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Abstract
. This study explores the realisation of the right to education of girls in conflict affected areas in Uganda. The main contribution of this research is that it explores how conflict affects the right to education of girls and what can be done to improve the realisation of their right to education. It is broadly believed that following conflict, education becomes an essential and targeted way of transforming the affected society from being war-torn to reconstruction and rehabilitation, peace and stability. However, access to education is constrained by a range of factors in conflict affected areas, and the human rights of girls and particularly their right to education often remain a dream far from reality. What is special about post-conflict situatons is the difficulty of ensuring basic security and rights so girls can go to school. Through reviewing some international and national human rights instruments, interventions and NGO strategies, it becomes clear in this study that human rights instruments and laws in conflict affected areas by themselves are insufficient to realize the right to education of girls. The essential question that remains is: how will quality education of girls be realised to be equal to that of boys, given difficult post-conflict environments such as that in Uganda? This study aims to inform future efforts to build better mechanisms to improve the realisation of rights of girls to education. Ultimately, the aims is to unlock the potential of girls to realise this right themselves. The study recommends national and international efforts to support and foster an educational culture that promotes and protects the human rights of girls in post-conflict situations.
Relevance to Development Studies

Today, so many conflicts threaten the realization of the right to education of girls. However, the fact remains that the significance of girls is no longer an exception but a growing reality that encourages the belief that girls are fundamental actors and great global changers for development. Although there are many challenges that affect girls such as poverty, insecurity, displacement and abuse, girls in conflict affected areas remain a special category that deserves serious attention. Attitudes towards girls and their involvement in education reflect the level of development. When girls who have been able to receive an education in society realize their independence, their benefit of having attained education leads to political, social and economic development
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Chapter 1- Introduction and Background
“…there is no tool for development more effective than the education of girls”, Kofi Annan, Former UN Secretary General, United Nations, New York, 2004
1.1 Introduction
In this study, the main focus will be on realisation of the right to education of girls in conflict-affected or post-conflict areas of Uganda. The research aims to explore how conflict affects girls’ right to education and schooling.  It also asks what can be done to improve their right to education in future. The study explores some key constraints to girls’ access to education in conflict affected areas of Uganda, by examining some features of post-conflict situations confronting girls themselves, their families and communities. Some key international and national human rights instruments are reviewed in the study, as well as interventions by NGOs.  The central focus as will now be elaborated in this introductory chapter on how the right to education for girls can be realised in Uganda’s difficult post-conflict environment. The rest of this chapter first traces the background to the problem being researched, by placing the research questions in the context of post-conflict Uganda.  
1.2 Background
Education is a very essential human need but yet remains a right so far for the disadvantaged girls in conflict areas. The persistent problem of girls growing up without receiving and realising their right to education has attracted increased global and public attention in recent years. More than 180 countries have re-affirmed to address the rights crisis to education by pledging that every girl and boy must receive quality education by 2015. The target was fully established and endorsed in the Millennium Development Goals 
(MDG’s)
Globally, thousands of girls
 have been affected by conflict and have suffered violence, including rape used as weapon of war. And, “over 39 million children do not have access to education in conflict affected countries of which more than half are girls” (PLAN, 2008:23). International statistics show that in 1999, 96 million children were out of school. This number decreased to 72 million in 2005 (EFA Global Monitoring Report 2008). According to DFID (2005), violence and disease coupled with illiteracy and economic weakness are bottlenecks and intensively concentrated in conflict affected areas.
The conflict in the Great Lakes region has contributed a lot to the suffering of millions of girls in this part of Africa. Many of these girls have missed out on educational opportunities, which often resulted in illiteracy. This manifests in (northern and other conflict affected areas) in Uganda as well as in the Democratic Republic of Congo and Sudan. The Republic of Uganda has gone through bloody conflicts since it got its independence. The recent conflict in Northern Uganda started at least in 1986 when the current regime of the National Resistance Movement took over political powers. The war was between the Lord’s Resistance Army (LRA), the Democratic Peoples Movement and the Holy Spirit Movement, that was championed by a woman named Alice Lakwena (Gersony 1997:25), and President Yoweri Museveni’s regime. According to Barnes and Lucima (2002:5) the emerging of the conflict was generated by the NRM ruling methods that would see the movement have control over the northern parts of Uganda. In actual sense, the belief is shared and commonly spread among the population that was affected by the conflict (Warue, 2006). The fighting resulted in the denial and abuse of the right to education of girls in the then occupied districts of Acholi, Teso, and Lango sub-regions that include Gulu, Kitgum, Pader, Amuru, Lira, Soroti, Katakwi and Kaberamaido districts. The conflict also had its extensions in Sudan and Democratic Republic of Congo.
Like many other conflict affected areas around the world, the majority of the victims were civilians and especially girls, who were targeted for abduction, rape, killings and torture. Many of the victims suffered human rights abuses, homelessness, destruction of schools and other social injustices. Before the rehabilitation and reconstruction phase, more than a million Ugandans lived in internally displaced peoples (IDPs) camps where most of the population suffered absolute poverty without a realisation of what the future held  in the worst living conditions and lacking basic needs and human rights.(Baines et al. 2006).
Uganda continues to make great strides in making the realization of the education of girls. With increased enrollment in the primary education and a country emerging from war, the government faces a particular challenge especially in improving the quality of education that is provided to the disadvantaged girls, ethnic minorities, and children in general in the most heavily districts that were affected by conflict. In this regard, regional disparities exist. According to the Ugandan Education survey (2005), conflict affected districts have higher school drop-out than the rest of the country. Getting girls into the classroom as such does not guarantee their stay or completion of education. Girls need to complete and achieve from their education. Indeed the World Bank report (2002) on education in Africa stresses the need and great value and importance of keeping girls in school.
The conflict in Uganda has turned out to defy human rights entitlements and destabilized the peace and school environment including the realization of the right to education of girls. As Davis (2004:29) pointed out: “conflict affects all systems all the way down a nested hierarchy”. Therefore if human rights, development and social justice are to be realized in Uganda, it is very important to understand the root causes of conflict in Uganda which range from ethnic, economic, social and political factors.
1.3 The Structural Effects of Violence
Uganda as a country itself has been undergoing a lot of violent conflicts. These conflicts originate from colonial periods up to present. The elimination of the kingdom leadership and declaring Uganda as a republic under Obote’s regime, brought the divide and rule politics. The ruling of a military man called Amin between 1971-1979 was another incident that brought a lot of bloodshed in the history of the Republic of Uganda. According to Chenoy (2002:8), conflict takes place when there is failure in negotiations and when injustices prevail in the country and “supervene over harmony and international law”. The situation then turns into war. The conquering of power by President Yoweri Museveni and his military brutalization in the central part of Uganda (Luwero Triangle) left many people homeless and killed in Luwero district 
Throughout, the Lord’s Resistance Army (LRA) has been at the centre of gross human rights violations coupled with ethnic violence and abduction of girls (Commission 1994:11-18 and Allen 2005:10-11). The LRA tedious reason for fighting comes as a result of the claim that it is a divine-led struggle of the ten commandments of the holy bible wanting to overthrow Museveni’s government (Bainomugisha and Tumushabe 2005:8). This brings to understanding that the Ugandan state has been ruled by leaders who come into high government political offices by use of a “gun” and the nation has been kept under military power which has caused a lot of grievance and dissatisfaction among the poor population of Uganda.
At present, there is a belief that through the government’s strategy of “operation lightening thunder” carried out by UPDF (Human Rights Watch, 2010) the LRA has been dangerously weakened but still exist and that the war is virtually over and the government has shifted from an emergency response into Rehabilitation-Reconstruction and Development Plan for the conflict affected areas. Rehabilitation means a move of reducing possible factors that limit a person, girls or boys to attain the highest possible level of independence and quality of life. Strategies of rehabilitation may include, educational promotions and campaigns, supply of health facilities, medical care, supply of school teaching and learning materials, rebuilding schools and other social support to conflict-affected populations,
1.4 The Specific Problem Area
The right to education of girls is a fundamental human right. There is a need to acknowledge that the non-realization of the right to education of girls in conflict affected areas has significant negative impacts on development.  ‘Development’ in conflict affected areas is often associated with humanitarian aid, gender equality, human rights, governance, and education. Most donors, scholars as well as UN agencies fail to recognise the practical problems of development as most girls “forfeit their right to education” (INNE 2006: 6). Education is the basis for important choices in life. According to a UNICEF report (2005:32), during conflict situations education increases knowledge about equal rights and roles of men and women as well as boys and girls
The current situation of the right to education of girls in Uganda is difficult. According to UNICEF (2009:119-122), education, especially of girls, in the conflict affected areas of Teso, Lango and Acholi regions still lags behind. Around 800,000 people remain in IDP camps due to insecurity, decline of the LRA leaders from signing the peace accord, lack of basic services in rural areas and other important human rights needs that are completely absent in their original deserted home areas.
“In the Acholi sub region, approximately 41 per cent of all primary schools were displaced in November 2007. In 2008, however, only 2 per cent of schools were still located in camps, meaning that over 200 primary schools successfully relocated to their traditional homesteads. However, due to the damage and neglect experienced during the conflict, serious gaps in the infrastructure, staffing and functionality of return schools remain” (UNICEF 2009:120) 
The main challenges faced in realizing the right to education in Uganda are lack of resources, qualified teachers and poor salaries. There is also the problem of poor infrastructure. In the current school years, the most critical priorities are addressing extremely limited school capacities and teacher shortages in all conflict affected areas, as well as maximizing the completion rates of girls. UNICEF further points that; 

“Over 3,000 children and women continue to be associated with the Lord’s Resistance Army (LRA), but over 90 per cent of the 750,000 children under age 18 in the Acholi sub region are considered conflict-affected, having experienced displacement, abduction and/or violence during the conflict. Coverage of child protection systems stands at 60 per cent of sub counties in Acholi and 48 per cent in Lango. However, most systems have inadequate capacity to identify, support, refer, follow up and report on cases”.

