a minority in Rotterdam. This is in line with the last column of table 2.1. where the
percentage of people with a migration background (western andestern) was calculated.

Only in three out of nine neighbourhoods, people from Dutch origin were dominant. This is

also reflected in our research: more children with a migration backgroQphgd@icipated in

74 Dalton education means that students learn to be responsible, to cooperate, to be effectiveepebeent

and to reflect. They mainly learn this by being able to plan schoolwork independently and work with deadlines,
do this together with classmates and reflect on this work.ISge://www.onderwijsconsument.nl/wat
dalton/#:~:text=0p%20een%20daltonschool%20krijgen%20leerlingen,voor%20henzelf%20en%20hun%20omge
ving for more information on Daltoaducation.

> Their education is shaped by 3 pillars: target time, personal development,-pasedtwork. See:
https://www.verbazisschoolwow.nl/#verbaasdegmore information about theducation provided by
Verbazischool WOW.

6 Schools that work with Montessori education believe that a child has an urge fdesellipment. The

intention is that the teacher or pedagogical employee follows this development and offers the rightrmaterial
environment to stimulate it. The child then learns as much as possible at his own pace. Often students at a
Montessori school are in a class with children from different grades. See:
https//www.onderwijsconsument.nl/montessdar more information on Montessori education.

" The Waldorf schools provide higuality education based on anthroposophy. Rudolf Steiner is the founder of
anthroposophy: a world view in which man is seen as aemidbody, soul and spirit. See:
https://www.onderwijsconsument.nl/vrijeschofdf more information on Vrijeschoolonderwijs (Waldorf
education).
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this research than without (33, see table 2.4). In the former group of children, there were also
children who were three quarter, half or one quarter Dutch. In table 2.2. the gender of the
participants is shown while table 2.3. presenésreligion of the participant. The number of
participants with a migration background is represented in table 2.4. Regarding gender, the
amount of girls and boys was more or less ealab in the category of Dutch participants

and participants with aigration background (table 2.4Jhe same goes for religion. There

were 60 religious children and 52 noeligious children that participated. Four children stated
they believed in God but did not mention what religion they adhere to; these are under
ARgliion unknowno. Seven children did not fi

are under the category AMissingo.

Map 2.1.Map of Rotterdam with the schools that participated in the questionnaires.

00

] 9 De Bavokring School
Q Mr. Van Eijckschool
9 Elisabethschool
o Hildegardis Voor Kath Basis...
o Tuinstad Schiebroek
9 ° Wow verbazisschool
° Obs De Mare
9 Minister Marga Klompé Dalt...
Emmaus School

o Vrije School Vredehof

Source:Map made through MyMapgsimww.google.com/maps/dly author.
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Table 2.1.0rigin of the population in neighbourhoods where the participating schools are

situated, as of January 1, 2022.

Schools Neighbourhoods Dutch | Western Non- Total Percentage
migration Western population
background | migration with

background migration
background
of total

Verbazischool | Terbregge 2.434 381 535 3.350 27.3%

WOW

Marga Ommoord 16.783 2514 6.398| 25.695 34,7%

Klompé

Tuinstad Schiebroek 0.898 1.765 5.273 16.936 41,6%

Mr. Van Eijck | Groot-IJsselmonde 13.847 3.183 11.858 28 .888 52.1%

OBS de Mare | Vreewijk 7.093 1.867 5.938 14.898 52,4%

Bavokring & | Kralingen-West 7.226 2.426 6.209 15.861 54,4%

Vrijeschool

Vredehof

Hildegardis Oude Noorden 6.129 2.262 8.760 17.152 64,3%

Emmaus Nieuwe Westen 6.310 2.693 10.494 19.497 67.6%

Elisabeth Carnisse 3.344 3.822 4.672 11.838 71,6%

Source Data used fronhttps://onderzoek010.nl/jiviey author Own calculations.
Table 2.2.Gender of the participants who filled in the questionnaire.
Frequency Percent
Girl 65 52.8
Boy 57 46.3
Genderfluid 1 8
Total 123 100.0

Source Reza Chewdlam, Dataset questionnaire interestshistory of primary school children Rotterdam
May 2022.

Table 2.3.Religion of the participants who filled in the questionnaire.

Frequency | Percent Valid Percent

No religion 52 423 44.8
Islamic 35 28.5 30.2
Catholic 14 11.4 12.1
Christian 11 8.9 9.5
Religion 4 33 34
Unknown

Total 116 94.3 100.0
No answer 7 5.7

Total 123 100.0

Source Reza Cheuwlam, Dataset questionnaire interestshistory of primary school children Rotterdam
May 2022.
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Table 2.4.Amount of Dutch participants and participants with a migration background

Frequency Percent

Migration background 90 73.2
Girl 48 39.0

Boy 41 33.3

Dutch 33 26.8

Girl 17 13.8

Boy 16 13.0

Total 123 100.0

Source Reza Cheuldlam, Dataset questionnaire interestshistory of primary school children Rotterdam
May 2022.