Kikampikaho and Kweisiga (2002), note that education tends to be of low quality and girls rarely completing their primary cycle. In conflict affected areas of Uganda for example, enrolment of girls in primary education increased but setbacks occurred when girls dropped out from upper primary classes even though education is very useful in helping people’s capabilities to break through the life cycle of violence and suffering
The conflict itself created a lost generation of girls that have no adequate education and the government programs have in one way or another failed completely to address the right to education for girls and the affected population at large. On the one hand, children, including girls, were forced to fight in armed militia groups when the conflict was at its highest peak (BBC, 2004). Mostly girls were subjected to sexual exploitation and other human rights violations. On the other hand, years of instability and conflict have devastated the education system in many of these areas in Uganda. Education service provision and retention is poor for a number of reasons that range from family to community and national level. 
The following account by a girl from a conflict affected zone in Uganda shows the extent to which conflict can destroy and make it difficult for girls to realize their right to education:
“Lucy was 12 when she was abducted by the Lords Resistance Army (LRA). She was forced to walk hundreds of kilometers to a base in Sudan and taught to use a gun. The LRA is estimated to have abducted 25,000 children in its 20 year insurgency. We were used like slaves said Lucy. Most of the fighters ranged from 10-15 years. You get trained in guns for one or two weeks then you are sent to a battle but most do not know how to fight so they are killed. The rebels tell you: Don’t surrender, don’t run, or they will kill you. At 13 yrs, Lucy was made the 3rd wife of a commander. She suffered sexual abuse and was beaten by her older co- wives. She considered suicide. Three years later, she persuaded her husband that a bright future awaited back home in Uganda and one morning, fearing for their lives, they fled Sudan. Back in Uganda, government soldiers killed her husband and took her captive. She was taken to a centre for former combatants where she received counseling and learned she was pregnant. Her family welcomed her home but her neighbours, whose daughter had been killed by the rebels, were less accepting. People say we have ghosts attached to us because we have killed, she said. Lucy is now a bright and talkative woman. With the help of her mother and a small inheritance from her father, who died last year, she saved enough money to enroll at Mulago Medical School based at Uganda’s prestigious hospital. Her daughter is now five and is catered for by her mother while she studies. She said, there is no money to send Winfred to school while I am studying so she has to wait. I have one more year then I can get a job and then she will go to school. Lucy said beaming - I want my daughter to have all the opportunities I never had. Her Education is very important to me. I think she might be a lawyer” (PLAN, 2008:44)
Most of the abducted girls suffered sexual violence and were raped. Their education ambitions come to halt as they face practical struggles of life. Girls then become particularly vulnerable to abuse and have unequal or no access to schooling at all. McKay et al (2002:27-30) makes a special note on Uganda that:  

the war marked extreme brutality that included sexual abuse, physical and mental torture, unlawful arrest and detention, disfigurement and mutilation, forced cannibalism and wide array of threats, abductions into the rebel forces  central because the LRA cannot attract many fighters into its ranks, it filled them primarily with abducted boys and girls.

As girls become a targeted group of individuals or a humiliation category, girl victims in conflict affected areas continue to face challenges of realizing their right to education. Heart -touching stories as the one above becomes a clear justification for why this study is very useful at this particular moment since the study unveils the hidden and most neglected category of human rights abuses that girls in conflict areas undergo as they cope with their day–to- day lives in society
In addition, girls and small children are reportedly routinely driven out of school to go and collect food rations from the distribution centres (Mwangi, 2005) or are forcibly married which jeopardises their right to freedom on choosing for their best educational priorities. The compounded effects of exclusion from the right to education can only mean that conflict most severely affects those who are already marginalised (Kinsella et al:2009). Thus girls belonging to ethnic and other minority groups in Lango and Acholi regions are most likely to face hard-core exclusion and “honour violence” (Cohen, 1994) from education in conflict-affected contexts in Uganda.
Particular gendered effects have surfaced in the form of sexual violence against girls and female teachers in schools, non-completion due to internal displacement, and chronic absenteeism of girls as a result of taking up adult domestic roles prematurely. According to Bensalah et al (2003:14), girls can be required to remain home and sometimes to help with “petty trading”. Conflict may have left the girls without clothing and without school uniform or sanitary pads. All may result in absenteeism and school dropout. 

Reintegration of former girl child soldiers in schools poses particular challenges to the right to education since it requires community acceptance of girls some of whom were perpetrators as well as victims of violent conflict (Betancourt et al, 2008). Studies on the educational experience of former girl child soldiers in Uganda point to further impediments due to post-traumatic stress disorder, orphanage, sexual and gender based violence and physical disability. According to McKay (2002:56) girls become socially unacceptable in the community and are faced with great fear as they settle in their return communities or IDP camps. According to a 15 year old girl from Uganda:
When I escaped and returned, I was escorted by the local councils who showed me my family, my mother first refused to greet me that I needed to first be cleansed. After two months when I was told to go to school, my fellow classmates would look at me with a “bad eye” in class because they always thought I was going to fight them” (Warue 2006, Unpublished Report)
 According to Denov (2008), the roles for girl soldiers were overwhelmingly coupled with victimisation, insecurity and girls primarily serving as sexual and domestic servants whereas boys were fighters. Therefore, particular attention needs to be given to the needs of girl-mothers, girl-victims of sexual violence, and girls that were married to combatants so as to attain better education

1.5 Research Objectives and Research Questions

The main objectives of the paper are to explore the scope for realizing the right to education of girls in post-conflict affected areas of Uganda. As a prelude to this specific investigation, the paper identifies what is involved in realizing the right to education of girls in conflict affected areas in general. This paper also assesses the challenges for girls’ education in conflict affected areas in Uganda. The hope is to generate recommendations on what can be done to strengthen the right to education of the girls involved.
1.5.1 Main Research Question
How can the problem of non realisation of the right to education of girls be understood and addressed in conflict affected areas in Uganda?
1.5.2 Sub questions

1.  What is the state of the Right to Education of girls in conflict affected areas 

in Uganda?

2. What are the problems in realising the right to education of girls in conflict affected areas of Uganda?
3. What is involved in realising the right to education of girls in conflict affected areas in Uganda?
4. How have different organisations tried to protect and promote the right to education of girls in such situation?

5. What can be done in future to improve the realisation of the right to education of girls in conflict affected areas in Uganda? 
1.6 Methodology and Research Methods

The research was qualitative and used mainly secondary data and literature to generate information. Within this domain, library or desk research, including internet research, was used most. Some interviews were conducted in relation to some specific issues eg through email messaging. The persons to whom the emails were sent prefer their names and identity not to be mentioned. The researcher respects confidentiality of these people. The selection of the respondents was based on their experience and knowledge of working with girls in situations of conflict affected areas in Uganda. The voices of young girls from Conflict affected regions are included through a presentation of their stories
. These stories were drawn from literature of prominent relevant organisations that implement education initiatives in conflict affected areas. In order to enhance the quality of information and make it up-to-date, I set up a Facebook page called say no to girls illiteracy in conflict areas which was joined by 118 members. The research questions were posted on the page and members of the group contributed ideas, gave feedback and comments that indicate the nature of problems associated with girls’ education and what can be done to foster their education. Some of these comments have been used in the study.
The research also used existing scholarly literature on the right to education of girls, documents and material published by academic institutions, UN agencies such as UNICEF and UNHCR’s reports, academic journals and trusted scholarly and practitioner’s internet website sources.

1.7 Scope and Limitations of the Study


This study explores the scope for realizing the right to education of girls in post conflict affected areas in Uganda. The study takes into consideration general areas of Lango, Acholi and Teso sub regions where the conflict had devastating effects on the population.  However, due to limited information on other areas affected by conflict, most of the references have been made to Northern Uganda since it was heavily affected by the war between the Lords Resistance Army (LRA) and the current government of President Yoweri Kaguta Museveni.
Another limitation related to the scarcity of literature that indicates what the realisation of the right to education of girls in conflict affected areas could entail. Generally data concerning conflict affected areas tend not to be that reliable. However, concentrating on conflict affected areas in Uganda made it possible to identify international and national resources on the topic. This study then looks at what the realization of girl’s education entails, using existing international and national human rights instruments ratified by the government of Uganda. The study also suggests what can be done to promote and improve the realization of the right involved. 
1.8 Justification/Relevance
Providing opportunities for the realization of the right to education of girls in all stages and aspects of their lives remains a big challenge. Promoting girls education in development programmes with a critical focus on conflict affected areas is one way to unearth the systematic but often hidden conditions of exploitation, discrimination and sexual abuse that can be used as weapons of war in conflict affected areas.
In most conflict affected regions in Uganda, little research has been carried out on the realisation of the right to education of girls, although conflict clearly is very disadvantageous to their education (Muzarana 2006:3). Due to this gap, little is known on how conflict affects girls in their developmental stages and eventually girls end up not exercising their right to education. 
This study focuses on ways to realise the education of girls in conflict affected areas, in the mainstream of development activities of international and humanitarian NGOs as potential key actors in local conflict situations. Agencies like UNICEF and international NGOs do recommendable jobs but the problem is that they often come to conflict areas with ready made plans which are unable to allow room for girls’ participation.

This study seeks to build the case for better mechanisms to improve the realisation of girl’s rights to education. It also intends to create more awareness of national and international efforts to promote girls education and how girls education can be better supported in conflict affected areas in the future.

The outcome of this research can be meaningful for UN agencies, policy makers, governmental officials, advocates and human rights activists who are working at global, country and community levels.
1.9 Overview of Chapters

The first chapter has introduced issues concerning the right to education of girls in conflict affected areas in Uganda. It has shown the extent of the problem, presented the research questions and the methodology used. The second chapter now discusses the framework for analysis and examines a number of relevant concepts such as the right to education of girls, state obligations and international and national human rights instruments as they relate to protecting education rights of girls.  The third chapter will then first highlight significant obstacles to the realisation of girls’ right to education in post-conflict areas of Uganda. It will then link these difficulties with realisation to state and non-state policies and interventions designed to address the problem.  Chapter 4 builds on the main insights of this study, by showing how a child rights-based approach can help to realise girls education as a basic human right. Finally, Chapter 5 presents key findings and makes some recommendations. 