To gatheiinformation from the pupils, a questionnaire was developed and group interviews
with 10 children were conducted. The surveys were first given to a test @losmroup

consisted of ten children from Dutch, Surinamese, Indonesian, and Moroccan deseerif to

the questions were not too complex for children with different backgrounds. One younger
child aged 10 and one older child aged 13 were added to the test group. This choice was made
because sometimes children skip a grade or have to redo dlyeguestionnaire consisted

of one page with questions about the background featuggation backgrounggenderand

religion. The rest of the questionnaire consisted of three small tasks. In the first task the
children had to make a drawing or a word web about the historical theme or event that is most
important to them. In the second task, they were asked to make a toputhoée@ages

about subjects in history they find the most interesting. The subjects in task 2 were chosen by
looking into a history book, Branda@nused in the last class of one of the participating

schools. A divide was made between subjects in histoeady discussed in school and a
coupl e i n € wastlysnuthe thieddasks the children could write down the history of
which city, country, or part of the world they find it important or would like to learn (even)

more about. An explanation wadded to all the tasks. Our questionnaire that was used can be
found in Appendix 1The questionnaires were more qualitative than quantitative. However, a
dataset was created through the program SPSS to interpret certain aspects of the filled in

questionaires &

8 Katrui ten Barge, Wilfried Dabekaussen, Juul Lelieveld, Frederike Pals and Jacques van Berfigan

lesboek groep,8 ( Mal mberg: ©6s HEiL.togenbosch, 2008), 6

®These were not always completely new ity are not discussegry extensively in history &sons such as:

ithe history of the environment and climate, o6 fithe hi
and theatredo and Athe history of the common people. o
80 Forthe choices that weraost popular in task twand if children with anigration background chose cities,

countries or parts of the world related to this background.
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The questions of the interviews were based on the surveys filled in by the children. The
interviews were held with children from the Elisabethschool and the Mr. van Eijkschool.
These schools were chosen as they participated the earliest isghrcheand there was
enough time to send permission letters to the parents and to prepare the interviews. Both
schools are in diverse neighbourhoods. Especially the Mr. van Eijkschool is in an average and
very very diverse neighbourhood. In the intervigasticipated: one Dutch nemligious, one
half Dutchhalf Chinese nomeligious, one Pakistani Islamic, one Turkish Islamic, one Polish
Catholic, one half Surinames$mlf Bolivian Catholic girl, one Aruban nemeligious, one
Syrian Islamic and one half haan halfRussian Catholic boy. Interviews with children from
very white neighbourhood are missittpwever, the Rotterdam neighbourhoods in which the
interviews were takereflect the multiethnig multicultural and divers@opulation of this
urban arearlhat was most important for this researthe methodology and limitations of

this research are further explained in the next paragraphs.

2.2.Research with children

Throughout history, interviewing children and their families was not done beitersevas a
general understanding that children and young people did not have the capability to memorise
reliable accounts of things they experienced. Moreover, there was a restraint in doing this
kind of research because of the difficulty of interviewjloging(er) participant&: It is now
recognized in most of the Western world that children have a voice and, because of that,

should have asdfAs Mi chel l e O6Reilly and Nisha Dogr a

Contemporary research has an emphasis on doing resatrchildren, treating them as
agentive subjects in the process and this perspective has led to interviews with children and
young people becoming more commonpl&ce.

Now, children are recognised as active participants in the decisions thej4hieresearch
tries to contribute to this rather new chddntred way of doing research. While children in

previous times were not included into aspects that did concern them and thégingre

8Mi chell e OO0Reilly and Nisha Dogra, fThe Intemigningt ance o
Children and Young People for Research e d . Mi chell e O6Reilly and Nisha Do
Publications Ltd, 2018), 4.

82 Natacha Borgers, E#it de Leeuw and Joop HoXx, AChildren as respo
devel opment an dBultetinsigphéthalelogiq Boaidlagityee, na 1(2000): 61.