CHAPTER 2-Framework for Analysis and Relevant Concepts

Introduction

This chapter introduces the concepts used in the academic analysis of this research paper and sets out a conceptual framework .By its very nature, the right to education of girls should be a priority in the area of human rights. In most cases, the right to life, the right to health,the right to education, the right to freedom of expression and rights of  vulnerable groups are all related to the educational development of girls. It therefore becomes important to focus on rights-based approaches to the subject, so as to enhance the realization of the right to education and all other human rights entitlements. 
An inquiry into the literature on issues relevant to the right to education of girls in conflict affected areas in Uganda reveals the great surprise that most of the literature emphasizes the impacts of conflict on girls education but leaves out the aspect of how to realise the right to education of girls. As far as the right to education in armed conflict is concerned, Boyden and Ryder (1996:9) in their book reached the conclusion that: 
Education needs to be given major priority in areas affected by conflict since it can offer many benefits additional to those provided in peace time. It can, for example, fulfill many important security and social functions. Children in war zones who are deprived of an education are thus doubly jeopardized.
Heidi Eschenbacher (2009:2-6) stated that education in conflict affected countries has gained much attention since the World Education Forum meeting in Dakar. Education of girls in conflict affected areas was highlighted as a major concern in the EFA goals by international humanitarian agencies. Education is one way in which conflict can be prevented and can help prevent the impact of conflicts on girls. Peter Buckland (2006:9) shows clearly that education does not cause wars but cannot end them either. But realising the right to education of girls can help prevent the impact of conflict in the society. 
Often neglected gender dimensions are of critical importance in needs-based analysis of the right to education particularly in contexts characterized by human rights violations and internal displacement in Uganda. Not only are patriarchal structures a big bottleneck in realising the right to education, most analyses of conflict are mostly ‛ungendered’ (Byrne, 1996) which is a potential cause of ineffectiveness of programmatic responses. 
2.1 Defining the Term ‘Girls’
Following legal terms, every human being under the age of 18 is considered a child (CRC, Art 1). A girl is therefore a female human being from birth to adulthood. Girls are among the world’s most vulnerable and marginalized groups of people and are at particular risk of human rights abuse when conflict erupts. Being young and female in conflict situations means that girls experience discrimination through gender
 and age 
2.2 The Right to Education 
Education is a key component and a right of girls. Geiger (2002:3) indicated that the benefits of education relate to more or less all aspects of development. Education empowers people to participate in public and political life. The denial, as well as violation of the right to education of girls, spoils a girl’s capacity to develop her own personalities, to maintain and defend herself and her families and to take part sufficiently in economical social and political life. On society level, the denial of the right to education damages the cause of democracy and social development and by extension, may harm human security and international peace.  In addition, education can be looked at as more than reading, and learning to write or calculate, it’s a real necessity and indispensable right
A number of human rights frameworks address the right to education of girls as a human right. The Convention on the Rights of the Child which is the mostly widely ratified human rights instrument preserves education as a fundamental human right for girls. In addition the Convention on the Elimination and Discrimination Against Women (CEDAW, Art 10), the African Charter on the Welfare and Rights of the Child (ACWRC, Art 11), and national legal documents address relevant issues. While the CRC is not a girls’ convention, the non-discrimination principle is strongly embodied in it. Accordingly, girls should enjoy and have equal rights. In fact, all CRC rights are to be granted to all persons below 18 years of age (art. 1) without discrimination of any kind (art. 2).
The right to education as a human right can be typified as an empowerment right. In fact, the enjoyment of political and civil rights such as the freedom of expression and information, the right to vote and to be elected among others necessitates a minimum level of education. On a further note, socio-economic and cultural rights including the right to work and equal payment can only be exercised and become meaningful after a person has acquired atleast some level of education. According to Kumar (2004:237-242), education is imperative for addressing life challenges and promotion of human rights; it is both a human right in itself and a necessary means of realizing other human rights. It is the prerequisite for enjoyment of economic, social and cultural rights. Civil and political rights and social rights such as the right to vote, proper decision making, access to public service can only be fully put into effect with a minimum level of education. Education as a fundamental right has been recognized and authorized by many international human rights instruments. In actual sense, education should be free, non-costly and accessible at least on primary level by all girls and children. It is also an important tool of protecting girls especially against various forms of exploitation such as sexual exploitation, slavery, trafficking, recruitment into rebel and military forces. In other wards the progression of education helps girls to learn about their rights, duties and how the society functions.
According to article 26 of the Universal Declaration of Human Rights “Everyone has the right to education”. Elementary education should be compulsory and that the technical and professional education must be made available and higher education should equally be accessed to all persons with a focus on merit.  Education has to be directed to the full development of the human personality and to the strengthening of respect for human rights and fundamental freedoms. Accordingly, every individual, irrespective of race, nationality, ethnic or origin, gender, religion, political affiliation, age or disability has a right or is entitled to free elementary education (Huggins et al, 2005). The right to education is also addressed in the Convention on the Elimination of All Forms of Discrimination against Women (CEDAW art 10) which prohibits any form of discrimination against women regarding the right to education and states parties to the convention shall take appropriate measures to eliminate discrimination and ensure equality.  ,.

Yet other human rights instruments also recognise the right to education of girls. With reference to the United Nations Literacy Decade (2003-2012), the Commission on Human Rights (Resolution 23, 2002) urged state parties to give attention to the right to education without discrimination, including: 
(a) To give full effect to the right to education and to guarantee that this right is recognized and exercised without discrimination of any kind;
(b) To take all appropriate measures to eliminate obstacles limiting effective access to education, notably by girls, including pregnant girls, children living in rural areas, children belonging to minority groups, indigenous children, migrant children, refugee children, internally displaced children, children affected by armed conflicts, children with disabilities, children with human immunodeficiency virus/acquired immunodeficiency syndrome (HIV/AIDS) and children deprived of their liberty..
According to Tomasevski (2006: 11): “all human rights apply in education and education should be designed so as to enhance human rights” Education is an indispensable way of recognising and realising other human rights which are crucial to girls i.e. economic rights, political rights and social rights. 

On the regional level, the European Convention on human rights and fundamental freedoms (art 2 of the first protocol), the American Convention on Human Rights (article 13 of the additional protocol), and the African Charters respectively on Human and Peoples’ Rights (article 17), and the Rights and the Welfare of the Child.
. Some of the most important among these instruments will now be presented in more detail in the next few sections of this chapter.
2.2.1 The Convention on the Rights of the Child (CRC)
The Convention on the Rights of the Child was established in 1989 as the first internationally binding legal instrument to encompass the full range of human rights -civil, political, economic, cultural and social – specifically applicable to children. In general, the convention provides  for four different kinds of rights that include survival rights, development rights and children’s right to express their views and also put into consideration the required and minimum  living standards and health care, i.e. provision.  Like CEDAW, the CRC (art. 2) restates prohibition of any kind of discrimination irrespective of the child’s or his or her parent’s or legal guardian’s race, color, sex, language, religion, nationality, ethnic or social origin, property, disability birth, activities, expressed opinions, or beliefs of the child’s parents, legal guardians, or family members, or other status.

CRC Article 28 calls for States to make primary education compulsory and free to all, and to encourage the development of accessible secondary and other forms of education. Quality and relevance is detailed in Article 29, which mandates an education that builds on a child’s potential and supports his/her cultural identity. Psychosocial support and enriched curriculum for conflict-affected children are both emphasized in this article. 
In addition, Article 29 defines the aims of education, that education shall be directed to the development of the child’s personality, talents and mental and physical abilities to their fullest potential. This reverberates the over-riding standards of the CRC, which are stated among others in Art. 3 on the best interests of the child. It requires child-friendliness in all aspects. Article 12 proclaims that children are entitled to express their views on all matters of concern to them. This in turn applies to all aspects of childhood education inclusive of girls. According to the UNESCO EFA Global Monitoring 2009 Report, the principle of participation in education was buttressed in the Convention, with parallel rights to freedom of expression, religion, and association.
CRC article 38 notes the obligation of States Parties to respect and ensure respect for international humanitarian law as it applies to children, as well as to take all feasible measures to ensure the protection and care of children affected by conflict. Article 39 focuses on the treatment, recovery and social reintegration of children who are victims of conflict. Education has a special role to play in the fulfillment of both of these articles, since it can be an important medium of protection and also of recovery and social reintegration in the context of conflict.
Uganda was among the first countries in the world to ratify the Convention on the Rights of the Child
. The CRC applies with equal force and in particularly important ways to the right to education of girls in conflict affected areas. Despite Uganda’s leadership on the international stage in ratifying the CRC, in practice, the government is falling short in implementation (Human Rights Watch, 2010) where it is most needed, that is in areas that were affected by conflict.
2.2.2 The African Charter on the Rights and Welfare of the Child

This most important instrument protects and promotes girls rights. It calls on states to protect and care for all children who are affected by conflict and take appropriate and necessary measures to ensure the rights of the child. Uganda ratified the African Charter on the Rights and Welfare of the Child in August 1994, and took full responsibility for each and every article as per its Article 1(1):
“members states of the Organization of African Unity parties to the present Charter shall recognize the rights, freedoms and duties enshrined in this Charter and shall undertake the necessary steps, in accordance with their Constitutional processes and with the provisions of the present Charter, to adopt such legislative or other measures as may be necessary to give effect to the provision of this Charter”.

Article 11 of the Charter refers to education and stipulates that every child shall have the right to education. The education of the child shall be directed to the promotion and the development of the child’s personality, talents and mental and physical abilities to their fullest potential, fostering respect for human rights and fundamental freedoms, with particular reference to those set out in the provisions of various African instruments on human and peoples’ rights. According to sub-section 3, states parties to the present Charter shall take all appropriate measures with a view to achieving the full realization of this right and shall in particular provide free and compulsory basic education. As Uganda is a party to the Charter, it has to provide basic education. Subsection 5 states that children who are subjected to school or parental discipline shall be treated with humanity and with respect for the inherent dignity of the child. 
2.2.3 The 1995 Constitution of the Republic of Uganda
The Constitution of Uganda is a fundamental law of the country which reflects underlying values on the children. It spells out the basic rights of the child including the right to education. The Constitution of the Republic of Uganda chapter 4(30) spells out that all persons have a right to education. It also outlines the obligations of the state in relation to rights of children. Article 34(2) states that a “child is entitled to basic education which shall be the responsibility of the State and the parents of the child’. Although there are international and regional human rights instruments to which Uganda is a state party which require providing free and compulsory education, the Constitution nor does other national legislation make primary education compulsory in real terms. At the moment, no Ugandan legislation provides for punishment of parents or communities that do not send their girls to school. The Children’s Act in Uganda reiterates the main provisions in the UNCRC and provides for the basic duty of the state and parents and guardians to supply for the child’s needs such as education, guidance, immunisation, clothing, shelter and health needs. In conclusion the national legal framework is incomplete. 
2.3 State Parties Obligation on the Right to Education
“We laugh because the politics is bigger than us, we hope that when we grow up, we will be able to be the new leaders and bring change” – Manar 15 (PLAN 2008:43)
Being a state party to any convention brings obligations and duties to the state. Accordingly, Uganda under the CRC and other instruments is obliged to fulfill the right to education of girls. This obligation is not exclusively the burden of the state but, may involve other actors too although non-state actors including NGOs are not formally bound by the CRC. Nevertheless, they can promote and assist in the implementation of the right to education. The essential role of the Ugandan government is to set out an appropriate legal framework and an educational strategy, to determine and enforce educational standards, to monitor implementation of the strategy and to put in place corrective action for the progressive realization of education.
Apart from the above mentioned duties, according to Beeckman (2004), the right to education implies that education should be made available, accessible and adaptable to all. Education should be directed towards a child's personality, physical ability, and talents. According to the CRC (arts. 28 and 29), education should prepare the child for an active adult life in a free society and foster respect for the child's parents, his or her own cultural identity, language and values, and cultural background and values of others. 
Like is the case for any other human right, the right to education requires the government of Uganda to meet the following three obligation levels:
a) The obligation to respect forbids states from “acting in infringement of recognized rights and freedoms, interfering with or limiting the exercise of such right and freedoms in other wards states must desist from any measures that could deprive individuals from enjoying their rights”(Sepulveda etal:2006:16).  Parents must be given liberty to be in position to decide which schools their children should go to and ensure that their children acquire religious and moral education. This level of obligation necessitates the state to desist from any measure that may jeopardize persons of the enjoyment of their rights or of the ability to satisfy those rights by their own efforts
.
b) The obligation to protect requires states to take steps with all suitable means from “violation of human rights by third parties as this is a central necessity and main function of the state. It necessitates the state to prevent violations of individuals and to eliminate incentives to violate rights by third party” (Sepulveda etal, 2004:16) States need to make sure that schools do not operate through discriminatory practices, or impose improper punishment on learners, particularly girls. The obligation to protect also requires the government of Uganda to prevent abuse by any individual or non-state actor
c) The obligation to fulfill is considered as an obligation to achieve the progressive realization of the right. In this case, education requires the state to ensure that persons have openings to acquire satisfaction of basic needs as acknowledged in human rights instruments which cannot be secured by personal efforts. Although this is the key state obligation in relation to economic, social and cultural rights, the duty to fulfill also arises in respect of civil and political rights of persons. Therefore in my own view, the Ugandan government should be able to fulfill the right to education with the basic requirements to ensure that the curriculum for the education system benefits all and its not segregative and should establish a minimum transparent and effective system which monitors whether or not education is in fact, directed to the educational objectives as set forth by human rights instruments.
In addition to the above, states parties have specific obligations regarding the right to education. For example the Ugandan government is required to ensure that education curricula, for all levels of the educational system, are directed to the objectives identified for example according to UNESCO guidelines
. 
In sum, Uganda is supposed to respect, protect and fulfil each of the essential attributes (availability, accessibility, acceptability, adaptability) of the right to education