806Reilly and Dogra, fAThe importance of Interviewing
84 |bid.
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silenced | will be (mostly)silentto give voice and poweo the children so they can express
their opinions®®

Even though the importance of involving children in research is clear, this does not
necessarily make it easier to conduct research with children. Alice Bell has written about the
aspectsesearchers must consider when designing and testing questionnaires for &hildren.
She writes that it is important to see that children and adolescents could also be affected by
the context or content of the questions. There is a general agreement thatghildren
from the age of seven and up are appropriate for survey re$éatowever, the
guestionnaire design is very iIimportant. Bel |
guestionnaires for chil dr e astionssshod and with a cdedrvi c e
syntax®® With regard to the questions, she also mentions to keep the sentences simple, to use
unambiguous, straightforward language as children sometimes take things more literal than
they are, to make the questions spetdithe participant, and to particularly not make the
questions complex, hypothetical doublarrelled and negatively formulat&dEurthermore,
she writes that questions should be based on theahdnmeow because memotgsks are
guite complex as the ddihas to compile different elements of information. This makes that
they give less valid information about everyday situations. Short reference periods are thus
best for working with childref?

Bell also mentions an important point of children wantmglease adults. Children
have a tendency to agree with adults or give them the answer they think the adult would like
to hear®® This thus makes it also crucial to not create a list with suggestivaiged or-
phrased questions and to really be carefth the ordering of the questions as this might also
seem suggestive to the chifdWhen giving options in questionnaires, Bell states that the
differences between them should be extremely clear. Overall, it seems that children can deal
with four to five options the best. Yes/no questions might even be better, so that the children
d o rgét bored® Children also tend to just choose the first option in a survey, or the last

thing mentioned in an interview. So, when making a survey, the answer expected to be the

8Robyn Fivush, iSpeaking silence: The soci al construct
nar r aMemorgls, na 2 (2010): 992.

%Al ice Bell, AiDesigni ng an dJotrmalotReseaych op Ness#pineBnaires fo
(2007): 461469.

Bel |, AnDesigning and testing questionnaires, o 462.

88 bid., 463.

89 bid., 463464.

9 1bid., 464.

91 1bid.

9 1bid., 465.

93 1bid.
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most popular should be stated last and, in an interview, nametf filsinga scale is of

course also an option, but again, the scale should be very clear and easy for children to
understand. The best option is to have fidlyelled scales when using scales to question

children adjoining verbal or visual labels (smiley facesefample)?® In questionnaires there

are sometimes the options Al dondét knowo or
researcher can choose to not have a midpoint, or the beforementioned Gibtise

important points mentioned by Bell are ¢éakinto account in this research.

Natacha Borgers, Joop Hox and Dirk Sikkel have also written about the response
effects in surveys with children and adolescents. They researched three characteristics of
surveys and investigated how reliable these were.tfiitee characteristics were: negatively
formulated questions, the number of response options and offering a neutral nfitpoayt.
found out that children can respond stable within a scale and over time, while they respond
different on questions thateaformulated negatively. The interpretation of the questions that
are negatively formulated is thus stable but do differ from those positively forméiated.
most consistent result of their study was the effect of the number of responses with the
accuray of the answers. The stability of the answers increased up until six options, when
there were seven or more the stability went down. The writers also concluded that four
options in a survey was the best option, just like Bell stated in her reSarch.

In another article Borgers, Hox and Edith de Leeuw write about the specifics of
children in different devel opmental stages d
cognitive growth'° The age group that is investigated in my research is in the devel@dmen
stage oformal thought The writers describe this developmental stage to be a phase in which
children are cognitively functioning well but are still vegntextsensitiveand this should be
kept in mind. However, they also state that questionnakesHose for adults have been
implemented successfully in this developmental st&g@ontext is everything though, and
the researcher should keep in mind that parents, siblings, teachers, and classmates can all
influence the answers provided. Furthermdinere can also be a lack of motivation or

94 |bid.

9 |bid.

% |bid., 466.

97 Natacha Borgers, Joop Hox and Dirk Sikkel i Re sponse Effects in Surveys on
Effect of Number of Response Options, Negative Wording, and NeutraPMid @Qualityd& Quantity38, no.

1 (2004): 29.

%Borgers, Hox and Si kkel, @ ResdpoMdsoel eEsfcfeencttss, 6i n30Sur vey
“1bid., 30.

WBorgers, De Leeuw and Hox, f@AChildren as respondents
101 bid., 66.
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boredom that can influence the outcorfég here has been critique on this theory of Piaget,
mainly because it makessharpdistinction between stages while some argue that child
development is a continuous pess. Furthermore, there is the question of cultural and social
contexts which might also have an influence on learning and develoftfikiseems that
making the tasks as clear and interesting as possible, so the possibility of distraction is
minimal, isthe way to go when interviewing or surveying children.