2.4 Obligations for other actors on right to education
As discussed earlier, the obligation to protect the right to education particularly for girls is universal and its implementation concerns multiple actors. The primary responsibilities and roles in the area of human rights enjoyment remain with the state of Uganda but can ‘delegate’ human rights obligations to non-state entities including international organizations but that does not mean that Uganda should avoid its primary role. Some of the agencies and international organizations promoting the right to education in conflict affected areas include UNHCR, UNICEF, UNESCO, Norwegian Refugee Council (NRC) War Child Holland and Inter Agency Network for Education in Emergences (INEE among others. This means that non-state entities have an obligation of abstaining from violating human rights in general and the right to education in particular on the one hand and may contribute to human rights compliance on the other hand. The role of the United Nations agencies for instance, including at national level through the United Nations Development Assistance Framework (UNDAF), remains of great importance in accordance with human right education which calls for coordinated efforts for the realization of the right to education. According to the Inter Agency Network for Education in emergencies (INEE, 2010:4) 
“Coordination and collaboration between education and other emergency sectors are essential for an effective response that addresses the rights and needs of all learners” 
Thus there should be interaction among all actors including the civil society.  Therefore organizations such as UNICEF, UNESCO, the United Nations Development Programme (UNDP), ILO, the World Bank, the International Monetary Fund (IMF) and other relevant educational bodies within the United Nations system must strengthen their cooperation for the implementation of the right to education of girls at national level, with due respect to their specific mandates assigned to them.

 In a nut shell therefore, with the right to education of girls being a big priority focus in the human rights perspective, it should be everyone’s responsibility and a task in the realization of this right. It should not be only for UN agencies or organizations promoting the right to education but every one in the community. 
Conclusion
This chapter brings out the importance of the right to education of girls under different human rights instruments. The different international, national and NGO strategies that can be used (potentially) to assert girls’ right to education, have been examined briefly in this chapter.  This forms the basis for the next chapter, which seeks to understand how specific policies and problems affect the right to education of girls in practice. 
Chapter 3- Exploring Problems and Action Undertaken
Introduction

This chapter looks at the causes of the problems with girls’ education in conflict-affected areas of Uganda, and takes into consideration why the right to education of girls is still problematic in terms of access, retention and completion. The chapter also shows how pull and demand factors remain significant bottlenecks for realising the girls’ rights involved. Secondly, the chapter considers the government policies that have sought to address the right to education of girls in post-conflict areas of the country.  This chapter especially addresses the central research question of how the non-realisation of girls’ right to education can be understood and addressed, using interventions and government and non-government interventions to illustrate the argument
3.1 Problems that need Addressing 

3.1.1 Long Distances to School

An email interview (August 2010) with Mr. Taasi Geoffrey, Programme Officer in a conflict affected area of Uganda, confirmed that most schools in the most affected districts of Gulu, Amuru, Kitgum, Pader and Lira were destroyed by the LRA rebels Therefore girls have to travel long distances to the nearest functioning school. In most cases this journey is very insecure and dangerous for girls. Most parents therefore fear to send their girls to school because girls pass through bushes and forests where they can easily be attacked and even raped. This interviewee also revealed that even up to now, most parents fear to send their girls to school in these areas, also due to poverty perpetuated by the conflict itself.  There are no cars, buses, horses, or even bicycles available to girls, so they must walk the distance to school. Many girls are denied their right to education solely because of parental concerns for their safety during these long walks. 
Even for those girls who make it to school, the long walks undermine education. Not surprisingly, teachers report that girls who have spent two to four hours walking to the nearest primary school, often without having had anything to eat at home, are tired, and their ability to concentrate in class lessons is low.  When the author of this RP visited one of the conflict affected primary schools, the teacher told her: “you see that girl, she has just arrived at school and she is sleeping, dozing and tired. She has not done her homework and her class performance has not been good” (Taasi, Geoffrey, Uganda, 2010).  Also, it is often late when children arrive back home after such long walks, and they are still required to do domestic chores. Even if girls still have the desire and energy to study and do their school homework after they are finished with their responsibilities at home, it is dark and there is no electricity.
3.1.2 Poor School Environment

Poor environments in conflict affected schools may not enable girls to have access to a safe school learning environment. Low levels of girls’ school enrollment, retention and completion represent a basic violation of girls’ rights. Therefore, urgent action by all stakeholders in the promotion of education is required. According to Kane;

“Poor school quality appears to have a greater impact on the survival of poor children and of girls, whose parents conclude that their time can be used more profitably elsewhere” (Kane 2010:4)
According to PLAN (2008:48), refugees and IDPs affected by conflict need education as a “force for change and passport to a different and better lifestyle” However, girls who desperately want to exercise their rights to education and who perform well with excellent grades could be forced to “cross-generational sex”
 with older men or male teachers at schools so that they can cover the school tuition and get good grades. According to Nakarazi (15 years): 
When I arrived at school and it was during break time, one of the male teachers asked me to take his books to his house where he stays. He then closed the door and started touching my breasts, he promised to give me higher marks. On that very day I got pregnant but the man has never provided any help to me. ...
I became pregnant at an early age when I was in primary four and eventually dropped out of school. I was staying with my grandmother since my parents had already died as a result of war. I continued living with her throughout my pregnancy until the birth of my child. Immediately after delivering my baby, my grandmother told me to look for a job from the neighbours. I fortunately got a small job that was paying me 20,000 shillings a month. When I received my first salary, I went to the shop and bought a school uniform, shoes, stockings, a mathematical set and books. After buying these items, I returned home and told my grandmother that I want to go to school. From that time up to now I am still at school. I do not have parents but I am struggling as a young girl to complete my schooling. I work on Saturdays and Sundays to earn little money that assists me in my education. My grandmother takes care of my child when I am at school. She also looks after other three children at home. The most disturbing issue is that I do not receive any help from the child’s father. I dig gardens of ground nuts and other crops to get money to pay my school fees and other personal requirements. At school, I get troubled when fellow children laugh at me and talk about me. I lose concentration as they point fingers at me. I just ignore them and move on with my mission of schooling. I have found good things at school for example teachers welcomed me again when I returned but even some teachers tell me that I cannot manage school because I have a child and that I am as useless as any other girl that dropped from school. I want to concentrate and read so hard that after my school completion, I work as a nurse or a teacher. (GEM/UNICEF,-2007, Unpublished technical report)
3.1.3 The Position of Girls In Society


As quoted from UNESCO online discussion for the review of   Beijing (Lifanda 2005), Vernor Munoz, UN special Rapporteur on the right to education noted that;

Patriarchy maintains on the one hand domination structures against women and children and on the other hand a certain type of socialization that maintain boys and men suffering a kind of ‘masculinity’ that….(prevents…) the possibilities of constructing an equitable society” 

The weak position of girls in society in conflict affected areas in Lango, Teso and Acholi regions in Uganda has its negative repercussions on education. Preference to attending school is put on the boy child as compare to the girl child since most people culturally believe that an educated boy is far beneficial to the family than girl child (Girling, 1960). Throughout history, society has stereotyped women, making it merely impossible for a girl to achieve her educational goals and desires in life
. According to the report by Kasente (2003:4) of exploring gender and education in Uganda, there are still “existing social relations of gender inequality that structure women to be providers of reproductive labour”. Girls are more affected since they are grow up in society learning from their mothers so that they can continue acting according to the traditional roles of women in society. This has a devastating effect on the right to education of girls and contributes to keeping the gender gap in education persistent. The thinking of, especially, the rural man that the main office for girls is the kitchen is outdated, backward and should be deconstructed as it has contributed greatly to the low participation and low performance of girls in education. Domestic work of girls in conflict affected rural areas correlates with low performance of girls in education.  Dinah and Stephan (2004) argue that no real progress is made in minimizing the gender gap in average years of schooling in Sub-Saharan Africa. In this region, their enrolment is lower than in other developing countries. According to Dinah and Stephan (2004:19), failing to meet the goal of gender equality in education not only hurts the girls involved, who lose an opportunity for education, but also imposes societal costs in terms of lower growth, higher fertility, child mortality and malnutrition.
3.1.4 Conflict Itself

Children do not start wars. Yet they are most vulnerable to its deadly effects. Millions of innocent children die in conflicts, which is no fault of theirs, just because some greedy leaders rob powers with a barrel of the gun. During such times everything freezes, no education, no drinking water, no electricity, food shortages, no shelter, and most of all some girls are raped leading to HIV/AIDS, Girl 17 years, (PLAN, 2008:14)
Conflict itself is destructive and contributes to the non-realization of the right to education of girls. In most cases they are excluded from access to schooling. Hernandez (2004) indicates that girls can also be disadvantaged due to sexual exploitation, rape, social exclusion on the basis of sex, ethnicity, religion or disability. According to Ehrenreich (1998: 79-102), schools and girls have been the target of attacks during conflict in most parts of Uganda and northern Uganda, where the abduction and killing of school children was widespread increasing. According to Sommers (2002), many of the areas affected by conflict lack adequate resources to execute educational programmes. In addition girl’s education is not valued in conflict societies in Uganda which in turn subjects girls to remain in the shadow of feminized poverty, illiteracy and ignorance. Assistance from the international community is paramount in such circumstances, especially for identifying the number of girls that have not exercised their rights to education.
3.2 Background to Education Policy in Uganda