Debra Poole makes some interesting points about interviewing chifderthe first
chapter of her book, she describes a conversation between a parent and child about what
activities the child partipated in at school on Friday. It was a very patsnhinated
conversation in which the mother mostly decided in what way the conversation deV&foped.
Even though it is, according to Poole, not surprising that in conversations between children
and parerd the parents are dominant, this directive style also infiltrates professionals in their
work. Poole refers to an example where the mother did not wait for the child to finish talking
before asking a new question, asked for a lot of details, posed mqligg&ons at the same
time, filled in the questions for her daughter and guessed what the answer wiiid be.

As | am someone the children do not know and many children are not comfortable
around strangers or just very restrained, | feel this is impdddep in mind. Dominating
the conversation will probably not help my research. Furthermore, what Poole catls open
ended recall prompts seem the most fitting for this research as she writes that these invite
children to just talk about a subje€f.However, there will also be a couple of focused
guestions. While using focused questions, the attention should really be on the wording as in
these questions there are a lot of words, concepts and grammatical structures that confuse
children and causesdmm to respond to a question that was not even asked by the
interviewer!® Even though asking a couple of basic questf§isimportant, too many of

these in the beginning of the interview tend to make children think they will get a lot of (these

1021pid., 66-67.

BMi chell e O6Reilly and Ni s hiaChibdand ResearchérFactwrs that Warrant i ew Er
Consdier ati on and tlhteniewinglCjidrea and ¥aurig ®eopledfor Rasearmth Michelle

O6Reilly and Nisha Dogra (California: SAGE Publicatio

pebra A. Poole, fAThe Sci dntewiewing €hildem The Bcienceafi ng Chi | dr e
Conversation in Forensic Contexed. D.A. Poole (Washington, DC: American Psychological Association,

2016), 810.
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106 1pid., 10.
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kind of) questions and that they should provide short answers. This type of questioning
declines the chance of children being extensive in their answramgl this is exactly the
opposite of what | want for my research.

The interviews for this research will elaiate on answers given in the questionnaires.
We conducted group interviews in a conversation style. The choice was made to do the
interview with a group, because the children can interact with each other and engage together
in talking about their interestand the filled in questionnaires without focussing too much on
me as a researcher. This approach also has similaritiefoaith groupsn a
phenomenological way. The goal of an approach like that is to grasp the problem or subject
from everyday knowlegke and perceptions of specific respondent subgrbtijftss a way to
gather a lot of information in a short period of time.

In this research, the choice was made to work with tasks/participatory methods
because it was not clear if | could be presentemtik children filled in the surveys at every
schoot!2113 There is a text explaining what each task entails. But through tasks, number of
guestions and concepts were limited. The descriptions were not very short, especially in task
one (see Appendix 1). Maver, they resembled small school assignments children were

already familiar with (drawing and looking at images).

2.3Limitations of this research

As with every research, this study also had its limitations. First, the CQYIRandemic

brought many uncertainties. Even when the corona measures were lifted, some schools still
wanted the children only to fill in the questionnaires when they had timie Tthis meant
teachers wanted to plan it themselves. For this reason, | was not present at some schools
during the filling in of the questionnaires to explain and help if there were any questions.

However, | informed all the teachers through an instvtactheet and stressed that they could

Wpool e, AThe Science oX. Interviewing Children,o 21
MSharon Vaughn, Jeanne Shay Schumm and Jane Sinagub,
Educati onal and P s yachsdGroopgnteoviaws in E@dusatgoa and Bsycho)agrBharon

Vaughn, Jeanne Shay Schumm & Jane Sinagub (Calif@age Publications, 1996), 4.

12\When | started this research, the corona pandesmscstill in full swing. Because of this | was not sure if |

could be in class and give the children the surveys. Even when the corona measures were let go, | found out tha
because the schools were very busy with catching up on work that was left behind because of the pandemic,

some of the schools appreciated it if the teachers could just plan filling in the surveys themselves. So, after all it

was a good choice making thaestionnaire in this way because | was indeed not present by a couple of schools.

Of course, with the schools who wanted me to be present, | was.