Since 1986, the government of Uganda has affirmed its commitment to redressing the disparities that typify the provision of education for girls. Education of girls is seen as a good investment in the reduction of the feminisation of poverty. The government has, both of its own decision and through partnership with donors and non-governmental organizations (NGOs), set up several gender-responsive programs to spread out and improve education of girls. These efforts have been strengthened by Uganda’s belief that the girl-child is entitled to equal access to education as a human right and that the educated girl-child is a key player in the development struggle of the nation. As Obanya (2005:15) clarified, an educated girl is more capable, productive and will have better paid jobs as informed citizens, confident of making decisions in life.
The voluntary missionary organizations were among the first group to initiate formal education (Syngellakis et al, 2006) during the colonial times, around the 1880s. Since 1925, the Government of Uganda took up an active role in exercising control over education, which expanded seriously during the 1950s and 1960s. In the early 1920s and 1930s, education was available only to a small group of people, mainly children from rich families. A strong emphasis on equal opportunities for education for all girls and boys, women and men, was pointed out by the Castle Commission (1963) and is currently still emphasized by the Ministry of Education (Bitamazire 2005) which calls for raising standards of agriculture, and technical education, expansion of girls’ education, and provision of adult education
From 1971 to 1976, the Government Educational Plan was almost not implemented due to the labour vacuum created by the expulsion of Asians from Ugandan soil. Between the early 1980s and 1990s, educational policy focused on general recovery and rehabilitation of educational facilities and on man power to restore functional capacity in Uganda.
3.3 Current Ugandan Education Policy

According to President Museveni (2007):
While primary and secondary school enrolment shows that gender disparity continues to exist in most regions of the world, Uganda acknowledges the need to offer equal education opportunities to boys and girls. Government, therefore, uses affirmative action in order to increase the chances of education for our young women at University, while offering Universal Primary and Secondary education

The current government education policy seeks to expand the functional capacity of educational structures and to reduce inequities of access to education between males and females, boys and girls, geographical areas, and social classes in Uganda. The right to education in Uganda encompasses learning opportunities for all ages. Uganda’s formal curriculum consists of seven years of primary education followed by six years of secondary education and finally three years at the university or tertiary institution, depending on the educational career chosen by an individual. According to Warue (2006:19-25), education for  the most disadvantaged children in Uganda includes Early Childhood Education (ECD), Break-Through to Literacy, vocational training, complementary learning centers (COPE), Alternative Basic Education for Karamoja (ABEK). The government policy advocates for redistribution of resources and reforming the educational sector. Muhwezi (2003:8-9) indicates that more resources have been allocated to the lower educational public sector through the Universal Primary Education programme in order to enhance equity of access at that level between boys and girls. Tertiary education is increasingly becoming liberalized and in fact privatized but also the primary education sector leaves parents with no option but to send their children to poorly funded schools. The impact of this shift in policy on the female gender is yet to be ascertained, but for girls from poor districts of conflict affected areas, their chances for accessing and exercising education as a right are very minimal (Patel, 2006). Some of the gender policies and interventions that have addressed the right to education of girls include:
3.3.1 Universal Primary Education (UPE)
The UPE policy came into existence with a political urge of President Yoweri Museveni who used it as a campaign platform and launched it in his political manifesto in 1996, promising free primary education to four children per household if he were elected president of Uganda. On being elected, the president fulfilled his pledge and made a national announcement that UPE was to be implemented in January 1997 (MOES 1999:9). There was a remarkable increase in enrolment between 1997 to 2010.  According to Black et al (1999) the UPE policy came with a pledge to meet the costs of schooling for four children per family while parents meet the costs of pupil exercise books, uniform, meals, and local materials for building classrooms for example local reeds, grasses, sometimes bricks made at home that have to be carried to school among others. The Key UPE objectives include:

· Providing education that is necessary for promoting human resource development 

· Transforming the society in a fundamental and very positive  way

· Making education available to the learner and relevant for meeting her/his needs as well as national goals

· Providing facilities and resources necessary to help children enter and remain in school(however this not the reality at the ground in schools)
· Making education accessible  so as to eliminate gender disparities

· Ensuring that education should be accessible for the majority of Ugandans (Muhwezi (2003))
Although increased enrolment in primary school was achieved, the UPE policy suffers setbacks since it was introduced hurriedly and politically driven. While the purposes and aims of universal primary education are many and varied, they can be generally categorized into three, namely: human rights, equity and socio-economic development (Mikiko and Keiichi 2008:37) 

National indicators mask the wide range of regional gender disparities. Especially in conflict affected areas, enrolment, retention and completion levels of girls are low. Northern Uganda is an example which falls below the national average. The Ministry of Education and Sports (2007:23) indicated that UPE and the quality of survival for children who enrol and persist to continue their education may not match that of their counterparts who are in safe places in other parts of the country. This leaves a wide gap in achieving objectives of benefiting all children. The enrolments of girls are greatly reduced in upper primary classes and girl drop-out is higher than that of boys. 
According to Tomasevski (2006:67):

Despite UPE (Universal Primary Education) eliminating tuition and most PTA (Parents and Teachers Association) fees, the costs to families of sending children to school are very high, on average about Ushs. 26,900 (about US$ 16). Poor people spend less, but even for a family in the bottom quintile of wealth, they spend about Ushs. 10,300 per child (US$ 6) or Ushs. 41,200 (US$ 25) if they have four children in school. This is a very large barrier recognizing that a daily wage in agriculture is only Ushs. 1,000 (US$ 0.60). 
The reasons for the high drop-out rates include insecurity, poverty and inability to meet the hidden costs of Universal Primary Education such as books, pens, uniforms among other factors. In most cases, in conflict affected areas in Uganda girls are withdrawn from school to perform domestic chores, prepare them for marriage. Coupled with sexual harassment by the teachers, abduction including sexual exploitation, rape and torture, all this impedes their right to education. This implies that there is a need to continually search for solutions for the challenges that inhibit the UPE policy from achieving its objective of gender parity and retaining girls in school.
3.3.2 The National Strategy for Girls Education

The National Strategy for girls education (NSGE) is another government policy intervention in Uganda. According to Diaw (2008:252-255), it was launched to foster gender parity in education. It acts as a master plan for use by all stakeholders in girls’ education to target girls that are not in school and those at risk of dropping out. The NSGE is managed by a national co-ordination/planning committee put in place by the Gender Desk at the Ministry of Education and Sports (MoES) in Uganda that provides support to conflict affected districts through planning with local government, and implementation and monitoring of the NSGE (Agaba, 2007). However, the strategy lacks adequate implementation mechanisms to assist girls in accessing school. Many of these programs are handled by corrupt offices:  According to Komani (2010)-Interview- corruption is the major problem in this regard” here in Uganda, it is the corruption that has held back the girl to go to school”.
Most of the funds for construction of latrines, classrooms, houses of senior women teachers, girl playgrounds, access water and sports wear have been allocated to conflict affected areas. The Northern Uganda Social Action Fund (NUSAF) is an example. However, these funds have not effectively and sufficiently been used in the rehabilitation and reconstruction of schools but rather have ended up in individual pockets
 of the so called “Officers”.  In my own analysis, how can corrupt authoritarian rule effect the changes in development if they are not trustable themselves? Realizing the right to education of girls continues to suffer a setback and remains a dream far from reality.
3.3.3 The Girls’ Education Movement in Uganda (GEM)

GEM was launched in Uganda in August 2001 by President Yoweri Museveni (NICEF, 2001). GEM aims at promoting gender parity in education through enabling girls to realize and concretize their rights to participate in identifying best practices that enhance their participation in education, and issues that affect their education and life skills. GEM is an initiative by UNICEF (2004:30) in Uganda which has been used to scale up the good practices of girls education through making the school girl friendly. GEM specifically targets girls with special needs, those from conflict affected and disadvantaged districts of war torn areas in Uganda by creating awareness among the communities about the benefits of educating girls. This intervention was launched at the very time when the conflict was at its highest peak with a political move and donor commitment
3.3.4 The Child Friendly School (CFS) 
This is another intervention facilitated by UNICEF and the Government of Uganda’s country program for conflict affected districts. Again, this intervention considers the health of girls at school as an important issue to consider for realizing the right to education. Although the government of Uganda has an obligation to provide adequate health care, the health centers and hospitals in conflict affected areas lack management and are poorly administered. During the war, unsanitary conditions in the camps made outbreaks of diseases common  (Human Rights Watch 2005) and the small number of health centres that existed were found in camps of which most were destroyed by the LRA rebels. 
Das (2010:86) indicated that schools must provide a safe environment and that “all learning environments must be accessible for every child including the most marginalized.” In my own view, girls need a school learning environment that should be welcoming, girl friendly, very healthy, very protective, and gender sensitive. This holds especially in times of conflict and even after the conflict. Das (2010:87) showed how children need to be protected from disorders or neglect that will impair their intellectual development. In this regard, girls are entitled to protection. Although parents in Uganda may face extreme situations of poverty as a strong obstacle to girl’s education, conflict itself often impedes a safe health and learning environment. Girls in conflict affected areas in Uganda find it difficult and detrimental to attend schools where the environment is not friendly at all. Most conflict affected primary schools in Uganda for example do not have such environments

3.4 International Donor Agencies and their roles in conflict affected areas in Uganda

Sadly, the war in the conflict affected areas of Uganda led to a competition between donors and other actors who often avoid coordinating their activities. While several coordination groups of donors exist in the central part of Kampala, including the Donor Technical Group for conflict districts of Gulu, Pader, Kitgum, Amuru and other regions that were affected by conflict, they tend to be venues for the presentation of reports or sharing of information, and rarely set out rights-based approach that incorporate comprehensive guidelines on the right to education. 

According to Hick (2001), international organizations such as UNICEF, the United Nations High Commissioner for Refugees (UNHCR), International Committee of the Red Cross (ICRC), International Federation of the Red Cross and Red Crescent Societies (IFRC) and National Societies have specific missions in regard to conflict affected children but there is no clear institutional responsibility for concrete protection and assistance in meeting the educational needs of conflict affected children. The conflict affected regions, for example in Northern Uganda, are bristling with local and international organizations. Among them are the World Food Program, Office of the High Commissioner for Human Rights (OHCHR), OCHA and UNDP. Local district government offices attempt to coordinate the work of local NGOs and register their activities, but these local offices are themselves under-resourced and weak. In essence, a lack of coordination and overlap in programs for including and funding educational programs for girls remains a major problem in conflict affected districts.
3.4.1 UNICEF
UNICEF as a global agency for protecting the rights of children, in the opinion of Sommers (2002:13) has the most extensive institutional capacities in all three phases of conflict i.e. before, during and even after the violent conflict. Education assistance in complex conflict affected areas in Uganda bears the name “Rapid Educational Response”.UNICEF’s key contribution to quality education is the child-friendly school model that includes the gender specifics that promote safe and healthy learning environments in situations of conflict  (UNICEF Education Strategy 2006-2015). 