3Mi chelle OO0Reilly and Nisha Do g mntaryiewingGhidrerdamce of Par t i
Young People for Research e d . Mi chell e O6Reilly and Nisha Dogra (C
105.
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always contact me if there were any questions. | thus believe the surveys were conducted in a
good manner. As aforementioned, | first tested the questionnaires in a test group and
emphasized that the children shoutdtftry to fill in the questionnaires on their own. They
could only ask questions if something was unclear or too difficult. The feedback | received
was that all the children filled in the surveys themselves quite easily and that there were not
any difficulties or questions. This feedback made me more assured that the questionnaires
speak for themselves quite good and could be filled in without too much trouble.

| did however make some changes in the questionnaires after receiving feedback from
the test goup. In the last version of the questionnaire the option of making a drawing or a
word web was added to the first task. Furthermore, it was changed to one questiavhabout
they had drawn (or made a word web about) and one questionveibaihiey found hat
subject important. This was adjusted to make sure that if the drawing or writing of the child
was unclear, it was at least explained through these questions. In the second task the question
was changed from AExplain whgkodhiwereds@s veour
for picking your first/second/third subject.
Lastl vy, | changed sentence AAbout the histor
you thinkitisfunt o | ear n imotroe fafbixionybfavhat bitg, country or part of
the world do you think it ismportant/interesting o | ear n mor e about o in
was changed to get more history related answers and less answers related to vacation
destinations.

Second, | quickly found out that finding schools willing to participate was extremely
difficult because of the many requests they get from students and others for researchers. This
became even more a burden for them because of the GO¥fandemic. This refed in
little reaction and a lot of rejections. Over 50 schools were contacted and only 10 participated.
Most of them did so because of people in my network that helped me get into contact with
these schools. Another difficulty was that parent permissemrequired for the children to
participate. | immediately got the message from almost every school participating that parents
rarely react to letters and that if | got a couple back, that would already be great. | would have
preferred to have a large@ample of children, and | would have had one if every child from
every school could participate. However, because of the low response rate of the parents, the
sample was brought down significantly. There were 289 letters sent to the parents, but only
123got permission. My research thus completely depended on the response of schools and

more importantly of the parents. This was by far the most challenging aspect of this research.
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Third, the methods | chose for the surveys might not appeal to everyTdhiddvas
also an aspect that a teacher from one of the schools pointed out to me. He told me that it was
a good idea to make the first task of the questionnaire a choice, because some children find it
difficult to make a drawing*1 thus changed task oéter this tip and a similar experience
with the test group*® Even though this is something that children do on a regular basis in
school as well as at home, this does not mean that every child enjoys making a drawing or
mind map. However, | do also readithat when developing questionnaires like this, you
cannot appeal to every child.

Fourth, what should be kept in mind is that | am a stranger to the children, and they
can be intimidated or might give me the answers they think | would like to heasuBetc|
did my best to be as friendly and welcoming as possible and give the children the feeling that
they can tell me whatever they like. | believe that approaching the interviews in a
phenomenological manner also lessens the chance of children gigingra they think |
would like to hear. In addition, doing it in a conversation style with multiple children at the
same time gives the children the opportunity to discuss with their peers with whom they are
(hopefully) more comfortable.

Fifth, | have a on-Dutch appearance as | am half Dutch and half Surinamese and have
heard from many who do not know me personally that | appear Arabic (mainly Moroccan).
While this might be more comforting for children of migrants, this might have the opposite
effect on dildren of Dutch descent. If it comes to discussing certain topics (like, for example
slavery or Islam), especially during the interviews, Dutch children might have thought |
wanted to hear that they were really interested in that topic. Furthermoregs$kaqof
classmatesan also interfere with the answering of the questions. However, this also has
advantages as it lessened the focus on me and gave children the opportunity to discuss the
guestions together.

Seventh, as the scope of this researcloivery large, | could not conduct multiple
surveys or interviews with the pupils even though this might be beneficial. The children could
havebecome more comfortable over time and | cchdsle gotterbetter at developing the
guestionnaires or coming up with more fitting interview questions. However, the time frame

of my master thesis was limited.

114 Many thanks to Bert Cuypers from De Hilgardisschool for adirming the thought that | alreadyadand
giving me the tip to also add the option to makeiad magpfor the children who are better with words.
1150ne girl in the testgroup made a word web wouthout the option given to her inkliesasiption.
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Lastly, although I will try to be as unbiased as possible in my questioning and
interpretation of the redts, no researcher is completely unbiased. | conduct this study
knowing and keeping this in mind and strive to noplisonamatters influence my results.

3. The organisation and goals of Dutch primary history

education

History should be a course for all pupils in secondary education again, Tom van der Geugten
and Maria Greveargue in an article in the NRC. To do this, historical skills and subject
knowledge should have more priority through for example paying more attention to
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multiperspectivity"'® We agree with Van de Geugten and Grever, however why not start with
making hisory mandatory for every pupil in primary school? This is after all the first place
where pupils get familiar with history education. Furthermore, it is the first time they can
form an opinion on history being a subject for them or not.

In the previous lcapters the relevance and methodology of this research were
explained. Before going into the results of this research, the focus in this chapter will be on
Dutch primary history education. Particularly on how it is organised, what the goals are and
what developments took place in recent years. The emphasis is put on the current status as the
aim of this research is to find out how children feel about history edud¢atiag Going into
depth about the developments in history education throughout histotgrissting, but not
relevant for this study. The question answered in thischapfeHsow i s t he or gani
what are the goals and what are recent devel
answer this question, we mainly use sources frdnc&tional institutions, commissions and

foundations in the Netherlands who conduct research into education and policy documents.

3.1.What one must know and be able to do after Dutch primary history education
All kinds of developments in societigistoriography and in current history education have
influence on, or should have impact on the development of the history curriculum. While in
the past the subject of history was designed around promotion of patriotism and national
pride'!’, today the histrical skills that pupils require are considered as most important. This is
not only the case in the Netherlands, but it is something that is regarded important for all
European societies. The Council of Europe for instance aims to accomplish a greateryhar
between its member$® The emphasis in primary education in the Netherlands remains
mostly on Dutch history and on regional and local history. However, if and when possible,

connections are made with European and world histdry.

Tom van der Geugten and Maria Grever, TfGebRChiedenis
February 13, 202ttps://www.nrc.nl/nieuws/2022/02/13/geschiedemisetweereenvak-zijn-voor-alle-
leerlingena4088484

Grever, Mar i a.o0 friePalgraNeHamdeook obGonflistin History Educatiedited by

Luigi Cajani, Simone Lassig and Maria Repoussi (Cham: Palgrave Mcmillan, 2019), 387.

H8Councilof Europe A The Committee of Ministers t oheimagabfer st at
the other in history te®&&2022ng, 06 Accessed on December
https://rm.coe.int/ CoERMPublicCommonSearchServices/

DisplayDCTMContent?documentld=09000016805cc8e1.

119 Commissie Kennisbasis Palifen goede basigDen Haag: Vereniging Hogesckal 2012), 30.
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The most importantagl of history education in the Netherlands is learning how to think
and reason historically through historical interests and knowfe8yéhat pupils need to
learn through history lessons is how to deal with aspects such as continuity and change, facts
ard opinions and timeand locatiorrelatedness (sense of time). Furthermore, they learn the
difference between intended and unintended consequences of actions (cause and effect) of
people and for events. Lastly, they learn about developments and stroctarestional,
European, and global levEt History is about citizenship education through orientating
oneself in and reflecting on the current diversified society from the point of view of one's own
location, and personalization through learning to ustded people from a different time or
culture and not judging thef?It is about reflecting on your own values and norms and
developing a critical perspective. Some of these historical reasoning and thinking abilities are
inherent of whatwentyfirst certury skillsare described as. These are skills like problem
solving, critical analytical thinking, digital literacy, and civic competeré&Ehe unique
contribution of the history subject to the development and education of pupils is to provide
overview ad insight into a comprehensive world. This world is behind us and at the same
time part of our current everyday cultdré.

The Primary Education Act (WP®) indicates that, besides subjects such as Dutch
language, mathematics, physical and sensory eegngiimary education also includes
several knowledge areas. In the Netherlands, every knowleddé argaimary and
secondary education hksrndoelerwhich can be translated tore objectived?’ In addition,
the law also declares to what, in thesewdeolge areas, attention must be pafiThe subject
of history falls under the knowledge a@dentation on yourself and the wotfdin primary
education. This knowledge area is divided ip¢mple and societymostly social relations and

20Cees van der Kooij and Ton van der Schiakesnjsbasid nhoud e
Lerarenopleiders: Katern 3: Inhoud en Vakdidactiek op de lerarenopleidjregerGerda Geerdink ametje

Pauw (Eindhoven: Vereniging Lerarenopleiders Nederland (VELON), 2017), 95.

2lvan der Kooij and Van dem®©59chans, filnhoud en didacti
122 |pid., 96.

123Vereniging van docenten geschiedenis en staatsinrichting in Nederland (Bii88,tijd door het schoolvak

geschiedenis: een visie van geschiedenisdocenten op hufutraicht: VGN, 2016), 10.

124yereniging van docenten geschiedenis en staatsinrichting in Nederland (BiEd, Tijd 2 geschiedenis

(Utrecht: VGN, 2017), 11.

125The Dutch traniation is:Wet op het primair onderwis.