UNICEF has developed special survival packages, gender recreational kits and “a school-in-a-box” and carried out a “Back to School Campaign” in the main conflict affected regions of Uganda that saw a huge number of girls return to school. The establishment of child and girl friendly spaces plays a key role in the UNICEF program (UNICEF 2010:15). For management of its activities, UNICEF is working closely with national authorities, implementing and operational partners, donors and sister UN agencies to facilitate the educational reintegration of all children both girls and boys in Uganda. Together with Ugandan authorities, UNICEF coordinates humanitarian assistance, education working groups, WFP, UNHCR and OCHA.

3.4.2 Contributions from other Implementation Actors

As far as the realization of the right to education of girls in conflict affected regions in Uganda is concerned, international and local NGOs are active as well. These include, Forum For African Women Educationalist (FAWE-U), Save the Children, Transcultural Psychosocial Organization-Health Net International (TPO), Norwegian Refugee Council, World Vision, NRC, Oxfam, Uganda Human Rights Commission, HURIFO, among others. 
 For example, HURIFO is concerned with the promotion of human rights and governance, where as FAWE-U is interested in promoting the education of the very needy but bright girls. The Norwegian Refugee Council (NRC) is concerned with education and camp management. TPO is providing psychological assistance and also Save the Children with a component of education in its programmatic areas. World Vision, an international relief organization, helps to advocate against violation of children’s rights and has a special educational package on vocational training, for girls that got pregnant at early age and for those that want to go back to school and complete their primary education.
Conclusion

In the above Chapter, an exploration and extent of the problems have been broadly discussed as strong bottlenecks to girl’s education due to pull and demand factors. Again, an insight into government policies and some interventions by different organizations and their valuable contributions towards the improvement and protection of the right to education has been acknowledged. It makes the argument clear that even with government policies and interventions, girls right to education remains a dream far from reality. The material presented in the above chapter makes it possible to address the child rights based approach to girls education in the next chapter.
CHAPTER 4 - A Child Rights-Based Approach to Girls Education
This chapter presents a child rights-based approach on girls education. It also indicates its importance and contribution to efforts to realise the right to education of girls.
4.1 A Rights-Based Approach to Girls Education
Child rights-based approaches (CBRA) to the development struggle are mostly understood as frameworks of normative concepts, according to international human rights instruments, with a special focus on the protection and promotion of human right entitlements. According to Das (2010:35):
A rights based approach necessitates a commitment to recognizing and respecting the human rights of children while they are in school including respect for their identity, agency and integrity. This will contribute to increased retention rates and also makes the process of education empowering, participatory, transparent, and accountable.  
Girls cite violence, sexual abuse (HIV/AIDS), discrimination and poor teaching methods as bottlenecks to realizing the right to education. A rights-based approach is therefore a cost effective way of reducing such impediments. It is more cost-effective and economically beneficial to the society. Focusing on rights-based approaches also holds the government of Uganda accountable and all other stakeholders in education. In addition, it enhances the capacity of the government to respect, protect and fulfill the obligations. 
The right to education requires equal access to education and thus approaches that will meet the rights of all children, particularly those in hazardous and conflict situations and those that are marginalized. Also, it is very important to note that, accessing or acquiring education in school is not enough to make girls responsible citizens or for them to get the knowledge, skills and attitude that will actually bring about change in society. But, most importantly, realizing the right to education should make girls acquire economic and social standards (UNICEF, 2007:20). 
CBRA normally encompasses the empowerment of disadvantaged people, including participation in community activities and non–discrimination. According to Save the Children (2005:21), child rights-based approaches also imply accountability to the powerless. Girls in conflict affected areas in Uganda are among the many that are powerless and vulnerable to human right abuses. Therefore a rights-based approach, including programs that are specifically promoting their human rights, should support rights holders to claim and realize their rights. This also entails addressing the root and other causes of rights violations.
A child rights-based approach finds a strong basis in international human rights instruments, including the UN Convention on the Rights of the Child which has provisions on education (art. 28), non-discrimination (art. 2), development to a child’s fullest potential (art 6), participation (Art 12). In using a rights-based approach, a special note should be given to respecting children with dignity and letting girls participate in the education programs.
I think young people can help to fight against AIDS (after conflict) by acting as voices for AIDS workers in the society. This can be done by encouraging them to educate their families on true facts about AIDS. We can also act as voluntary workers in the societies we live in and we can encourage and be willing to educate our people. In societies where AIDS is considered a taboo to talk about it,, I think we can team up with other Organizations at work. This might sound difficult and I know it is, but the motto is never give up. Young Girl 16, Uganda (PLAN 2008:106)

 From the above girl’s voice, this will improve the educational outcomes and reduction in school dropout. The best interest of the child (CRC art. 3), in this case the girl, should shape her educational career. In the past and even today, education of a girl is often not considered seriously enough, certainly in conflict situations. Families often assume that when a boy is educated, he has what it takes to continue the multiplication of the family and be a bread winner for the family notwithstanding that leaving behind the education of the girls has lifetime impacts on her life.  According to the bests interests principle, whenever decisions are taken that affects the lives of girls, the impact of that decision must be assessed and redressed.
Education is a fundamental child right. Education as a right has many benefits that can enhance the girl’s development in terms of physical mental, cultural, spiritual, moral and social development. Uganda, being a state party to the CRC should play an active role in fulfilling the right to education of girls.
4.2 Important Contributions of Child Rights-Based Approaches
This section presents the contributions of child rights-based approaches in relation to the realisation of the right to education of girls.

4.2.1. Social Cohesion, Stability and Integration

A rights-based approach is a way in which social cohesion, stability and integration is promoted. There should be freedom, democracy and in fact social progress in children’s lives. UNICEF (2007:14) showed that when there is good quality education, coupled with a rights-based approach, there is likely to be a broader positive change in the surrounding school environment:  
We want more opportunities to take part in making decisions that affect us. We ask that you empower us and our organizations to be able to participate in a way that that counts in all decisions that affect us. We don’t want to be called in when you have already made the decisions. We want to work hand in hand with you (Young Girl, PLAN 2008:119)

UNICEF further notes that with a rights-based approach, the families and societies in which children are living are likely to respect and promote understanding of other cultures. This may lead to intercultural conversations and dialogue, respect for multi-culturality and diversity and hence serving as strength to social cohesion. However, in my own view, the continued resistance, tensions and failure to sign the peace agreement by the Lords Resistance Army may still be disadvantageous to the cohesion and stability in Uganda. This situation could be intertwined with weaknesses in unresolved conflicts between the borders of Uganda, Sudan, Democratic Republic of Congo and Central African Republic coupled with weakness of regional and international arbitration structures.
4.2.2 Respect for Peace and Conflict Resolution

In addition, CRBA promotes respect for peace and provides for non-violent conflict resolution. As a girl stated:
I want to live happily and peacefully, with all the things I need. Now there are still displaced people, poor neighbourhoods and problems for the people. I want to change all this, and move beyond this crisis (Isaura, 16, PLAN 2008).
A 2007 UNICEF report indicates that, to avoid and eliminate all forms of discrimination and sexual exploitation of girls, including unfriendly school environments coupled with corporal punishment and physical abuse by the teachers and fellow pupils, the rights-based approach matters a lot. This applies especially to a conflict affected setting, as in Uganda where there are former girl combatants, child mothers, and girls and boys of different academic abilities. In fact the rights-based approach to education builds empowerment of girls and acts as a standing block to realize social transformation and social justice. 
4.3 Fulfilling the Right to Education

The 2006 Preliminary Report of Katerina Tomasevski on the right to education outlined the wide content of the right to education as regards its features, accessibility, availability, adaptability and acceptability. Its also presented the situation of the right to education around the globe. For education of girls to be more meaningful in conflict affected regions, some of these aspects have to be taken into account. According to Katarina Tomasevski, the late UN Special Rapporteur on the right to education, the governments have to respect, protect and fulfill the right to education, since the state is a primary duty bearer and girls are holders of the right to education.
In his book Right to Education, Das (2010:3) explains clearly the distinctions and differences between the fulfillment of the above-mentioned aspects of the right to education as follows:
a) To be available means that education is free and there is enough infrastructure, trained teachers – both male and female – to help in advancing the support and delivery of quality education. Availability of education requires two components: free and compulsory education for all children at primary level. For primary schools to be available for all children and all girls unwavering political will and financial commitment is required. According to Schleicher etal, (1995), most of the time, states specifically developing countries, do not have enough resources to meet this condition.  In this case, the human rights instruments provisions on education may remain a “wish” rather than a reality.
b) To be accessible means that there is non-discrimination in starting school.  According to Beeckman, (2004:77-79) show that accessibility may be measured in terms of the gender parity index regarding the enrolment and drop out. Positive steps are required to help the less privileged to access school. Accessibility also means that the education provided has to be relevant and culturally appropriate. The school has to be a safe learning environment for all girls and boys. Non–discrimination can also indicate that education has to be accessible by all, whether boys or girls, and especially those in vulnerable conditions such as conflict situations. Accessibility may also include the physical location of the school within safe reach. 
Economic accessibility is another issue. Education has to be affordable by all. In fact states are required to provide free primary education and progressively introduce free secondary and higher education. Beeckman (2004:79) still indicates that if human rights are to become meaningful, there is need to engage in action in favor of the vulnerable and disadvantaged. In this regard, economic accessibility remains a big challenge in most developing countries. According to ILO (2006) report of fighting child labor to shift children from labor to school with a focus on a human rights approach, the threat of conflict and early marriages of girls remain across a number of regions in Africa. The right to education can be easily denied to a pregnant young girl by not allowing her to go to school. Some of these girls could have become pregnant forcefully as a result of rape by rebels or fighting forces. The African Charter on the Rights and Welfare of the Child (art. 11(6) obligates states to put into consideration that a girl who gets pregnant and becomes a mother before her primary school completion should be granted an opportunity to continue with her education on the basis of the individual’s ability. To make this right to education more accessible, massive sensitization of teachers, parents, children, girls and boys, the community leaders and all the stake holders involved in the promotion of girls education is needed. 
c)To be adaptable means that there are changing needs of the society  and education has to advance with those needs(Das 2010). Education has to contribute positively to societal complexities, including but not limited to, gender discrimination. The International Commission on Education for the Twenty-first Century (1996)
 resolved that “education is based on the pillar of learning to live together by developing an understanding of others and their history, traditions and spiritual values”. This would mean that education also has to be very adaptable according to the learning needs of both girls and boys taking into account the best interests of the child.
4.4 The School Environment: Essential Elements of Realising the Right to Education of girls
From a rights of the child perspective, an ideal primary school should be girl -child friendly, based on the rights and best interests of the child. In other words girls should be given proper consideration in asking and clarifying the academic questions as regards their educational career. Girls need to be given an opportunity:
“to be curious, to ask questions and receive answers, to argue and disagree, to test and make mistakes, to know and not know, to create and be spontaneous, to be recognized and respected; the importance of a vision of primary school in which all the rights of the child are fully implemented is to define the ultimate goal to be attained, without which a precise definition of the full realization of the right to education remains impossible” (Hammarberg, 1997:19) 

The school has to be in a reasonable distance and with proper facilities for girls. There has to be safety in and out of school and communities have to be free from violence and conflict. Human rights principles including respect for girl’s integrity, peace, non-discrimination and equity have to be considered in the learning and teaching methods, policies and all other aspects of education.
Even when girls are able to go to school, the quality of the education they receive is often poor. It is common to see children, including girls, sitting in cramped conditions under trees, with no or a few books or materials, listening to a teacher who has very little or no professional training. According to (INNE,2004) teachers themselves are suffering from the trauma of conflict, and therefore may be unable to offer girls the psychosocial support they need, particularly in conflict and post crisis settings. In addition Ogwal (2002:246-250) emphasises the need that curriculum needs to be supplemented with survival messages and life skills to help those that have missed out on education. This will   promote peace, health and safety, human rights and good citizenship. There need to be policies also for recruitment of female teachers. If not, girls are at a great risk of not learning as much at school and may easily drop out.


Girls need to have good health and feel safe and free from the burden of household chores or the need to work to supplement the family income.  According to Greenne etal (2009:17) stresses that “all girls must have equal access to a full range of health information and services”.Girls often have heavy burdens which may result in an unclear mind, increased absenteeism from school, lack of time for school assignments after school, lack of understanding the subject matter taught in class and commitment to school activities.  According to Glick (2002), changes and patterns in the household structure will definitely affect girls schooling than boys. The effect and result is academic underperformance for the girl. 
Parents need to support and value education for girls. According to Buchmann (2000:1349-1378), parents’ education stands out as a significant factor in determining the education of children in a family. In Uganda and other developing countries for example, parental education background and female academic achievement will greatly influence and have a direct and collateral relationship with realizing of the right to education.  Kean (2005: 294-304) stresses the social economic status of parents in relation to children academic achievement.. Girls who come from educated homes are aware of some school challenges and their parents are also aware of how to afford and overcome these challenges early enough. Therefore, the family should be in the position to afford the costs of schooling and all other educational necessities for the girl child. If this is not in place, then economic necessity may keep a girl at home

It is imperative for the government and other persons in leadership positions to take the right to education of girls seriously because:
Education is a key to success… if nations are compelled to break treaties, we should build a conscience within the inhabitants of a nation…we are the future and people should be aware of that…right now, we are inheriting a very unstable world  (Girl, 16  years, PLAN 2008).
Das (2010:6) also indicated that education is very crucial and regarded as a public function that has to be provided by the state, e.g. by administering and allocating enough budget to actually provide education. 
 Conclusion
With the explanation  from the above chapter indicating the child  rights based approach and the essential elements, I personally  learn that  all is written well on paper but in real practice, the child rights based approach faces constraints in the real realisation of  right to education particularly in implementation process by the government and non state entities. This forms a basis for the next chapter in drawing conclusions and recommendations
CHAPTER 5 -CONCLUSIONS
AND RECCOMENDATIONS

5.1 Over all Conclusion and Findings
This research paper conveyed grave concerns over the suffering of girls in conflict affected areas in Uganda. These are due to the human rights abuses, violence and discrimination, worsened by the conflict. Many of the girls who were affected by the conflict have not fully enjoyed and exercised their right to education as set forth in international and national human rights standards, and that the government of Uganda is supposed to uphold. 
Again the study found out that there is no persistence in the implementation of the human rights instruments provisions in conflict affected areas and Uganda as a country, has a problem in emphasizing the use of the legal framework to close the gender gaps in education between girls and boys especially at local and district levels in those areas where conflict disrupted the educational system. 
The right to education is a human right and more than a right in itself, it is also a tool of protection and empowerment of vulnerable girls against early marriages, abduction, conflict, sexual exploitation and abuse. However, it has become a theoretical right for many and a privilege for some in most parts of Uganda. By Uganda signing many instruments protecting the right to education of girls, denial and discrimination of girls against their rights in general and the right to education in particular is a violation and abuse since the government of Uganda accepted to agree and comply by the instruments.
The research also challenges the hypothesis and assumptions that educational implementation of activities and interventions in the conflict affected areas follow the best interests of the child (girl) as indicated in the United Nations Convention on the Rights of the Child. The research has found out that girls affected by conflict in Uganda are not protected by government policies or laws. And there is no specific gender sensitive law provision for the girls in conflict affected districts therefore an indication that girls will continue to face illiteracy, discrimination from education and human right violations.

The study has discovered that  the problem with the realisation to the right to education of girls in conflict affected areas in Uganda  are cultural based factors cycled with primitive thinking that girls have to still work as domestic servants. There are still negative thoughts and perceptions among the society that the office of the girl is still the kitchen therefore whether there is conflict or no conflict, the girls are still subjected and treated as second citizens in the society and therefore a belief that girls education may not be an essential right to realize.

Girls will never fully enjoy their right to education if it continues be seen as that promotion and realizing of the right to education is the work of Government, NGO’s and UN agencies. The community, the family and parents have to engage in the struggle if girls are to exercise their right to education and the international community should engage in promoting international cooperation for better purposes of protecting and promoting human rights in general.
5.2 General Challenges of Realizing the Right to Education of Girls in Uganda
Introduction

As I come to the conclusion of the research paper, I would like to share some general challenges that  still and will continue to hinder the realization of education for girls and children in general that were affected by conflict in Uganda. Some of these challenges may take time to be really solved by the government, the society and all stake holders working and engaged in the area of the right to education. These could be long term problems that require intensive national planning and real implementation of the strategies that target girls.
5.2.1 Unpredictable political instability

Since the referral of the LRA rebels to the International Criminal Court, most of the population staying in conflict affected areas particularly squalid-Internally displaced camps (IDP’s) have resisted going back to their original land citing fears of sporadic attacks from the LRA rebels. Some 1.5 million people are still living and staying in the camps
.This state of affairs is a big challenge to the reconstruction and rehabilitation programme, particularly in the reconstruction of school buildings. The situation could also result in difficulties in implementing a stable good governance system which could have a very huge impact on the educational national policy. And, with Uganda nearing presidential elections in 2011, there is huge speculation among the population that the country may face another black spot of political instability. Therefore realizing and fulfilling the right to education remains a big challenge.

5.2.2 Break-down, Dissolution and Disintegration of Families 
Even though international and national laws provide that education should be free at the primary level, in practice girls often face challenges in joining or continuing school attendance. In many cases, school fees, basic necessities such as health care and food and related costs of schooling prevent them from attending. Parents cannot afford these costs that are essential to the realization of the right to education. Girls are often needed to contribute to family income. The consequence of the situation is that they cannot continue to attend classes and benefit from the right protected by human rights instruments. This situation is worse for orphans, when elder girls turn into heads of families. Girl-headed households are should be looked at with a serious concern as the taking on of parental responsibilities aggravates girl’s education risks
5.2.3 Quality education and safe learning environment in and out of school
In conflict affected settings in Uganda, there are additional constraints related to safety and quality of education provided to girls and all children in general. In many cases, there is a lack of qualified female teacher who can be role models to the girls. Also lack of equipment, infrastructures, furniture, teaching material and text books jeopardize quality of education provided in schools in Uganda. Other situations where the concentration of traumatized girls and children who were associated with fighting forces during conflict brings key protection issues, pedagogical, disciplinary and realization challenges. In addition, regardless of the protection offered by the government of Uganda, girls in internally displaced camps are not necessarily safe and are at a greater risk of child abuse.

5.2.4  Future Educational Opportunities
Another obstacle which limits girls access to education is high school drop out and lack of post-primary educational openings. In fact, most girls in conflict affected areas in Uganda are from poor families and they have to work an extra “mile” in meeting their daily costs and school requirements to attain basic education. This is also true especially for many un companied girls who were alienated from their parents. Girls have to work in order to survive. Few of those who complete primarily get a chance to enroll in vocational /technical or in secondary schools. In addition, those who have completed their education, have low chances of finding suitable employment.
5.2.5 Disruption of Progressive Education

Disruption of girl’s education is another challenge. When girls were abducted, their education in Uganda as a country of origin was interrupted. During their stay in captivity for example Sudan, girls hardly got the chance to benefit from educational facilities or to exercise their right to education. The repatriation process might constitute another interruption of their education and most of the time, access to school is not guaranteed during their return for many reasons. For instance, many conflict affected schools in Uganda do not have the capacity to integrate the many girls and children in general that are returning to school.
5.3 Recommendations
5.3.1 International Level

a) Close collaboration and coordination with Government of Uganda
The International community and Humanitarian Organizations should put pressure on the government of Uganda to fulfill and not to violate the right to education of girls in conflict affected areas. Immediate action needs to be taken to resolve conflict and restore peace in the affected region. International agencies including the United Nations and international non-governmental organisations must ensure that suitable legal and policy mechanisms are in place. They must be functioning to protect girls’ rights to education. Although much support is needed in times of instability, International Agencies must refrain from assuming states responsibility even though there might be no appropriate means to protect their citizens. International organizations should emphasize on building the capacity of local organizations as well as communities to demand government resources and provision of services to people. International community should lobby for more effective and gender-responsive humanitarian aid including laws that work in favour of girls to ensure continuous education of girls
b) Gender Friendly Laws, Policies and Advocacy

Recognizing that without proper policies in place, there can be no effective gender transformation in the education systems, there is need to work closely with the government of Uganda both at international, national and local levels in combined efforts to emphasize the challenge posed by conflict. This means that gender friendly laws and policies are crucial in helping girls to realise their to education. Policies should keep open the ‘windows of opportunity’ for girls education. Also educational opportunities for girls should be scaled up by supporting massive education campaigns and field based trainings in the affected regions. All in all gender-related policies and programmes should be formulated if not in existence and the differences between girls and boys must be recognized.
5.3.2 National level
a) Abolish Laws that Support Discrimination Against Girls