126 The Dutch translation iseergebied

nKerndoel en, 0 $LO Octobar 29, 202https:Hvwwiv.slenl/sectoren/po/kerndoelen/
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policy aspects?), nature and technifmostly biology) spacemostly geography) antime
(mostly history)t3!If and when possible, the four subjects are related to each other and to
other subjects such astistic orientationor mathematic$3? Within thisknowledge area
pupils put emphasis on themselves, on the interaction of people, on problem solving and
giving meaning to their being. Within the learning are@oéntation on yourself and the
world, there is a divide made betweam natureandon the world Regardingorientation on
nature it is about yourself, plants and animals and natural occurréddestation on the
world (or world orientatior) then encompasses the construction of a view on the world
through the frames of referentime andspace'*3 History eduation in Dutch primary school
starts in the lower years with a first look towaddsly timeandbiological timeand a glimpse
into historical time As off grade 5, pupils begin to grasp the aspect of historical time more
and focus omistorical awarenesand theorientation of past, present and futufé

History falls for the most part under the frame of referdimeeand has in primary
education threeore objectives51, 52 and 53Core objective 5tates that children learn
how to use simple historical sources and with this how to deal with time and the division of
time 13> Core objective 52dds that pupils are expected to learn abwetien time frame's®
and theircharacteristic aspects’ The 50windows ofthe Dutch Canoserve to illustratéhe
ten time framesMore about the contents thfe ten time framesndthe Dutch Canotater on
in this chapter. The part abahe canorhas been added to this core goal since Z81hen
it was implementethto primary and secondary educatfShPupils learn through examples
about eminent historical figures and events in history and their connection to global history
according tacore objective 530 At first, it was believed thatore objectiveshould cotain

specific formulations and enable uniform learning results. This view was later changed to

130 Anton Bakker en Matthijs DebergenMens en maatschappij in het basisonderwijs: Domeinbeschrijving ten
behoeve van peilingsonderzoéknschede: SLO, 2020), 9.

131510 nationaal expertisecentrum leerplanontwikkelkerndoelen primair onderwijs 2006. Overduk uit het
kerndoelenboekje dat verscheen bij de introductie, inclusief latere wettelijke aanvullingen op deze kerndoelen
(Amersfoort: SLO, 2020), 122.

132510, Kerndoelen primair onderwijs 200618.
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134 Commissie Kennisbasis Palifen goede basi®5.
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37.
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(Enschede, SLO, 2016), 15.
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stimulate freedom of organization of the curriculum of schtf8ldowever, the ternsore
objectivegs defined as the goals of what pupils should be capableirng dnd have
knowledge of when leaving primary schd®i.

So, how do theseore objectivesead to the desired results? The Education Inspection
did a study into the situation wforld orientationin 2015. This study stated that in another
research done by Cito the standards which were being set (also through thigexiree$ in
2003 were ot even close to being reached in 28f8Che standard minimum is only tested
for two subjects of history. However, more than 80 percent of the students at least achieves
the level of the standard minimum for other subjects. When it comes to achieveltient of
standard pass, the learning results for history are according to this study unsatisfactory to say
the least. Of the pupils, 7I6 percent are not able to pass for any historical suljfethe
best results were achieaedenesstioé tomeds ampr
This was where the sufficient standard was achieved by at least 50 percent of the pupils. In
three subjects A Medi eval Ageso, fAModern History: The
19t h Cethetsufficigndbstandarg achieved by less than 40 percEft.anguage is
deemed as a reason for the low results for the subject history and very imponaridor
orientation.As mentioned in a brochure created by the Educational Inspection, especially
children of whom the laguage at home is not Dutch are at risk of findiuggld orientation
more challenging?® This is thus partly the reason for children to not excel in this knowledge
area. Differences in interests, gender or (migration) backgrounds and the possibiligeof tho
differences influencing the performance of children, are ignored in this brochure.

However, earlier research done by Scula and referred to in the trend analysis of SLO,
the Curriculum Development Foundation, has also shown that there is a differemeerbe
how boys and girls perform. The largest differences are observed in the subjects of
topographyandhistory.}4” However, this does not necessarily have to do with the intelligence

of girls or boys, as is also stated in the analysis. It could for restas because of their

¥10r han A7 i Dodlarruinete: Tuasknadvies 2 Wetenschappelijke Curriculumcomnidssiersfoort:
Curriculumcommissie, 2021), 18.
142Theo Beker et alDe canon in het primair onderwij$Enschede: SLO, 2009) 1.
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anxiety, skills or interests. Overall, the most substantial differences are found between

children individually4®

3.2.Recent developments towardmultiperspectivityin the Netherlands
In May 2020 SLO was given the task to draw up an advice dhewbre objectivefor the

frames of referencéme andspacefor primary and secondary education. In April 2022 the

final advice was given, and the emphasis seems to bruttiperspectivityn this

document*® Several discussions had already been started in relation to this subject in Dutch
politics. In 2020, for example, the House of Representatives passed a motion regarding the
subject. This motion stated that in the curriculum there wasd for including proposals on

how discrimination, racism, ar8emitism, migration history and the colonial past could be
firmly embedded in the Dutch curriculum. This should be up for discussion when the core
objectives for primary and secondary edugatice determinetf? Furthermore, a new
commission started in 2021 because it was deemed important to strengthen the knowledge
among all Dutch citizens about the former Dutch East Indi€Ehe Advice Dialogue Group