The government of Uganda needs to re-embark and abolish laws that support discrimination against girls and gender inequality in realizing the right to education. The government of Uganda should adopt a state policy or intervention that addresses the specific impact of conflict on girls in the areas of education, justice, health among others.  This policy should be guided by the logic of protecting the rights of girls and should tend to guarantee their independency including concrete efforts to fulfil its human rights obligations of protection and respect to the right to education.
The education strategy needs to be more reformed by emphazing child rights-based, gender-sensitive curricula and pedagogy designed to promote quality, equity and equality. Providing gender-sensitive, community and camp based reintegration programs such as camp education for girls who were abducted, sexually exploited or involved in fighting forces would enhance girl’s accessibility retention and completion to education.
b) Sensitization
Sensitization to create awareness among the conflict affected community on the priority of the right to education of girls should be promoted. Education programming should incorporate some local community female teachers that can act as role models to the next generation of girls. Also efforts need to refocus on community sensitization and mobilization on the importance of girl’s education. This will assist communities to send girls to schools, monitor their attendance, retention and achievement
c) UPE to be made free
Making UPE completely free is important. The hidden costs for meals, scholastic materials, teachers’ accommodation and salaries are some of the common barriers hindering successful implementation of Universal Primary Education. In most conflict affected areas in Uganda, most people are living on less than a dollar a day. Most parents cannot even afford books, pens, uniforms required by the schools. Girls continue to miss school due to such hidden costs. There needs to be combined national efforts in provision of such materials if the right to education of girls is to be realised. The government must completely put a total ban on the hidden costs that affects girl’s education in conflict affected areas.
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ANNEX

Annex 1
LIFE HISTORIES OF GIRLS
Young Girl, former abductee, Uganda

“I am a mother of three boys. My father was killed by the LRA rebels on his way. His remains stayed in the bush for 7 days before it was found out. Even then, only his cloth was brought back home since the body had decayed. My community experienced the peak of rebel activities around this period. So many arrests, abductions, torture, maiming and killings were going on that we lived in fear. Children of around my age (9-14 years) were the target and on many occasions my mother made sure that I slept in the bush to avoid being arrested at night. 

Things kept getting worse by the day. In 2002, my mother and stepfather were arrested. She later escaped but my stepfather together with some other 6 abductees were forced into a hut and burnt to death. My mother’s co-wives came and beat her up for escaping and leaving the man to be killed. Later the man’s relatives came and removed all our household properties including our bicycle which was our greatest asset at the time. 

The rebels returned to our village again and burnt 52 huts in 2002 which forced us to the Internally Displaced People camp (IDP) in Pader town council. We had almost nothing in our hands since our hut had also been burnt with the other village mates and some other items had been removed by my step father’s relatives. One day a friend approached me while in the Camp in 2003 and told me that the missionary church in Pajule, a nearby trading centre, was enrolling orphans and youth in need of skills training in Carpentry, tailoring and brick-laying. I accepted to go with her to find out. On the way we saw a person crossing the road. This man reappeared from the bush again to stop us with some 3 more rebels and ordered us to enter the bush. It was already too late to run or go back. We were now in the hands of the rebels. This became the beginning of over one year of living as a captive in the hands of the rebels. We found so many other abducted persons in the nearby bush including teachers who were on their way to some training. There were also other 10 people who had slept here and had all been tied-up with ropes that had made them remain in a kind of chain.

I thought of crying, shook my head in disbelieve thinking that I was in a dream.The rebels were very fast and I did not have much time to think or lament. It was time for action to move fast or remain and face death. So at 15 years, I had become an abductee and a rebel in the making. We moved and reached some cassava garden that we uprooted. I carried heavy luggage and a jerrican that had choked beans. The government forces followed us and fought with the rebels but we could not escape because we were all tied. We later reached a place when it was dark and started cooking the choked beans and cassava for our first meal in 2 days.

As we did the cooking the rebels insisted, one of the abductees was a former soldier and decided to kill him as we saw and warned us that we would also be killed if we attempted to escape. We moved and found a big rebel camp with so many people. We stayed there for days where I found a village mate who had risen in the ranks. She warned me about the intelligence tests that abductees were subjected to and within days a girl of my age was sent to trick me, trying to incite me so that we would escape but I refused. 

One day we were divided into 7 groups in preparation for travel to Sudan, our group entered a government ambush and we were scattered. We moved backward to Omot/Patongo where we again stayed for sometime. Here we made a lot of ambushes and attacks on the community, raiding items including goats, harvesting crops, torturing abductees and even killing them. My pain of being abducted was my motivation to kill, torture or do any horrible thing. I would always tell myself that after all it had already been done to me so I would equally do it to others in double folds. Life had no meaning; it became useless because here we had no home, no parent, and no love, no everything. I knew I would die, but I also felt that before I could die, I should make other mothers cry just like mine would cry for me when I die too. 

One day we were to be distributed to the rebel leaders as wives. The leaders removed their shirts and hid in the nearby bushes. These shirts were put before us and we were told to pick a shirt each. I innocently picked a shirt that belonged to an old, ugly commander and by this I became his forceful wife for the next 7 months of my stay in captivity. Unfortunately I got AIDS from this man. One day I made up my mind to escape when this man had gone for an attack. I picked a panga and headed to a nearby bush. One of the wives with whom we had remained asked me where I was going and I said I was going for firewood. I did not know that this girl also wanted to escape and was praying for me to go away by any chance. I saw her going the other direction and I decided to concentrate on my mission. After awhile I was covered away by trees and this was when I decided to run, run and run until I got to a bush where I felt safe and later rested and thought. I then realized there was a road nearby which goes to a spring. Then I saw a woman going for water and kept in the bush to wait for her as she returned. I then got to her and told her that I was escaping and needed her help for me to get away safely. I told her the rebels could be following me and it was not safe to keep me in any nearby place. She took me home and her father who knew my dead stepfather got a bicycle and I was escorted to a nearby trading centre and later to the local council authorities of my village. 

My mother came and got me at the local leader’s home. We cried together for sometime and later got back home. I later discovered that I was pregnant by the rebel. I lived in a lot of pain, following the rejection by my late stepfather’s relatives. This was the beginning of my lifetime suffering, I still regret why I never got a chance even to attend school, I feel Iam the most unfortunate girl on this world.

Source: unreveavled because the researcher respects the confidentiality of the girl and  the source of the story
Judith’s story
I have struggled to pay school fees since my father died in the war. I had to dig the whole day to pay his school fees and the rent. The second year my boy encouraged me to pay for me again. I did so well that the Government paid for me after that. I thank God for that. If you have your child who is big, you encourage her, and then she will be strong. If you put the spear head strong on the stick then the child will be strong, if you don’t put the spear head strong, then the child will not be strong. I have had bad luck with my husband’s family. They have rejected me and said I am not welcome in their homeland and that I should go back to my own homeland. I am now sick. My husband, I know it is the ‘sickness of these days. The conflict was so bad, so people were moving about a lot. He got another woman and married her the traditional way but that woman was already sick. By the second year of the marriage the scars of the sickness started coming out in him. The hospital doctors told him that he had ‘the sickness’. He came and told me and said, ‘if you are not sick stay away and keep my children properly’. I was encouraged that he told me and I stayed with a strong heart but I felt bad. 
After he told me this I went to the hospital for a blood test and I found that my blood is good. I tested my blood seven times over the years and the doctor says my blood is still good and it gave me strength to keep looking after the children.

I say to the widows, if you see that problems have befallen your husband, you have to stay with a strong heart to keep looking after the children. You have to stay with a strong heart knowing that you will have to stay on your own. Don’t think about getting another husband, that husband might bring you sickness and behave badly with your children. The children will not respect you. If you think that you should get another man, you might bring one who is sick then your children will have lots of problems that will never end
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� The year 2000 saw the eight millennium goals adopted by the international community as a means of measuring development process across the globe up to 2015. MDG goal number two seeks to ensure that by 2015 both girls and boys should be able to complete a full course of primary education. 


� For purposes of this study, a girl is anyone up to age of 18.





�  More examples of life histories of girls in Annex 1


� The word gender is most used wrongly by people in terms of definition. Some people use it to mean sex but in actual sense, the word gender and sex are different. Sex is the biological difference between male and female where as gender is a set of roles and responsibilities  that society accords to women and men, girls and boys


� The ACRWC was born out of the feeling by African member states to the UN that the drafting of the CRC missed important socio-cultural and economic realities of the African experience


� Convention on the Rights of the Child, G.A. res. 44/25, annex, 44 U.N. GAOR Supp. (No. 49) at 167, U.N. Doc. A/44/49 (1989), entered into force September 2, 1990, ratified by Uganda, on August 17, 1990


�  For more information, see Maastricht guidelines (1997) on violations of economic, social and cultural rights.


� There are different resources to assist States parties in this regard, such as UNESCO's Guidelines for Curriculum and Textbook Development in International Education.  One of the main focus is to strengthen the respect of human rights and fundamental freedoms and in this regard, States parties are required to examine all the initiatives developed within the framework of the United Nations Decade for Human Rights Education especially is of great importance is the Plan of Action for the Decade, adopted by the General Assembly in 1996.


�  obligations  of the states can best be understood by getting more information on Articles 2 (1) Art(56) of the Charter of the United Nations and  world declaration on Education for all article (10)


� Cross generational sex refers to  an intimate relationship between a young girl and an old man who is 10 years older or more with no intentions of marrying the girl but rather to exploit her for his own sexual satisfaction needs, For more Information, see  Population Services International (PSI) at www.psi.org


� The article appeared in Global AIDSLink issue # 101/Jan.Feb 2007


See more on  www.globalhealth.org


� The news article was published in the New Vision paper of Uganda on 13th August 2008 as indicated that there have been bad reports about corrupt practices in NUSAF and can be found at http://www.newvision.co.ug/D/8/16/644326


� Others include: Danish Refugee Council, American Refugee Committee, International Rescue Committee, Associazione Volontari per il Servizio Internazionale, Cooperazione Internazionale, Caritas, GOAL, Agency for Cooperation and Research Development, African Medical and Research Foundation, Canadian Physicians for Aid & Relief, Christian Children’s Fund, Food for the Hungry, International Medical Corps, Jesuit Refugee Service, Médecins Sans Frontières, Mercy Corps, World Vision, Zoa Refugee Care, ACDI/VOCA, Action Against Hunger, Care, Catholic Relief Services, Invisible Children, Help Age, and Save the Children.  The list is not exhaustive and some of these offices opened in conflict affected areas in Uganda in the 1980s, some in the 1990s during times of chronic insecurity, others began in the late 1990s and early 2000s when the war at its highest peak.





�  See more information on http://www.unesco.org/delors/


� The article Uganda “must arrest rebel leader” LRA rebel leader Kony, was run by the British Broad Casting Service (BBC) on Thursday 18th May 2006 at www.bbc.co.uk
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