Sl avery Past 0 Ch ancluded in®021 thahtee Nethedands shauldprmceed o
to first of all recognize the slavery past, apologize for it and make ant@dsre attention

to the slavery past and discrimination in Dutch education, especially in pedagogic studies, was
one of the reommendations in this repdft In addition, in articles VI and VIl was added in

the law that imparting respect for and knowledge about differences in political opinion, belief,
religion, gender, origin, sexual orientation or disability are part of the bakies at school.

This was done to provide more clarity on citizenship values. Even though these differences

148 bid., 28.

M9Werkgroep Referentiekaders Ruimte en Ththdadvies referentiekaders Ruimte en T{mersfoort: SLO,

2022), 6.

1S0K.A.E. van den Hul, Lisa Westerveld and Lammert van R&awijzigde motie van het lid Van den Hul c.s.

over de uitwerking van de kerndoelen ten aanzien van racisme, discriminatie, antisemitisme, koloniaal verleden

en migratiegeschiedenikamerstuknummer: 3129210, Den Haag: Tweede Kamer der SteBameraal, 2020.

BIANi euwe commi ssi e ten&emnisheer geschiedenisidederlahds d g 0 0 Ni euws ,
Rijksoverheid, 2510-2021, accessed on@5-2022,
https://www.rijksoverheid.nl/actueel/nieuws/2021/10/25/niewwammissieaande-slagmetvergroterkennis
overgeschiedenisederlandgndie.

A Advies Dialooggroep Slavernijverleden 6Kentenen var
Koninkrijksrelaties: Documenten, Rijksoverheid, accessed ebba3)22,
https://www.riksoverheid.nl/documenten/rapporten/2021/07/01/adviescetieieogroepslavernijverleden
presenteereindrapporketenenvanhetverleden
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exist, according to the law people should be treated equally in equal sitdatiéwnen in the
coalition agreement of 2021 it was mentioned tha government wanted to have more

attention to the shared history of the Netherlands. Hence, the government is now contributing
to a Slavery Museum and a National History Musétiit.was also stated that leading up to

the slavery commemoration year 302he government would pay additional attention to
conversation regarding the slavery past, but also to racism YfiEye aforementioned
developments are only a few examples which show the importancelterspectivity

within (history) education and society. This is however seen from-ddom perspective

politics in this case. As it is stated in the final advit8I0O, it shows that what is politically
sought after and what is achievable and desirable at schools to be established, does not always
match?®®’

In the final advice from SLO regarding for the frame of referepeeen primary
education, it is statedd@hmultiple perspectives should be studied. This means that multiple
experiences, points of view and interests of (groups of) people and organizations are
discussed®® Within the frame of referendame, there is reference to studying historical
developmets as much as possible from multiple dimensions and perspectives. This could be
done through looking at perspectives and experiences of different historical figures and
through comparing historical perspectives and experiences of historical figures ®ipeop
the present. It could also be done through looking at various dimensions (population,
governance, culture, religion et cetera), different scales (locally, regionally, nationally,
continentally, and globally) and various stories about developmehistany1°°

Hi story thus seems to be i mportant for th
acquirement of certain (twenfirst century) skills. Furthermore, there is a desire for
multiperspectivitywithin (history) education from the government. Yet, guestion is how
much of these skills the children acquire and how much time there is for various perspectives
during their primary education, because even though most educators teach history as a
separate subject, the time spent on history in primaryoéeionly around one hour per

%4 Tweede Kamenijziging van een aantal onderwijswetten in verband met verduidelijking van de
burgerschapsopdracht aan scholen in het fundemkerwijs kamerstuknummer: 35 3589, Den Haag:
Tweede Kamer der Stat€beneraal, 2021.

155 Ministerie van Onderwijs Cultuur en Wetenschdjggangspunten cultuurbeleid 202024 23.
https://open.overheid.nl/repository/reP0e8457{019-40b4a8d#
8a658fc59a9c/1/pdf/Uitgangspunten%20Nieuw%20Cultuurstelsel%20.pdf

16VvVD, D66, CDA and Christenunje A" Omzi en naar el kaar, vooruitkijken
202112025, 6 (December 15, 2021): 32.

7TAT i r d a Poeleen ruimtep.

158 1bid., 9.

91bid., 11-12.
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